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ABSTRACT

INVESTIGATING TERTIARY LEVEL EFL LEARNERS’ SELF-
REGULATION AND THEIR ATTITUDES TOWARD DISTANCE LEARNING
DURING COVID-19 PANDEMIC

Beyza KOSE

Master Thesis, Department of English Language Education
Supervisor: Dr. Seden TUYAN
July 2023, 86 pages

This study aimed to investigate the tertiary level of EFL learners’ self-regulation
level and attitude toward distance learning during the Covid-19 Pandemic. Quantitative
method was adopted. The Self-Regulation Foreign Language Learning Scale (SRFLLYS)
developed by Senem Zaimoglu and Sehnaz Sahinkarakas (2019) was used to measure
the self-requlation level of EFL students. In addition, the Attitude Scale Towards
Distance Learning (ASTDL) developed by Birol Celik and Hiiseyin Uzunboylu (2020)
was used to assess students' attitudes toward distance learning. The study examined
whether there are significant differences in students' SRFLL competencies and ASTDL
attitudes based on their demographic information, such as gender, school department,
and English proficiency. The correlation between the two questionnaires and the
relationship within the subscales of the questionnaires were examined for this study.
The study included a sample of 120 preparatory EFL students. It was conducted in the
2020-2021 academic year. The findings showed that there is a significant relationship
between the SEFLL and ASTDL scales. Curiosity and goal setting were shown to have
the most significant mean values in SRFLLS, whereas emotional cost had the lowest
mean value. Usefulness and distance learning preference subscales on the ASTDL scale
exhibited higher mean values than FTF preference and lack of social presence
subscales. Significant correlations were found between the SRFLLS subscales and EFL
learners’ demographic information. EFL learners with a B1 English proficiency level
and female learners were shown to have more vital self-regulation abilities. Gender,
department, and English proficiency levels did not significantly correlate when the
ASTDL subscales were assessed based on the students' demographic information.

Key Words: self-regulation, distance learning EFL learners, Self-Regulation Foreign

Language Learning Scale (SRFLLS), Attitude Scale Towards Distance Learning
(ASTDL)
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COVID-19 PANDEMI SURESINDE YUKSEKOGRENIM INGILiZCE
OGRENCILERININ OZ DUZENLEMESININ VE UZAKTAN OGRETIME
KARSI TUTUMLARININ iINCELENMESI

Beyza KOSE

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dal
Tez Damismani: Dr. Seden TUYAN
Temmuz 2023, 86 Sayfa

Bu c¢aligmanin amaci, Covid-19 Pandemisi sirasinda yiiksekdgrenim diizeyindeki
Ingilizce &grenenlerin 6z-diizenleme diizeylerini ve uzaktan Ogrenmeye Kkarst
tutumlarini arastirmaktir. Nicel bir yontem benimsenmistir. Ingilizce 6grenenlerin &z-
diizenleme diizeylerini 6l¢cmek i¢in Senem Zaimoglu ve Sehnaz Sahinkarakas (2019)
tarafindan gelistirilen " Yabanci Dil Ogreniminde Oz-Diizenleme Olgegi (YDOODO)"
kullanilmistir. Ayrica, 6grencilerin uzaktan 6grenmeye karst tutumlarini degerlendirmek
icin Birol Celik ve Hiiseyin Uzunboylu (2020) tarafindan gelistirilen " Uzaktan
Ogrenime Karst Tutum Olgegi (UOKTO)" kullanilmistir. Bu ¢alisma, &grencilerin
YDOODO vyetkinlikleri ve  UOKTO tutumlar1 arasinda cinsiyet, okul boliimii ve
Ingilizce dil yetkinligi gibi demografik bilgilerine gére anlamli farkliliklar olup
olmadigint incelemektedir. Bu ¢alismanin amaci dogrultusunda hem iki anket
arasindaki iliski hem de anket alt Olcekleri igindeki iliskiler incelendi. Calismaya 120
hazirhk Ingilizce 6grencisi 6rnegi dahil edilmistir. Caligma, 2020-2021 akademik
yilinda gergeklestirilmistir. Bulgular, YDOOD ve UOKT 6lgekleri arasinda anlamli bir
iliski oldugunu gosterdi. YDOOD &lgeginde merak ve hedef belirleme en yiiksek
ortalama degere sahipken, duygusal maliyet en diisiik ortalama degeri gdsterdi. UOKT
Olceginde ise yararlilik ve uzaktan 6grenme tercihi alt Olgekleri, yiiz yiize tercih ve
sosyal varlik eksikligi alt Olgeklerine gore daha yiiksek ortalama degerlere sahiptir.
YDOODO alt dlgekleri ile Ingilizce dgrenenlerin demografik bilgileri arasinda anlaml
iliskiler bulunmustur. B1 Ingilizce seviyesine sahip olan Ingilizce 6grenenler ve kadin
ogrencilerin daha giiclii 6z diizenleme becerileri oldugu goriilmiistir. UOKTO alt
Olcekleri, Ogrencilerin demografik bilgileri temel alindiginda, cinsiyet, bolim ve
Ingilizce seviyeleri arasinda anlamli bir iliski bulunmamustir.

Anahtar Kelimeler: 6z-diizenleme, uzaktan 6grenme, ingilizce dgrenenler, Yabanci Dil
Ogreniminde Oz-Diizenleme Olgegi (YDOODO), Uzaktan Ogrenime Karsi Tutum
Olgegi (UOKTO)



viii

TABLE OF CONTENTS

COVER ...ttt et b ettt ettt b et e n ettt n e bt n e re e e i
APROWVAL ...ttt ettt ettt sttt et e e ne e ii
DEDICATION ...t e et e e e e s e e e snae e e snaeeenneeas ii
ETHICS DECLORATION ...coi ettt e nnae e \Y
ACKNOWLEDGEMENTS ..ottt ettt %
ABSTRACT ...ttt sttt ettt e st be st e st b et b r et e e re et Vi
07/ vii
TABLE OF CONTENTS ...ttt e e e snae e Viil
ABBREVIATIONS ..ottt sttt X
LIST OF TABLES. ..ottt sttt Xi
LIST OF FIGURES ......ooo ettt e e e st e e e nneas Xii
LIST OF APPENDICES.......co oottt Xiii
1. INTRODUCTION ..ottt sttt sttt naene s 1
1.1. Background of the STUAY.........cceiieiieii e 1
1.2. Statements of the ProbIEm ..o 2
1.3, PUIPOSE STALEIMENT.......eiiiiiiiiece e 3
1.4. Significance of the StUAY .........cccooviiiiii e 4
1.5. Limitations of the StUAY ........cccoeiiiiiic e 4
1.6. ReVIEW OF the LItEratUre........cccveiieiiee e 4
1.6.1. DiStanCe LEAIMING ......ccueiuiiiiriiriirieiieiee et 4
1.6.2. Self-reguIAtion ........cccooviiieie e s 8
1.6.3. Self-Regulation in Distance Learning ..........ccccceevveveiiieiiesesireseese e 11

1.6.4. EFL Learners’ Attitude Toward Distance Learning in the Covid-19
PANAEIMIC ...ttt esreeae e nrees 14
1.6.5. Related Studies in the FIeld ...........ccooiieiieiicecee e 15
2. METHODOLOGY ..ottt sttt sttt naen s 19
2.1, INTFOTUCTION ...t ettt re e 19
2.2. RESEAICN DESIGN ....cviieiiiieiieieie ettt 19
2.3. The Content and Participants of ThiS STUY ..........ccocviriiiiiiieien e 19
2.4. Data COIBCTION. .....oiiiiiiiie et 20
2.5, Data ANAIYSIS ...t 21

2.6. ProCeaUral DELAIIS .....oeee oottt e e e e e e e ee e 22



2.7. Validity and Relability .........cooieiii e 22
S FINDINGS ... e e e e e e rra e 23

3.1. Findings Regarding Tertiary Level EFL learners’ self-regulation level and
attitude toward distance learning during distance learning process .................... 23

3.2. Findings Regarding the Relationship Between Tertiary Level EFL learners’
Self-Regulation and Attitude Towards Distance Learning..........c.ccocevevvvveiienennn. 30

3.3. Findings Regarding Tertiary Level EFL Learners’ Self-Regulation Based
Upon Their Demographic INformation............cccccveveiieiieii i 33

3.4. Findings Regarding Tertiary Level EFL Learners’ Attitudes Toward

Distance Learning Based Upon Their Demographic Information....................... 37

4. DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS ......ccccoovviiiennnn. 41
I 01 (oo [0 od T o TP PSPPSR 41
4.2, DISCUSSION ..vvetieiiesieetiesieetesseesteesteaseeste e teaseesseesseaseeaseesseeseesseesseeneeaneenseenseaneensens 41
4.2.1. Discussion of the Research QUEStION 1 .........cccoovveriiierenienieneee e 41

4.2.2. Discussion of the Research QUESLION 2 .........ccovevveiiieeiie e, 45

4.2.3. Discussion of the Research QUESLION 3 .........ccoeevveiiieeiie e, 46

4.2.4. Discussion of the Research QUESLION 4 ..........cccovveiieieniieseere e 47

4.3 IMPHCAIIONS ...ttt 48
O O] o (1] o] RSP PS PSSP 50
4.5. Limitations and Recommendations for Further Research............cc.ccoovvviiieiennnne 50
REFERENGCES ...ttt et e e et e e e naa e e e neeeanes 52

APPENDICES ..o 64



ASTDL
EFL

L2

SPSS
SRFLLS

ABBREVIATIONS

. Attitude Scale Towards Distance Learning
: English as a Foreign Language

: Second Language

. Statistical Package for the Social Sciences

: Self-Regulation Foreign Language Learning Scale



Table 1.

Table 2.

Table 3.

Table 4.

Table 5.

Table 6.

Table 7.

Table 8.

Table 9.

Table 10.

Table 11.

Table 12.

Table 13.
Table 14.

LIST OF TABLES

Kolmogorov-Smirnov Normality Test Results Regarding the SRFLLS
ANA ASTDL .. bbb
Descriptive Statistics for Self-Regulation Foreign Language Learning
SCAIE TEMS ..t et

Descriptive Statistics for Attitude Scale Towards Distance Learning

Descriptive Statistics for Self-Regulation Foreign Language Learning

SCAlE SUDSCAIES .....cevieieiiee e
Descriptive Statistics for Attitude Scale Towards Distance Learning

SUBDSCAIES ...t bbb
Correlation between SRFLLS and ASTDL .......ccoovieieiiiencneeeeeeeee,
Correlation between Subscales of SRFLLS..........cccoooeieiiiiiininieccee,
Correlation between Subscales 0f ASTDL ......ccccevviiieieieneneseseeeeee e,
Independent Sample T-test Results for SRFLLS Competencies and

(1= 0T L] USSR
ANOVA Results for SRFLLS Competencies and English Level.................
ANOVA Results for Competencies and Department.............cccoeeevveveiienen,
Independent Sample T-test Results for ASTDL Competencies and

1= 0T L] OSSPSR
ANOVA Results for ASTDL Competencies and English Level ..................
ANOVA Results for ASTDL Competencies and Department......................

Xi



Xii
LIST OF FIGURES

Figure 1. The Subset Relationships Between the Groups of the Terms.............cccce....... 5

Figure 2. Fostering Self-Regulated Learning by Hall and Goetz..............cccccvevvvennnnee. 11

Figure 3. Challenges in e-learning throughout the COVID-19 pandemic by
EAXONOIMY ... 13



Appendix 1.
Appendix 2.
Appendix 3.
Appendix 4.
Appendix 5.

Appendix 6.

Xiii

LIST OF APPENDICES

Ethics Committee Approval Document ............ccocceevviieiieseeiieseeenen, 64
CONSENT FOIM .o 67
Self-Regulation Foreign Language Learning Scale (SRFLLYS).......... 68
Attitude Scale Towards Distance Learning (ASTDL) ......ccccccevvenenee. 70
Permission from Rectorate of Cag University for the

QUESTIONNAITE.....ccuvieiee ittt ettt ae e s e e be e beeere e 72
Official Permission from Cag University Preparatory School .......... 73



1. INTRODUCTION

This section includes a general background, the statement of the problem, the
purpose statement with research questions, and the significance of the study. It also
analyzes the literature related to self-regulation learning and distance learning. Also,
this study explains the relationship between self-regulation and distance learning.

1.1. Background of the Study

Second language learning process is considered as a complicated issue and time-
taking by many EFL learners. Because many factors play a role in second language
learning, such as motivation, attitude, environmental factors, age, learning strategies,
and so on. According to Gilakjani et al. (2012), when pressure from others is the only
motivation for learning a second language, internal motivation may be low, and
attitudes toward learning are likely to be negative. External factors might direct tertiary-
level EFL learners during second language learning. For example, EFL learners can
focus on their teachers’ teaching attitude, giving feedback, organizing lesson plans, and
reviewing lessons to pass the exams. Therefore, their main expectation is to pass the
exam in second language learning. For this reason, EFL learners may not draw their
second language learning map in their minds. This language learning map may teach
them how to regulate their learning and encourage them to the next steps in their second
language learning process. Then, the teachers may be perceived as facilitators or guides
for EFL learners. At this point, EFL learners are aware of their learning capabilities via
using their metacognitive and cognitive skills. With self-regulated learning,
metacognition, which is defined as ‘cognitions about knowledge and actions,” may
involve significant higher-order processes like knowledge of the applicability,
effectiveness, growth, and domain specificity of self-regulated learning (Hall & Goetz,
2013b). After they realize their power of learning and organize their learning, EFL
learners can be active in their learning. All negative attitudes and lack of motivation
toward second language learning might turn into positive attitudes thanks to their self-
regulation learning. Learning can be optimized and modified by assessing the efficacy
of one's methods for learning and by comparing one's present situation to the desired
state (Hall & Goetz, 2013b). Hence, realizing self-regulation decreases anxiety toward
foreign language learning and increases self-motivation, self-discipline, and self-study.

Besides, the setting in which students learn is crucial that affects EFL learners’ second



language learning. According to a study, three factors; psychological environment,
academic environment, and physical environment have an impact on the learning
environment (Kiatkheeree, 2018). In addition, distance learning is one of the newest
methods to learn and teach a second language. Especially the world has faced a big
pandemic, and most education society has to change its current system by applying
distance learning in recent times. A study (Mahyoob, 2020) indicates that most EFL
students dislike online learning because they have not made the anticipated gains in
language proficiency. Contrary to this, a study conducted throughout the COVID-19
pandemic states that online instruction is beneficial and emphasizes the valuable aspects
of funding, internet accessibility, and the adoption of online education (Allo, 2020).
This study sheds light on EFL learners’ self-regulation capabilities and attitudes toward

distance learning in foreign language learning.

1.2. Statements of the Problem

This study investigates tertiary-level EFL learners' self-regulation in distance
learning throughout the Covid-19 Pandemic. At this point, some conflict may have
appeared related to tertiary-level EFL students’ self-control management and attitudes
toward distance learning. Especially, EFL learners may have difficulty regulating their
self-study without getting help from their environment, unlike their school environment,
and exposure to direct interaction with their second-language (L2) instructors in second
language learning during distance learning. Even if students employ the same
instructional materials and strategies for self-directed learning, there are still notable
differences between the accomplishments of various disciplines (Cai et al., 2020).
Because of their lack of using online platforms in the learning process, EFL learners
may not establish open communication with their L2 teachers in terms of facing some
trouble in connection or distance learning software programs. Hence, they could have
anxiety when using distant education. A study's findings showed that most EFL learners
experienced typical interruptions, including outside sounds, erratic internet access, the
detrimental consequences of spending too much time online, etc. (Pham et al., 2022).
Hijazi and Al-Natour (2021) argue that reducing students to being merely passive
recipients of the educational process has a negative impact on the overall educational
system, resulting in poorer effective communication between the educators and the
students, a drop in motivation, and an uptick in social barriers that the learners

encounter. Additionally, it is possible to say that their self-regulation in the second



language learning process is how to balance with their distance learning process in
terms of seeing specific changes.

1.3. Purpose Statement

This study aims to examine tertiary-level EFL learners’ self-regulation abilities and
attitudes toward distance learning in terms of becoming active, independent and
increasing their foreign language learning through distance learning at a private college
in Mersin, Turkey. The aim is to gain an in-depth understanding of tertiary-level EFL
learners’ self-regulation learning by using the Self-Regulation Foreign Language
Learning Scale (SRFLLS), which was designed by Senem Zaimoglu and Sehnaz
Sahinkarakas (2019) and find the relationship with distance learning by implementing
Attitude Distance Learning Scale (ASTDL), which was developed by Birol Celik and
Hiiseyin Uzunboylu (2020) on EFL learners. Besides, one of the aims is to examine
some factors in self-regulation learning through distance education, such as gender,
departments, and EFL learners’ foreign language proficiency levels. These questions

should be responded to in the context of the study.

1. What are tertiary-level EFL students’ Self-Regulation levels and attitudes toward
distance learning during the distance education process?

2. What is the relationship between tertiary-level EFL students’ self-regulation and
attitude toward distance learning?

3. Are there any significant differences in tertiary-level EFL students’ self-
regulation according to their demographic data, such as;
a) Gender
b) Department
c) English level

4. Are there any significant differences in tertiary level EFL students’ attitudes
toward distance education according to their demographic data, such as;
a) Gender
b) Department
c) English level



1.4. Significance of the Study

Following a thorough assessment of the literature, it could be stated that there is
insufficient research looking at EFL students' self-regulation skills and attitudes toward
distance learning about their department, gender, and English proficiency levels. Thus,
it is anticipated that this investigation will help advance the literature by examining the
self-regulation competencies and attitudes toward distance learning among EFL
students, considering the factors of gender, department, and English proficiency levels.
Furthermore, an extensive literature review reveals that self-regulation skills are
predominantly addressed within the classroom setting. In addition, studies have also
shown that self-regulation techniques are frequently used with groups of middle or high
school students. A study of secondary school English learners emphasized that self-
regulation and participation in distance learning are essential elements of students’
language acquisition (Zheng et al., 2023). This study examines tertiary-level EFL
students' self-regulation skills and attitudes toward distance learning throughout the
Covid-19 Pandemic. This study is significant because it might contribute to future

related studies and researchers.

1.5. Limitations of the Study

The study's first drawback is that it cannot generalize its findings to all Turkish EFL
university students because it will only be utilized at a college’s preparation English
School. Other studies may be conducted in both state and private universities and show
more results in a broad perspective in terms of generalizability. Secondly, the number of
participants might be considered insufficient due to very little participation during the
Covid-19 Pandemic. Although both scales were handed out to tertiary-level EFL
learners three times by the Institute of Social Sciences, the number of participants was
observed as 120 tertiary-level EFL learners. Lastly, qualitative data collection was

discluded, and only two questionnaires were employed to gather quantitative data.

1.6. Review of the Literature
1.6.1. Distance Learning

Many people in the world have benefited from different learning systems. Recently,
a new education system has been developed to serve learners by communicating with
them via the Internet. It is called “distance learning” in the education world. This

concept often pertains to the endeavor of facilitating educational opportunities for



individuals residing in remote locations where physical proximity to educational
institutions is limited (Moore et al., 2010). Bates (1995) explained distance learning as a
different perspective of a learning system that suggests devoted students who are
motivated, despite their geographical location and the opportunity for them to study in a
specific field thanks to technology. Distance learning involves interaction between an
instructor and students, allowing for prompt instructor responses to students (Tsai &
Machado, 2002). King et al. (2001) redefined Distance learning and distance education
in a different viewpoint. Distance learning is behavioral skills and the development of
information through mediated experiences confined by space and time, so the student is
not in the same environment as the material being studied. Distance education is a
formalized form of instruction where time or geographic constraints prevent face-to-
face interactions between learners and educators (King et al., 2001). Valentine (2002)
identified Distance learning, and it is clear that the learner and educator are divided by

occasion and area.

Internet-basedlearning

Computerbased
learning

Web basedleaming

Figure 1. The Subset Relationships Between the Groups of the Terms (Anohina, 2005)

Anohina (2005) formed this schema to show subset connections of virtual learning.
She stated that it is wrong to say the terms used by different groups share the same

meaning; relations between them are more like subset relationships.



A distance learner may go on studying at home or another appropriate place, so
distance learning provides convenience to the learners without having time and place
constraints. Many learners might have preferred a distance learning system in second
language learning. One of the main reasons could be some traveling issues to master the
goal language in its country, intensity of working-studying hours, or face time limitation
to attend a natural English course environment. The survey of learners at one of the top
Russian universities that provide distance learning showed that distance enlightenment
brings positive aspects of introduction and implementation (Kolyada et al., 2021).
Primary motivations for studying foreign languages through the distance learning
educational system are flexibility, career-related goals, and social status improvement
(Kudryavtseva, 2014). Following an investigation into the technical aptitude and
attitudes of college students without prior experience with online learning, it was
discovered that these students displayed some positive attitudes and a moderate level of
technological competence (Cabangcala et al., 2021). A study implemented during the
Covid-19 Pandemic disclosed that behavior objectives to utilize online education among
postgraduate learners are positively impacted by all factors, including performance
anticipation, expected efforts, social effects, and enabling circumstances (Yunus et al.,
2021). Warschaver (1996) stated that online courses offered to second language
learners may have a more positive effect on their literacy skills by comparison to their
natural classroom environment. Second language learners may find a chance to enhance
their listening, writing, reading, and speaking abilities during the distance learning
process. Related to a study Adair-Houck et al. (1999) stated that learners who learn
from a distance are good at improving their reading and writing ability. Also, second
language learners’ oral performance development was found to have increased via
distance learning. Blake & Delforge (2006) indicated that second language distance
learners show their improvement in grammatical accuracy and oral proficiency through
online content-based activities. Indeed, the distance learning system may be seen as a
facilitator for second language learners in terms of accessibility and flexibility. Bowen
(1996) stated that online learning settings were handy for learners to establish internal
control. According to the study, most learners liked the evaluation task. They are of the
same mind that participating in the program’s online discussion board had aided them in
acquiring a variety of social learning and cognitive goals as well as vital graduate-level

competencies. Especially ESL students noted that participating in the discussion board



allowed them to share their experiences with others and lessen their sense of loneliness
(Birch & Volkov, 2007).

Besides, some researchers indicated negative aspects of distance learning in second
language learning. A study showed that computer technology still has flaws and
restrictions, like isolatedness and financial and knowledge requirements problems (Lali
& Kritsonis, 2006). According to Hurd (2006), distance learning has long been regarded
as problematic for acquiring, implementing, and evaluating foreign language speaking
skills due to an educator's isolation, restricted possibilities, and physical absence to
communicate with the intended tongue. Distance language learning was more
challenging than a natural classroom and in-class language instruction, with the
majority of participants indicating insufficient communication with their educator and
peer as the biggest obstacle. (Zhang & Cui, 2010). Budiman (2018) expressed that the
student's inability to balance their obligations to their families, jobs, and studies, a lack
of fundamental English language skills, unfulfilled expectations, and feelings of
isolation were the main factors that caused them to drop out of distance language
learning.

Covid-19 Pandemic process, there can be both positive and negative aspects of
distance learning. A relevant study (Celik et al., 2022) stated opportunities for distance
learning in terms of creating a positive attitude toward technology, removing class
pressure, and preventing ordinary discipline matters; compared with this, Celik et al.
indicated benefits of formal education such as mutual communication that includes face
to face and eye contact, using body language effectively, receiving instant feedback,
being part of a natural classroom environment. Another research emphasized the
adverse point of implementing distance learning in second language learning. Bozavli
(2021) revealed that students' digital literacy abilities are insufficient for distant
learning, lack learning motivation, and think it is impossible to acquire a foreign
language without going to a traditional school during the Covid-19 Pandemic.
Researchers (Alawawdeh & Alshtaiwi, 2020) expressed that teachers must have the
equipment and the required education to maximize their students' virtual education
experiences, and students need to improve their digital literacy and dispel myths about
distance learning. A study (Erdogan, 2020b) stated that most students prefer distance
learning due to flexibility in accessing the teaching content in sections without time
limitations. Additionally, the findings show that students prefer printed publications

because they are better for remembering new words and phrases and taking notes,



particularly when they can be highlighted (Klimova, 2021). Utami et al. examined
students’ perception of distance learning, and they stated that The majority of students
reached a consensus that the utilization of video-based instructional materials
contributes to enhanced learning outcomes, as it serves to amplify motivation levels,
enrich vocabulary acquisition, and refine pronunciation skills in the English language
(Utami et al., 2021). Additionally, Nenakhova (2021) discussed online settings' positive
and negative aspects during the Covid-19 Pandemic. She stated that advantages were
the absence of pressure and the capacity for home study to appear intelligent were
benefits which were mentioned, and disadvantages were more numerous and included
poor communication, lack of in-person interactions, an excessive amount of homework,

and an excessive amount of written assignments.

1.6.2. Self-regulation

Self-regulation provides second language learners to be aware of their learning maps.
Zimmerman (1989) explains learners who have self-regulation ability “ the degree that
students are metacognitively, motivationally, and behaviorally active participants in
their learning process” (p. 329). It can be concluded that a learner notices how to find
various ways to study, so a self-controlled student has autonomy and self-awareness in
using learners’ cognitive skills. Another viewpoint of the self-regulation concept is that
Self-regulation refers to a broad range of procedures and actions that help people follow
their goals in a constantly changing environment (De La Fuente et al., 2020). Self-
regulated learning involves controlling motivation, behavior, and cognition in a
classroom environment (Macklem, 2015a). Self-regulation includes keeping an eye on
and controlling one's cognitive functions and being aware of and in control of one's
feelings, motivations, behavior, and surroundings as they relate to learning (Nilson,
2013). A form of knowledge and skill acquisition known as self-regulated learning
involves independent, self-driven learners (Hall & Goetz, 2013b). Self-regulation is a
procedure by which people manage their education and plan by exercising control over
their thinking, including their beliefs about their efficacy, and managing their emotions,
both happy and sad, during the learning process. Furthermore, self-regulation
encompasses exercising deliberate control over one's actions and the learning context to
optimize personal growth and achievement. (Kormos & Csizer, 2014, as cited in Elcin,
2018).



Metacognition and motivation are the main points in self-regulated second language
learning. Hacker et al. (2009) stated that examining the relationship between
metacognition and motivation has undoubtedly provided new insights into how students
manage and sustain their learning. Another assumption is that second language learners
can easily follow strong awareness of their thinking on their path to developing, taking
charge of their education, and developing their capacity for self-regulation (D. Zhang &
Zhang, 2019). Adigiizel and Orhan (2017) researched the connection between self-
regulation and metacognitive. Findings showed that students with high levels of
metacognition abilities are also essential strategies, are conscious of their strengths, and
have the capacity to build new learning strategies. Alzubaidi et al. (2016) state that
allowing students are more likely to connect and exhibit stronger motivation and self-
regulation in their English language learning when they collaborate and communicate
during English language courses, getting to know each other well and forming positive
social relationships. Another researcher remarks that self-regulation is a crucial function
of the agented self in order to manage conflicts between internal motivations and
between internal motives and external constraints (Soureshjani, 2013). A combination
of self-regulation and motivation work together to make more straightforward EFL
learners' classroom success and learning easier (Mahmoodi et al., 2014). Self-regulation
is the capacity of an individual to identify and adaptively respond to situational cues,
encompassing behavioral, cognitive, and metacognitive aspects, by employing
appropriate adjustments within specific learning environments or situations (Collet,
2014, as cited in Elcin, 2018).

Besides, according to some researchers, self-regulation has an effect on students'
academic success. A study (Nota et al., 2004) reveals that learners’ academic
achievement may increase by using self-regulatory strategies in their learning process.
Researchers (Tilfarlioglu & Delbesoglugil, 2014) claim that the fact that self-regulation
and achievement are positively correlated suggests that improving self-regulation has an
impact on improving success with foreign languages. McClelland and Wanless (2012)
state advanced level of self-regulation considerably anticipated an advanced level of
academic skills regardless of risks, and this self-control's impact on performance did not
diversify as a risk factor. A study showed that high-achieving learners were observed to
have upper-level self-regulation, self-evaluation, and academic reliance in contrast with
Turkish EFL learners at the intermediate or upper level (Kirmizi, 2015). A learner with

self-regulation may manage to direct their learning, choose appropriate strategies,
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regulate their learning shapes, and volunteer to participate in classroom activities, unlike
a learner who does not have self-regulation. Zimmerman (1998) compares a lack of self-
regulated and skillful self-regulated learners. Zimmerman clarifies that a lack of self-
regulated learners has low self-efficacy, difficulty concentrating on courses, and
negative self-reflection. In contrast, skillful self-regulated learners have self-monitoring
and high self-efficacy, have robust strategies to interpret the central idea related to the
course, have positive self-reflection, and manage their learning process.

Some researchers draw attention to the significance of self-regulation in using
strategies in second language learning. A study demonstrating the viability of strategy
instruction as a teaching tool in second-language classrooms highlights more
advantageous aspects of strategy instruction design and points to the necessity of
emphasizing self-regulated learning in strategy instruction interventions and research
(Ardasheva et al., 2017). Oxford (1999) stated that learning methods are crucial for
learner autonomy and self-regulation and significantly impact learning outcomes.
Research showed that most self-regulation learning techniques significantly predicted
EFL writing ability (Teng & Zhang, 2016). A study of students studying a foreign
language in China; indicated that Chinese EFL students use affective, memory, and
social strategies more frequently than others. Regulation is the most prevalent
motivational orientation, so one self-regulated learning strategy they frequently employ
is effort regulation. Motivation, self-control, and language learning strategies correlate

significantly (Banisaeid & Huang, 2015).
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Figure 2. Fostering Self-Regulated Learning by Hall and Goetz (2013b)

According to Figure 2, Hall and Goetz (2013b) expressed that ‘Emotions,
motivation, available resources, and metacognition, as these relate to self-regulatory
processes, are each important predictors of how well students acquire knowledge and

competencies relevant to self-regulated learning’ (p.150).

1.6.3. Self-Regulation in Distance Learning

Distance learning may have an impact on learners' how to manage their self-concept,
especially self-regulation. Through distance learning, learners are far from a natural
classroom environment. Thus, they need to take their self-study under control without
getting help from their teachers. Although many studies examining second language
learners’ self-regulation ability have been conducted in a natural classroom
environment, various researchers have implemented studies relevant to self-regulation
through distance learning. According to Zheng (Zheng et al., 2016), Chinese second-
language learners directed their self-regulation in second-language learning by
arranging time and environmental conditions and finding different learning strategies.
Also, distance learning may help them to find opportunities to regulate their self-study.
According to Chang (2005), web-based learning creates an appropriate environment for
students to be accountable for their learning. Hence, if the learners lack some skills,
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they may have time to relearn or regulate their learning schema via distance learning.
By using self-regulation strategies, learners may see their learning process differently
through online education. A study (Whipp & Chiarelli, 2004) shows that participants’
self-regulation ability increases by using a social cognitive framework, planning, self-
monitoring, organizing, controlling the surroundings, introspection techniques, and
enlisting support thanks to web-based learning. That is, web-based learning may
encourage them to bring under control their learning process. There are some studies
related to self-regulation in distance learning throughout the Covid-19 Pandemic. One
revealed that the motivation to learn English online was evident in the students, who
also displayed optimistic attitudes, mild anxiety, and robust self-regulation (Puntularb et
al.,, 2021). Another study indicated that students employed more healthy coping
mechanisms (positive revaluation, admittance, and a renewed focus on planning) and
fewer unhealthy ones (accusing others, catastrophizing). Additionally, it was stated that
setting objectives and environment structuring were two self-regulated learning
strategies that students regularly used, while task methods were less frequently used.
(JuriSevi€ et al., 2021). A study revealed the bad and good sides of self-regulation in
distance learning. Researchers (Diasti & Hartono, 2023) explained that students
encountered challenges when learning online, particularly those related to an unstable
internet connection, negative feelings, and a hostile learning environment, moreover
they used self-regulated learning techniques like feeling regulation, time management,
self-consequential nation, and environmental structuring to help them with online
learning activities. Apart from this, a study implied that students' procrastination habits
and beliefs about their ability for self-regulation are linked to one another and jointly
affect their performance in courses. Time management issues were cited by students as

the most challenging part of asynchronous online learning (Han et al., 2023).
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A study by Rahardja et al. (2020) demonstrates that self-regulation issues,
technology, e-learning system support, and connectivity present challenges during the
Covid-19 Pandemic. These problems may affect the institution, students, and teachers'

interest in, commitment to, and involvement in distance learning.

1.6.4. EFL Learners’ Attitude Toward Distance Learning in the Covid-19 Pandemic

With the start of the COVID-19 pandemic, which had a remarkable global impact on
several areas, including education, the world entered a new era. The pandemic caused
many adjustments in the educational system. Distance learning replaced in-person
instruction, and students had to complete their coursework using computers,
smartphones, tablets, and other comparable technology. Throughout this time,
academics have examined how students who could not attend traditional schools learned
through distance learning. At this point, Researchers have attempted to explain EFL
students' attitudes, perspectives, and abilities concerning distance learning. A study
showed that students favored conventional education over online classes (Evisen et al.,
2020; Sahbaz, 2020). A similar study showed that e-learning was complicated because
of the technical skills, the teachers' inexperience, and the students' social circumstances
(Benadla & Hadji, 2021). According to a study (Barzani & Jamil, 2021), students were
unsatisfied with their online education. The students' obstacles while pursuing their
education online included internal and external variables, such as problems managing
time, having trouble focusing, and opening webcams because of social concerns.
External factors included inconsistent internet connections and electricity. A study
showed that students showed a very favorable attitude toward improving their listening
abilities. However, they exhibited a poor opinion of online courses for developing one's
reading, writing, and speaking abilities (Khanum & Alam, 2021). An opposite study
found that learners had an excellent approach to online education and thought it was the
most outstanding solution during the COVID-19 epidemic, despite meeting certain
pedagogical, technological, and personnel hurdles when taking virtual classes
(Ta’amneh, 2021). A study that showed the importance of the Zoom platform stated that
studying English with Zoom allows learners to practice their capacity for language,
improves the efficiency of the instruction and learning process, and facilitates
communication between teachers and students. Additionally, it demonstrates that these
advantages favorably influence students' English learning outcomes (Mu’awanah et al.,

2021). Irwandi (2020) emphasized on eclectic method and claimed that the eclectic
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method could be used to guide students toward autonomous English language learning
and is a viable method for teaching English via distance education throughout the
Covid-19 pandemic. A study showed that undergraduate EFL learners in Indonesia are
mindful that throughout the COVID-19 outbreak studying at home and online learning
are the best options and that online learning contributes to learner autonomy (Melvina et
al.,, 2021). In a study that examined student autonomy and gender differences in
distance learning, female students had higher levels of learner autonomy than their male
peers. A similar study claimed that most students concur that information and
communication technologies (ICT) facilitated collaborative learning has a beneficial
impact on their views during the pandemic. Additionally, in most categories, students
with a greater interest in using the internet in their daily lives seem more likely to be
female than male students (Dewi & Muhid, 2021). A study also found that students
attributed five critical aspects of their learner autonomy to online education: goal setting
and time management, use of the Internet and social media as learning resources,
receiving performance feedback, self-assessment, and developing computer skills
(Kassem, 2022). A study that examined learners’ perspectives in virtual education
claimed that participants had varying degrees of familiarity with using search engines,
apps for learning, social networking sites, and e-resources, which enabled them to
understand the learning content. They were found to have digital literacy skills and
could learn course materials independently and improve their language skills (Tanjung
& Utomo, 2021).

1.6.5. Related Studies in the Field

Self-regulation abilities are a fascinating topic that has drawn the interest of many
scholars in recent years. Numerous investigations have been carried out in this area by
researchers. According to a research study (Tulgar, 2018) that investigates linguistic
factors from a sociocultural and pragmatic perspective, it has been suggested that
curiosity contributes to second language acquisition. A study investigating language
learning concerning goal setting and metacognitive awareness underlined the
significance of setting objectives in metacognition. It underscored the significance of
self-regulation and student engagement in achieving successful language acquisition
(Bursali & Oz, 2018). A study investigating emotion regulation strategies in second
language learners found that students understood achievement emotions and emotion

regulation strategies. The study found that students excelled at controlling their feelings
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in four main areas: a) appropriate perceived control over negative emotions in high-
pressure situations, b) effective use of skill-based strategies, c) effective use of explicit
emotion regulation strategies, and d) reduced distraction from negative simulators
(Karimi et al., 2022). Self-efficacy is seen as a substantial and advantageous factor of
foreign language students' academic success, according to a study that looked at the
relevant connections among foreign language academic success, self-efficacy, self-
control, anxiety, and class attendance (Ozer & Akcayoglu 2021). According to a study
(Alnoori, 2019) examining the behaviors and approaches of Iragi second language
learners in seeking help to improve their reading skills, it was found that the help-
seeking strategy is successful for first-year foreign language students. As for self-
motivation, Pintrich (1999) declared that the promotion of learners' self-regulated
learning might depend heavily on their “motivational beliefs, such as self-efficacy, task
value beliefs, or goal orientations” (as cited in Zheng et al., 2018, p.145). When self-
regulation was examined in terms of gender, a study (Cadime et al., 2017) that looked at
homework self-regulation tactics showed that in comparison to male students, female
students demonstrated better levels of carrying out, planning, and evaluating self-
regulation. When examining the relationship between English proficiency and self-
regulation among EFL students, a study examining the connection between English
proficiency and reading comprehension abilities revealed a significant relationship
among advanced-level English proficient students (Kamgar & Jadidi, 2016).

Due to the impact of the Covid 19 pandemic on the education sector, distance
learning has been recognised and is currently being used. Numerous academics have
published their observations of students' views and attitudes about distance learning in
the literature. According to a study examining the pros and cons of distance learning,
Sadeghi (2019) claimed several benefits to distance learning, including the ability to
study whenever and wherever you want, time savings, and the elimination of travel. In a
study examining the perceptions of second language learners studying English online
and blending language learning platforms, it was observed that students found online
language learning environments to be positive and flexible (Istifci, 2016). A study
comparing the depth, scope, duration, comfort, and flexibility of online and in-person
instruction activities discovered that a small percentage of learners did not notice any
differences between the two types of classroom activities (Yusny et al., 2021). In a
study looking at how students' online social presence affects their willingness to

communicate (WTC) in English as a Foreign Language (EFL), it was discovered that
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some aspects of online social contexts, such as poor keyboard skills, impersonality,
inadequately structured discussions, and little interaction, have a negative impact on
learners’ willingness to communicate in the second foreign language ( Al-Amrani &
Harrington, 2020). When examining the effects of gender on perceptions of distance
education, according to a study that looked at and compared the expression of voice,
control over learning, and perceived profound learning outcomes among students in
online learning while considering gender factors, The expression of voice played a role
in the perception of deep learning among female students in online courses compared to
traditional classroom settings (Anderson & Haddad, 2019). According to a study
looking at gender variations in online learning satisfaction, Female online learners
demonstrated higher levels of pleasure, better learning planning, and more active
instructor contact compared to their male classmates (Gonzalez-Gémez et al., 2012).
When examining the impact of English proficiency on attitudes toward online learning,
according to a study looking at the relationship between gender, language ability, major,
and students' perceptions of an online learning environment, Intermediate-level EFL
students showed more favorable attitudes toward online learning than beginners and
advanced-level students. It indicates that English proficiency level significantly
influences attitudes toward distance learning and student involvement (Cha et al., 2022).

The literature examined the attitudes of students learning English as a foreign
language towards distance learning throughout the COVID-19 pandemic regarding their
self-concepts. Additionally, some researchers examined the connection between self-
regulation skills and attitudes toward distance learning. According to a study
investigating students' academic achievement in terms of self-efficacy, self-regulation,
and motivation in distance learning, the self-regulation skills of learners in distance
learning significantly impact their academic success (Semmar, 2006). A study
examining how online learning affects students' self-regulated learning found that first-
time distance learners performed exceptionally well in goal planning, time management,
self-monitoring, and self-evaluation. (Mou, 2021). According to a research study
looking into how first-year undergraduate students controlled their online learning in a
Small Private Online Course (SPOC) for English language teaching during the
pandemic period, It was found that English language learners typically displayed
intermediate levels of self-regulated learning strategies and that there was a positive
relationship between their metacognitive abilities and time management (Chen, 2020).

In a study examining online learning in terms of self-regulation skills among first- and
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second- generation college students, it was reported that first-generation students with
lower levels of academic achievement had significantly lower levels of self-regulation
for online learning compared to second-generation students with higher levels of

academic achievement (Williams & Hellman, 2004).
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2. METHODOLOGY

2.1. Introduction

This study aims to explain the level and attitudes of the university tertiary level EFL
learners’ self-regulation through distance learning. So, in this section, research design,
context and participant, data collection, ethical procedures, and data analysis sections
are detailed.

2.2. Research Design

This quantitative study adopted a correlational research design. Quantitative research
refers to the process of analyzing data using mathematically based methods, particularly
statistics (Sukamolson, 2007). In correlational research, the relationships between two
or more variables are investigated without manipulation of the variables (Fraenken,
Wallen, and Hyun, 2019). For the purpose of this study, the correlation between EFL
learners’ self-regulation and attitudes toward distance learning was examined.
Descriptive and inferential statistical methods were used in this study. Descriptive
research aims at describing a phenomenon and its traits is the aim of descriptive
research (Nassaji, 2015). The definition of inferential statistics states is used to estimate
the population by concluding samples of descriptive statistics (Sutanapong &
Louangrath, 2015). Predictions from the data were also made using inferential statistics.
Pearson's Correlation was also used to determine whether the questionnaire subscales
were correlated. The descriptive and inferential research design was used to measure the
Self-Regulation Foreign Language Learning (SRFLL) and Attitude Scale Towards
Distance Learning (ASTDL). SRFLL competencies of the participants and explore the
relationship between the competencies (dependent variables) and the independent
variables. Participants’ gender, English level, department, and attitude toward distance

learning are the independent variables of this study.

2.3. The Content and Participants of This Study

This study was conducted at the Foreign Language Department in a private
university in Mersin, Turkey. The study involved tertiary-level EFL students from
different English proficiency levels and departments. There are eight departments: law,
English Interpreting & Translation, psychology, International Finance and Banking,

International Relations, International Bussiness Management, International Trade and
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Logistics, and Applied English and Translation. Their English proficiency level
includes A1, A2, and B1. The proficiency exam is prepared based on the CEFR
(Common European Framework of Reference for Languages) and consists of listening,
reading, writing, vocabulary, and the use of English sections. Students who score 70 or
above on the exam are considered proficient and can enroll in diploma programs.
Students who fail to demonstrate proficiency are placed according to their levels
through a placement test. The content of the placement test also consists of similar tasks
and is based on the CEFR. Placement is determined based on the number of correct
answers given by the students. Also, learners are given the lessons such as speaking,
listening, writing, reading, and coursebook. Turkish instructors are in charge of
coursebooks, reading, and writing, while foreign instructors are in charge of the
curriculum's listening, speaking, reading, and writing courses. In this study,
convenience sampling was used because it was easy to reach participants to be able to
implement the study during the pandemic. 120 tertiary-level EFL students participated
in the study. The necessary permission from the University's Foreign Language

Department was taken to conduct questionnaires to all learners.

2.4. Data Collection

Two scales were used for this study. These are Self-Regulation Foreign Language
Learning Scale (SRFLLS) and the Attitude Scale Towards Distance Learning (ASTDL).
SRFLLS was designed by Zaimoglu & Sahinkarakas and consisted of 25 items (see
Appendix A). The scale includes eight subcomponents: Recognition of Strengths and
Emotions, Self-Efficacy, Emotional Costs, Self-Motivation, Self-Discipline, Goal-
Setting, Help-Seeking, and Curiosity. Each scale includes five items that are scored on a
five-point Likert scale. Items were scored as 5, 4, 3, 2, and 1 for strongly agree, agree,
neutral, disagree, and strongly disagree. Celik and Uzunboylu developed the ASTDL,
consisting of 16 items (see Appendix B). There are four subcomponents: Usefulness,
Lack of Social Presence, Distance Learning Preference, and Preference for Face to Face
Learning. Each scale includes four items that are scored on a five-point Likert scale
which ranges from “strongly disagree” to “strongly agree.”. Both questionnaires were
carried out in Turkish to minimize misunderstanding—students filled in information
about gender, English level, and school department. The necessary permission was

taken from Zaimoglu and Celik. All data were gathered through Google Forms by the
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vice principal, and data collection took three months. Because of the Covid-19
Pandemic, data collection had delays.

2.5. Data Analysis

After data were gathered from learners, all data were entered into Statistical Package
for the Social Sciences (SPSS). The relationship between tertiary-level EFL students’
self-regulation competencies and their attitudes toward distance learning was examined
by using correlational research. Inferential statistics and descriptive statistics were used.
The correlation coefficient (Pearson’s r) was examined to interpret the relationship
between self-regulation and distance learning. It was taken into consideration as a 0,05
significant value. In order to determine EFL students’ level of self-regulation and
attitude toward distance learning, this range was used to analyze descriptive data: 1
(strongly disagree), 2 (disagree), 3 (neutral), 4 (agree), 5 (strongly agree). For the first
question, descriptive statistics were used to examine how participants learned self-
regulation through distance learning. The second correlational research question
examined the relationship between tertiary-level EFL students’ self-regulation and
attitude toward distance learning. The third and four research questions examined the
differences in students' self-regulation based on gender, department, and English
proficiency. In order to address this question, inferential statistics were used. To
ascertain whether there was a gender difference, a separate t-test was conducted. The
differences between three or more variables, including English proficiency and
department, were also determined using one-way ANOVA. Additionally, correlation
statistics were used to investigate whether the SRFLLS subscales (Self-Discipline,
Recognition of Strengths and Emotions, Self-Efficacy, Curiosity, Emotional Costs, Self-
Motivation, Help-Seeking, and Goal-Setting) and ASTDL subscales (Usefulness,
Distance Learning Preference, Lack of Social Presence, and Face to Face Preference)
overall SRFLLS and ASTDL competency are correlated. To look at subscales of

relationships was used Pearson’s Correlation.
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Table 1.
Kolmogorov-Smirnov Normality Test Results Regarding the SRFLLS and ASTDL

Kolmogorov-Smirnovs Shapiro-Wilk
Statistic df Sig. Statistic Df Sig.
SRFLLS 066 120 2007 986 120 269
ASTDL .094 120 011 987 120 .328

* This is a lower bound of the true significance.

a. Lilliefors Significance Correction

According to the test's findings, the data appeared to have a normal distribution. In

order to conduct the analysis, parametric statistical techniques were used.

2.6. Procedural Details

Due to the pandemic, information was gathered online using Google Forms. The
university provided the official approvals required for the questionnaire's
administration. In the questionnaires, necessary study explanations were made. The

vice-principal of the preparatory school oversaw the data collection.

2.7. Validity and Reliability

The reliability of the items was checked with Cronbach’s Alpha. Zaimoglu and
Sahinkarakas found Self-Regulation Foreign Language Learning Scale (SRFLLS)
Cronbach’s alpha .87. It was calculated Cronbach’s alpha for each subscale; 82, .77, .76,
.90, .70, .87, .73, and .85 for Recognition of Strengths and Emotions, Self-Efficacy,
Emotional Costs, Self-Motivation, Self-Discipline, Goal-Setting, Help-Seeking, and
Curiosity respectively (Zaimoglu and Sahinkarakas, 2019). Second, the Attitude Scale
Towards Distance Learning (ASTDL) of each subscale Cronbach’s alpha values are;
Usefulness (a = 0.81), Lack of social presence (a = 0.73), Distance Learning Preference
(o= 0.67) and FTF Preference (a = 0.82) (Celik and Uzunboylu, 2020). After gathering
data from EFL learners, Cronbach’s Alpha was calculated after the scales were
implemented for this study. There were no differences in SRFLLS (a = 0.76), but the
ASTDL scale had low Cronbach’s Alpha. It was observed that two items decreased
Cronbach’s Alpha. After two items (item 4 and item 13) were removed from the scale, it
was seen that Cronbach’s Alpha increased to 0,70. Also, in this process, professional

help from experts was received.
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3. FINDINGS

3.1. Findings Regarding Tertiary Level EFL learners’ self-regulation level and attitude
toward distance learning during distance learning process
Under this heading, data analyses were conducted on the first research question for

the subdimensions and items of the SRFLLS and ASTDL scales, examining them by

means and standard deviations using descriptive statistics.

Table 2.
Descriptive Statistics for Self-Regulation Foreign Language Learning Scale Items
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According to Table 2, the mean and standard deviation of the SRFLLS items were
shown and given to the definition of subscales related to SRFLLS. "Curiosity" is a part
of intrinsic motivation and has great potential to improve student learning. (Pluck &
Johnson, 2011). Items were of this subscale item 1 (M=4.44, SD=1.25), item 2
(M=4.32, SD=0.71), item 3 (M=4.48, SD=0.58). According to the results, it can be said
that participants strongly agreed with item 3, which asserted that participants were
interested in different points of view.

“Goal-Setting” refers to the capacity to pursue, act, and set according to one's own
academic goals (Zaimoglu, 2018). The items of this subscale were item 20 (M=4.03,
SD=0.87), item 21 (M=4.15, SD=0.83) and item 22 (M=3.96, SD=0.92). Results
indicated that participants strongly agreed with item 21 and shaped themselves to their
goals.

“Recognition of Emotions and Strengths” scale contains questions that test how
well-grounded and confidently students can assess their strengths, emotions, and
limitations (Zaimoglu, 2018). Items were of this subscale were item 4 (M=4.07,
SD=0.80), item 5 (M=3.23, SD=0.95), item 6 (M=3.52, SD=0.98) and item 7
(M=3.43, SD=1.09) and the highest mean score of this subscale was item 4 which
they illustrated the awareness of students about their feelings.

"Self-Efficacy” is defined as people's assessments of their capacities to plan and
carry out the courses of action necessary to achieve specified types of performances
(Bandura, 1986, as cited in Cubukcu, 2008). Items were of this subscale item 8
(M=3.79, SD=0.93), item 9 (M=4.01, SD=0.95), and item 10 (M=3.98, 42, SD=0.79).
Regarding this subscale, item 9 had the highest mean score, indicating that participants
can do the most demanding work if they try.

“Help-Seeking” includes items that illustrate the support students require when
encountering difficulties (Zaimoglu, 2018). items of this subscale were item 23
(M=3.61, SD=1.21), item 24 (M=3.80, SD=0.89), item 25 (M=4.12, SD=0.73), and the
highest mean score of this dimension was item 25 which indicated that participants seek
help from their teachers.

“Self-Motivation” refers to when faced with difficult learning situations, students'
optimism motivates them to participate in educational activities (Zaimoglu, 2018).
Items of this subscale were item 14 (M=2.99, SD=1.10), item 15 (M=3.07, SD=1.01),
item 16 (M=3.39, SD=0.88), and participants agreed and strongly agreed with item 16

that they can motivate themselves when they face with difficult situations.
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“Self-Discipline” sub-scale consists of items that represent the ability to control
desires and inclinations in order to maintain focus on the tasks at hand and complete
that goal (Zaimoglu, 2018). Items of this subscale were item 17 (M=3.63, SD=0.95),
item 18 (M=3.86, SD=0.83), item 19 (M=3.86, SD=0.79), item 18 and item 19 had the
most outstanding mean score in this dimension, which indicated that solving the
problems and something for the things that are not going well.

The last dimension, "Emotional Costs,” includes things like fear, vulnerability, and
shyness that represent the potential adverse effects of increasing self-awareness
(Zaimoglu, 2018). Items of this subscale were item 11 (M=2.56, SD=1.10), item 12
(M=2.42, SD=1.08), item 13 (M=2.97, SD=1.12), and because they were all on the

negative side of the scale, they all received the lowest mean scores.



Table 3.

Descriptive Statistics for Attitude Scale Towards Distance Learning Items
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fme-fi class schedule increases my % 13 93 5 50 235
motivation to study.
7. Wnrk_i.ng with 2 .teachi.ng I I } 7 66 46 430 0.65
style/strategy that suits me increases
I - 5.8 55 38.3
my success.
8.1 am concerned about not being able f 18 45 20 17 20 2.80 132
to reach the teacher/instructor during % 15 375 16.7 14.2 16.7
distance learning
9 Dastance leam.i.ng saves time. f 15 14 77 45 24 3.41 1.2%
% 125 1.7 18.3 3715 20
10. As in face-to-face education, afixed y 5 11 26 49 29 372 1.06
lesson schedule helps me to work o, 49 92 217 408 247
regularly.
11.I would like to participate in
courses/lessons that are not available / 7 15 30 42 24 3.48 1.66
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friendships ~ with  my  virtual o5 s 285 133 233 225
classmates. _ _ AL 18 23 0 338 134
16.Distance  learning iz more
affordable. %0 125 15 19.2 283 25




28

Table 3 means and standard deviation scores of the ASTDL items were shown and
given the meaning of subscales. The usefulness of Distance Learning refers to the word
"usefulness” to describe the advantages of distance learning in terms of time, money,
and accessibility (Celik & Uzunboylu, 2020). Items of this subscale were item 1
(m=2.36, sd=1,20), item 3(M=3.28, SD=1,15), item 5 (M=3.77, SD=1,07), item 7
(M=4.30, SD=0,65), item 9 (M=3.41, SD=1,32), item 11 (M=3.48, SD=1,12), item 16
(M=3.38, SD=1,34). Item 7 received the highest average rating for this dimension.,
indicating that they apply their learning styles in distance learning.

Distance Learning Preference refers to "social presence” with the socialization
requirements of distance learning (Celik & Uzunboylu, 2020). Items of this subscale
were item 2 (M=2.58, SD=1,17), item 12 (M=2.54, SD=1,25), item 14 (M=2.36,
SD=1,25). Item 2 had the greatest mean score in this dimension, indicating that they
know there is no difference between a normal diploma and an online education diploma.

Lack of Social Presence refers to being socially isolated. Items of this subscale were
item 8 (M=2.80, SD=1,32), item 15 (M=3.12, SD=1,41). In this dimension, item 15 had
the most significant average score, indicating difficulties in creating online friendships.

FTF Preference refers to choosing in-person interactions. Items of this subscale were
item 6 (M=3.79, SD=1,00), item 10 (M=3.72, SD=1,06). Item 6 had the most
outstanding mean score on this dimension, indicating that having a fixed timetable

increases motivation.
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Table 4.
Descriptive Statistics for Self-Regulation Foreign Language Learning Scale Subscales

N M Std. Deviation
Curigsiny 120 441 0.50
Goal Seming 120 404 081
Recognition of Emotions and Strengths 120 356 038
Self-Efffcacy 120 382 0.71
Help Seekmg 120 ik4 0.70
Self-Motivation 120 315 0.94
Self-Discipline 120 378 0.65
Emotional Costs 120 264 0.90
SEFLLS 120 3.66 036

Table 4 gives the mean and standard deviation scores of the SRFLLS subscales.
Also, the study demonstrated the number of participants who attended the study.
Participants were found to be highly competent in SRFLL. The mean scores for
Curiosity (M=4,41 SD = 0,50), the mean scores of Goal Setting are (M=4,04, SD =
0,81), and the mean scores of Self-Efficacy are (M=3,92 SD =0,71). Moreover, the
mean scores for Help-Seeking are (M=3,84 SD = 0,70), the mean scores for Self-
Discipline are (M=3,78 SD = 0,65), and the mean scores for Recognition are (M=3,56
SD = 0,58). It can be said that these competencies’ scores were high compared to the
other competencies.

Furthermore, the mean scores of Self-Motivation are (M=3,15 SD = 0,65), and the
mean scores of Emotional Costs are (M=2,64 SD = 0,90). It can be said that these
competencies have moderate scores compared to other competencies.

Finally, the overall SRFLL mean scores are (M=3,66 SD = 0,36). Findings showed
that students' curiosity and goal-setting skills were higher than their other skills.
Moreover, Emotional Costs subscale has the lowest mean score because it represents

negative items. Also, it can be said that participants have high SRFLL competency.
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Table 5.

Descriptive Statistics for Attitude Scale Towards Distance Learning Subscales

N Mean Std. Deviation
Usefulness 120 3.42 0.67
Distance Learning Preference 120 5 40 0.99
FTF Preference 120 3.07 0.82
Lack of Social Presence

120 2.96 1.04
ASTDL 120 3.20 0.52

According to Table 5, the mean and standard deviation of the ASTDL subscales were
given. Also, the number of participants who attended the study was demonstrated.
Participants had moderate attitudes in terms of distance learning. The mean scores of
Usefulness (M=3,42 SD = 0,67), and the mean scores of Distance Learning preference
are (M=2,49 SD = 0,99). These dimensions represent positive attitudes. It can be said
that participants have moderate attitudes toward distance learning.

The mean scores of FTF Preference are (M=3,07 SD = 0,82), and the Lack of Social
Presence scores are (M=2,96 SD = 1,04). These dimensions represent negative attitudes
toward distance learning. It can be said that participants have a moderate negative
attitude in terms of distance learning. Finally, the overall attitude mean scores are
(M=3,20, SD= 0,52)). Overall, it might be stated that students have a moderate attitude

toward distance learning.

3.2. Findings Regarding the Relationship Between Tertiary Level EFL learners’ Self-
Regulation and Attitude Towards Distance Learning

According to the second research question, Pearson correlation was used to analyze
the relationship between the SRFLS and ASTDL scales.



Table 6.
Correlation between SRFLLS and ASTDL
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SRFLLS ASTDL
Pearson Correlation 1 282"
SRFLLS Sig. (2-tailed) 002
N 120 120
Pearson Correlation 282% 1
ASTDL Sig. (2-tailed) 002
N 120 120
**, Correlation 1s significant at the 0.01 level (2-tailed).
Table 7.
Correlation between Subscales of SRFLLS
T o 8 o
g g Efs & 2 g ‘
.2 T E s 4 = © ‘g g E W
5 2 828§ 2 2 & =
© S §82 = o = = R &
S @ F o= 3 3 83 &
Correlation 1 5217 303" 381" 430" 263" 373 300" 674
Curiosity Sig. 000 000 .000 .000 004 .000 001 000
N 120 120 120 120 120 120 120 120 120
~ Correlation 1 A5 4227 273 .501° 445 _466™ 51
Goal_Setti Sig. 000 000 .003 000 000 000 000
ng
N 120 120 120 120 120 120 120 120
iff;’%_‘%gl Correlation 457" 1 471" 387" 360" 314 -437 7007
otions_an Sig. .000 000 000 000 000 000 000
d_Strengt
hs N 120 120 120 120 120 120 120 120
Correlation 1 284 388" 185 -.541° 601°°
Self-
© Sig. 002 000 043 000 000
Efficacy
N 120 120 120 120 120 120
Correlation 1 176 410" -218° 625"
Help_See
P Sig. 054 000 017 000
king
N 120 120 120 120 120
Correlation 1 477 -553" 658"
Self
- Sig. .000 .000 000
Motivation
N 120 120 120 120
~_ Correlation 1 -405™ 647
Self Disci Sig. 000 000
pline
N 120 120 120
Correlation 1 - 420
Emotional
- Sig. 000
Costs
N 120 120

*_Correlation 1s significant at the 0.01 level (2-tailed).

*_ Correlation 1s significant at the 0.05 level (2-tailed).
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Table 8.

Correlation between Subscales of ASTDL

DistanceLea
ming Prefe FTF Prefere Social Pres

Usefulness rence nce ence ASTDL
Pearson Correlation 1 J41% 462 S254% 8R4™
Usefulness Si1g. (2-tailed) 2000 {000 .005 .000
N 120 120 120 120 120
) ) Pearson Correlation 1 A452* -255% 835"

Distancel.earning i .
Sig. (2-tailed) 000 005 000

Preference

N 120 120 120 120
Pearson Correlation 1 -152 576"
FTF Preference Sig. (2-tailed) 2097 .000
N 120 120 120
Pearson Correlation 1 .037
Social Presence Sig (2-tailed) 692
N 120 120

¥*_ Correlation 1s significant at the 0.01 level (2-tailed).

Based on the findings in Table 6, the SFRLLS (Self-Regulation for Foreign
Language Learning Scale) and ASTDL (Attitudes toward Distance Learning) variables
exhibited a significant Pearson correlation. Tables 7 and 8 further illustrate the specific
subscales of SFRLLS and ASTDL, providing corresponding Pearson r correlation
coefficients. The application of Pearson r correlation analysis aimed to ascertain the
presence of a relationship between SFRLLS and ASTDL. As indicated in Table 6, the
results of the Pearson correlation analysis demonstrated a statistically significant
association between SFRLLS and ASTDL. According to Cohen's (1992) categorization
of correlation coefficients, which classifies them into different levels of impact, a small
correlation (0.10 < r < 0.30) was observed. Therefore, a statistically significant,
positively oriented, small correlation (r = 0.28, p < 0.01) emerged between SFRLLS and
ASTDL. These findings suggest that an increase in SFRLLS will likely correspond with

a rise in positive attitudes toward distance learning.
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3.3. Findings Regarding Tertiary Level EFL Learners’ Self-Regulation Based Upon Their
Demographic Information

Under this heading, data based on participants' demographic information was
examined in the SRFLL scale. Independent sample t-tests were used for gender, and

ANOVA was used for English proficiency level and school departments.

Table 9.
Independent Sample T-test Results for SRFLLS Competencies and Gender

Gender N M SD t P

Curiosity Female 86 446 0.49 1.53 0.12
Male 34 430 0.53

Goal Setting Female 86 396 0.83 -1.71 0.08
Male 34 442 0.66

Fecognition of Female &6 356 0.56 0.04 0.96
Emotions_and _Strengths  Male 34 355 0.61

Self Efficacy Female 86 391 0.73 041 0.68
Male 34 3.97 0.66

Help Seeking Female 86 3.93 0.67 234 0.02
Male 34 3.60 0.71

Self Motivation Female 86 3.08 0.93 132 0.18
Male 34 333 0.96

Self_Discipline Female 86 3.80 0.65 0.68 0.49
Male 34 3.71 0.66

Emotional_Costs Female 86 268 0.90 0.75 045
Male 34 254 0.90

SRFLLS Female 86 3.67 036 0.20 0.83
Male 34 3.65 0.36

As seen in Table 9, subscales of SFRLLS relationship with gender were examined.
An Independent t-test was utilized to see whether SRFLL differed according to gender.
According to Table 9, there was a relation between subscales of the SRFLLS and
gender. The findings revealed a considerable difference between help-seeking and
gender (t=-2,34, p=0,02). It is possible to infer that female students are better at seeking
help than male students. Furthermore, there was no significant difference between
curiosity, goal setting, recognition of emotions, self-motivation, self-discipline,
emotional costs, overall SRFLL, and gender. As a result, it can be seen that the

participants' SRFLL competencies were unaffected by their gender.
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Table 10.
ANOVA Results for SRFLLS Competencies and English Level

N Mean _St_d_ f ol
Deviation
Al 17 4.19 .66 2.40 0.0%
Curiosity A2 27 4.37 38
Bl 76 448 49
Al 17 3.66 1.10 354 0.03
Goal_Setting A2 27 3.90 64
Bl 76 417 76
Recognition of Emotions Al 1 348 47 .06 o0l
_and_Strengths A2 27 329 46
Bl 76 3.67 .61
Al 17 392 57 7.99 0.001
Self Efficacy A2 27 3.48 63
Bl 76 4.08 71
Al 17 3.60 .66 5.06 0.008
Help Seeking A2 27 3.56 73
Bl 76 3.59 .65
Al 17 3.13 1.02 1.47 0.23
Self Motivation A2 27 2.88 74
Bl 76 325 .98
Al 17 3.60 80 128 0.28
Self Discipline A2 27 3.69 58
Bl 76 385 .64
Al 17 2.84 91 332 0.03
Emotional Costs A2 27 2.96 83
Bl 76 2.49 .89
Al 17 355 45 5.59 0.005
SEFLLS A2 27 351 26
Bl 76 3.74 34

In Table 10, participants’ English level was shown in SRFLLS. Furthermore,
ANOVA was utilized to see whether participants’ distance learning attitude differs
according to participants' English level. Results shown in Table 10 revealed a
significant difference between SRFLL competencies and participants' English levels. In
order to determine the significance of the difference, a Posthoc test was carried out. The
Posthoc findings showed that students from the B1 level are more competent in terms of
Goal Setting (0.03), Recognition of Emotions and Strengths (0.01), Self-Efficacy
(0.001), Help Seeking (0.008), and Emotional Costs (0.03) than the students in other
levels. Moreover, students from the B1 level are more competent at other levels. Other
competencies and departments did not significantly differ from one another.



Table 11.

ANOVA Results for Competencies and Department
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N Mean sd f P
Law 45 433 44 0.73 0.62
English Interpreting & Translation 12 452 38
Psychology 18 440 50
International Finance and Banking 5 473 36
Curiosity International Relations 7 438 29
International Business Management 5 420 1.09
International Trade and Logistic 13 428 T
Applied English and Translation 15 453 41
Law 45 413 | 1.38 021
English Interpreting & Translation 12 427 78
Psychology 18 394 67
International Finance and Banking 5 460 54
Goal Setting International Relations 7 3gs 52
International Business Management 5 353 142
International Trade and Logistic 13 364 88
Applied English and Translation 15 4.08 1.01
Law 45 349 55 0.69 0.68
English Interpreting & Translation 12 366 41
Recognition_of E Psychology 18 345 55
motions_and Stre International Finance and Banking 5 370 44
ngths International Relations 7 360 34
International Business Management 5 365 37
International Trade and Logistic 13 346 74
Applied English and Translation 15 380 .80
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Law 45 393 70 1.08 039
Englizh Interpreting & Translation 12 419 30
Self Efficacy Psychology 18 387 .83
International Finance and Banking ] 433 62
International Relations 7 368 .63
International Buziness Management 3 433 82
International Trade and Logistic 13 378 94
Applied Englizh and Translation 13 375 .89
Law 45 368 .66 237 0.02
Englizh Interpreting & Translation 12 405 687
Psychology 18 398 5%
International Finance and Banking ] 440 34
Help Seeking International Relations 7 3.42 65
International Buziness Management 3 38 44
International Trade and Logistic 13 358 78
Applied Englizh and Translation 13 420 78
Law 45 328 90 0.73 0.64
Englizh Interpreting & Translation 12 318 95
Psychology 18 279 75
Self Motivation International Finance and Banking 3 346 44
International Relations 7 314 1.13
International Buziness Management 3 340 134
International Trade and Logistic 13 323 117
Applied Englizh and Translation 13 293 97
Law 45 377 69 099 043
Englizh Interpreting & Translation 12 304 312
Psychology 18 3.62 52
Self Discipline  International Finance and Banking ] 420 .18
International Relations 7 3.57 33
International Busziness Management 3 340 134
International Trade and Logistic 13 378 .68
Applied English and Translation 15 393 68
Law 45 271 54 1.09 037
Englizh Interpreting & Translation 12 280 32
Emoctional Costs  Psychology 18 270 M
International Finance and Banling ] 180 44
International Relations 7 268 47
International Buziness Management 3 220 83
International Trade and Logistic 13 287 1035
Applied English and Translation 15 248 108
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Law 45 366 33 1.02 0.41
SEFLLS English Interpreting & Translation 12 382 24

Psychology 1% 359 28

International Finance and Banking 5 38 27

International Relations 7 335 18

International Buziness Management 5 337 68

International Trade and Logistic 13 K B W ¥

Applied Englizh and Tranzlation 13 g2 43

According to the findings in Table 11, there was a substantial difference between
participants' departments and SRFLL skills. A Posthoc test was performed to ascertain
whether the differences were significant. However, the Posthoc results revealed no

significant changes between groups.

3.4. Findings Regarding Tertiary Level EFL Learners’ Attitudes Toward Distance

Learning Based Upon Their Demographic Information

The ASTDL scale's results were reviewed in accordance with the fourth research
question, which was based on participant demographic data. Gender data were analyzed
using independent sample t-tests, and data on English competence and school divisions

were analyzed using ANOVA.

Table 12.
Independent Sample T-test Results for ASTDL Competencies and Gender

Gender N M sD T P

FTF_Preference Female 86 3.08 0.66
013 0.89

Male 34 3.05 0.69

Usefulness Female 86 342 1.03
-0.12 0.50

Male 34 343 0.87

Distance Learnin Female 86 2.48 0.84
- -0.53 0.59

g_Preference Male 34 2.56 0.78
Lackof Social Pr  Female 86 3.01 1.04 0.81 0.41

esence Male 34 2.83 1.06

ASTDL Female 86 323 0.66
-0.38 0.70

Male 34 328 0.54
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In Table 12, the relationship between gender and ASTDL sub-scales was shown.
Moreover, An Independent t-test was utilized to see whether participants’ distance
learning attitude differs according to participants' gender. According to the findings in
Table 12, there was no significant relationship between participant gender and attitude
toward distance learning. Consequently, it can be seen that the participants' attitudes
toward distance learning did not change based on their gender.

Table 13.
ANOVA Results for ASTDL Competencies and English Level

N Mean _St'_d' f P
Deviation
FTF_Preference Al 17 2.94 82 0.42 0.65
A2 27 3 80
Bl 76 312 B4
Usefulness Al 17 337 .69 0.64 0.52
AZ 27 351 57
Bl 76 344 63
Distance Learning Al 17 2.61 1.11 0.05 0.94
Preference A2 27 2.51 86
Bl 76 2.55 1.08
Al 17 3.05 0.74 0.14 0.84
Lack of Social Presence A2 27 301 1.08
Bl 76 292 1.09
ASTDL Al 17 316 71 0.1a 0.85
A2 27 327 54
Bl 76 325 .64

In Table 13, participants’ English level with ASTDL was demonstrated. ANOVA
was utilized to see whether participants’ distance learning attitude differs according to
participants’ English level. Results shown in Table 13 indicate no significant difference
between distance learning attitudes and participants’ English levels. Therefore, it can be
observed that the participants’ English levels did not differ according to their attitudes

regarding distance education.



Table 14.

ANOVA Results for ASTDL Competencies and Department
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N Mean sd f p

Law 45 297 73 1.65 0.12
English Interpreting & Translation 12 291 1.04
Psychology 18 308 80
International Finance and Banking 3 4.00 00
FTF Preference International Relations 7 278 118
International Business Management 3 3.60 54
International Trade and Logistic 13 3.26 83
Applied English and Translation 15 296 81

Law 45 348 55 0.96 0.46
English Interpreting & Translation 12 344 76
Psychology 18 3.37 39

Usefulness International Finance and Banking 3 3.60 2

International Relations 7 316 T3
International Business Management 4.00 40
International Trade and Logistic 13 337 85
Applied English and Translation 15 3.37 69

Law 45 245 88 1.37 022
English Interpreting & Translation 12 254 111
DistanceLearning  Psychology 18 2.80 1.09
Preference International Finance and Banking 5 3.50 50
International Relations 7 1.92 T3
International Business Management 3.00 50
International Trade and Logistic 13 273 25
Applied English and Translation 15 2.26 1.26

Law 45 276 1.03 0.70 0.66
English Interpreting & Translation 12 333 0.86
) Psychology 18 2.94 1.05
%,‘:Sizi—esmal— International Finance and Banking 5 290 082
International Relations 7 307 0.88
International Business Management 2.80 027
International Trade and Logistic 13 334 151
Applied English and Translation 15 2.96 1.04
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Law 45
English Interpreting & Translation 12
Psychology 18
ASTDL International Finance and Banking 5
International Relations 7
International Business Management 5
International Trade and Logistic 13
Applied English and Translation 15

25
3.15
3.19
3.70
2.89
371
330
3.17

0.51
0.84
0.64
0.04
0.62
0.29
0.83
0.68

1.1%

0.31

Table 14 displays the participants’ school departments in relation to ASTDL.

ANOVA was utilized to see whether participants’ distance learning attitude differs

according to the participants' department. The findings in Table 14 reveal no significant

difference between participants' departments and attitudes regarding distance learning.

Thus, it can be seen that the participants' departments did not differ in terms of their

views on distant learning.
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4. DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS

4.1. Introduction
This chapter provides a discussion of the current study’s conclusions and

implications. The chapter ends with limitations and suggestions for further study.

4.2. Discussion
4.2.1. Discussion of the Research Question 1

The first research question examined EFL students’ self-regulation and attitudes
toward distance learning during the distance education period. First, the data gathered
from SRFLLS were analyzed by considering the scale’s items and subscales. The results
showed that the items and subscales of SRFLLS have yielded positive results, and their
mean values have been found to be high. Curiosity, Goal-Setting, Self-Efficacy, Help-
Seeking, Self-Discipline, and Recognition of Emotions and Strengths were the factors
that had high frequencies, with Curiosity and Goal-Setting being determined as the
highest ones in SRFLLS. On the other hand, Self-Motivation and Emotional Cost fell
behind others and remained at a moderate level. The presence of negative items
primarily caused the Emotional Cost subscale's moderate level.

Similar to the findings of our study, a study by Tulgar (2018) found that their
curiosity influenced participants' linguistic knowledge and language development.
According to the examination of the subscale, Curiosity was observed to have a high
proportion, with the third item, in particular, having the highest mean value. This is
because the students aligned their curiosity with their self-regulation capacities to be
interested in situations that would lead them to gain a new perspective.

Regarding the students' Goal-Setting, our study found that the items in this
dimension, particularly Item 21, had the highest mean score on the scale. It can be
assumed that the students will design their further steps according to their objectives.
Concerning that, researchers evaluated the strength of goal commitment in terms of
cognition (such as making plans), affect (an emotional connection that an individual
may experience), and behavior (level of dedication) (Oettingen et al., 2001). A study
supporting this states that having well-defined objectives and being highly aware of
one's metacognition enhances people’'s performance on a decision-making task (Ridley
et al., 1992). These findings emphasize the crucial role of learner engagement,

autonomy, and self-control in achieving effective language learning. They highlight the
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importance of setting goals in metacognition and suggest that educators should consider
incorporating goal orientation into the curriculum (Bursali & Oz, 2018). The self-
regulation theory is proposed as a robust theoretical foundation for goal-setting, which
strongly emphasizes the fundamental concepts of motivation and emotion (Siegert et al.,
2004).

Another subscale that had high significance was the Recognition of Emotions and
Strengths. Item 4 showed that the students demonstrated awareness of their own
emotions. It can be said that students can recognize their own emotions and know how
to navigate them in terms of self-regulation. Moreover, students' ability to recognize
emotions such as anxiety, sadness, happiness, excitement, burnout, and affirmation
empowers them to manage these emotions. It can be predicted that a student who has
developed emotional mastery can pre-establish their roadmap for any challenges they
may face. In accordance with our research findings, a study revealed that students
demonstrated improvement in their emotional control across four key dimensions: (a)
perceiving sufficient control over negative emotions during high-pressure situations, (b)
employing effective strategies focused on building competence, (c) utilizing explicit
strategies for regulating emotions, and (d) experiencing reduced distraction caused by
negative stimuli (Karimi et al., 2022). Similarly, Pekrun et al. (2002) argued that a
significant correlation exists between academic emotions and factors such as students'
motivation, learning styles, cognitive abilities, self-regulation, academic achievement,
individual characteristics, and classroom dynamics (p. 91). As a result, it can be
concluded that the management of emotions plays a vital role within the self-regulation
framework.

The evaluation of the Self-Efficacy subscale concluded that item 9 had a significant
value. In terms of self-efficacy, it may be said that students can overcome even the most
difficult tasks with effort. Moreover, one could argue that enhancing and utilizing their
self-efficacy capacities in self-regulation will greatly assist EFL students academically
and personally in the later stages of their lives. A similar study has indicated that
foreign language self-efficacy significantly and favorably predicts academic success for
EFL learners (Ozer & Akcayoglu 2021). However, another study revealed that the
significant role of learners' self-assessment, environmental structuring, and goal setting
explains their English language self-efficacy by shedding light on the complex
correlation between online self-regulation and self-efficacy among EFL learners (Su et
al., 2018).
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As for Help-Seeking, item 25 was observed to be the most preferred item among the
learners. EFL learners remarked that they could get help from their instructors when
they did not comprehend the information provided. Realizing they may get help when
necessary may indicate that they will participate more actively in class. Additionally,
this awareness can positively motivate students toward lessons. Identifying the topics
that students lack or struggle to understand and seeking help from their teachers can
enrich their self-regulation capacities. Furthermore, teachers' positive attitudes toward
students seeking help can facilitate the development of a favorable response from
students for the next lesson. Similar to the findings of our study, Alnoori (2019) stated
in her study that help-seeking has been proven helpful for EFL students in their first
year of college, and encouraging students to seek help brings them the realization that
their problems can be solved promptly and effortlessly. Similarly, a study suggested that
students possessed a positive mindset and displayed proactive behavior in employing
help-seeking strategies whenever necessary (Averina & Kuswandono, 2022). It can be
claimed that help-seeking enhances EFL learners’ consciousness in terms of positive
attitudes toward the lesson and connections with their instructors.

Regarding Self-Motivation, item 16 had a high mean value, which implied that
students use self-control abilities and motivating methods to maintain persistence when
confronted with challenges. Pintrich (1999) declared that the promotion of learners' self-
regulated learning might depend heavily on their “motivational beliefs, such as self-
efficacy, task value beliefs, or goal orientations” (as cited in Zheng et al., 2018, p.145).
It can be deduced that self-motivation is related to all self-regulatory competencies.
Also, It can be defined as EFL learners’ inner motivation is a magic key to open
undiscovered doors into their souls.

The other subscale, Self-Discipline, indicated that items 18 and 19 drew the most
attention from the students. It can be explained that they choose to overcome problems
or difficulties that arise in their lives. Additionally, It can be assumed that considering
the self-discipline proficiency of EFL students, their actions and attitudes will help them
maintain self-control. They expressed that although problems or challenges appear in
their lives, they choose to overcome them. At this point, EFL learners’ attitudes toward
self-discipline competency cannot be ignored since their behavior and attitudes may
stimulate their awareness of self-regulation.

As stated earlier, the emotional cost had a lower value than the others. No high-

scoring items were found in the Emotional Cost, which had the lowest score among the
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SRFLL questionnaire items. This part of the questionnaire included negative items
representing the unfortunate aspect of being self-conscious. The fact that students have
no trouble expressing themselves and overcoming their fears can be used to explain why
the sub-dimension "Emotional Cost™ has a low value.

Finally, the overall attitude toward distance learning in the survey was found to be
moderate. The assessment of the mean values of the subscales of the ASTDL
questionnaire showed that the dimensions of Usefulness and Distance Learning
Preference exhibited a favorable attitude. Participants had a moderate attitude toward
both aspects of distance education. When examining the dimensions of FTF Preference
and Lack of Social Presence, they demonstrated a negative attitude.

During the investigation of the subscale Usefulness, it was found that the value of
item 7 was high. It was observed that students unanimously agreed that studying with an
appropriate instructional method would increase their success. One could argue that
EFL learners wanted to form their study methods during distance learning. Furthermore,
EFL students' continuous use of self-determined strategies in distance education
provided them with convenience and consistency. Parallel to this finding, Sadeghi
(2019) suggested that distance learning has many advantages, such as studying anytime
or anywhere, freedom to decide, saving time, and zero commuting. Istifci (2016) also
revealed that students appreciated the adaptability of online learning.

Regarding the Distance Learning Preference subscale, item 2 had the highest value.
EFL students perceive certificates or diplomas obtained through distance or face-to-face
learning are equally valuable. It can be concluded that EFL students do not consider the
mode of delivery when it comes to awarding diplomas or certificates. They focused on
the outcomes by ignoring the process. A study supporting this idea showed that few
students saw any differences between taking part in offline and online class learning
activities (Yusny et al., 2021).

In terms of the Lack of Social Presence subscale, it was found that the mean value of
item 15 was high. Students stressed that they found making friends in the online
classroom difficult. Students may have had trouble making friends in the virtual
environment before the Covid-19 Pandemic because they were used to the physical
classroom setting. Furthermore, it is possible that students did not find the physical
aspects of distance learning conducive to developing friendships, explaining the high
value of item 15. Similarly, the study conducted by Al-Amrani and Harrington students

explained that certain aspects of online social contexts, such as limited keyboard skills,
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lack of immediacy, poorly structured discussions, and limited interaction, negatively
impacted their willingness to engage in communication using their second language
(2020). Moreover, EFL learners can consider that social presence motivated them to
connect in a natural classroom environment they were deprived of during the pandemic.
A study supporting this idea showed that “allowing students to control their social
presence in online communication can embolden shy students and increase their
willingness to communicate” (Cunningham & Watson, 2018, p. 43).

During the review of the FTF Preference subscale, it was observed that item 6 had a
high value. EFL students emphasized that having a fixed class schedule increased their
motivation, which implies that such students experience a lack of motivation due to
their changing class schedules. In addition, It can be concluded that maintaining a set
class schedule might help students concentrate on their classes when taking part in

distance learning.

4.2.2. Discussion of the Research Question 2

The relationship between tertiary-level EFL students’ self-regulation and attitudes
toward distance learning was analyzed. Both the SRFLL and ASTDL scales were
examined with Pearson's r correlation. As can be seen in Table 7 and Table 8, Pearson’s
r correlation revealed a statistically significant relationship between the SFRLL and
ASTDL scales. The correlation was found to be small and statistically positive. There is
a cyclical relationship between the two scales. This result may be the most prominent
one for this study since it finds a statistically positive small relationship between the
two scales, distinct from the other studies. It was hypothesized that increasing the
SFRLL scale would also improve attitudes toward distance learning. It may be stated
that distance learning makes it easier to observe students' self-regulation abilities. In
short, the answer to the second research question is that there is indeed a relationship
between the SRFLL and ASTDL scales, and this relationship is small, positive, and
significant.

The study examining the relationship between self-regulation and achievement
through distance education, including constructs such as goal orientation, academic self-
efficacy, effort regulation, metacognitive regulation, and interaction regulation, found
positive correlations between academic self-efficacy and student regulation. It also
indicated positive relationships in other subcategories (Cho & Shen, 2013). In a similar

study, Semmar (2006) posited that self-efficacy beliefs, self-regulated strategies, and
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motivation play a crucial role in the academic success of distance learners. In line with
our findings according to a similar study conducted during the Covid-19 pandemic, it
was observed that students who encountered distance education for the first time
demonstrated a strong performance in goal setting, time management, self-monitoring,
and self-evaluation skills (Mou, 2021). A study measuring students' ability to self-
regulate in distance learning found that EFL learners often had moderate stages of self-
regulated learning and a positive association between their metacognitive skills and time
management (Chen, 2020). Similarly, Tajudin et al. (2022) stated that students
demonstrated a good attitude, high academic inspiration, and effective self-learning
control during distance education. In contrast, according to the study conducted by
Williams and Hellman (2004), students with lower levels of achievement demonstrated
a decline in their self-regulation toward online learning compared to students with

higher levels of achievement.

4.2.3. Discussion of the Research Question 3

The third research question investigated whether there were significant differences in
self-regulation among EFL students based on demographic information such as gender,
department, and English proficiency level.

Firstly, the relationship between the subscales of the SRFLL questionnaire and
gender was observed. With the usage of the t-test method, a relationship was found
between gender and the SRFLL questionnaire. Female EFL learners engaged in help-
seeking behaviors more frequently than male EFL learners. It can be considered that
female students, in comparison to male students, are more inclined to utilize their
communication skills actively, resulting in greater proactivity in seeking help.
Furthermore, it can be said that female students' social attitudes and communication
abilities help them develop their unique qualities, including planning, self-studying, and
self-control abilities. A relevant study implied that females performed better than males
in online learning in both Self-Regulation Learning and Epistemic Curiosity (Akgiin et
al., 2022). A study advocated that females scored higher than males on planning,
implementing, and evaluating self-regulation strategies for homework (Cadime et al.,
2017). Weis et al. (2013) stated that female students were good at self-regulation
strategies. Another study supporting this finding found that females were more likely to

complete their homework than males (Xu & Wu, 2013). Apart from Help-Seeking, no
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relationship was found between gender and the other subscales. Other SRFLL skills did
not differ by gender.

Secondly, the students' school departments were examined in relation to the
subscales of the SRFLL. Post hoc tests were conducted to detect any significant
differences. According to the test results, no significant differences were found between
the two groups. This situation demonstrates that self-regulation skills do not affect
students’ school departments.

Finally, the English proficiency of students from EFL was explored in relation to the
subscales of the SRFLL. Post hoc tests were conducted to determine this. As a result, a
significant difference was found between the subscales of the SRFLL and English
proficiency According to the Post-hoc test results, B1 level students were more
proficient than students with other proficiency levels in the subscales of Goal Setting
(0.03), Recognition of Emotions and Strengths (0.01), Self Efficacy (0.001), Help
Seeking (0.008) and Emotional Costs (0.03). It can be said that a student at the B1 level
has acquired the ability to self-regulate in the target language. A relevant study
identified that there was a significant relationship between self-regulation and reading

comprehension in students with advanced English proficiency (Kamgar & Jadidi, 2016).

4.2.4. Discussion of the Research Question 4

The fourth research question explored EFL students' attitudes toward distance
education, considering demographic factors such as gender, department, and English
proficiency level.

Firstly, the association between the ASTDL questionnaire and gender was examined.
A T-test was performed to understand this relationship, but no significant relationship
was found. Opposite to our findings, a study found that The results indicated that the
gender of the participants did not show any difference in their attitudes toward distance
education among EFL students. Opposite to our findings, a study found that female
students have a more profound learning experience than male students in distance
learning (Anderson & Haddad, 2019). Similarly, the study highlighted that female
distance learners have higher satisfaction levels, better learning planning, and more
active teacher communication (Gonzalez-Gomez et al., 2012). A study examining
distant learning strategies found that although male students tended to avoid learning,
female students preferred competitive, participatory, dependent, collaborative, and

independent learning styles (Halili et al., 2015). A similar study found that female
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students were more motivated, more successful in planning their learning, and more
effective in online communication in distance education (McSporran & Young, 2001).
In a different study, male students were more proficient in using interactive
communication technologies, leading to more significant social presence and
satisfaction with online learning (Park & Kim, 2020).

Secondly, the study looked into EFL students’ school departments in relation to the
ASTDL questionnaire. There was no significant difference between the school
departments of the students and their attitudes toward distance education. It can be said
that the students' school departments have no impact on the attitude of EFL students
toward distance learning.

Finally, the ASTDL questionnaire was used to assess students' English proficiency in
EFL. ANOVA was conducted to determine whether their attitudes toward online
learning varied according to their English proficiency. No significant differences were
found in attitudes toward distance learning among EFL students depending on their
English proficiency. No meaningful relationship was observed. Contrary to our study,
students with low English proficiency have low learning skills and experience in online
education and self-directed learning (Kuama & Intharaksa, 2016). Similarly, a study
indicated that it was revealed that intermediate-level EFL students displayed more
favorable attitudes toward online learning when compared to beginners and advanced-
level students. This suggests that English proficiency level significantly influences

student engagement and attitudes toward online learning (Cha et al., 2022).

4.3. Implications

The results of this study showed that the self-regulation skills, strategies, and
preferred methods of preparatory class foreign language students during the Covid-19
Pandemic were remarkable and contributed to their awareness of self-regulation.
Considering the global threat of the pandemic and the implementations during the
quarantine period, these students demonstrated their skills, such as recognizing their
own emotions, self-efficacy, help-seeking, goal-setting, and intrinsic motivation, as they
were unable to seek external help or participate in class in a physical setting. It can be
said that the SRFLLS subheadings direct our attention to the consequences of students'
abilities. Each item under the self-regulation header can be a skill that EFL students will
develop further and successfully apply to their lives in the future. It can be argued that

students may be better able to overcome obstacles when they apply self-regulation
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techniques effectively. It can be argued that EFL students in distance education were
able to focus on their intrinsic motivation and sustain the learning process despite social
constraints and other challenges they faced by using self-regulation skills. It can be
suggested that self-regulation awareness is an essential part of the learning process of
EFL students. In addition, it can be argued that students can lower their level of
affective filter through self-regulation skills when faced with challenges in the learning
process.

In addition, moderately positive attitudes toward distance education were clearly
expressed in the study. It can be stated that students who were not yet familiar with the
distance education model showed moderate attitudes and successfully overcame this
difficult stage using their self-regulation skills. A significant relationship was found
between students' self-regulation skills and their attitudes toward distance learning,
suggesting that a positive increase in self-regulation skills also promotes positive
attitudes toward online learning. It can be stated that self-regulation skills play a crucial
role in cultivating positive attitudes toward distance learning among students.
Considering the Covid-19 pandemic, it can be suggested that self-regulation skills
contribute to the learning process in distance education. In order to raise awareness
about self-regulation skills, it is recommended that expert instructors offer self-
regulation as an elective course for students in distance education or integrate it into the
institution's curriculum.

In addition, the study collected demographic data from foreign language students in
the preparatory class. Based on this information, both self-regulation skills and attitudes
toward distance learning were examined. When analyzing the SRFLLS demographic
data, substantial differences in terms of gender and English proficiency were found. It
can be argued that female students' more vital help-seeking skills may be due to their
temperament and more sociable character. It might also be said that female students are
more conscious of collaboration. Compared to male students, female students may also
have a more detailed and task-oriented approach. It can be hypothesized that female
students actively engaging their help-seeking abilities in the educational process would
increase their emotional and social awareness, allowing them to use other self-
regulation abilities effectively. According to the results, It is clear that EFL students at
the B1 level perform better in the majority of self-regulation abilities when compared to
other levels of English proficiency. It can be said that a student at the B1 level has

acquired the ability to self-regulate in the target language. It can be assumed that as the
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English proficiency of an EFL student increases, their self-regulation dimensions will
also improve. It can be anticipated that students with high English proficiency would
enhance their academic achievements by effectively utilizing their self-regulation skills.
No correlation was found between the EFL students' school departments and their self-
regulation dimensions. It can be concluded that school departments do not help EFL
students develop their self-regulation. Upon examining the demographic information of
ASTDL, no significant relationship was observed between gender, academic
department, and English proficiency. It can be said that a student's gender, academic
department, or level of English ability do not significantly affect their attitudes toward

distance learning.

4.4, Conclusion

This study examined the attitudes of foreign language students in preparatory schools
toward distance education and their self-regulation skills. Their strategies for coping
with challenges, emotion management, motivational patterns, self-efficacy, opinions
about seeking help, and other sub-dimensions were analyzed detached from the
traditional classroom setting. A survey to assess students' attitudes toward distance
education was also conducted to examine their general attitudes. The reality of the
Covid-19 Pandemic that we suddenly faced has led to significant changes in various
aspects of our lives. One of these changes was observed in the field of education. The
transition from in-class to distance learning aimed to integrate students into a radically
different educational model. This model of learning, with which many students were
unfamiliar, quickly became an integral part of their lives. Throughout the Covid-19
Pandemic, students and teachers engaged in and adapted to the distance education
model. It is evident that distance education will continue to be an active form of
education after the Covid-19 Pandemic ends. At each new stage of life, the importance
of self-regulation skills became apparent as the foreign language students in the
preparatory class demonstrated how to deal with challenges, control their emotions, and

take advantage of opportunities around them.

4.5. Limitations and Recommendations for Further Research
Future researchers may aim to expand the scope of this research by implementing
more comprehensive data collection methods with students. In addition to the SRFLL

and ASTDL surveys used in this study for foreign language students, interviews and
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written expressions of students could be included. The number of participants is also
limited due to the Covid-19 pandemic. Furthermore, student demographic information
could be expanded. This study focused only on foreign language students' self-
regulation levels and attitudes toward distance learning. Therefore, researchers could
extend this perspective by including teachers' perspectives in future studies. Moreover,
this study was conducted only in a preparatory class at a university in Turkey. Future

studies could examine this issue more inclusively using broader contexts.
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BIRLIKTE KAG
ADET/SAYFA
OLDUKLARINA AIT
BILGILER iLE
AYRINTILI
YAZILACAKTIR)

Yabanci Dil greniminde Oz-Diizenleme dlcedi (4) Sayfa Uzaktan Efitime karsi
Tutum Clgedi (2) Sayfa

OGRENCININ ADI - SOYADI: Beyza Kése

OGRENCININ iMZASI

TARIH: 04701/ 2021

Enstitii
miidiirliigiinde
evrak ash 1slak
imzahdir.

TEZ/ ARASTIRMA/ANKET/CALISMA TALEBI iLE iLGILi DEGERLENDIRME SONUCU

1. Secilen konu Bilim ve Is Diinyasina katki saglayabilecektir.

2. Anilan konu  Egitim ve Ogretim faaliyet alani icerisine girmektedir.

SOSYAL BILIMLER A.B.D.
1.TEZ DANISMANININ 2.TEZ DANISMANININ ONAYI ENSTITUSD BASKANININ
ONAYI (VARSA]) MUDURUNUN OMAYI ONAYI
Adi - Soyad:
Adi - Soyadi: Murat  |Sehnaz
Adi - Sovadi: Seden Tuyan | Adi-Sovad: oo KOG SAHINKARAKAS
Urnvam : Dr. Ogr. Uyesi Unvani: ............... Unvani: Doc. Dr. Unvani: Prof. Dr.
Enstiti Enstitii Enstitii
) miidiirliigiinde ) miidiirliigiinde evrak miidiirliigiinde
Imzasi  evrak ashislak Imzasi: ... ash 1slak imzalidur. evrak asli 1slak
— imzahdir. imzahdir.
e 120 e e
ETIK KURULU ASIL UYELERINE AIT BILGILER
Adi - Soyadi:
Adi - Soyadr: Adi - Soyadi: Yiicel |Adi - Soyadi: Deniz  |Adi - Soyadi: Ali Mustafa Tevfik
Mustafa BASARAN |ERTEKIN Aynur GULER Engin OBA ODMAN
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Unvam : Prof. Dr. Unvam : Prof. Dr. _Unvam: Prof. Dr. Unvarm  : Prof. Dr. IUnvam: Prof. Dr.

Enstiti Enstitii Enstiti Enstitii Enstitii

| mildiirligiinde miidiirliigiinde miidiirliigiinde miidiirliigiinde miidiirliigiinde

|- evrak ash islak — evrak ashiislak - evrak ashiislak — evrak ashislak - evrak ashiislak
imzalhdir. imzahdir. imzahdr. imzahdir. imzahdir.

Etik Kurulu Jiiri Etik Kurulu Jiiri Asil| Etik Kurulu Jiiri Asil | Etik Kurulu Jiri Asil | Etik Kurula Jiri
Bagkam - Asil Uye Uyesi Uyesi Uyesi Asil Uyesi

X Cahgma yapilacak olan tez igin uygulayacak oldugu
Anketleri/Formlan/Olgekleri Cag Universitesi Etik Kurulu

Asil Jiiri Uyelerince Incelenmis olup, 12/ 01/ 2021 -

27 102 1 2021 tarihleri arasinda uygulanmak iizere gerekli

0Y COKLUGU iLE iznin verilmesi taraflanmizca uygundur.

ACIKLAMA: BU FORM OGRENCILER TARAFINDAN HAZIRLANDIKTAN SONRA ENSTITU MUDURUNE

ONAYLATILARAK ENSTITU SE_KRETERLiGiME TESLIM EDILECEKTIR. AYRICA YAZININ PUNTOSU iSE 12
(ON iKi) PUNTO OLACAK SEKILDE YAZILARAK CIKTI ALINACAKTIR.

OY BIRLIGI ILE
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Appendix 2. Consent Form

CAG UNIVERSITESI
YUKSEK OGRENIM GOREN YABANCI DiL OGRENCILERININ COVID 19 PANDEMISI
BOYUNCA UZAKTAN EGITIM SURECINDEKT OZ-DUZENLEMELERININ INCELENMESI
RIZA FORMU
Sayin katilimc,
Arastirma, arastumacinn viiksek lisans tezi dahilinde olup, amaci EFL dgrencilerinin goyid
19 pandemisi bovunca uvzaktan egitim siirecindeki Oz-diizenleme becerilerinin  belirli
faktorlere gbre saptanmasidir. Litfen agagidaki riza formunu dikkatlice okuvunuz. Sorularniz
igin ve'veya ekstra acitklamaya ihtivag duyvdugunuz takdirde arastirmaciya asagida verilen
iletigim adresinden ulagabilirsiniz.

1. Bunza formunu ibraz ederek calismaya goniillii olarak katilmavi kabul edivorum.
2. Bu ¢aligmadaki katilimmin yalmzea arastirma amaclh oldugunu anladim.
3. Bu galisma igin vermis oldugum tiim bilgilerin salkl tutulacagim anladim.

Eger caligma icin gerekli olabilecek réportajlara gonillid olarak dahil olmak isterseniz,
liitfen aragtirmacrya iletigim bilgilerinizi belirtiniz.

Bu arastirmamin bir parcasi oldugunuz ve degerli katkulariniz icin tegekkiir ederim.

BEYZA KOSE

Sosyal Bilimler Enstitilsil



Appendix 3. Self-Regulation Foreign Language Learning Scale (SRFLLS)

Aciklama: Asagida EFL &grencilerinin yabanci dil 6greniminde 6z-yeterlilik becerilerini
dlgmeye dayali bir anket bulunmaktadar.

Asagdaki degerlendirme dlcegini kullanarak sizin goriistinizii en ivi agiklayan

sikka secin.
Kesinlikle katilmiyorum
Katilmuyorum
Fikrim Yok
Katihyorum

Kesinlikle katiliyorum

Items

1. Iam cunous about learning new information
(Yem bilgiler 6grenmeye merakliyimdir)
2. Iam curnous about learning new languages
(Yer diller dgrenmeye meraklryimdar)
3. Iam curious about everything that leads me to get a new point of view
{Yeni bir bakis agis1 kazanabilecegim her konuya kargt merakliyimdir.
4. I canrecognize my own emotions
(Duygularimi tanivabilirim)
5. Ireflect my feelings too much while learning English
(Ingilizce dgrenirken duygularimm ¢ok fazla yansitirim)
6. I do not mind reflecting my feelings while learning Englich
(Ingilizce dgrenirken duygularim dile getirmekten ¢ekinmem)
7. 1 am unkind when I get angry
(Sinirlendigim zaman kirica olurum)
8. Iknow what I need to do to improve my learning
(Ogrenmemi gelistirmek igin ne vapmam gerektifini bilivorum)
9. IfItry.Ican do even the hardest work in the class.
(Eger denersem simiftaki en zor calismawi hile vapabilirim)
10. I have an idea of what I can do 1n my class
(Sinifta ne yapabilece@imle ilgili bir fikrim var)



11. Thave difficulty in expressing myself in the lesson

12.

13.

14.

15,

16.

17.

18.

19.

20.

21.

22

23.

24

25.

{Derste kendimi ifade etmekte zorlamiyorum)
I am afraid when facing new situations or activities

(Yem durumlarla veya aktivitelerle karsilagtifim zaman korkanm)
I am scared when I do not know how to do something

(Bir seyin nasil yapilacagim bilmedigim zaman korkarim)

I can easily motivate myself when I feel bad
(K6t hissettigim zaman kendimi kolayca motive edebilirim)
T can easily motivate myself when T fail
(Baganz1z oldugum zaman kendimi kolayca motive edebilirim)
I can motivate myself when I face a difficult situation
{ Zor bir durumla karsilastigim zaman kendimi motive edebilirim)
I always concentrate on school subjects during class|
{Sinifta daima derslerime odaklanirim)
I can solve the problems without hurting anyone
(Kimseyi incitmeden sorunlan cozebilirim)
I do something for the things that are not going well
{Yolunda gitmeyen seyleri goriir gérmez bir geyler vaparnm)
I overcome every difficulties to achieve my goals
{Hedeflerime ulagmak igin her tirli zorlugun istesinden gelirim)
I shape my life 1n accordance with my goals
{Koydugum hedefler dogrultusunda havatima yén veririm)
I never give up until I achieve my goals
{Hedeflerime ulagana kadar asla vazgecmem)
I get my family to help me when I have social problems
{Sosyal sorunlarim oldugu zaman ailemden vardim alirim)

I get my friends to help me when I do not solve the problem on my own

{Sorunu kendi bagima ¢dézemedifim zaman arkadaslanmdan yardim alirim)

I get my teachers to help me when I do not understand the lesson
{Ders1 anlamadifim zaman $retmenlerimden yardim alirim)
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Appendix 4. Attitude Scale Towards Distance Learning (ASTDL)
Aciklama: Asagida EFL 6grencilerinmn uzaktan egitime kars: tutumlaruu 6lgen bar
anket bulunmaktadir.
Asagidala degerlendirme Slgegim kullanarak sizin goristiniizi en 1y1 aciklayan
sikka secin
Kesinlikle katilnuyorum
Katilmmyorum
Fikrim Yok
Katiltyorum

Kesinlikle katiliyorum
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g| g
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1 2 3 4 3
1 |Uzaktan egitim_ egitimde firsat esitligi saglar.
2 Uzaktan egitimde alinan sertifikalar/diplomlar ile yiiz yizel
egitimde alinan sertifikalar/diplomalar burbirinden farksizdir.
3 |Uzaktan egitim kendi grenme hizimda caliyma olanag: saglar.
4 |[Tek bagima ders dinlemek sikicidir.
5 |Uzaktan egitim ile galigma saatlerimi kendim belirlemek i1sterim.
p Calisma disiplini agisindan ders programinin sabit olmasi caligmal
motivasyonumu arttinr.
7 |Kendime uygun o6gretim stili/stratejisi ile calismak bagarimi
artiirsr.
8 |Ugzaktan egitimde ders dgretmenine/sorumlusuna ulagamamakian|
endige duyuyorum.
9 [Uzaktan egitim zaman tasarrufu saglar.
10 |Yiz yize egitimdeki gibi sabit ders programi diizenli caligmamal
vardimci olur.
11 |Cevremde olmayan kurslara/derslere uzaktan egitim ile katilmal]
isterim.
12 |Sanal bir ortamda kendimi daha rahat ifade ederim.
13 |Uzaktan egitimde ders tgretmeni ile saglikli iletigim kurmakta
zorlaninm.
14 |Uzaktan egitimle 6grenmek daha kolaydir.
15 |Sanal sinif arkadaglarimla arkadaglik kurmakta zorlanirim.
16 |Uzaktan egitim daha ekonomiktir.




Appendix 5. Permission from Rectorate of Cag University for the Questionnaire

TC.
' CAG UNIVERSITESI

Sosyal Bilimler Enstitiisii
Sayr : E-23867972-044-2100000233 12.01.2021
Eomi : Beyza KOSE'ye Ait Tez Anket Tzni
Hakkinda
DAGITIM YERLERINE

Ingiliz Dili Egitinn Tezli Yiksek Lisans Programmnda 20198014 numaral §Zrencimiz
olan Bevza KOSE, “Yiiksek Ogrenim Géren Yabanci Dil Ogrencilerinin KOVID-19
Pandemisi Boyunca Uzakta Egitim Siirecindeki Oz-Diizenlemelerinin
Incelenmesi® konulu tez calismasim Universitemiz Fen-Edebiyat Fakiiltesi &Zretim
iiyesi Dr. Ogr. Uyesi Seden TUVAN damsmanhgmda halen yiiriitilmektedir. Adi gegen
dgrencimn tez ¢caligmasi kapsaminda Universitemiz Yabanci Diller Yiiksek Okulu
Miidiirligi biinvesinde halem yabanc: dilde egitim gdérmekte clan
dgrencileri kapsamak fizere kopyas1 Ek’lerde sunmlan bir anket uygulamasmm online
olarak yapmayi planlamaktadir. Universitemiz Etik Kurulunda yer alan fivelerin kurumsal
mail adreslerinden onaylar online olarak alinmmg clup, gerekli iznin verilmesini arz
ederim.

Do¢. Dr. Murat EOC
Sosyal Bilimler

Ek : 3 sayfa tez etik kurul izin formm, 7 sayfa Sleek ve formlar, 4 sayfa tez etik kurnul izin onay e-
posta yazlar.

Dagrtim:
Geregl: Bilgi:
Yabane: Diller Yiiksekolulu Midirligine Rektorlik Makanuna
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Appendix 6. Official Permission from Cag University Preparatory School

T.C.
' CAG UNIVERSITESI
L Yabanci Diller Viiksekokulu
Say1 : E-12345678-000-2100000423 19.01.2021
Eomu: Tez Anket [zni
REETORLUK MAKAMIMA

_ Sosyal Bilimler Enstitiisii Ingiliz Dili Egitimi Béliimii Yiiksek Lisans Sgrencisi Beyza
EOSE'nin uygulamak istedifi anket uygulamas: uygun gorilmiiy olup Midir Yardimeis:
Betiil COEBILEN nezaretinde yiiriitiilecektir.

Saygilanmla arz ederim.

Ogr. Gor. Hamdi
ONAL
Yabanci Diller Yiiksek
Okulu Miidiirii
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