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ABSTRACT 

FOREIGN LANGUAGE ANXIETY IN ENGLISH LANGUAGE LEARNING 

Zeynep ZİYAN ATLI 

Master’s Thesis, Department of English Language Education 
Thesis Advisor: Assist. Prof. Dr. Hülya YUMRU 

(İstanbul Aydın University) 
June, 2017, 198 pages 

This study contributes to the literature by examining the issue of foreign 

language anxiety (FLA) from the perspectives of both the foreign language learners and 

the teachers. It aims to reveal the causes of FLA of preparatory school students in 

English lessons and identify the ways to reduce or overcome FLA of preparatory school 

students. This study was conducted at a foundation university in Konya and 60 students 

participated in the research. The data was collected through two instruments. The first 

data collection instrument was a Translated Turkish Version of Foreign Language 

Anxiety Scale by Horwitz (1986) including 33 items of four categories: communication 

apprehension, fear of negative evaluation, test anxiety and classroom procedure. The 

second data collection instrument was semi-structured interviews conducted with 5 

students and 4 lecturers. The data obtained from the semi-structured interviews were 

analyzed using descriptive analysis. The findings from the study revealed that there is 

statistical difference among the classes related to communication apprehension. 
Similarly, significant differences among the classes were found related to the fear of 

negative evaluation. However, there were no significant differences among the classes 

in terms of test anxiety and classroom procedure. Additionally, the study showed that 

there were some causes of foreign language anxiety and also some ways in order to 

decrease or overcome this feeling.  

Key Words: Foreign Language Anxiety, English language learning 



vi 

ÖZET 

İNGİLİZCE ÖĞRENİMİNDE YABANCI DİL KAYGISI 
 

Zeynep ZİYAN ATLI 
  

Yüksek Lisans Tezi,  İngiliz Dili Eğitimi Anabilim Dalı 
Tez Danışmanı: Yrd.Doç.Dr. Hülya YUMRU 

(İstanbul Aydın Üniversitesi) 
Haziran 2017, 198 sayfa 

 
Bu çalışma, yabancı dil kaygısı sorununu hem yabancı dil öğrencilerinin hem de 

öğretmenlerinin bakış açısından inceleyerek literatüre katkı sağlar. Bu çalışma aynı 

zamanda hazırlık okulu öğrencilerinin İngilizce derslerindeki yabancı dil kaygılarının 

sebeplerini ortaya çıkarmayı ve hazırlık okulu öğrencilerinin yabancı dil kaygısını 

azaltmanın veya bu kaygının üstesinden gelmenin yollarını belirlemeyi amaçlamaktadır. 

Bu çalışma Konya’da bir vakıf üniversitesinde yürütüldü ve 60 öğrenci araştırmaya 

katıldı. Veriler, iletişim kaygısı, olumsuz değerlendirme korkusu, test kaygısı ve sınıf 

prosedürü gibi dört kategorinin 33 maddesini içeren Horwitz'in Yabancı Dil Kaygısı 

Ölçeği'nin (Foreign Language Anxiety Scale) Türkçe tercümesi ve yarı yapılandırılmış 

görüşmeler yoluyla toplanmıştır. 5 öğrenci ve 4 okutman röportaj sürecine katılmıştır ve 

onlardan elde edilen bilgiler içerik analizi yöntemiyle incelenmiştir.  

Çalışmadan elde edilen bulgular, iletişim kaygısı ile ilgili maddelerin skorlarına 

göre sınıflar arasında istatistiksel olarak önemli farklılıklar olduğunu ortaya 

çıkarmaktadır. Benzer bir şekilde, negatif değerlendirme korkusuyla ilgili sınıflar 

arasında önemli farklılıklar bulunmuştur. Ancak test kaygısı ve sınıf prosedürü ile ilgili 

maddelerin skorlarına göre sınıflar arasında önemli farklılıklar bulunmamaktadır. 

Bunlara ek olarak, çalışma yabancı dil kaygısının bazı sebeplerinin ve bu hissi 

azaltmanın ya da bu hisle başa çıkmanın bazı yollarının da olduğunu ortaya koymuştur. 

 
Anahtar Kelimeler: Yabancı Dil Kaygısı, İngilizce Öğrenimi   
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CHAPTER I 

1. INTRODUCTION 

This chapter includes the background of the study, the statement of the problem, 

and the purpose of the study, the research questions and the operational definitions. 

 
1.1. Background of the study 

Learning any foreign language can be a difficult process for many people, as it 

causes fears and angst. There are many factors that make learning a foreign language 

difficult which include factors such as affective, cultural and mental factors. These 

stated factors constitute "anxiety" which is main affective characteristics. According to 

MacIntyre & Gardner (1994), “Language anxiety can be defined as the feeling of 

tension and apprehension specifically associated with second language contexts, 

including speaking, listening, and learning” (s. 284). As the learning process is an 

evident duration, foreign language anxiety includes a harmony of feelings, self-

perceptions, behaviors and beliefs in learning a foreign language (Horwitz et al. 1986). 

Some people may suffer from foreign language anxiety, even though they 

outrace in other subjects or courses, which means that even if individuals do not 

experience anxiety in their daily lives, they may be affected by language anxiety. 

Anxiety causes students not to participate in class, prepare for lesson, do homework or 

be able to give answer to the questions asked in class, block themselves from learning 

and make their learning well. In addition, it may be hard to overcome foreign language 

anxiety for some students. When they do not understand the sounds of foreign language 

and its structure, it may cause them to feel foreign language anxiety. Besides, lecturers 

also cause foreign language anxiety for students.  

The lecturer in a foreign language classroom must do her/his best and must not 

cause stress to arise in order to help the anxious students overcome their problem. 

Moreover, the lecturer should contrive a suitable ways in recognizing and correcting the 

mistake made by students in the classroom. Teachers should pay keen attention to the 

correcting process because correction is undoubtedly a part of learning foreign language 

and can either yield negatively or positively. Young (1991) states that “recognizing 

learner manifestations of anxieties related to speaking, negative evaluation, and foreign 

language learning (FLL)-generated anxieties are important first steps in coping with 
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language anxiety” (s. 429). Teachers may interview them. Generally, students do not 

want to share their anxieties in the course so the teachers may help them realize that 

they are not the only ones who experience anxiety. Teachers should give students 

authentic materials to make them more active in lessons so that they can communicate 

in the target language. According to Young (1991), videotaping and reciprocal class 

visits may help teachers to evaluate and develop themselves. Moreover, they might 

attend to panels, workshops and conferences.  

 

 1.2. Statement of the problem 

Selami, Yavuz & Yeşilyurt (2009) state that as the learners feel uncomfortable 

because of expected danger during the course, anxiety is a serious problem among the 

learners. According to Kavacık (2015), anxiety refers to the feelings of nervousness and 

worry that occurs in the nervous system. It affects the learners in a negative social, 

personal and academical way. 

Students experience second language anxiety when they do not have enough 

proficiency but need the use of second language, which result in them not 

communicating effectively to share their ideas and thoughts.  

When students participate in foreign classes with less anxiousness, they can be 

more advantageous than those students who experience foreign language anxiety. 

Anxiety in students contribute to them showing different kinds of behavioral changes 

such as physical and psychological. For example, they might not focus on the course; 

they might be reluctant towards the course, which leads to their hearts beating fast, then 

out of nervousness may forget what to say. According to Horwitz et al. (1986), these 

psycho-physiological symptoms may block language learning process.  

The students, who are at preparatory school of a foundation university in Konya, 

have some difficulties in speaking English. They feel foreign language anxiety and it 

causes them not to be successful in English. Therefore, the main content of this study is 

to determine possible causes of anxiety and the ways to reduce or overcome it. In this 

study, foreign language anxiety problems of the students are investigated in detail with 

relevant study. This on the other hand contributes to language teachers because it 

supports them in understanding how much students are affected by anxiety and 

understand not only causes but also effects on them. Therefore, some precautions can be 

taken to lesser the level of anxiety in class. These precautions can be taken into 
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consideration against foreign language anxiety, especially from perspective of the 

learners.  

 

1.3. Purpose of the Study  

The aim of this study is to investigate foreign language anxiety (FLA) from the 

perspectives of students and lecturers. Therefore, it attempts to identify the causes of 

foreign language anxiety. In addition, it attempts to find out the ways to reduce and 

overcome foreign language anxiety.  

 

1.4. Research Questions 

The following research questions outlined this study are: 

1) What are the causes of foreign language anxiety of preparatory class students during 

English lessons? 

2) How can their anxiety be reduced or overcome?  

 

1.5. Operational Definitions 

Foreign Language Anxiety: Horwitz et al. (1986) define it as “transitory 

unpleasant feelings of apprehension, tension, nervousness or worry, often accompanied 

by activation of the autonomic nervous system” (s. 125). 

 
1.6. Organization of Chapters 

The study consists of 5 chapters: Chapter 1 divulge the background of the study, 

statement of the problem, purpose of the study and research questions. In chapter 2, the 

literature review is presented. Chapter 3 introduces methodology of the study that gives 

information about setting, participants, instruments, data collection and data analysis. In 

chapter 4, findings of the study are discussed. Lastly, Chapter 5 shows a summary, the 

conclusions, the recommendations and the limitations. 
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CHAPTER II 

2. LITERATURE REVIEW 

2.1. Introduction 

This chapter introduced the definition of anxiety and continues with a discussion 

on the types of anxiety. Then, it presents the components of foreign language anxiety, 

its potential causes, the effects of foreign language anxiety on learners and ways of 

reducing anxiety. Finally, the chapter concludes with ways of measuring foreign 

language anxiety. 

 

2.2. Anxiety 

 Many researchers have studied on anxiety so far. Therefore, there have been 

numerous definitions of anxiety. For example, according to Scovel (1978), anxiety is “a 

state of apprehension, a vague fear that is only indirectly associated with an object” (p. 

134).  According to Brown (1994), anxiety is related to the feelings that consist of 

frustration, apprehension, uneasiness and self-doubt. Also, anxiety can be defined as 

“the five best-known individual factors-language aptitude, motivation, learning styles, 

learning strategies, and anxiety as a curious variable” (Cakici, 2016, p.190). 

 Linked to FLL, FLA compromises of negative emotional reactions of the 

students towards language acquisition (Horwitz, 2001). According to Horwitz et al. 

(1986), FLA is a complicated paradox, which consists of self-perceptions, feelings and 

behaviors that is linked to foreign language classroom learning. Gardner and MacIntyre 

(1993) assert that people feel language anxiety because they think they are not 

proficient enough to use the second language. According to Cicek (2015), feelings of 

worry and physiological reactions define language anxiety. It was also found that as 

language anxiety is related to consistent performance in language class, it is different 

from other types of anxiety (MacIntyre and Gardner, 1989).   

 Finally, it can be understood that while defining anxiety, researches usually 

assign to it negative or undesirable feelings like apprehension, fear and worry. 

According to Horwitz (2001), it is expected that anxiety commonly affects language-

learning experience and also, it has been as one of the most popular study area in 

psychology and education.  
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2.3. Types of Anxiety 

 There are different ways that have connection to individual himself or the 

specific condition, which brings about anxiety. Psychologists have described three 

specific types of anxiety: trait, state, and situation.  
 It is stated that trait anxiety may change according to situations (Al-Saraj, 2011). 

Ergün (2011) defines trait anxiety as “the probability of an individual of feeling anxious 

in any situation” (p. 46). According to Al-Saraj (2011), when individuals have trait 

anxiety in high level, they possibly feel anxious in different situations. It is also 

concluded that trait anxiety deteriorates cognitive functioning and results in avoidance 

behavior in individuals (Eysenck, 1979). 
 State anxiety can be described as an anxiety, which has been experienced as a 

consequence of a non-permanent phenomenon as in language classes (Karabıyık, 2012). 

As it is not static, it changes from one situation to another. For instance, people can 

experience state anxiety before or during exams and when they complete the exam, it 

vanishes. According to MacIntyre and Gardner (1991a), trait anxiety has correlated to 

state anxiety because there is a relationship between increased levels of trait anxiety and 

higher levels of state anxiety. In addition, Deweale et al. (2017) points out those 

learners who feel FLA “have the trait of feeling state anxiety when participating in 

language learning and/or use” (p.3). State anxiety influences individuals in different 

ways. For example, Al-Saraj (2011) emphasizes that people experiencing high level of 

state anxiety are more sensitive to other people’s thoughts about them and this situation 

affects their cognitive capacities. Also, it is stated that physiological effects such as 

sweaty palms and increased heartbeats can be caused by state anxiety.  
 Al-Saraj (2011) defines situation-specific anxiety as an anxiety that occur during 

specific occasions such as completing examinations or participation in class. Therefore, 

FLA is classified as a situational-specific anxiety because it happens during second 

language acquisition specifically (MacIntyre and Gardner, 1991b). According to Chan 

and Wu (2004), there is a relationship between situation specific anxiety and state 

anxiety, and there is a focus on the situations in which individuals experience more 

anxiety. MacIntyre and Gardner (1991b) state that when people want to make mention 

on durable and complicated nature of some anxieties, they prefer to use situation-

specific anxiety as a term. As a result, it can be concluded that language learners usually 

experience state anxiety in a language classroom because they have to speak in front of 
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the class, the teacher evaluate them and correct their mistakes. Whenever they feel 

situation-specific anxiety within the language class, this situation may become a huge 

problem, which can negatively influence the student learning capacity (Karabıyık, 

2012). 

 
2.4. Components of Foreign Language Anxiety 

 For Horwitz et al. (1986), components of FLA involves communication 

apprehension, the fear of negative evaluation, test anxiety. This section presents 

information about three components of FLA. 

 When people feel anxious during communication or when speaking in front of 

other people or in groups, communication apprehension occurs. Ergün (2011) states that 

"communication apprehensive people are the ones that tend to feel anxious in language 

classrooms due to the fact that they have no choice other than communicating in the 

target language and they are not the ones who have the total control and they are 

continually guided by the teacher" (p.51). Therefore, people can be afraid of not being 

able to understand the others’ speech and understood by the others. Horwitz et al. 

(1986) asserts that this fear can result in frustration among people and even talkative 

people can be silent in foreign language class. According to Cicek (2015), even if 

people are not completely mastered in a language, they have to use the language 

structures thought in class. If not, this situation can cause communication apprehension.  
 The fear of negative evaluation is related to other people’s evaluations. 

According to Von Worde (2003), when they have fear of negative evaluation, they 

expect to be evaluated adversely by others in any kind of situations. Ergün (2011) also 

supposes that people avoid situations that need evaluation because they think that they 

will always be evaluated negatively. As foreign language learners are constantly 

evaluated by both their lecturers and their classmates, they often experience this fear in 

foreign language classrooms. Any communicative situation can be the cause of stress 

and tension for them, which may lead to poor performance because they may not focus 

on the language production.  
 Test anxiety is a fear on academic evaluation. Horwitz et al. (1986) define test 

anxiety as types of performance anxiety originating from a fear of failure. According to 

Horwitz et al. (1986), as tests and quizzes are applied frequently in foreign language 

classes, students feeling test anxiety have substantial difficulty in these classes. Cicek 
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(2015) emphasizes that when students experience test anxiety, they have some 

difficulties in learning the material during tests and this situation can cause poor 

performance in tests. It also affects self-esteem, academic scores and success in a 

negative way. As, it concluded, it is suggested that FLA is not only a mixture of these 

components, but also obvious phenomenon that includes “self-perceptions, beliefs, 

feelings and behaviors related to the language learning arising from the uniqueness of 

the language learning process.” (Horwitz et al. 1986, p. 128) 

 
2.5. Potential Causes of Foreign Language Anxiety 

 According to Young (1991), language anxiety has six potential sources.  These 

sources include "... personal and interpersonal anxieties, learner beliefs about language 

learning, instructor beliefs about language teaching, instructor-learner interactions, 

classroom procedures and language testing” (p. 427).  

Young (1991) points out that personal and inter personal anxieties include low 

self-esteem and competitiveness that affect learner anxiety to a very high extent. It is 

stated that those students who want to produce forms in the foreign language perfectly 

fail to achieve the task; this failure causes high level of anxiety and low self-esteem 

(Piechurska-Kuciel, 2008). Kralova-Soradova (2015) emphasize that people with low 

self-esteem are afraid of negative responses and evaluation from the classmates. As for 

competitiveness, Kralova and Soradova (2015) also claim that when students make a 

comparison between themselves and their peers, competitive nature creates a stressful 

atmosphere.  
 When it comes to learners’ beliefs about language learning, Ergün (2011) argues 

that learners have some inaccurate opinions and beliefs and they expect something 

unreasonable and unbelievable about language learning. For instance, Horwitz (1988) 

states that learners may believe that they must have perfect pronunciation and they are 

not prone to be able to learn foreign language (Wilson, 2006). These assumptions about 

themselves affect their learning and the teaching adversely.  

 Instructor beliefs about language teaching are also identified as the source of 

language anxiety. How they relate to a certain teaching style determine their actions. 

Young (1991) claims that when students’ mistakes are corrected continually and the 

students are not allowed to work in groups or pairs, the instructors are in an 
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authoritarian manner rather than facilitator and so they may not improve students’ 

performances and the students’ level of anxiety can increase. 

 Another source of anxiety in language learning is instructor-learner interactions. 

According to Piechurska-Kuciel (2008), negative emotions toward language learning 

grow because of this interaction. In this context, it is important to take error correction 

into consideration because it can influence students’ feelings significantly. However, 

the most important thing is the way to correct the students’ mistakes. If the teacher 

behaves in a strict way while correcting the mistakes, students experience anxious. 

 Classroom environment, which is also the component of FLA, is one of the most 

important sources of language anxiety. Classroom environment consists of processes 

and atmosphere in the classroom that may cause anxiety such as speaking in front of the 

classroom. In his study, Young (1991) finds that when the students are forced to talk in 

front of the classroom, this is an anxiety-provoking situation. On the other hand, when 

they are not obliged to speak in front of the class, they feel more comfortable. 

 The last source of anxiety is test anxiety. Young (1991) finds in his study that 

students react differently to some language test items; some test items cause more 

anxiety than others. For instance, when the teacher who adopts a communicative 

approach in the language classroom get the students do grammar tests constantly, the 

teacher can make them both frustrated and anxious so it is stated that when the students 

have no experience with materials and tests, they feel more anxious (Young, 1991).  

 
2.6. Effects of Foreign Language Anxiety  

 According to Kayaoğlu and Sağlamel (2013), the effects of language anxiety are 

divided into four categories: academic, cognitive, social, and personal effects. 

 Within the context of academic effects, a great number of studies show the 

relation between foreign language achievement and anxiety. MacIntyre and Gardner 

(1994) used final course grades and standardized proficiency test results in their studies. 

Using the same sources of data, Aida (1994) and Saito and Samimy (1996) found 

anxiety scores to be significantly and negatively correlated with final grades among 

American students learning Japanese. Similarly, Liu and Huang (2011) found that FLA 

scores correlated negatively with the course grades among college-level EFL learners in 

China. According to Han (2013), ‘over studying’ is another academic effect of language 

anxiety. Eysenck (1979) defines over studying as a common reaction to anxiety when 
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the students recognize that they do not show good performance. According to Han 

(2013), when students feel anxiety, they try to overcome the negative effects of it by 

raising their efforts, which leads them to over study.  
 As for cognitive effects, Tobias (1979) found in his study that cognitive effects 

of language anxiety hinder learning in three stages of cognitive processing: input, 

process and output. In accordance with this model, MacIntyre and Gardner (1994) 

established three anxiety scales such as the input, the process and the output anxiety 

scale in order to analyze the hypothesis, which Tobias suggested. They concluded that 

all the stages of cognitive process are hindered by anxiety and so it has the most 

powerful effect on process and output stages. 

 Related to social effects, classroom environment is a very important factor in a 

social context. Negative and competitive classroom environment triggers language 

anxiety. Therefore, when the students experience anxiety in the classroom, they are less 

eager to communicate and they speak less frequently. Young (1991) also mentions that 

students are not eager to participate in the classroom activities out of fear of making 

mistakes. As they are not motivated to participate in the classroom activities, Karaca 

(2012) asserts that they are not active and they abstain from classroom activities.  
 According to Horwitz et al. (1986, p.126), the learners who have personal effect 

of anxiety “experience apprehension, worry and even dread and have difficulty in 

concentrating, become forgetful, sweat and have palpitations”. For instance, one student 

who Han (2013, p. 104) interviewed confessed that, “I would rather be in a prison camp 

than speak a foreign language.” In addition, Horwitz et al. (1986) reported that one 

student said “When I’m in my Spanish class, I just freeze. I can’t think anything when 

my teacher calls on me” (p.125). 

 
2.7. Ways to Decrease Anxiety 

 A number of studies shows that anxiety hinders language learning and thus both 

teachers and students try to tackle this negative feeling. Because of this reason, the ways 

to deal with and/or overcome this problem has recently attracted researchers. Çermik 

(2015) shares some advices for the learners. First of all he said, they need to be aware 

that everyone can make mistakes. Therefore, they need to think positively. Also, they 

should not think about other people’s thoughts. Instead, they need to focus on the 

message they want to convey. In addition, they need to know their classmates well so 



10 

they can express themselves more comfortably. When they also know their teacher well, 

they can communicate with their teacher in a more relaxed way. Practicing the target 

language may be another solution. When they speak in the target language as much as 

possible, their self-confidence increase and they want to talk much more.  

As for teachers, Horwitz et al. (1986, p.132) suggested that teachers should 

“recognize, cope with, and eventually overcome, debilitating FLA as a factor that helps 

shaping students' experiences in FLL”. Ergün (2011) asserts that when they use the 

activities which make the students motivated to work together such as discussions, role-

plays or interviews, students can feel the community in the classroom and they can feel 

more comfortable. Another important way to decrease anxiety is how to correct errors. 

Onwuegbuzie et al. (1999) propose that instructors should encourage the students and 

increase their motivation for the foreign language while correcting errors because 

correcting them in front of their classmates can be so vulnerable so instructors should be 

sensible to it. According to Tsiplakides and Keramida (2009), instructions should 

participate in project work during the learning process so learners have a chance to be in 

a relaxed atmosphere and they can practice the language without fear.  

 

2.8. Measuring Foreign Language Anxiety 

According to Karabıyık (2012), three main means such as behavioral 

observation or ratings, psychological assessments, and self-reports are used to measure 

language anxiety. Behavioral observation is the way to identify physically observable 

things like avoiding eye contact. On the other hand, using psychological measures 

identifies unobservable reactions such as blood pressure. Self-reports such as interviews 

or questionnaires Scovel (1978) proposes are more common measures because they are 

carried out easily and they focus on given construct more accurately.  

Foreign Language Classroom Anxiety Scale (FLCAS), which Horwitz et al. 

(1986) developed, is the most common instrument that is used to measure FLA. This 

scale includes 33 statements related to components of FLA to be scored on a five point 

Likert scale. Further information related to the FLCAS will be provided in the 

methodology section. 
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CHAPTER III 

3. METHODOLOGY 

3.1. Introduction 

This chapter provides detailed information about the methodology of thesis 

study such as research design, context and participants of the study, data collection 

tools, data collection procedures and data analysis. The first purpose of the study is to 

find out the reasons of FLA that prep class students in university feel in English lessons. 

The second purpose of this study is to identify ways of reducing FLA from students' 

points of view. 

 

3.2. Research Design  

The main purpose of the study was to find out the reasons for FLA that the prep 

class students in university are confronted with in English lessons. Secondly, the study 

aimed to identify ways of reducing FLA from students' points of view. Therefore, the 

study adopted both qualitative and quantitative data collection designs.  

Walliman (2011) states that quantitative data is a type of data that deals with 

numbers in order to record lots of information about science and society. The 

techniques of statistics can be used for analyzing numbers. However, according to 

Walliman (2011), qualitative data method is used to evaluate the qualities that can only 

be described in words such as people’s judgments, feelings of comfort, emotions, ideas, 

beliefs etc. It is impossible to manipulate the words in numbers so different kinds of 

analytical techniques are required. 

 

3.3. Context and Participants of the Study 

This research was conducted at Preparatory School of a Foundation University 

in Konya, Turkey in 2016-2017 academic year. The students have maximum 2 years to 

complete the preparatory school. After they complete the preparatory school, they will 

have major courses. Then, they will choose their departments. They have 24 hours of 

English classes per week. These lessons consist of 4 hours grammar, 4 hours lab. class, 

8 hours listening and speaking, 8 hours reading and writing. There are 4 classes in the 

preparatory school. The level of Class 1 is high B2, while Class 4 is at B1 level. Class 3 
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and 4 is at B2 and low B2 level respectively. For this reason, there are small level 

differences among the classes. 

The participants of the study consisted of 60 students and 4 lecturers. The 

students were preparatory school students of the university. The average ages of the 

students are 20. Most of them are from Konya, but there are also the students who come 

from different cities of Turkey. All of the students are non-native speakers of English. 

Their mother’s tongue is Turkish.  Firstly, the students were informed about the study. 

After that, the questionnaire and interview were conducted. 

As for the lecturers, two of those responded, had graduated from an English 

department and are teaching English to students with not enough experience in the 

classroom. They are all currently teaching English in this university. As a result, the risk 

of anxiety can become inevitable. They do not have much experience in dealing with 

anxiety exhibited from students. Firstly, the lecturers were informed about the study and 

then they were interviewed. 

 

3.4. Data Collection Tools 

The data were collected from two sources: Foreign Language Classroom 

Anxiety Scale and Semi-Structured Interviews. 

The first research tool was Foreign Language Classroom Anxiety Scale 

(FLCAS) (See Appendix 1). It was developed by Horwitz et al. in 1986. There are 4 

sections with 33 items in FLCAS. The first part consists of 8 items and these items are 

about reflective of communication apprehension. The second part has 5 items that are 

about the fear of negative evaluation. In the third part, there are 9 items that are about 

test-anxiety language classroom. In the last part, there are 11 items that are categorized 

as classroom procedures.  

In this study, 5 point Likert type scale is used to score the items of FLCAS. They 

range from 1 to 5 point: strongly disagree (1), disagree (2), neither agree nor disagree 

(3), agree (4) and strongly agree (5). 

FLCAS was translated into Turkish, before applying the questionnaire. 

Therefore, possible misunderstandings of the responses can be avoided. (see Appendix 

2). As the students were not at advanced level, Turkish translation of the scale could 

affect validity of the study in a positive way.   
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3.4.1. Semi-structured Interviews  

During the research process, semi-structured interviews were also used as a data 

collection tool to explore the issue of FLA from the perspective of both the learners and 

the lecturers. The interviews consisted of 5 open-ended questions. The students’ 

interview questions were originally developed by Çermik (2015) and the lecturers’ 

interview questions were originally developed by Chuang (2015) (see Appendix 3). 

The interview was conducted with 5 of the students and 4 lecturers. The 

questions of the interview that was done with the students were in Turkish because 

students who will answer the interview questions should be in a relaxed atmosphere 

(see Appendix 4). When students didn’t understand the questions, the questions were 

repeated. Both of the interviews lasted 5 to 10 minutes.  

 

3.5. Data Collection Procedures 

Firstly, the students who participated in the studies were at their regular class 

time and they were given a questionnaire to complete during the lesson. Then, the 

purpose of this questionnaire was explained to the students in detail and the participants 

were helped to understand and reveal what they perceive about the topic. In this 

questionnaire, it was expected that the students would improve their language learning 

process.  

 

3.6. Data Analysis 

Statistical Package for the Social Sciences (SPSS 21) was used to analysis the 

data collected from the questionnaire. For the quantitative data analysis, descriptive 

statistics (frequency, percentages, P value) were used in this study. Also, content 

analysis was used for the interview part, so the participants’ thoughts and feelings 

against FLA and anxiety were investigated and the causes and effects of this feeling and 

how to cope with it were generated from the learners. 
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CHAPTER IV 

4. FINDINGS  

4.1. Introduction 

This chapter cites the presentation of the findings gathered through both 

quantitative and qualitative data collection instruments. It includes the analysis of the 

data obtained from FLCAS and the semi-structured interviews. The chapter consists of 

three sections. The first section presents the findings collected through FLCAS and the 

second section includes the findings emerged from the student interviews and finally, it 

finishes with the findings from the lecturer interviews.  

 

4.2. Findings from the Foreign Language Classroom Anxiety Scale  

This section presents the findings from the FLCAS in four parts: Findings on 

communication anxiety (Section 4.2.1.), Findings on test anxiety (Section 4.2.2.), 

Findings on fear of negative evaluation (Section 4.2.3.) and Findings on fear of 

classroom procedure (Section 4.2.4.).  

 

4.2.1. Findings on Communication Anxiety 

This section demonstrates the findings of FLCAS items related to 

communication apprehension. Items 1 “I never feel quite sure of myself when I am 

speaking in my foreign language class.”, Item 9 “I start to panic when I have to speak 

without preparation in language class.”, Item 11 “I don’t understand why some people 

get so upset over foreign language.”, Item 14 “I would not be nervous speaking the 

foreign language with native speakers.”, Item 18 “I feel confident when I speak in 

foreign language class.”, Item 23 “I always feel that the other students speak the 

foreign language better than I do.”, Item 29 “I get nervous when I don’t understand 

every word the language teacher says.” and Item 32 “I would probably feel comfortable 

around native speakers of the foreign language.” aimed to identify communication 

anxiety of the students in language classes. The frequencies of responses in percentages 

and P values of the items related to communication anxiety are presented in Table 1 to 

8.  
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 Table 1 reveals the Chi-Square results for Item 1 “I never feel quite sure of 

myself when I am speaking in my foreign language class.”  

 

Table 1. Chi-Square results for Item 1  

1. I never feel quite sure of myself when I am speaking in my foreign 
language class. 

  SD D N A SA Total 
Class 1 5 9 1 2 0 17 
Class 2 1 9 5 0 0 15 
Class 3 2 10 5 0 0 17 
Class 4 0 4 6 0 1 11 

Frequencies  8 32 17 2 1 60 
Percentages % 13,3 53,3 28,3 3,3 1,7 100 

P value .044* 
*p < .05 
 

As shown in Table 1, while % 53,3 of the participants disagreed  with Item 1 “I 

never feel quite sure of myself when I am speaking in my foreign language class”, only 

% 3,3 of the participants agreed with that. The percentage of the participants who 

neither agreed nor disagreed with the item was % 28,3.  % 13,3 of the participants 

strongly disagreed with the item, and only % 1,7 of the participants strongly agreed with 

the item. There is a statistical significance among the scores of this item in all classes.   

It can be concluded that nearly half of the students are sure of themselves when they 

speak in English in class. 

Table 2.Chi-Square results for Item 9  

9. I start to panic when I have to speak without preparation in 
language class. 

  SD D N A SA Total 
Class 1 6 5 1 3 2 17 
Class 2 1 7 3 4 0 15 
Class 3 2 5 4 6 0 17 
Class 4 1 5 1 3 1 11 

Frequencies  10 22 9 16 3 60 
Percentages % 16,7 36,7 15,0 26,7 5,0 100 

P value .370 
 

As shown in Table 2, Item 9 “I start to panic when I have to speak without 

preparation in language class” was disagreed by % 36,7 of the participants and % 26,7 
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agreed, % 16,7 strongly disagreed, % 15 neither agreed nor disagreed and % 5 strongly 

agreed. There is not a statistical significance among the scores of this item in all classes. 

Drawing on the results as revealed in Table 2, we might conclude that the students think 

preparation for the language class is not important and that the students do not feel 

nervous in the classroom even if they are unprepared for the lesson.  

Table 3.Chi-Square results for Item 11  

11.I don’t understand why some people get so upset over foreign 
language. 

  SD D N A SA Total 
Class 1 1 2 3 4 7 17 
Class 2 1 5 6 2 1 15 
Class 3 1 3 8 5 0 17 
Class 4 7 0 3 1 0 11 

Frequencies  10 10 20 12 8 60 
Percentages % 16,7 16,7 33,3 20,0 13,3 100 

P value .000* 
*p < .05 

 

Table 3 demonstrates the results we achieved for Item 11. % 33,3 of the 

participants are not sure about Item 11 “I don’t understand why some people get so 

upset over foreign language.”.  While % 16,7 of the participants strongly disagreed and 

disagreed with the item, % 13,3 of the participants strongly agreed with the item. % 

20,0 of the participants agreed with the item. There is a statistical significance among 

the scores of this item in all classes. We can conclude that most of the students feel 

unsure about whether they understand the causes of people’s worries in language 

classes or not.  

 
Table 4. Chi-Square results for Item 14 

14. I would not be nervous speaking the foreign language with native 
speakers. 

  SD D N A SA Total 
Class 1 0 2 3 7 5 17 
Class 2 0 3 7 5 0 15 
Class 3 0 2 7 7 1 17 
Class 4 1 2 5 2 1 11 

Frequencies  1 9 22 21 7 60 
Percentages % 1,7 15,0 36,7 35,0 11,7 100,0 

P value .211 
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As presented in Table 4, Item 14 “I would not be nervous speaking the foreign 

language with native speakers” was neither agreed nor disagreed by % 36,7 of the 

participants. % 35 of the participants agreed with the item, while only % 1,7 of the 

participants expressed they strongly disagreed with the item. The item was disagreed by 

% 15 of the participants. % 11,7 of the participants strongly agreed with the item. There 

is not a statistical significance among the scores of this item in all classes. Based on 

these responses, we might conclude that the students are not sure about whether they are 

worried while speaking English with native speakers or not.  

Table 5.Chi-Square results for Item 18  

18. I feel confident when I speak in foreign language class. 
  SD D N A SA Total 

Class 1 0 0 2 10 5 17 
Class 2 0 0 6 9 0 15 
Class 3 0 1 6 8 2 17 
Class 4 1 2 4 4 0 11 

Frequencies  1 3 18 31 7 60 
Percentages % 1,7 5 30 51,7 11,7 100 

P value .048* 
*p < .05 

 

Table 5 indicates the Chi-Square results for Item 18. Item 18 “I feel confident 

when I speak in foreign language class” was agreed by % 51,7 of the participants, 

while % 5 of the participants disagreed with the item. % 30 of the participants neither 

agreed nor disagreed with the item. % 11,7 of the participants strongly agreed with the 

item and % 1,7 of them strongly disagreed with the item. There is a statistical 

significance among the scores of this item in all classes. It might be possible to argue 

that most of the participants trust themselves when they speak in foreign language class 

while only a few admit they don't feel confident whey they speak in language class.     
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Table 6.Chi-Square results for Item 23  

23. I always feel that the other students speak the foreign language 
better than I do. 

  SD D N A SA Total 
Class 1 5 9 0 1 2 17 
Class 2 1 8 4 1 1 15 
Class 3 6 7 2 2 0 17 
Class 4 2 4 3 0 2 11 

Frequencies  14 28 9 4 5 60 
Percentages % 23,3 46,7 15 6,7 8,3 100 

P value .341 
 

As illustrated in Table 6, % 46,7 of the participants disagreed with Item 23 “I 

always feel that the other students speak the foreign language better than I do”, while 

only % 6,7 of them agreed with the item. The item was strongly disagreed by % 23,3 of 

the participants. % 15 of the participants do not feel sure about the item. % 8,3 strongly 

agreed with the item. There is not a statistical significance among the scores of this item 

in all classes.  Based on these participant responses we may state that the students do 

not agree with the idea that the others speak English better than they do.  

 
Table 7.Chi-Square results for Item 29  

29. I get nervous when I don’t understand every word the language 
teacher says. 

  SD D N A SA Total 
Class 1 6 5 2 3 1 17 
Class 2 3 5 4 2 1 15 
Class 3 4 6 5 2 0 17 
Class 4 0 6 2 2 1 11 

Frequencies  13 22 13 9 3 60 
Percentages % 21,7 36,7 21,7 15 5 100 

P value .766 
 

Table 7 presents the Chi-Square results for Item 29. Item 29 “I get nervous when 

I don’t understand every word the language teacher says” was disagreed by % 36,7 of 

the participants, while % 21,7 of them strongly disagreed and neither agreed nor 

disagreed with the item.  % 15 of the participants agreed with the item and % 5 of the 

participants strongly agreed with the item. There is not a statistical significance among 

the scores of this item in all classes. For this reason, it can be argued that even if the 

students do not understand every word the lecturer says, they do not feel stress. 
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Table 8.Chi-Square results for Item 32 

32. I would probably feel comfortable around native speakers of the 
foreign language. 

  SD D N A SA Total 
Class 1 0 2 3 6 6 17 
Class 2 1 2 8 4 0 15 
Class 3 0 2 8 6 1 17 
Class 4 1 5 3 1 1 11 

Frequencies  2 11 22 17 8 60 
Percentages % 3,3 18,3 36,7 28,3 13,3 100 

P value .030* 
*p < .05 

 

As shown in Table 8, Item 32 “I would probably feel comfortable around native 

speakers of the foreign language” was neither agreed nor disagreed by % 36,7 of the 

participants, % 28,3 agreed, % 18,3 disagreed, % 13,3 strongly agreed and % 3,3 

strongly disagreed. There is a statistical significance among the scores of this item in all 

classes. Based on the responses, we may assume that the students are not certain 

whether they feel relaxed in front of native speakers or not.  

 

4.2.2. Test anxiety 

In this section, the findings of FLCAS items related to test anxiety are presented. 

Item 3 “I tremble when I know that I’m going to be called on in language class.”, Item 8 

“I am usually at case during tests in my language class.”, Item 10 “I worry about the 

consequences of failing my foreign language class.”, Item 21 “The more I study for a 

language test, the more confused I get.” and Item 30 “I feel overwhelmed by the number 

of rules you have to learn to speak a foreign language.” tried to describe the test anxiety 

of the students. The frequencies of responses in percentages and P value of the items 

related to communication anxiety are shown in Table 9 to 13.   
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Table 9.Chi-Square results for Item 3 

3. I tremble when I know that I’m going to be called on in language 
class. 

  SD D N A SA Total 
Class 1 4 6 3 2 2 17 
Class 2 2 7 2 4 0 15 
Class 3 5 7 2 2 1 17 
Class 4 2 4 2 2 1 11 

Frequencies  13 24 9 10 4 60 
Percentages % 21,7 40 15 16,7 6,7 100 

P value .964 
 

Table 9 shows Chi-Square results for Item 3. Item 3 “I tremble when I know that 

I’m going to be called on in language class” was disagreed by % 40 of the participants, 

and agreed by % 16,7 of the participants. While % 21,7 of the participants strongly 

disagreed with the item, % 6,7 of them strongly agreed with the item. % 15 of the 

participants neither agreed nor disagreed with the item. There is not a statistical 

significance among the scores of this item in all classes. The responses indicate that the 

students do not feel worried when the lecturer calls them to answer a question.  

Table 10.Chi-Square results for Item 8 

8. I am usually at case during tests in my language class. 
  SD D N A SA Total 

Class 1 0 2 4 5 6 17 
Class 2 1 4 1 4 5 15 
Class 3 0 4 0 9 4 17 
Class 4 0 2 5 3 1 11 

Frequencies  1 12 10 21 16 60 
Percentages % 1,7 20 16,7 35 26,7 100 

P value .116 
 

As presented in Table 10, while % 35 of the participants agreed with Item 8 “I 

am usually at ease during tests in my language class”, % 26,7 of them strongly agreed 

with the item. % 20 of the participants disagreed with the item. The item was neither 

agreed nor disagreed by % 16,7 of the participants. Only % 1,7 of them strongly 

disagreed with the item. There is not a statistical significance among the scores of this 

item in all classes. We may say that that the students generally feel relaxed during tests 

in the foreign language classes.  
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Table 11.Chi-Square results for Item 10 

10. I worry about the consequences of failing my foreign language 
class. 

  SD D N A SA Total 
Class 1 3 3 3 1 7 17 
Class 2 0 3 2 4 6 15 
Class 3 3 2 1 3 8 17 
Class 4 0 0 0 0 11 11 

Frequencies  6 8 6 8 32 60 
Percentages % 10 13,3 10 13,3 53,3 100 

P value .080 
 

Table 11 demonstrates Chi-Square results for Item 10. Item 10 “I worry about 

the consequences of failing my foreign language class” was strongly agreed by % 53,3 

of the participants, while % 10 of them neither agreed nor disagreed and strongly 

disagreed with the item % 13,3 of the participants disagreed and agreed with the item. 

There is not a statistical significance among the scores of this item in all classes. It can 

be deduced that the majority of the students are stressful about failing in preparatory 

class.  

 
Table 12.Chi-Square results for Item 21 
21. The more I study for a language test, the more confused I get. 

  SD D N A SA Total 
Class 1 5 9 2 0 1 17 
Class 2 2 5 5 3 0 15 
Class 3 4 7 4 1 1 17 
Class 4 5 2 2 1 1 11 

Frequencies  16 23 13 5 3 60 
Percentages % 26,7 38,3 21,7 13,3 5 100 

P value .463 
 

As illustrated in Table 12, while % 38,3 of the participants disagreed with Item 

21 “The more I study for a language test, the more confused I get”, the item was agreed 

by % 13,3 of the participants. % 26,7 of the participants strongly disagreed with the 

item while % 21,7 of the participants are indecisive about the item. Only % 5 of the 

participants strongly agreed with the item. There is not a statistical significance among 

the scores of this item in all classes. It might be possible to conclude that the students do 

not get confused as to how to study for the English language examinations. 
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Table 13.Chi-Square results for Item 30 

30. I feel overwhelmed by the number of rules you have to learn to 
speak a foreign language. 

  SD D N A SA Total 
Class 1 0 5 4 6 2 17 
Class 2 0 2 1 6 6 15 
Class 3 0 4 3 6 4 17 
Class 4 1 1 4 5 0 11 

Frequencies  1 12 12 23 12 60 
Percentages % 1,7 20 20 38,3 20 100 

P value .221 
 

 Table 13 presents Chi-Square results for Item 30.  Item 30 “I feel overwhelmed 

by the number of rules you have to learn to speak a foreign language” was agreed by % 

38,3 of the participants and strongly disagreed by % 1,7 of the participants. % 20 of the 

participants disagreed, neither agreed nor disagreed, strongly agreed with the item. 

There is not a statistical significance among the scores of this item in all classes. We 

might conclude that the students think that learning grammar rules makes them stressful 

and that they think it is a problem for them. 

 

4.2.3. Fear of Negative Evaluation 

This section presents the findings of FLCAS items related to the fear of negative 

evaluation. Item 7 “I keep thinking that the other students are better at language than I 

am.”, Item 15 “I get upset when I don’t understand what the teacher is correcting.”, 

Item 16 “Even if I am well prepared for language class, I feel anxious about it.”, Item 

19 “I am afraid that my language teacher is ready to correct every mistake I make.”, 

Item 20 “I can feel my heart pounding when I’m going to be called on in language 

class.”, Item 24 “I feel very self – conscious about speaking the foreign language in 

front of other students.”, Item 25 “Language class moves so quickly I worry about 

getting left behind.”, Item 26 “I feel more tense and nervous in my language class than 

in my other classes.” and Item 31 “I am afraid that the other students will laugh at me 

when I speak the foreign language.” aimed to uncover the students' fear of negative 

evaluation. The frequencies of responses in percentages and P value of the items related 

to fear of negative evaluation are shown in Table 14 to 22.  
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Table 14.Chi-Square results for Item 7 

7. I keep thinking that the other students are better at language than I am.  

  SD D N A SA Total 
Class 1 3 8 4 1 1 17 
Class 2 0 6 5 3 1 15 
Class 3 4 7 5 1 0 17 
Class 4 2 2 2 4 1 11 

Frequencies  9 23 16 9 3 60 
Percentages % 15 38,3 26,7 15 5 100 

P value .426 
 

As shown in Table 14, Item 7 “I keep thinking that the other students are better 

at language than I am” was disagreed by % 38,3 of the participants, while it was neither 

agreed nor disagreed by % 26,7 of them. % 15 of the participants strongly disagreed and 

agreed with the item. The item was strongly agreed % 5 of the participants. There is not 

a statistical significance among the scores of this item in all classes. It can be concluded 

that the students do not agree that their classmates are more successful than themselves.  

Table 15.Chi-Square results for Item 15 

15. I get upset when I don’t understand what the teacher is correcting. 
  SD D N A SA Total 

Class 1 8 6 2 0 1 17 
Class 2 5 3 0 5 2 15 
Class 3 5 5 5 2 0 17 
Class 4 6 5 0 0 0 11 

Frequencies  24 19 7 7 3 60 
Percentages % 40 31,7 11,7 11,7 5 100 

P value .025* 
*p < .05 

 

Table 15 illustrates Chi-Square results for Item 15. While Item 15 “I get upset 

when I don’t understand what the teacher is correcting” was strongly disagreed by % 

40 of the participants, % 5 of them strongly agreed with the item. % 31,7 of the 

participants disagreed with the item. The item was agreed and neither agreed nor 

disagreed by % 11,7 of the participants. There is a statistical significance among the 

scores of this item in all classes. We may conclude that lots of the students think that 

being corrected by their instructors do not disturb them and that they are open to their 

instructors’ feedback.  
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Table 16.Chi-Square results for Item 16 

16. Even if I am well prepared for language class, I feel anxious about it. 
  SD D N A SA Total 

Class 1 10 6 1 0 0 17 
Class 2 5 7 1 2 0 15 
Class 3 6 7 2 1 1 17 
Class 4 4 3 3 1 0 11 

Frequencies  25 23 7 4 1 60 
Percentages % 41,7 38,3 11,7 6,7 1,7 100 

P value .592 
 

As demonstrated in Table 16, Item 16 “Even if I am well prepared for language 

class, I feel anxious about it” was strongly disagreed by % 41,7 of the participants, 

while only % 1,7 of them strongly agreed with the item. The item was disagreed by % 

38,3 of the participants and % 11,7 of the participants neither agreed nor disagreed with 

the item. % 6,7 of the participants agreed with the item. There is not a statistical 

significance among the scores of this item in all classes. Table 16 reveals that when the 

students do not prepare for the lesson, they do not feel worried.  

Table 17.Chi-Square results for Item 19 

19. I am afraid that my language teacher is ready to correct every mistake I 
make. 

  SD D N A SA Total 
Class 1 8 6 1 2 0 17 
Class 2 4 8 1 2 0 15 
Class 3 5 10 2 0 0 17 
Class 4 6 4 1 0 0 11 

Frequencies  23 28 5 4 0 60 
Percentages % 38,3 46,7 8,3 6,7 0 100 

P value .603 
 

Table 17 illustrates Chi-Square results for Item 19.  Item 19 “I am afraid that my 

language teacher is ready to correct every mistake I make” was disagreed by % 46,7 of 

the participants, % 38,3 strongly disagreed , % 8,3 neither agreed nor disagreed, % 6,7 

agreed. There is not a statistical significance among the scores of this item in all classes. 

Based on these responses, we can conclude that the students credit lecturer corrections 

when they make a mistake. 
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Table 18.Chi-Square results for Item 20 

20. I can feel my heart pounding when I’m going to be called on in 
language class. 

  SD D N A SA Total 
Class 1 4 11 1 1 0 17 
Class 2 3 9 2 1 0 15 
Class 3 8 7 2 0 0 17 
Class 4 4 5 1 0 1 11 

Frequencies  19 32 6 2 1 60 
Percentages % 31,7 53,3 10 3,3 1,7 100 

P value .597 
 

As presented in Table 18, while Item 20 “I can feel my heart pounding when I’m 

going to be called on in language class” was disagreed by % 53,3 of the participants, % 

3,3 of the participants agreed with the item. % 31,7 strongly disagreed with the item. 

The item was neither agreed nor disagreed by % 10 of the participants. Only % 1,7 of 

them strongly agreed with the item. There is not a statistical significance among the 

scores of this item in all classes. It can be possible to conclude that most of the students 

do not feel excited while being called during the class.  

Table 19.Chi-Square results for Item 24 

24. I feel very self – conscious about speaking the foreign language in front 
of other students. 

  SD D N A SA Total 
Class 1 9 6 0 2 0 17 
Class 2 3 5 5 2 0 15 
Class 3 8 5 3 1 0 17 
Class 4 2 3 4 2 0 11 

Frequencies  22 19 12 7 0 60 
Percentages % 36,7 31,7 20 11,7 0 100 

P value .259 
 

Table 19 demonstrates that Item 24 “I feel very self – conscious about speaking 

the foreign language in front of other students” was strongly disagreed by % 36,7 of the 

participants. While % 31,7 of the participants disagreed with the item, % 11,7 of them 

agreed with the item. % 20 of the participants neither agreed nor disagreed with the 

item. There is not a statistical significance among the scores of this item in all classes. 

Table 19 demonstrates that the students do not feel relaxed while they are speaking in 

front of their classmates. 
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Table 20.Chi-Square results for Item 25 

25. Language class moves so quickly I worry about getting left behind. 
  SD D N A SA Total 

Class 1 11 4 1 1 0 17 
Class 2 7 6 0 2 0 15 
Class 3 4 8 2 3 0 17 
Class 4 2 6 1 1 1 11 

Frequencies  24 24 4 7 1 60 
Percentages % 40,0 40,0 6,7 11,7 1,7 100 

P value .0270 
 

As illustrated in Table 20, Item 25 “Language class moves so quickly I worry 

about getting left behind” was strongly disagreed and disagreed by % 40 of the 

participants. While % 11,7 of the participants agreed with the item, % 6,7 of the 

participants neither agreed nor disagreed with the item. The item was strongly agreed 

only % 1,7 of them. There is not a statistical significance among the scores of this item 

in all classes. We may conclude that the lessons move so fast, but the students are not 

anxious about catching up with the others.  

Table 21.Chi-Square results for Item 26 

26. I feel more tense and nervous in my language class than in my other 
classes. 

  SD D N A SA Total 
Class 1 7 8 2 0 0 17 
Class 2 1 10 2 1 1 15 
Class 3 3 7 4 3 0 17 
Class 4 2 2 2 3 2 11 

Frequencies  13 27 10 7 3 60 
Percentages % 21,7 45 16,7 11,7 5 100 

P value .073 
 

Table 21 indicates Chi-Square results for Item 26. While % 45 of the 

participants disagreed with Item 26 “I feel more tense and nervous in my language class 

than in my other classes”, % 16,7 of them are not sure about the item. % 21,7 of the 

participants strongly disagreed with the item. The item was agreed by % 11,7 of the 

participants and strongly agreed by  % 5 of them. There is not a statistical significance 

among the scores of this item in all classes. From the responses given the item 26, we 

may conclude that lots of the students feel positive towards English classes. 
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Table 22.Chi-Square results for Item 31 

31. I am afraid that the other students will laugh at me when I speak the 
foreign language. 

  SD D N A SA Total 
Class 1 10 6 1 0 0 17 
Class 2 6 6 1 2 0 15 
Class 3 11 5 0 1 0 17 
Class 4 4 2 5 0 0 11 

Frequencies  31 19 7 3 0 60 
Percentages % 51,7 31,7 11,7 5,0 0 100 

P value .020 
*p < .05 

 

As presented in Table 22, % 51,7 of the participants strongly disagreed with 

Item 31 “I am afraid that the other students will laugh at me when I speak the foreign 

language”. The item was disagreed by % 31,7 of the participants, while % 5 of them 

agreed with the item. % 11,7 of the participants neither agreed nor disagreed with the 

item. There is a statistical significance among the scores of this item in all classes. It can 

be concluded that many students do not have a fear of speaking English in language 

lessons. 

 

4.2.4. Classroom Procedure 

In this section the findings of FLCAS items related to classroom procedure are 

illustrated. Item 2 “I don’t worry about making mistakes in language class.”, Item 4 “It 

frightens me when I don’t understand what the teacher is saying in the foreign 

language.”, Item 5 “It wouldn’t bother me at all to take more foreign language 

classes.”, Item 6 “During language class, I find myself thinking about things that have 

nothing to do with the course.”, Item 12 “In language class, I can get so nervous when I 

forget things I know.”, Item 13 “It embarrasses me to volunteer answers in my language 

class.", Item 17 “I often feel like not going to my language class.”, Item 22 “I don’t feel 

pressure to prepare very well for language class.” , Item 27 “I get nervous and 

confused when I am speaking in my language class.”, Item 28 “ When I’m on my way to 

language class, I feel very sure and relaxed.” and Item 33 “I get nervous when the 

language teacher asks questions which I haven’t prepared in advance.” aimed to 

identify the fear of classroom procedure of the students. The frequencies of responses in 
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percentages and P value of the items related to communication anxiety are presented in 

Table 23 to 33.   

 

Table 23.Chi-Square results for Item 2 

2. I don’t worry about making mistakes in language class. 
  SD D N A SA Total 

Class 1 1 2 2 6 6 17 
Class 2 0 3 4 7 1 15 
Class 3 0 2 5 7 3 17 
Class 4 1 1 4 5 0 11 

Frequencies  2 8 15 25 10 60 
Percentages % 3,3 13,3 25 41,7 16,7 100 

P value .471 
 

Table 23 shows Chi-Square results for Item 2. Item 2 “I don’t worry about 

making mistakes in language class” was agreed by % 41,7 of the participants, % 25 

neither agreed nor disagreed, % 16,7 strongly agreed, % 13,7 disagreed, %3,3 strongly 

disagreed. There is not a statistical significance among the scores of this item in all 

classes. Table 23 reveals that many students do not have a fear of making mistakes in 

language lessons. 

Table 24.Chi-Square results for Item 4 

4. It frightens me when I don’t understand what the teacher is saying in 
the foreign language. 

  SD D N A SA Total 
Class 1 4 7 1 4 1 17 
Class 2 1 7 3 3 1 15 
Class 3 5 8 1 3 0 17 
Class 4 0 3 5 3 0 11 

Frequencies  10 25 10 13 2 60 
Percentages % 16,7 41,7 16,7 21,7 3,3 100 

P value .207 
 

As demonstrated in Table 24, while Item 4 “It frightens me when I don’t 

understand what the teacher is saying in the foreign language” was disagreed by % 

41,7 of the participants, % 21,7 of the participants agreed with the item. % 16,7 of the 

participants neither agreed nor disagreed and strongly disagreed with the item. The item 

was strongly agreed by only % 3,3 of them. There is not a statistical significance among 
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the scores of this item in all classes. It may be concluded that even when the students do 

not understand the instructors’ target language, they do not feel frightened and nervous 

about the situation.   

 

Table 25.Chi-Square results for Item 5 

5. It wouldn’t bother me at all to take more foreign language classes. 
  SD D N A SA Total 

Class 1 3 2 3 2 7 17 
Class 2 4 2 2 3 4 15 
Class 3 1 4 6 3 3 17 
Class 4 1 2 4 2 2 11 

Frequencies  9 10 15 10 16 60 
Percentages % 15 16,7 25 16,7 26,7 100 

P value .747 
 

As illustrated in Table 25, % 26,7 of the participants strongly agreed with Item 5 

“It wouldn’t bother me at all to take more foreign language classes”. % 25 of the 

participants neither agreed nor disagreed with the item, while % 16,7 of them disagreed 

and agreed with the item. The item was strongly disagreed by % 15 of the participants. 

There is not a statistical significance among the scores of this item in all classes. 

Drawing on the findings, we may conclude that the students think taking more language 

classes is not disturbing for them. 
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Table 26.Chi-Square results for Item 6 
6. During language class, I find myself thinking about things that have 
nothing to do with the course. 

  SD D N A SA Total 
Class 1 1 3 4 6 3 17 
Class 2 2 5 3 3 2 15 
Class 3 0 5 8 3 1 17 
Class 4 2 4 0 2 3 11 

Frequencies  5 17 15 14 9 60 
Percentages % 8,3 28,3 25 23,3 15 100 

P value .288 
 

As shown in Table 26, Item 6 “During language class, I find myself thinking 

about things that have nothing to do with the course” was disagreed by % 28,3 of the 

participants. While % 25 of the participants neither agreed nor disagreed with the item, 

% 8,3 of the participants strongly disagreed with the item. The item was agreed by % 

23,3 of the participants and strongly agreed by % 15 of them. There is not a statistical 

significance among the scores of this item in all classes. It might be possible to 

conclude that language classes do not make the students confused due to any reason.  

Table 27.Chi-Square results for Item 12 

12. In language class, I can get so nervous when I forget things I know. 
  SD D N A SA Total 

Class 1 10 6 1 0 0 17 
Class 2 4 7 2 2 0 15 
Class 3 5 10 2 0 0 17 
Class 4 4 3 2 1 1 11 

Frequencies  23 26 7 3 1 60 
Percentages % 38,3 43,3 11,7 5 1,7 100 

P value .290 
 

Table 27 reveals Chi-Square results for Item 12. While % 43,3 of the 

participants disagreed with Item 12 “In language class, I can get so nervous when I 

forget things I know.”, % 5 of them agreed with the item. The item was strongly 

disagreed by % 38,3 of the participants and neither agreed nor disagreed by % 11,7 of 

the participants. % 1,7 of them strongly agreed with the item,. There is not a statistical 

significance among the scores of this item in all classes. Table 27 points out the fact that 

forgetting things they know do not cause the students to worry. 
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Table 28.Chi-Square results for Item 13 

13. It embarrasses me to volunteer answers in my language class. 
  SD D N A SA Total 

Class 1 8 4 5 0 0 17 
Class 2 4 6 2 3 0 15 
Class 3 3 7 1 4 2 17 
Class 4 3 2 5 1 0 11 

Frequencies  18 19 13 8 2 60 
Percentages % 30 31,7 21,7 13,3 3,3 100 

P value .078 
 

As presented in Table 28, Item 13 “It embarrasses me to volunteer answers in 

my language class.” was disagreed by % 31,7 of the participants and neither agreed nor 

disagreed by % 21,7 of them. % 30 of the participants strongly disagreed with the item, 

while % 3,3 of the participants strongly agreed with the item. The item was agreed by % 

13,3 of the participants. There is not a statistical significance among the scores of this 

item in all classes. We can conclude that the students are willing to join in the activities 

in English language classes. 

 
Table 29.Chi-Square results for Item 17 

17. I often feel like not going to my language class. 
  SD D N A SA Total 

Class 1 1 4 6 3 3 17 
Class 2 4 4 2 0 5 15 
Class 3 2 3 8 3 1 17 
Class 4 2 2 5 0 2 11 

Frequencies  9 13 21 6 11 60 
Percentages % 15 21,7 35 10 18,3 100 

P value .312 
 

Table 29 presents Chi-Square results for Item 17. Item 17 “I often feel like not 

going to my language class.” was neither agreed nor disagreed by % 35 of the 

participants, while % 21,7 of them disagreed with the item. % 18,3 of the participants  

strongly agreed with the item. % 15 of the participants strongly disagreed with the item 

and % 10 of them agreed with the item. There is not a statistical significance among the 

scores of this item in all classes. It can be concluded that they are not sure about if they 

do not enjoy going to the language classes.   
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Table 30.Chi-Square results for Item 22 

22. I don’t feel pressure to prepare very well for language class. 
  SD D N A SA Total 

Class 1 1 0 6 6 4 17 
Class 2 1 2 7 3 2 15 
Class 3 0 4 4 5 4 17 
Class 4 1 1 2 6 1 11 

Frequencies  3 7 19 20 11 60 
Percentages % 5 11,7 31,7 33,3 18,3 100 

P value .513 
 

As revealed in Table 30, Item 22 “I don’t feel pressure to prepare very well for 

language class.” was agreed by % 33,3 of the participants, while % 5 of the participants 

strongly disagreed with the item. % 31,7 of the participants neither agreed nor disagreed 

with the item. The item was strongly agreed by % 18,3 of the participants. % 11,7 of 

them disagreed with the item. There is not a statistical significance among the scores of 

this item in all classes. It might be concluded that the students do not think that 

preparing for English class is a burden. 

 

Table 31.Chi-Square results for Item 27 

27. I get nervous and confused when I am speaking in my language class. 
  SD D N A SA Total 

Class 1 6 7 3 1 0 17 
Class 2 3 4 3 3 2 15 
Class 3 2 7 7 1 0 17 
Class 4 2 3 3 3 0 11 

Frequencies  13 21 16 8 2 60 
Percentages % 21,7 35 26,7 13,3 3,3 100 

P value .253 
 

As shown in Table 31, while % 35 of the participants disagreed with Item 27 “I 

get nervous and confused when I am speaking in my language class.”, % 3,3 of them 

strongly agreed with the item. % 26,7 of the participants neither agreed nor disagreed 

with the item. % 21,7 of the participants strongly disagreed with the item. The item was 

agreed by % 13,3 of the participants. There is not a statistical significance among the 

scores of this item in all classes. Table 31 reveals that the students feel comfortable 

while speaking in English in the lessons.  
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Table 32.Chi-Square results for Item 28 

28. When I’m on my way to language class, I feel very sure and relaxed. 
  SD D N A SA Total 

Class 1 0 1 4 5 7 17 
Class 2 0 3 6 5 1 15 
Class 3 0 3 6 6 2 17 
Class 4 1 3 4 3 0 11 

Frequencies  1 10 20 19 10 60 
Percentages % 1,7 16,7 33,3 31,7 16,7 100 

P value .169 
 

As demonstrated in Table 32, while Item 28 “When I’m on my way to language 

class, I feel very sure and relaxed ” was neither agreed nor disagreed by % 33,3 of the 

participants, % 16,7 disagreed and strongly agreed with the item. % 31,7 of the 

participants agreed with the item. Only % 1,7 strongly disagreed with the item. There is 

not a statistical significance among the scores of this item in all classes. The findings 

indicate that the students do not feel sure whether they are comfortable or not with the 

thought of taking English lessons at school.  

 
Table 33.Chi-Square results for Item 33 

33. I get nervous when the language teacher asks questions which I 
haven’t prepared in advance. 

  SD D N A SA Total 
Class 1 6 3 3 5 0 17 
Class 2 3 6 3 1 2 15 
Class 3 3 7 4 3 0 17 
Class 4 2 5 1 1 2 11 

Frequencies  14 21 11 10 4 60 
Percentages % 23,3 35 18,3 16,7 6,7 100 

P value .387 
 

Table 33 presents Chi-Square results for Item 33. Item 33 “I get nervous when 

the language teacher asks questions which I haven’t prepared in advance.” was 

disagreed by % 35 of the participants, while % 18,3 of the participants neither agreed 

nor disagreed with the item. % 23,3 of the participants strongly disagreed with the item. 

The item was strongly agreed by % 16,7 of the participants and agreed by % 6,7 of 

them. There is not a statistical significance among the scores of this item in all classes. 



34 

Based on the responses, it might be concluded that the students do not feel stressed 

when they do not get prepared for the questions. 

 

4.3. Findings of the Interviews  

 This section presents the findings from the interviews conducted with the 

students and the lecturers. The findings from the interviews are presented in two 

sections: Findings from the student interviews (Section 4.3.1.) and findings from the 

lecturer interviews (Section 4.3.2.). 

 

4.3.1. Findings from the student interviews 

In this section, the results obtained from the interview conducted with 5 students 

are presented. During the interviews five questions taken from Çermik (2015) were 

used (see Appendix 3).  

The first interview question asked to the students was “How do you describe 

your feelings about foreign language class?". The students’ answers to the first question 

showed that they had some unfavorable feelings towards English lessons but these 

feelings have changed in a positive way over time and that they get pleasure from 

learning English: 

 

Student 5: “At first, I was shy about foreign language class and I did not want to learn 

English so much. Now, it is interesting and so good.” 

Student 1: “Initially, I did not feel well in foreign language class because I did not care 

about learning English. As I have started to learn English now, I feel well in the class." 

 

The analysis of the responses given to the above-mentioned question also 

indicated that English language has an important role in the students' lives as English is 

popular and spoken universally: 
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Student 2: “Learning English makes me happy because most people use foreign 

language in their life and so I also want to use it in my life.” 

 

The second interview question asked to the students was “Are you stressful or 

relaxed in this class? If you are stressful, why?” The students’ responses to this 

question revealed that at the beginning of English language instruction, they felt 

stressful especially when they tried to express their opinions in the target language. 

Reflecting on the reasons why they felt stressful they stated that their friends' trying to 

make fun of them when they made mistakes was the main reason behind this negative 

feeling.  The following quotation taken from the interview reflects the students' feelings 

regarding the second interview question: 

 

Student 4: “At the beginning, I was very stressful because I could not speak and I did 

not have confidence in myself. When I could not speak English in high school, everyone 

was laughing and making fun of me. For example, when I said the word “children” in 

therefore a wrong way, it was funny to them. I felt prejudiced when I got here, I did not 

want to speak too much. I was just listening. But after seeing that everyone was like me, 

I started to speak by making short and simple sentences and how my stress has started 

to decrease.”  

 

The third interview question asked to the students was “What do you think about 

your English instructors’ attitudes towards you, especially when you are stressful?” The 

students’ answers to this question demonstrated that they are in favor of their instructors 

and that they feel relaxed when they try to speak in English, as the instructors' attitudes 

are positive towards student mistakes: 

 

Student 3: “They have not adopted an attitude that will affect me and my learning 

negatively. When I make mistake, I have not heard negative sentences like “This 
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sentence is not formed in this way! You said wrong! It is not said in this way”. I speak 

in a relaxed way and I can express myself easily because the lecturers understand what 

I mean.” 

Student 4: “I think their attitudes are good. They understand me and they provide me 

with confidence. They try to help me when I cannot speak English. For example, when I 

cannot remember an English word, I say the word in Turkish and they also translate the 

word into English. This is fine for me.” 

 

The fourth question asked to the students was “How do you think your 

classmates and lecturers react if you make mistakes?” The students’ responses to this 

question indicated that the lecturers and their friends react in a positive way when they 

make mistakes. Also, the responses showed that the students believe the lecturers 

facilitate the language learning process in the class and support them: 

Student 4: “At first, I was doubtful about whether to talk or not for fear that they may 

irritate or laugh at me but from the positive reaction from my lecturers react positively, 

I try to speak more, even if I make a mistake.” 

Student 5: “Obviously, I did not attend class on the first day of the school for fear that 

my friends may ridicule or laugh at me while speaking. Then, I have noticed that 

everyone in the class makes a mistake while talking. Also, you try to correct the 

incorrect pronunciations of the words. Therefore, I have no such fears now.” 

Student 1: “When I make mistake, I feel bad. Sometimes my friends are not aware of 

my mistakes or I am not aware of my mistakes. Lecturers correct the mistakes. But the 

lecturers correct my mistakes in a way which made me satisfied.” 

 

The fifth interview question asked to the students was “How do you cope with 

this feeling, when you are stressful?” The students’ answers to this question showed that 

they try to reduce their level of anxiety by thinking positively and motivating 

themselves with their inner voice: 
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Student 5: “I try to relax myself a little by thinking that I can learn it later. I try to 

motivate myself by saying “I will study this topic again when I have gone to the 

dormitory.” 

Student 1: “I think why I am here, my family and my pleasant times. Later, I motivate 

myself by saying “I have a dream. There is no need to stress. I need to be relaxed.” I 

think about my previous mistakes and I think if I have corrected those mistakes, I can 

correct these mistakes as well.” 

 

 The student interview findings demonstrate that the majority of the students who 

participated in the interview are self-confident and they do not suffer from high level of 

anxiety. Drawing on the findings, it might be appropriate to conclude that the majority 

of the students are able to cope with language anxiety using two main strategies such as 

reminding themselves their goal for learning English and their success in correcting 

their previous mistakes. 

 

4.3.2. Findings from the lecturer interviews 

This section presents the findings obtained from the interviews conducted with 4 

lecturers. The five interview questions taken from Chuang (2015) were used during the 

lecturer interviews (see Appendix 3).  

The first interview question asked to the lecturers was “How do you describe 

your students’ general attitudes toward English? What is the role of these attitudes for 

learning English?” The lecturers’ responses to this question showed that the 

departments the students study at play a crucial role in the students' attitudes toward 

English. For example, one lecturer stated that the students who study Mathematics or 

Science generally demonstrate little effort in learning English: 

 

Lecturer 2: “At the beginning of the semester, the students whose subject areas were 

Mathematics or Science were not interested in English lessons. Their disinterest, I 

believe, affected their grades negatively and this situation in turn led to lack of 

motivation among those students."  
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The analysis of the responses given to the above-mentioned question also 

indicated that the differences among the students’ language proficiency levels have 

negative effects on their attitudes toward English:  

 

Lecturer 1: “I have two classes in preparatory school. One is at the highest language 

proficiency level. The other is at the lowest language proficiency level in this 

preparatory school so there is a big gap between these classes. For example, one of the 

students in the class at the highest level is normally very talkative, but sometimes he can 

feel high anxiety, when he is forced to speak in English. In the class at the lowest 

language proficiency level, normally the students are in silence and they just think that 

someone has to speak in that moment.” 

 

The findings also showed that for some students English language has an 

important role in their social life so for those students speaking English is attractive:   

 

Lecturer 4: “I think they like English because of popular culture. Some popular TV 

series or movies are in English so they think that speaking and learning English is very 

cool. So they want to learn it.  In this regard, their attitudes are very positive.” 

 

The second interview question asked to the lecturers was “What role do you 

think anxiety plays in a university preparatory class?” The lecturers’ responses to this 

question demonstrated that when the students feel anxious, they demonstrate poor 

performance in the class: 

 
Lecturer 2: “Some of the students do not feel so much confident so they are worried 

and anxious to speak in the classroom so it affects their preparatory class 

performances.” 

 



39 

Lecturer 3: “If they have anxiety during the class, I think they do not understand most 

of the topics, subjects or objectives of the class. Therefore, we have to reduce the 

anxiety to make them understand the topics better.” 

 

In addition, the findings revealed that anxiety has a crucial role in class because 

it poses some bias about English: 

 

Lecturer 4: “I think it is very important. It is because of some prejudices and bias 

about learning and speaking English. If their pronunciations are not good, they do not 

have any self-confidence so they do not want to speak.” 

  

The third interview question asked to the lecturers was “What classroom 

situations/activities do you think are anxiety-provoking for preparatory class students?”  

The lecturers’ answers to this question indicated that the students show some avoidance 

behaviors during in class activities and that the students feel relaxed while studying in 

pair or groups: 

 

Lecturer 4: “Speaking activities are so anxiety-provoking, especially during the whole 

class activities. Pair work activities are good because the students feel themselves safe. 

Pair work activities are for two of them and generally people in pairs are best friends 

or very close to each other, but when it comes to the whole class discussion, they are 

not so open to share their ideas. May be they do not want to share their ideas with me.  

That is why the whole class activities do not work.” 

 

Lecturer 2: “Students don’t want to speak in front of the whole classroom because of 

the pronunciation is issue. They are so obsessed with the pronunciation rules so while 

they are speaking with their friends, they care about correct pronunciation and 

grammar but they do not feel anxious, so it is easier to speak in pairs or groups for 

them. 

 

In addition, the results of the lecturer’s answers to this question revealed that as 

the students think that grammar courses are uninteresting, grammar could be the most 

anxiety-provoking matter for the students: 
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Lecturer 3: “I think grammar can be the top because they do not like it. They have 

prejudice toward it. It provokes their anxiety. They do not like grammar so much.  They 

hate all the grammar topics, structures and tenses.” 

 

The fourth interview question asked to the lecturers was “What kinds of 

behavioral changes do you observe when students feel anxiety? (Physical and/or 

psychological)” The lecturers’ answers to this question showed that the students' facial 

expressions and body languages are effective indicators when they feel anxiety: 

 

Lecturer 2: “Physically, they sometimes do not want to make an eye contact with me. 

They are so anxious so if I ask something to them, they do not want to answer and they 

do not look at me at all. They may be a little embarrassed.” 

Lecturer 1: “They cannot make eye contact with each other. They do not try to look at 

me directly. These are physical attitudes. I think their inside voice says ‘Do not look at 

me lecturer.” 

Lecturer 4: “They try not to make eye contact with me. They also look at other students 

as if asking for help. Their eyes are open and look at you like asking why you ask me. 

Also, they play their hands when they feel anxiety.” 

 

Furthermore, the responses also revealed that in such situations the students 

misbehave and they do not obey the classroom rules: 

Lecturer 1: “Sometimes, they get angry with me if I force them to speak. They wonder 

why I do that. They sometimes escape from class or come to my class late. ” 

 

Finally, the answers also indicated that as the students are demotivated to learn 

English, they have some negative thoughts and they can think about giving up: 
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Lecturer 1: “Sometimes, they get angry with me when I force them to speak. I can feel 

that especially in the lowest language proficiency level class. When they feel angry, they 

don’t want to learn anything about English because they think that they have already 

been failed in this class so they could not do that anymore.” 

 

The fifth interview question asked to the lecturers was “Do you try to help 

students reduce learning anxiety in the English classroom? YES-What? Why? How? 

How effective is it? NO-Why not? ” The lecturers’ answers to this question revealed 

that the lecturers try to establish a friendly and familiar relationship between lecturers 

and students or between the students themselves through some activities: 

 

Lecturer 2: “As I said, I use pair activities or group activities and games in order to 

establish a friendly relationship among the students. I also try to be friendly to them.” 

 Lecturer 4: “I think the first step to reduce their anxiety is the first classes. Firstly, 

they meet their friends so I try to set good relationships among students. I try to be close 

to them like a friend. I try to be friendly so they can feel comfortable to share their ideas 

or to answer the questions. In this way, we can reduce their anxiety toward us. Then, 

our relationships become good. Therefore, we can help them more."  

 

Besides, the findings revealed that the lecturers give some feedback about the 

students' performance to prevent their anxiety: 

 

Lecturer 4: “I repetitively try to give them feedback. If something is good, I give them 

positive feedback like ‘Yes, Perfect, Very Good ‘. But I do not give these feedbacks after 

all good answers. If we say ‘good, perfect, very good” after all good answers, after a 

while the students don’t see these feedbacks as a kind of feedback or reinforcement. So, 

after some points and answers, we can give them positive reinforcement. Positive 

feedback and reinforcement are very good.” 
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As a summary, this section presented the findings from the interviews with the 

English lecturers. It might be appropriate to conclude that lecturers seem quite sensitive 

to the students’ anxieties toward English.  

 



43 

CHAPTER V 

5. CONCLUSIONS 

5.1. Introduction 

 This chapter consists of a summary, the conclusions, the recommendations and 

the limitations of the study. 

5.2. Summary  

The study aimed to identify the causes of foreign language anxiety of 

preparatory school students in English lessons from the learners' and the teachers' 

perspectives. In addition, it tried to find out the ways to reduce foreign language anxiety 

of preparatory school students. Two data collection instruments were used to collect the 

data of the study. In order to achieve the first aim of the study, a foreign language 

anxiety (FLCAS) scale that was developed by Horwitz and Cope (1986) was used.  We 

conducted semi-structured interviews with 60 students and 4 lecturers to achieve the 

second aim of the study, which was to identify the causes and ways to reduce the 

FLCAS from the perspective of the students and teachers.  

 

5.3. Conclusions  

This section presents the conclusions of the study using the research questions as 

a basis. The conclusions arrived regarding the first research question is provided using 

the sections of the FLCAS as a framework: Communication Anxiety, Test Anxiety, 

Fear of Negative Evaluation and Classroom Procedure. 

Overall, the findings from these parts showed that students had different levels 

of anxiety because of their English language proficiency levels. Therefore, it can be 

concluded that students’ English language proficiency levels have a crucial role in their 

anxiety towards learning English. Furthermore, it can be predicted from the findings 

that most of the students do not perceive speaking in foreign language as a big 

challenge so it can be deduced that FLA may not influence their willingness to 

communicate and attend to communicative activities and hinder the development of 

their language communication ability. Drawing on the findings regarding 
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communication anxiety of the students, we may conclude that many of the students feel 

relaxed during communication in the foreign language. On the other hand, we cannot 

ignore students who are highly communication anxious. According to Shanahan (2013), 

communication apprehension is a component affecting students’ willingness to 

communicate with others. Additionally, the findings obtained from the FLCAS items 

also showed that there are significant differences among the classes regarding 

communication apprehension. 

Based on the findings from test anxiety, we concluded that many of the students 

are not so test anxious, but some of them are worried about the results of the tests in the 

preparatory class. This conclusion implies that the results of the tests do not affect many 

of the students, whereas some of them see test anxiety as a main handicap during their 

learning process. Aydın (2009) asserts that test anxiety is a kind of anxiety stemming 

from evaluating students academically and he defines it as a fear of getting low grades 

from tests. Furthermore, there were no significant differences among the classes in 

terms of the scores of the items related to test anxiety. 

Regarding the findings from the students’ fear of negative evaluation, we found 

out that the level of fear of negative evaluation was very low among the students. For 

this reason, we may assume that the students are not afraid of being evaluated 

negatively by their classmates.  However, some students are still afraid of talking in 

front of their peers.  According to Aydın (2009), evaluation of others or avoidance of 

evaluative occasions leads to this fear. In addition, the findings obtained from FLCAS 

items related to the fear of negative evaluation indicated significant differences among 

the classes.  

Lastly, the findings obtained from classroom procedure indicated the students do 

not have high level of classroom anxiety. It can be predicted that most of them enjoy 

classroom procedures in the language classrooms. Moreover, the findings obtained from 

the FLCAS items showed that there were no significant differences among the classes 

in terms of the scores of the items related to fear of classroom procedure. 

The findings from the students’ interviews also revealed many student-oriented 

factors including fear of making mistakes that cause the feeling of anxiety in addition to 

some teacher oriented causes such as error correction. Young (1991) concluded in his 

study that classroom procedures and foreign language examinations were also important 
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reasons for language anxiety. Furthermore, Sertçetin (2006) and Young (1990) found 

that there were other factors about the problems related to language proficiency such as 

listening, reading and vocabulary by mentioning about listening and anxiety. In his 

study, Kuru- Gönen (2005) focused on the causes of reading anxiety. He found that 

personal factors, the reading text and the reading course led to foreign language reading 

anxiety and so foreign language reading anxiety was different from general foreign 

language anxiety. 

Drawing on the lecturers’ perceptions towards the reasons for students’ 

anxieties, we found that the lecturers’ believe poor English language proficiency and 

low self-perception contribute student anxiety in the classroom. Students’ concerns 

about classmates’ judgments can be considered to be another factor, even though the 

students do not emphasize this. According to the lecturers, when the students are 

affected by anxiety, they show avoidance behaviors towards activities, classmates or 

lecturers. 

             Apart from the causes of anxiety, it can be deduced from the responses of the 

students that there are also some effects of anxiety on the students. Generally, these 

effects such as avoiding eye contact and showing poor performance are obstacles for 

their learning of foreign language. According to Fakhri (2012), foreign language 

anxiety has been “the subject of a growing body research that indicates anxiety 

routinely which affects many language learners” (p.147).  According to Philips (1992) 

examining some effects of language anxiety on students, when students feel more 

foreign language anxiety, their exam grades are lower than their classmates who are less 

anxious. 

          The second research question aimed to identify how to reduce student anxiety 

from the teachers' and the students' point of view. Based on the student responses during 

the interviews in relation to the strategies that they use and their suggestions about 

reducing or overcoming anxiety, we found out that the students are aware of some 

strategies such as thinking positively, getting support from the teacher and studying 

more. Kondo & Ying-Ling (2004) also focused on how to overcome anxiety in their 

research and they identified some ways to cope with anxiety. They divided these ways 

into five categories: preparation, positive thinking, relaxation, peer seeking and 

resignation.  In addition, Çermik (2015) studied on the same issue of how to overcome 

FLA. The lecturers in the present study also pointed out that they employ some 
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strategies to help the students cope with anxiety in the classroom such as building up 

positive relationship with the students and a pleasant learning atmosphere in class. They 

stated that they try to be supportive to prevent the students’ negative emotions during 

activities. Similarly, Ohata (2005) found some techniques lecturers used to decrease 

students’ anxiety in the classroom. He illustrated that lecturers created a comfortable 

classroom environment and instructional procedures encouraging student involvement. 
  

5.4. Recommendations 

In light of these data observed from this research, it is recommended that 

teachers or educators should exceed beyond a teacher and they should guide students. 

Therefore, they should pay more attention to understand the issue of anxiety and have 

more knowledge about FLA. In order to avoid all of these, a teacher must set a cheerful 

and anxiety-free classroom atmosphere in order not to encounter such kinds of 

problems. Because when students have positive moods, they are less likely to 

experience anxiety. In addition, teachers should use different kinds of activities, which 

are anxiety free. In this way, students can gain their teachers’ trust and they can feel 

secure, which is crucial in pedagogical setting. Learning might be much healthier in 

such an atmosphere. 
Error correction is another important point but the way of correcting error is 

more important. While lecturers working at preparatory schools are correcting errors, 

they should not do error correction sarcastically and they should do it as implicitly as 

possible. Moreover, positive feedback should be provided for the students’ 

performances in the classroom because if a positive outcome follows a performance, 

students can attempt to use the language, more which facilitates learning procedure. 

Lecturers also should observe students well. When they monitor students’ behaviors, 

they should be sensitive to spot the students that show signs of anxiety and they can 

help anxious students. Furthermore, lecturers must employ group or pair works in 

foreign language classrooms. In this way, students can feel more comfortable while 

talking in the target language rather than speaking in front of the class. Lastly, as 

regards students, they should get acquainted with each other in order to reduce fright 

and anxiety. They must view English as part of daily life and make sure to use it even at 

home. They should learn to love the language in order to learn it. Self-perception about 

the language is relevant. 
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5.5. Limitations of the study 

This study was carried out with a group of students studying English at a 

foundation university preparatory school so the study was limited with the sample 

selected only from this university. For this reason, the findings of the study might not be 

generalized for all the language learners. Another limitation of the study was the 

number of the students participated in the study. The number of the students might be 

widened. 
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7. APPENDICES 

7.1. Appendix 1: Foreign Language Classroom Anxiety Scale English Version 
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 7.2. Appendix 2: Foreign Language Classroom Anxiety Scale Turkish Version 
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7.3. Appendix 3: Interview Checklist English Version For Students 

1) How do you describe your feelings about foreign language class? What sort of things 

do you like or not in this class? 

2) Are you stressful or relaxed in this class? If you are stressful, why? 

3) What do you think about your English instructor’s attitudes towards you, especially 

when you are stressful? 

4) How do you think your classmates and teachers react if you make mistakes? 

5) How do you cope with this feeling, when you are stressful? 
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7.4. Appendix 4: Interview Checklist Turkish Version For Students 

1) Yabancı dil sınıfıyla ilgili hislerini nasıl betimlersin? Bu sınıfta ne tür şeyleri 

seviyorsun ve ya sevmiyorsun? 

2)  Bu sınıfta stresli misin yoksa rahat mısın? Stresliysen neden? 

3) Özellikle stresliyken, İngilizce öğretmeninin sana karşı olan tavırları hakkında ne 

düşünüyorsun? 

4) Hata yaptığında, sınıf arkadaşlarının ve öğretmenlerinin nasıl tepki vereceğini 

düşünüyorsun? 

5)   Stresli olduğunda bu hisle nasıl başa çıkarsın? 
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7.5. Appendix 5: Interview Checklist English Version For Lecturers 

1) How do you describe your students’ general attitudes toward English? What is the 

role of these attitudes for learning English? 

2) What role do you think anxiety plays in a university prep class?  

3) What classroom situations/activities do you think are anxiety provoking for prep 

students? 

4) What kinds of behavioral changes do you observe when students feel anxiety? 

(physical and/or psychological) 

5) Do you try to help students reduce learning anxiety in the English classroom? YES—

What? Why? How? How effective is it? NO—Why not? 

 

Chuang, Chieh-Hsiang (2015) Learner anxiety and EFL learning: A study of tertiary 

students' and teachers' perceptions in Taiwan. PhD thesis, University of Nottingham. 
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7.6. Appendix 6: Interview Checklist Turkish Version For Lecturers 

1) Öğrencilerinin İngilizceye karşı tutumlarını nasıl betimlersin? Bu tutumların 

İngilizceyi öğrenmedeki rolü nedir? 

2) Yabancı dil kaygısının üniversite hazırlık sınıfında nasıl bir rol oynadığını 

düşünüyorsun? 

3)  Hangi sınıf durumları ya da aktiviteleri hazırlık öğrencileri için endişe uyandırıcıdır? 

4) Öğrenciler kaygılı olduklarında ne tür davranış değişiklikleri gözlemlersin? (fiziksel 

ya da psikolojik) 

5) İngilizce sınıfında öğrenme kaygısını azaltmak öğrencilere yardım etmeye çalışıyor 

musun? Evet ise ne, neden, nasıl ve ne kadar etkili? Hayır ise neden değil? 
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7.7. Appendix 7: Approval of the questionnaire applied to the students  
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7.8. Appendix 8: Student 1 Questionnaire  
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7.9. Appendix 9: Student 2 Questionnaire 
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7.10. Appendix 10: Student 3 Questionnaire 
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7.11. Appendix 11: Student 4 Questionnaire 
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7.12. Appendix 12: Student 5 Questionnaire 
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7.13. Appendix 13: Student 6 Questionnaire 
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7.14. Appendix 14: Student 7 Questionnaire 
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7.15. Appendix 15: Student 8 Questionnaire 
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7.16. Appendix 16: Student 9 Questionnaire 
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7.17. Appendix 17: Student 10 Questionnaire 
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7.18. Appendix 18: Student 11 Questionnaire 
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7.19. Appendix 19: Student 12 Questionnaire 
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7.20. Appendix 20: Student 13 Questionnaire 
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7.21. Appendix 21: Student 14 Questionnaire 
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7.22. Appendix 22: Student 15 Questionnaire 
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7.23. Appendix 23: Student 16 Questionnaire 
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7.24. Appendix 24: Student 17 Questionnaire 
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7.25. Appendix 25: Student 18 Questionnaire 
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7.26. Appendix 26: Student 19 Questionnaire 
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7.27. Appendix 27: Student 20 Questionnaire 

 



104 

 

 
  



105 

 

7.28. Appendix 28: Student 21 Questionnaire 

 



106 

 

 

 
  



107 

 

7.29. Appendix 29: Student 22 Questionnaire 
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7.30. Appendix 30: Student 23 Questionnaire 
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7.31. Appendix 31: Student 24 Questionnaire 
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7.32. Appendix 32: Student 25 Questionnaire 
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7.33. Appendix 33: Student 26 Questionnaire 
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7.34. Appendix 34: Student 27 Questionnaire 
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7.35. Appendix 35: Student 28 Questionnaire 
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7.36. Appendix 36: Student 29 Questionnaire 
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7.37. Appendix 37: Student 30 Questionnaire 
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7.38. Appendix 38: Student 31 Questionnaire 
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7.39. Appendix 39: Student 32 Questionnaire 
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7.40. Appendix 40: Student 33 Questionnaire 
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7.41. Appendix 41: Student 34 Questionnaire 
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7.42. Appendix 42: Student 35 Questionnaire 
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7.43. Appendix 43: Student 36 Questionnaire 
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7.44. Appendix 44: Student 37 Questionnaire 
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7.45. Appendix 45: Student 38 Questionnaire 
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7.46. Appendix 46: Student 39 Questionnaire 

 



142 

 

 

 
  



143 

 

7.47. Appendix 47: Student 40 Questionnaire 
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7.48. Appendix 48: Student 41 Questionnaire 
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7.49. Appendix 49: Student 42 Questionnaire 
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7.50. Appendix 50: Student 43 Questionnaire 
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7.51. Appendix 51: Student 44 Questionnaire 
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7.52. Appendix 52: Student 45 Questionnaire 
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7.53. Appendix 53: Student 46 Questionnaire 
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7.54. Appendix 54: Student 47 Questionnaire 
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7.55. Appendix 55: Student 48 Questionnaire 
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7.56. Appendix 56: Student 49 Questionnaire 
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7.57. Appendix 57: Student 50 Questionnaire 
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7.58. Appendix 58: Student 51 Questionnaire 
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7.59. Appendix 59: Student 52 Questionnaire 
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7.60. Appendix 60: Student 53 Questionnaire 
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7.61. Appendix 61: Student 54 Questionnaire 
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7.62. Appendix 62: Student 55 Questionnaire 
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7.63. Appendix 63: Student 56 Questionnaire 
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7.64. Appendix 64: Student 57 Questionnaire 

 



178 

 

 
  



179 

 

7.65. Appendix 65: Student 58 Questionnaire 
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7.66. Appendix 66: Student 59 Questionnaire 
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7.67. Appendix 67: Student 60 Questionnaire 
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