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ABSTRACT 

INVESTIGATING TERTIARY LEVEL EFL LEARNERS’ SELF-

REGULATION AND THEIR ATTITUDES TOWARD DISTANCE LEARNING 

DURING COVID-19 PANDEMIC 

 

Beyza KÖSE 

 

Master Thesis, Department of English Language Education  

Supervisor: Dr. Seden TUYAN  

July 2023, 86 pages 

 

This study aimed to investigate the tertiary level of  EFL learners’ self-regulation 

level and attitude toward distance learning during the Covid-19 Pandemic. Quantitative 

method was adopted. The Self-Regulation Foreign Language Learning Scale (SRFLLS) 

developed by Senem Zaimoğlu and Şehnaz Şahinkarakaş (2019) was used to measure 

the self-regulation level of EFL students. In addition, the Attitude Scale Towards 

Distance Learning (ASTDL) developed by Birol Çelik and Hüseyin Uzunboylu (2020) 

was used to assess students' attitudes toward distance learning. The study examined 

whether there are significant differences in students' SRFLL competencies and ASTDL 

attitudes based on their demographic information, such as gender, school department, 

and English proficiency. The correlation between the two questionnaires and the 

relationship within the subscales of the questionnaires were examined for this study. 

The study included a sample of 120 preparatory EFL students. It was conducted in the 

2020-2021 academic year. The findings showed that there is a significant relationship 

between the SEFLL and ASTDL scales. Curiosity and goal setting were shown to have 

the most significant mean values in SRFLLS, whereas emotional cost had the lowest 

mean value. Usefulness and distance learning preference subscales on the ASTDL scale 

exhibited higher mean values than FTF preference and lack of social presence 

subscales. Significant correlations were found between the SRFLLS subscales and EFL 

learners’ demographic information. EFL learners with a B1 English proficiency level 

and female learners were shown to have more vital self-regulation abilities. Gender, 

department, and English proficiency levels did not significantly correlate when the 

ASTDL subscales were assessed based on the students' demographic information.  
 

Key Words: self-regulation, distance learning EFL learners, Self-Regulation Foreign 

Language Learning Scale (SRFLLS),  Attitude Scale Towards Distance Learning 

(ASTDL) 
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ÖZ 

COVID-19 PANDEMİ SÜRESİNDE YÜKSEKÖĞRENİM İNGİLİZCE 

ÖĞRENCİLERİNİN ÖZ DÜZENLEMESİNİN VE UZAKTAN ÖĞRETİME 

KARŞI TUTUMLARININ İNCELENMESİ 

 

Beyza KÖSE 

 

Yüksek Lisans Tezi, İngiliz Dili Eğitimi Anabilim Dalı 

Tez Danışmanı: Dr. Seden TUYAN  

Temmuz 2023, 86 Sayfa 

 

Bu çalışmanın amacı, Covid-19 Pandemisi sırasında yükseköğrenim düzeyindeki 

İngilizce öğrenenlerin öz-düzenleme düzeylerini ve uzaktan öğrenmeye karşı 

tutumlarını araştırmaktır. Nicel bir yöntem benimsenmiştir. İngilizce öğrenenlerin öz-

düzenleme düzeylerini ölçmek için Senem Zaimoğlu ve Şehnaz Şahinkarakaş (2019) 

tarafından geliştirilen " Yabancı Dil Öğreniminde Öz-Düzenleme Ölçeği (YDÖÖDÖ)" 

kullanılmıştır. Ayrıca, öğrencilerin uzaktan öğrenmeye karşı tutumlarını değerlendirmek 

için Birol Çelik ve Hüseyin Uzunboylu (2020) tarafından geliştirilen " Uzaktan 

Öğrenime Karşı Tutum Ölçeği (UÖKTÖ)" kullanılmıştır. Bu çalışma, öğrencilerin 

YDÖÖDÖ yetkinlikleri ve  UÖKTÖ tutumları arasında cinsiyet, okul bölümü ve 

İngilizce dil yetkinliği gibi demografik bilgilerine göre anlamlı farklılıklar olup 

olmadığını incelemektedir. Bu çalışmanın amacı doğrultusunda hem iki anket 

arasındaki ilişki hem de anket alt ölçekleri içindeki ilişkiler incelendi. Çalışmaya 120 

hazırlık İngilizce öğrencisi örneği dahil edilmiştir. Çalışma, 2020-2021 akademik 

yılında gerçekleştirilmiştir. Bulgular, YDÖÖD ve UÖKT ölçekleri arasında anlamlı bir 

ilişki olduğunu gösterdi. YDÖÖD ölçeğinde merak ve hedef belirleme en yüksek 

ortalama değere sahipken, duygusal maliyet en düşük ortalama değeri gösterdi. UÖKT 

ölçeğinde ise yararlılık ve uzaktan öğrenme tercihi alt ölçekleri, yüz yüze tercih ve 

sosyal varlık eksikliği alt ölçeklerine göre daha yüksek ortalama değerlere sahiptir. 

YDÖÖDÖ alt ölçekleri ile İngilizce öğrenenlerin demografik bilgileri arasında anlamlı 

ilişkiler bulunmuştur. B1 İngilizce seviyesine sahip olan İngilizce öğrenenler ve kadın 

öğrencilerin daha güçlü öz düzenleme becerileri olduğu görülmüştür. UÖKTÖ alt 

ölçekleri, öğrencilerin demografik bilgileri temel alındığında, cinsiyet, bölüm ve 

İngilizce seviyeleri arasında anlamlı bir ilişki bulunmamıştır. 
 

Anahtar Kelimeler: öz-düzenleme, uzaktan öğrenme, ingilizce öğrenenler, Yabancı Dil 

Öğreniminde Öz-Düzenleme Ölçeği (YDÖÖDÖ), Uzaktan Öğrenime Karşı Tutum 

Ölçeği (UÖKTÖ) 
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1. INTRODUCTION 

This section includes a general background, the statement of the problem, the 

purpose statement with research questions, and the significance of the study. It also 

analyzes the literature related to self-regulation learning and distance learning. Also, 

this study explains the relationship between self-regulation and distance learning. 

 

1.1. Background of the Study 

Second language learning process is considered as a complicated issue and time-

taking by many EFL learners. Because many factors play a role in second language 

learning, such as motivation, attitude, environmental factors, age, learning strategies, 

and so on. According to Gilakjani et al. (2012), when pressure from others is the only 

motivation for learning a second language, internal motivation may be low, and 

attitudes toward learning are likely to be negative. External factors might direct tertiary-

level EFL learners during second language learning. For example, EFL learners can 

focus on their teachers’ teaching attitude, giving feedback, organizing lesson plans, and 

reviewing lessons to pass the exams. Therefore, their main expectation is to pass the 

exam in second language learning. For this reason, EFL learners may not draw their 

second language learning map in their minds. This language learning map may teach 

them how to regulate their learning and encourage them to the next steps in their second 

language learning process. Then, the teachers may be perceived as facilitators or guides 

for EFL learners. At this point, EFL learners are aware of their learning capabilities via 

using their metacognitive and cognitive skills. With self-regulated learning, 

metacognition, which is defined as ‘cognitions about knowledge and actions,’ may 

involve significant higher-order processes like knowledge of the applicability, 

effectiveness, growth, and domain specificity of self-regulated learning (Hall & Goetz, 

2013b). After they realize their power of learning and organize their learning, EFL 

learners can be active in their learning. All negative attitudes and lack of motivation 

toward second language learning might turn into positive attitudes thanks to their self-

regulation learning. Learning can be optimized and modified by assessing the efficacy 

of one's methods for learning and by comparing one's present situation to the desired 

state (Hall & Goetz, 2013b). Hence, realizing self-regulation decreases anxiety toward 

foreign language learning and increases self-motivation, self-discipline, and self-study. 

Besides, the setting in which students learn is crucial that affects EFL learners’ second 
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language learning. According to a study, three factors; psychological environment, 

academic environment, and physical environment have an impact on the learning 

environment (Kiatkheeree, 2018). In addition, distance learning is one of the newest 

methods to learn and teach a second language. Especially the world has faced a big 

pandemic, and most education society has to change its current system by applying 

distance learning in recent times. A study (Mahyoob, 2020) indicates that most EFL 

students dislike online learning because they have not made the anticipated gains in 

language proficiency. Contrary to this, a study conducted throughout the COVID-19 

pandemic states that online instruction is beneficial and emphasizes the valuable aspects 

of funding, internet accessibility, and the adoption of online education (Allo, 2020). 

This study sheds light on EFL learners’ self-regulation capabilities and attitudes toward 

distance learning in foreign language learning. 

 

1.2. Statements of the Problem 

This study investigates tertiary-level EFL learners' self-regulation in distance 

learning throughout the Covid-19 Pandemic. At this point, some conflict may have 

appeared related to tertiary-level EFL students’ self-control management and attitudes 

toward distance learning. Especially, EFL learners may have difficulty regulating their 

self-study without getting help from their environment, unlike their school environment, 

and exposure to direct interaction with their second-language (L2) instructors in second 

language learning during distance learning. Even if students employ the same 

instructional materials and strategies for self-directed learning, there are still notable 

differences between the accomplishments of various disciplines (Cai et al., 2020). 

Because of their lack of using online platforms in the learning process, EFL learners 

may not establish open communication with their L2 teachers in terms of facing some 

trouble in connection or distance learning software programs. Hence, they could have 

anxiety when using distant education. A study's findings showed that most EFL learners 

experienced typical interruptions, including outside sounds, erratic internet access, the 

detrimental consequences of spending too much time online, etc. (Pham et al., 2022). 

Hijazi and Al-Natour (2021) argue that reducing students to being merely passive 

recipients of the educational process has a negative impact on the overall educational 

system, resulting in poorer effective communication between the educators and the 

students, a drop in motivation, and an uptick in social barriers that the learners 

encounter. Additionally, it is possible to say that their self-regulation in the second 
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language learning process is how to balance with their distance learning process in 

terms of seeing specific changes. 

 

1.3. Purpose Statement 

This study aims to examine tertiary-level EFL learners’ self-regulation abilities and 

attitudes toward distance learning in terms of becoming active, independent and 

increasing their foreign language learning through distance learning at a private college 

in Mersin, Turkey. The aim is to gain an in-depth understanding of tertiary-level EFL 

learners’ self-regulation learning by using the Self-Regulation Foreign Language 

Learning Scale (SRFLLS), which was designed by Senem Zaimoğlu and Şehnaz 

Şahinkarakaş (2019)  and find the relationship with distance learning by implementing 

Attitude Distance Learning Scale (ASTDL), which was developed by Birol Çelik and 

Hüseyin Uzunboylu (2020) on EFL learners. Besides, one of the aims is to examine 

some factors in self-regulation learning through distance education, such as gender, 

departments, and EFL learners’ foreign language proficiency levels. These questions 

should be responded to in the context of the study.  

 

1. What are tertiary-level EFL students’ Self-Regulation levels and attitudes toward 

distance learning during the distance education process?  

2. What is the relationship between tertiary-level EFL students’ self-regulation and 

attitude toward distance learning? 

3. Are there any significant differences in tertiary-level EFL students’’ self-

regulation according to their demographic data, such as;  

a) Gender 

b) Department 

c) English level  

4. Are there any significant differences in tertiary level EFL students’ attitudes 

toward distance education according to their demographic data, such as; 

a) Gender 

b) Department 

c) English level 
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1.4. Significance of the Study  

Following a thorough assessment of the literature, it could be stated that there is 

insufficient research looking at EFL students' self-regulation skills and attitudes toward 

distance learning about their department, gender, and English proficiency levels. Thus, 

it is anticipated that this investigation will help advance the literature by examining the 

self-regulation competencies and attitudes toward distance learning among EFL 

students, considering the factors of gender, department, and English proficiency levels. 

Furthermore, an extensive literature review reveals that self-regulation skills are 

predominantly addressed within the classroom setting. In addition, studies have also 

shown that self-regulation techniques are frequently used with groups of middle or high 

school students. A study of secondary school English learners emphasized that self-

regulation and participation in distance learning are essential elements of students’ 

language acquisition (Zheng et al., 2023). This study examines tertiary-level EFL 

students' self-regulation skills and attitudes toward distance learning throughout the 

Covid-19 Pandemic. This study is significant because it might contribute to future 

related studies and researchers. 

 

1.5. Limitations of the Study 

The study's first drawback is that it cannot generalize its findings to all Turkish EFL 

university students because it will only be utilized at a college’s preparation English 

School. Other studies may be conducted in both state and private universities and show 

more results in a broad perspective in terms of generalizability. Secondly, the number of 

participants might be considered insufficient due to very little participation during the 

Covid-19 Pandemic. Although both scales were handed out to tertiary-level EFL 

learners three times by the Institute of Social Sciences, the number of participants was 

observed as 120 tertiary-level EFL learners. Lastly, qualitative data collection was 

discluded, and only two questionnaires were employed to gather quantitative data. 

 

1.6. Review of the Literature 

1.6.1. Distance Learning  

Many people in the world have benefited from different learning systems. Recently, 

a new education system has been developed to serve learners by communicating with 

them via the Internet. It is called “distance learning” in the education world. This 

concept often pertains to the endeavor of facilitating educational opportunities for 
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individuals residing in remote locations where physical proximity to educational 

institutions is limited (Moore et al., 2010). Bates (1995) explained distance learning as a 

different perspective of a learning system that suggests devoted students who are 

motivated, despite their geographical location and the opportunity for them to study in a 

specific field thanks to technology. Distance learning involves interaction between an 

instructor and students, allowing for prompt instructor responses to students (Tsai & 

Machado, 2002). King et al. (2001) redefined Distance learning and distance education 

in a different viewpoint. Distance learning is behavioral skills and the development of 

information through mediated experiences confined by space and time, so the student is 

not in the same environment as the material being studied. Distance education is a 

formalized form of instruction where time or geographic constraints prevent face-to-

face interactions between learners and educators (King et al., 2001). Valentine (2002) 

identified Distance learning, and it is clear that the learner and educator are divided by 

occasion and area. 

 

 

Figure 1. The Subset Relationships Between the Groups of the Terms (Anohina, 2005) 

 

Anohina (2005) formed this schema to show subset connections of virtual learning. 

She stated that it is wrong to say the terms used by different groups share the same 

meaning; relations between them are more like subset relationships. 
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A distance learner may go on studying at home or another appropriate place, so 

distance learning provides convenience to the learners without having time and place 

constraints. Many learners might have preferred a distance learning system in second 

language learning. One of the main reasons could be some traveling issues to master the 

goal language in its country, intensity of working-studying hours, or face time limitation 

to attend a natural English course environment. The survey of learners at one of the top 

Russian universities that provide distance learning showed that distance enlightenment 

brings positive aspects of introduction and implementation (Kolyada et al., 2021).  

Primary motivations for studying foreign languages through the distance learning 

educational system are flexibility, career-related goals, and social status improvement 

(Kudryavtseva, 2014). Following an investigation into the technical aptitude and 

attitudes of college students without prior experience with online learning, it was 

discovered that these students displayed some positive attitudes and a moderate level of 

technological competence (Cabangcala et al., 2021). A study implemented during the 

Covid-19 Pandemic disclosed that behavior objectives to utilize online education among 

postgraduate learners are positively impacted by all factors, including performance 

anticipation, expected efforts, social effects, and enabling circumstances (Yunus et al., 

2021). Warschaver  (1996) stated that online courses offered to second language 

learners may have a more positive effect on their literacy skills by comparison to their 

natural classroom environment. Second language learners may find a chance to enhance 

their listening, writing, reading, and speaking abilities during the distance learning 

process.  Related to a study Adair-Houck et al. (1999) stated that learners who learn 

from a distance are good at improving their reading and writing ability. Also, second 

language learners’ oral performance development was found to have increased via 

distance learning. Blake & Delforge (2006) indicated that second language distance 

learners show their improvement in grammatical accuracy and oral proficiency through 

online content-based activities. Indeed, the distance learning system may be seen as a 

facilitator for second language learners in terms of accessibility and flexibility. Bowen 

(1996) stated that online learning settings were handy for learners to establish internal 

control. According to the study, most learners liked the evaluation task. They are of the 

same mind that participating in the program’s online discussion board had aided them in 

acquiring a variety of social learning and cognitive goals as well as vital graduate-level 

competencies. Especially ESL students noted that participating in the discussion board 
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allowed them to share their experiences with others and lessen their sense of loneliness 

(Birch & Volkov, 2007).  

Besides, some researchers indicated negative aspects of distance learning in second 

language learning. A study showed that computer technology still has flaws and 

restrictions, like isolatedness and financial and knowledge requirements problems (Lai 

& Kritsonis, 2006). According to Hurd (2006), distance learning has long been regarded 

as problematic for acquiring, implementing, and evaluating foreign language speaking 

skills due to an educator's isolation,  restricted possibilities, and physical absence to 

communicate with the intended tongue. Distance language learning was more 

challenging than a natural classroom and in-class language instruction, with the 

majority of participants indicating insufficient communication with their educator and 

peer as the biggest obstacle. (Zhang & Cui, 2010). Budiman (2018) expressed that the 

student's inability to balance their obligations to their families, jobs, and studies, a lack 

of fundamental English language skills, unfulfilled expectations, and feelings of 

isolation were the main factors that caused them to drop out of distance language 

learning.  

Covid-19 Pandemic process, there can be both positive and negative aspects of 

distance learning. A relevant study (Çelik et al., 2022) stated opportunities for distance 

learning in terms of creating a positive attitude toward technology, removing class 

pressure, and preventing ordinary discipline matters; compared with this, Çelik et al. 

indicated benefits of formal education such as mutual communication that includes face 

to face and eye contact, using body language effectively, receiving instant feedback, 

being part of a natural classroom environment. Another research emphasized the 

adverse point of implementing distance learning in second language learning. Bozavli 

(2021) revealed that students' digital literacy abilities are insufficient for distant 

learning, lack learning motivation, and think it is impossible to acquire a foreign 

language without going to a traditional school during the Covid-19 Pandemic. 

Researchers (Alawawdeh & Alshtaiwi, 2020) expressed that teachers must have the 

equipment and the required education to maximize their students' virtual education 

experiences, and students need to improve their digital literacy and dispel myths about 

distance learning. A study (Erdogan, 2020b) stated that most students prefer distance 

learning due to flexibility in accessing the teaching content in sections without time 

limitations. Additionally, the findings show that students prefer printed publications 

because they are better for remembering new words and phrases and taking notes, 
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particularly when they can be highlighted (Klimova, 2021). Utami et al. examined 

students’ perception of distance learning, and they stated that The majority of students 

reached a consensus that the utilization of video-based instructional materials 

contributes to enhanced learning outcomes, as it serves to amplify motivation levels, 

enrich vocabulary acquisition, and refine pronunciation skills in the English language 

(Utami et al., 2021). Additionally, Nenakhova (2021) discussed online settings' positive 

and negative aspects during the Covid-19 Pandemic. She stated that advantages were 

the absence of pressure and the capacity for home study to appear intelligent were 

benefits which were mentioned, and disadvantages were more numerous and included 

poor communication, lack of in-person interactions, an excessive amount of homework, 

and an excessive amount of written assignments.  

 

1.6.2. Self-regulation  

Self-regulation provides second language learners to be aware of their learning maps. 

Zimmerman (1989) explains learners who have self-regulation ability “ the degree that 

students are metacognitively, motivationally, and behaviorally active participants in 

their learning process” (p. 329). It can be concluded that a learner notices how to find 

various ways to study, so a self-controlled student has autonomy and self-awareness in 

using learners’ cognitive skills. Another viewpoint of the self-regulation concept is that 

Self-regulation refers to a broad range of procedures and actions that help people follow 

their goals in a constantly changing environment (De La Fuente et al., 2020). Self-

regulated learning involves controlling motivation, behavior, and cognition in a 

classroom environment (Macklem, 2015a). Self-regulation includes keeping an eye on 

and controlling one's cognitive functions and being aware of and in control of one's 

feelings, motivations, behavior, and surroundings as they relate to learning (Nilson, 

2013). A form of knowledge and skill acquisition known as self-regulated learning 

involves independent, self-driven learners (Hall & Goetz, 2013b). Self-regulation is a 

procedure by which people manage their education and plan by exercising control over 

their thinking, including their beliefs about their efficacy, and managing their emotions, 

both happy and sad, during the learning process. Furthermore, self-regulation 

encompasses exercising deliberate control over one's actions and the learning context to 

optimize personal growth and achievement. (Kormos & Csizer, 2014, as cited in Elcin, 

2018). 
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Metacognition and motivation are the main points in self-regulated second language 

learning. Hacker et al. (2009) stated that examining the relationship between 

metacognition and motivation has undoubtedly provided new insights into how students 

manage and sustain their learning. Another assumption is that second language learners 

can easily follow strong awareness of their thinking on their path to developing, taking 

charge of their education, and developing their capacity for self-regulation (D. Zhang & 

Zhang, 2019). Adıgüzel and Orhan (2017) researched the connection between self-

regulation and metacognitive. Findings showed that students with high levels of 

metacognition abilities are also essential strategies, are conscious of their strengths, and 

have the capacity to build new learning strategies. Alzubaidi et al. (2016) state that 

allowing students are more likely to connect and exhibit stronger motivation and self-

regulation in their English language learning when they collaborate and communicate 

during English language courses, getting to know each other well and forming positive 

social relationships. Another researcher remarks that self-regulation is a crucial function 

of the agented self in order to manage conflicts between internal motivations and 

between internal motives and external constraints (Soureshjani, 2013). A combination 

of self-regulation and motivation work together to make more straightforward EFL 

learners' classroom success and learning easier (Mahmoodi et al., 2014). Self-regulation 

is the capacity of an individual to identify and adaptively respond to situational cues, 

encompassing behavioral, cognitive, and metacognitive aspects, by employing 

appropriate adjustments within specific learning environments or situations (Collet, 

2014, as cited in Elcin, 2018). 

Besides, according to some researchers, self-regulation has an effect on students' 

academic success. A study (Nota et al., 2004) reveals that learners’ academic 

achievement may increase by using self-regulatory strategies in their learning process. 

Researchers (Tilfarlioglu & Delbesoglugil, 2014)  claim that the fact that self-regulation 

and achievement are positively correlated suggests that improving self-regulation has an 

impact on improving success with foreign languages. McClelland and Wanless (2012) 

state advanced level of self-regulation considerably anticipated an advanced level of 

academic skills regardless of risks, and this self-control's impact on performance did not 

diversify as a risk factor. A study showed that high-achieving learners were observed to 

have upper-level self-regulation, self-evaluation, and academic reliance in contrast with 

Turkish EFL learners at the intermediate or upper level (Kirmizi, 2015). A learner with 

self-regulation may manage to direct their learning, choose appropriate strategies, 
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regulate their learning shapes, and volunteer to participate in classroom activities, unlike 

a learner who does not have self-regulation. Zimmerman (1998) compares a lack of self-

regulated and skillful self-regulated learners. Zimmerman clarifies that a lack of self-

regulated learners has low self-efficacy, difficulty concentrating on courses, and 

negative self-reflection. In contrast, skillful self-regulated learners have self-monitoring 

and high self-efficacy, have robust strategies to interpret the central idea related to the 

course, have positive self-reflection, and manage their learning process. 

Some researchers draw attention to the significance of self-regulation in using 

strategies in second language learning. A study demonstrating the viability of strategy 

instruction as a teaching tool in second-language classrooms highlights more 

advantageous aspects of strategy instruction design and points to the necessity of 

emphasizing self-regulated learning in strategy instruction interventions and research 

(Ardasheva et al., 2017). Oxford (1999) stated that learning methods are crucial for 

learner autonomy and self-regulation and significantly impact learning outcomes. 

Research showed that most self-regulation learning techniques significantly predicted 

EFL writing ability (Teng & Zhang, 2016). A study of students studying a foreign 

language in China; indicated that Chinese EFL students use affective, memory, and 

social strategies more frequently than others. Regulation is the most prevalent 

motivational orientation, so one self-regulated learning strategy they frequently employ 

is effort regulation. Motivation, self-control, and language learning strategies correlate 

significantly (Banisaeid & Huang, 2015). 
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Figure 2. Fostering Self-Regulated Learning by Hall and Goetz (2013b) 

 

According to Figure 2, Hall and Goetz (2013b) expressed that ‘Emotions, 

motivation, available resources, and metacognition, as these relate to self-regulatory 

processes, are each important predictors of how well students acquire knowledge and 

competencies relevant to self-regulated learning’ (p.150).  

 

1.6.3. Self-Regulation in Distance Learning 

Distance learning may have an impact on learners' how to manage their self-concept, 

especially self-regulation. Through distance learning, learners are far from a natural 

classroom environment. Thus, they need to take their self-study under control without 

getting help from their teachers. Although many studies examining second language 

learners’ self-regulation ability have been conducted in a natural classroom 

environment,  various researchers have implemented studies relevant to self-regulation 

through distance learning. According to Zheng (Zheng et al., 2016), Chinese second-

language learners directed their self-regulation in second-language learning by 

arranging time and environmental conditions and finding different learning strategies. 

Also, distance learning may help them to find opportunities to regulate their self-study.  

According to Chang (2005), web-based learning creates an appropriate environment for 

students to be accountable for their learning. Hence, if the learners lack some skills, 
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they may have time to relearn or regulate their learning schema via distance learning. 

By using self-regulation strategies, learners may see their learning process differently 

through online education. A study (Whipp & Chiarelli, 2004) shows that participants’ 

self-regulation ability increases by using a social cognitive framework, planning, self-

monitoring, organizing, controlling the surroundings, introspection techniques, and 

enlisting support thanks to web-based learning. That is, web-based learning may 

encourage them to bring under control their learning process. There are some studies 

related to self-regulation in distance learning throughout the Covid-19 Pandemic. One 

revealed that the motivation to learn English online was evident in the students, who 

also displayed optimistic attitudes, mild anxiety, and robust self-regulation (Puntularb et 

al., 2021). Another study indicated that students employed more healthy coping 

mechanisms (positive revaluation, admittance, and a renewed focus on planning) and 

fewer unhealthy ones (accusing others, catastrophizing). Additionally, it was stated that 

setting objectives and environment structuring were two self-regulated learning 

strategies that students regularly used, while task methods were less frequently used. 

(Juriševič et al., 2021). A study revealed the bad and good sides of self-regulation in 

distance learning. Researchers (Diasti & Hartono, 2023) explained that students 

encountered challenges when learning online, particularly those related to an unstable 

internet connection, negative feelings, and a hostile learning environment, moreover 

they used self-regulated learning techniques like feeling regulation, time management, 

self-consequential nation, and environmental structuring to help them with online 

learning activities. Apart from this, a study implied that students' procrastination habits 

and beliefs about their ability for self-regulation are linked to one another and jointly 

affect their performance in courses. Time management issues were cited by students as 

the most challenging part of asynchronous online learning (Han et al., 2023).  
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Figure 3. Challenges in e-learning throughout the COVID-19 pandemic by taxonomy 

(Rahardja et al., 2020) 
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A study by Rahardja et al. (2020) demonstrates that self-regulation issues, 

technology, e-learning system support, and connectivity present challenges during the 

Covid-19 Pandemic. These problems may affect the institution, students, and teachers' 

interest in, commitment to, and involvement in distance learning. 

 

1.6.4. EFL Learners’ Attitude Toward Distance Learning in the Covid-19 Pandemic 

With the start of the COVID-19 pandemic, which had a remarkable global impact on 

several areas, including education, the world entered a new era. The pandemic caused 

many adjustments in the educational system. Distance learning replaced in-person 

instruction, and students had to complete their coursework using computers, 

smartphones, tablets, and other comparable technology. Throughout this time, 

academics have examined how students who could not attend traditional schools learned 

through distance learning. At this point, Researchers have attempted to explain EFL 

students' attitudes, perspectives, and abilities concerning distance learning. A study 

showed that students favored conventional education over online classes (Evişen et al., 

2020;  Sahbaz, 2020). A similar study showed that e-learning was complicated because 

of the technical skills, the teachers' inexperience, and the students' social circumstances 

(Benadla & Hadji, 2021). According to a study (Barzani & Jamil, 2021), students were 

unsatisfied with their online education.  The students' obstacles while pursuing their 

education online included internal and external variables, such as problems managing 

time, having trouble focusing, and opening webcams because of social concerns. 

External factors included inconsistent internet connections and electricity. A study 

showed that students showed a very favorable attitude toward improving their listening 

abilities. However, they exhibited a poor opinion of online courses for developing one's 

reading, writing, and speaking abilities (Khanum & Alam, 2021). An opposite study 

found that learners had an excellent approach to online education and thought it was the 

most outstanding solution during the COVID-19 epidemic, despite meeting certain 

pedagogical, technological, and personnel hurdles when taking virtual classes 

(Ta’amneh, 2021). A study that showed the importance of the Zoom platform stated that 

studying English with Zoom allows learners to practice their capacity for language, 

improves the efficiency of the instruction and learning process, and facilitates 

communication between teachers and students. Additionally, it demonstrates that these 

advantages favorably influence students' English learning outcomes (Mu’awanah et al., 

2021). Irwandi (2020) emphasized on eclectic method and claimed that the eclectic 
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method could be used to guide students toward autonomous English language learning 

and is a viable method for teaching English via distance education throughout the 

Covid-19 pandemic. A study showed that undergraduate EFL learners in Indonesia are 

mindful that throughout the COVID-19 outbreak studying at home and online learning 

are the best options and that online learning contributes to learner autonomy (Melvina et 

al., 2021). In a study that examined student autonomy and gender differences in 

distance learning, female students had higher levels of learner autonomy than their male 

peers. A similar study claimed that most students concur that information and 

communication technologies (ICT) facilitated collaborative learning has a beneficial 

impact on their views during the pandemic. Additionally, in most categories, students 

with a greater interest in using the internet in their daily lives seem more likely to be 

female than male students (Dewi & Muhid, 2021). A study also found that students 

attributed five critical aspects of their learner autonomy to online education: goal setting 

and time management, use of the Internet and social media as learning resources, 

receiving performance feedback, self-assessment, and developing computer skills 

(Kassem, 2022). A study that examined learners’ perspectives in virtual education 

claimed that participants had varying degrees of familiarity with using search engines, 

apps for learning, social networking sites, and e-resources, which enabled them to 

understand the learning content. They were found to have digital literacy skills and 

could learn course materials independently and improve their language skills (Tanjung 

& Utomo, 2021). 

 

1.6.5. Related Studies in the Field 

Self-regulation abilities are a fascinating topic that has drawn the interest of many 

scholars in recent years. Numerous investigations have been carried out in this area by 

researchers. According to a research study (Tulgar, 2018) that investigates linguistic 

factors from a sociocultural and pragmatic perspective, it has been suggested that 

curiosity contributes to second language acquisition. A study investigating language 

learning concerning goal setting and metacognitive awareness underlined the 

significance of setting objectives in metacognition. It underscored the significance of 

self-regulation and student engagement in achieving successful language acquisition 

(Bursali & Oz, 2018). A study investigating emotion regulation strategies in second 

language learners found that students understood achievement emotions and emotion 

regulation strategies. The study found that students excelled at controlling their feelings 
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in four main areas: a) appropriate perceived control over negative emotions in high-

pressure situations, b) effective use of skill-based strategies, c) effective use of explicit 

emotion regulation strategies, and d) reduced distraction from negative simulators 

(Karimi et al., 2022). Self-efficacy is seen as a substantial and advantageous factor of 

foreign language students' academic success, according to a study that looked at the 

relevant connections among foreign language academic success, self-efficacy, self-

control, anxiety, and class attendance (Özer & Akcayoglu 2021). According to a study 

(Alnoori, 2019)  examining the behaviors and approaches of Iraqi second language 

learners in seeking help to improve their reading skills, it was found that the help-

seeking strategy is successful for first-year foreign language students. As for self-

motivation, Pintrich (1999) declared that the promotion of learners' self-regulated 

learning might depend heavily on their “motivational beliefs, such as self-efficacy, task 

value beliefs, or goal orientations” (as cited in Zheng et al., 2018, p.145). When self-

regulation was examined in terms of gender, a study (Cadime et al., 2017) that looked at 

homework self-regulation tactics showed that in comparison to male students, female 

students demonstrated better levels of carrying out, planning,  and evaluating self-

regulation. When examining the relationship between English proficiency and self-

regulation among EFL students, a study examining the connection between English 

proficiency and reading comprehension abilities revealed a significant relationship 

among advanced-level English proficient students (Kamgar & Jadidi, 2016). 

Due to the impact of the Covid 19 pandemic on the education sector, distance 

learning has been recognised and is currently being used. Numerous academics have 

published their observations of students' views and attitudes about distance learning in 

the literature. According to a study examining the pros and cons of distance learning, 

Sadeghi (2019) claimed several benefits to distance learning, including the ability to 

study whenever and wherever you want, time savings, and the elimination of travel. In a 

study examining the perceptions of second language learners studying English online 

and blending language learning platforms, it was observed that students found online 

language learning environments to be positive and flexible (Istifci, 2016). A study 

comparing the depth, scope, duration, comfort, and flexibility of online and in-person 

instruction activities discovered that a small percentage of learners did not notice any 

differences between the two types of classroom activities (Yusny et al., 2021). In a 

study looking at how students' online social presence affects their willingness to 

communicate (WTC) in English as a Foreign Language (EFL), it was discovered that 
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some aspects of online social contexts, such as poor keyboard skills, impersonality, 

inadequately structured discussions, and little interaction, have a negative impact on 

learners' willingness to communicate in the second foreign language ( Al-Amrani & 

Harrington, 2020). When examining the effects of gender on perceptions of distance 

education, according to a study that looked at and compared the expression of voice, 

control over learning, and perceived profound learning outcomes among students in 

online learning while considering gender factors, The expression of voice played a role 

in the perception of deep learning among female students in online courses compared to 

traditional classroom settings (Anderson & Haddad, 2019). According to a study 

looking at gender variations in online learning satisfaction, Female online learners 

demonstrated higher levels of pleasure, better learning planning, and more active 

instructor contact compared to their male classmates (González-Gómez et al., 2012). 

When examining the impact of  English proficiency on attitudes toward online learning, 

according to a study looking at the relationship between gender, language ability, major, 

and students' perceptions of an online learning environment, Intermediate-level EFL 

students showed more favorable attitudes toward online learning than beginners and 

advanced-level students. It indicates that English proficiency level significantly 

influences attitudes toward distance learning and student involvement (Cha et al., 2022). 

The literature examined the attitudes of students learning English as a foreign 

language towards distance learning throughout the COVID-19 pandemic regarding their 

self-concepts. Additionally, some researchers examined the connection between self-

regulation skills and attitudes toward distance learning. According to a study 

investigating students' academic achievement in terms of self-efficacy, self-regulation, 

and motivation in distance learning, the self-regulation skills of learners in distance 

learning significantly impact their academic success (Semmar, 2006). A study 

examining how online learning affects students' self-regulated learning found that first-

time distance learners performed exceptionally well in goal planning, time management, 

self-monitoring, and self-evaluation. (Mou, 2021). According to a research study 

looking into how first-year undergraduate students controlled their online learning in a 

Small Private Online Course (SPOC) for English language teaching during the 

pandemic period, It was found that English language learners typically displayed 

intermediate levels of self-regulated learning strategies and that there was a positive 

relationship between their metacognitive abilities and time management (Chen, 2020). 

In a study examining online learning in terms of self-regulation skills among first- and 
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second- generation college students, it was reported that first-generation students with 

lower levels of academic achievement had significantly lower levels of self-regulation 

for online learning compared to second-generation students with higher levels of 

academic achievement (Williams & Hellman, 2004). 
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2. METHODOLOGY 

2.1. Introduction 

This study aims to explain the level and attitudes of the university tertiary level EFL 

learners’ self-regulation through distance learning. So, in this section, research design, 

context and participant, data collection, ethical procedures, and data analysis sections 

are detailed. 

 

2.2. Research Design 

This quantitative study adopted a correlational research design. Quantitative research 

refers to the process of analyzing data using mathematically based methods, particularly 

statistics (Sukamolson, 2007). In correlational research, the relationships between two 

or more variables are investigated without manipulation of the variables  (Fraenken, 

Wallen, and Hyun, 2019). For the purpose of this study, the correlation between  EFL 

learners’ self-regulation and attitudes toward distance learning was examined. 

Descriptive and inferential statistical methods were used in this study. Descriptive 

research aims at describing a phenomenon and its traits is the aim of descriptive 

research (Nassaji, 2015). The definition of inferential statistics states is used to estimate 

the population by concluding samples of descriptive statistics (Sutanapong & 

Louangrath, 2015). Predictions from the data were also made using inferential statistics. 

Pearson's Correlation was also used to determine whether the questionnaire subscales 

were correlated. The descriptive and inferential research design was used to measure the 

Self-Regulation Foreign Language Learning (SRFLL) and Attitude Scale Towards 

Distance Learning (ASTDL). SRFLL competencies of the participants and explore the 

relationship between the competencies (dependent variables) and the independent 

variables. Participants’ gender, English level, department, and attitude toward distance 

learning are the independent variables of this study. 

 

2.3. The Content and Participants of This Study 

This study was conducted at the Foreign Language Department in a private 

university in Mersin, Turkey. The study involved tertiary-level EFL students from 

different English proficiency levels and departments. There are eight departments: law, 

English Interpreting & Translation, psychology, International Finance and Banking, 

International Relations, International Bussiness Management, International Trade and 
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Logistics, and Applied English and Translation. Their English proficiency level 

includes A1, A2, and B1. The proficiency exam is prepared based on the CEFR 

(Common European Framework of Reference for Languages) and consists of listening, 

reading, writing, vocabulary, and the use of English sections. Students who score 70 or 

above on the exam are considered proficient and can enroll in diploma programs. 

Students who fail to demonstrate proficiency are placed according to their levels 

through a placement test. The content of the placement test also consists of similar tasks 

and is based on the CEFR. Placement is determined based on the number of correct 

answers given by the students. Also, learners are given the lessons such as speaking, 

listening, writing, reading, and coursebook. Turkish instructors are in charge of 

coursebooks, reading, and writing, while foreign instructors are in charge of the 

curriculum's listening, speaking, reading, and writing courses. In this study, 

convenience sampling was used because it was easy to reach participants to be able to 

implement the study during the pandemic. 120 tertiary-level EFL students participated 

in the study. The necessary permission from the University's Foreign Language 

Department was taken to conduct questionnaires to all learners. 

 

2.4. Data Collection 

Two scales were used for this study. These are Self-Regulation Foreign Language 

Learning Scale (SRFLLS) and the Attitude Scale Towards Distance Learning (ASTDL). 

SRFLLS was designed by Zaimoglu & Şahinkarakaş and consisted of 25 items (see 

Appendix A). The scale includes eight subcomponents: Recognition of Strengths and 

Emotions, Self-Efficacy, Emotional Costs, Self-Motivation, Self-Discipline, Goal-

Setting, Help-Seeking, and Curiosity. Each scale includes five items that are scored on a 

five-point Likert scale. Items were scored as 5, 4, 3, 2, and 1 for strongly agree, agree, 

neutral, disagree, and strongly disagree. Celik and Uzunboylu developed the ASTDL, 

consisting of 16 items (see Appendix B). There are four subcomponents: Usefulness, 

Lack of Social Presence, Distance Learning Preference, and Preference for Face to Face 

Learning. Each scale includes four items that are scored on a five-point Likert scale 

which ranges from “strongly disagree” to “strongly agree.”. Both questionnaires were 

carried out in Turkish to minimize misunderstanding—students filled in information 

about gender, English level, and school department. The necessary permission was 

taken from Zaimoğlu and Celik. All data were gathered through Google Forms by the 
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vice principal, and data collection took three months. Because of the Covid-19 

Pandemic, data collection had delays. 

 

2.5. Data Analysis 

After data were gathered from learners, all data were entered into Statistical Package 

for the Social Sciences (SPSS). The relationship between tertiary-level EFL students’ 

self-regulation competencies and their attitudes toward distance learning was examined 

by using correlational research. Inferential statistics and descriptive statistics were used. 

The correlation coefficient (Pearson’s r) was examined to interpret the relationship 

between self-regulation and distance learning.  It was taken into consideration as a 0,05 

significant value. In order to determine EFL students’ level of self-regulation and 

attitude toward distance learning, this range was used to analyze descriptive data: 1 

(strongly disagree), 2 (disagree), 3 (neutral), 4 (agree), 5 (strongly agree). For the first 

question, descriptive statistics were used to examine how participants learned self-

regulation through distance learning. The second correlational research question 

examined the relationship between tertiary-level EFL students’ self-regulation and 

attitude toward distance learning. The third and four research questions examined the 

differences in students' self-regulation based on gender, department, and English 

proficiency. In order to address this question, inferential statistics were used. To 

ascertain whether there was a gender difference, a separate t-test was conducted. The 

differences between three or more variables, including English proficiency and 

department, were also determined using one-way ANOVA. Additionally, correlation 

statistics were used to investigate whether the SRFLLS subscales (Self-Discipline, 

Recognition of Strengths and Emotions, Self-Efficacy, Curiosity, Emotional Costs, Self-

Motivation, Help-Seeking, and Goal-Setting) and ASTDL subscales (Usefulness, 

Distance Learning Preference, Lack of Social Presence, and Face to Face Preference) 

overall SRFLLS and ASTDL competency are correlated.  To look at subscales of 

relationships was used Pearson’s Correlation. 

 

 

Kolmogorov-Smirnov Normality Test Results Regarding the SRFLLS and  
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Table 1.  

Kolmogorov-Smirnov Normality Test Results Regarding the SRFLLS and ASTDL 

 

According to the test's findings, the data appeared to have a normal distribution. In 

order to conduct the analysis, parametric statistical techniques were used. 

 

2.6. Procedural Details 

Due to the pandemic, information was gathered online using Google Forms. The 

university provided the official approvals required for the questionnaire's 

administration. In the questionnaires, necessary study explanations were made. The 

vice-principal of the preparatory school oversaw the data collection. 

 

2.7. Validity and Reliability 

The reliability of the items was checked with Cronbach’s Alpha. Zaimoglu and 

Sahinkarakas found Self-Regulation Foreign Language Learning Scale (SRFLLS) 

Cronbach’s alpha .87. It was calculated Cronbach’s alpha for each subscale; 82, .77, .76, 

.90, .70, .87, .73, and .85 for Recognition of Strengths and Emotions, Self-Efficacy, 

Emotional Costs, Self-Motivation, Self-Discipline, Goal-Setting, Help-Seeking, and 

Curiosity respectively (Zaimoglu and Sahinkarakas, 2019). Second, the Attitude Scale 

Towards Distance Learning (ASTDL) of each subscale Cronbach’s alpha values are; 

Usefulness (α = 0.81), Lack of social presence (α = 0.73), Distance Learning Preference 

(α = 0.67) and FTF Preference (α = 0.82) (Celik and Uzunboylu, 2020). After gathering 

data from EFL learners, Cronbach’s Alpha was calculated after the scales were 

implemented for this study. There were no differences in SRFLLS (α = 0.76), but the 

ASTDL scale had low Cronbach’s Alpha. It was observed that two items decreased 

Cronbach’s Alpha. After two items (item 4 and item 13) were removed from the scale, it 

was seen that Cronbach’s Alpha increased to 0,70. Also, in this process, professional 

help from experts was received. 
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3. FINDINGS 

3.1. Findings Regarding Tertiary Level EFL learners’ self-regulation level and attitude 

toward distance learning during distance learning process 

Under this heading, data analyses were conducted on the first research question for 

the subdimensions and items of the SRFLLS and ASTDL scales, examining them by 

means and standard deviations using descriptive statistics. 

Descriptive Statistics for Self-Regulation Foreign Language Learning Scale Items 

Table 2.  

Descriptive Statistics for Self-Regulation Foreign Language Learning Scale Items 
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According to Table 2, the mean and standard deviation of the SRFLLS items were 

shown and given to the definition of subscales related to SRFLLS. "Curiosity" is a part 

of intrinsic motivation and has great potential to improve student learning. (Pluck & 

Johnson, 2011). Items were of this subscale item 1 (M=4.44, SD=1.25), item 2 

(M=4.32, SD=0.71), item 3 (M=4.48, SD=0.58). According to the results, it can be said 

that participants strongly agreed with item 3, which asserted that participants were 

interested in different points of view. 

“Goal-Setting” refers to the capacity to pursue, act, and set according to one's own 

academic goals (Zaimoglu, 2018). The items of this subscale were item 20 (M=4.03, 

SD=0.87), item 21 (M=4.15, SD=0.83) and item 22 (M=3.96, SD=0.92). Results 

indicated that participants strongly agreed with item 21 and shaped themselves to their 

goals. 

 “Recognition of Emotions and Strengths” scale contains questions that test how 

well-grounded and confidently students can assess their strengths, emotions, and 

limitations (Zaimoglu, 2018). Items were of this subscale were item 4 (M=4.07, 

SD=0.80), item 5 (M=3.23, SD=0.95), item 6 (M=3.52, SD=0.98) and item 7 

(M=3.43, SD=1.09) and the highest mean score of this subscale was item 4 which 

they illustrated the awareness of students about their feelings.  

"Self-Efficacy" is defined as people's assessments of their capacities to plan and 

carry out the courses of action necessary to achieve specified types of performances 

(Bandura, 1986, as cited in Cubukcu, 2008). Items were of this subscale item 8 

(M=3.79, SD=0.93), item 9 (M=4.01, SD=0.95), and item 10 (M=3.98, 42, SD=0.79). 

Regarding this subscale, item 9 had the highest mean score, indicating that participants 

can do the most demanding work if they try.  

“Help-Seeking” includes items that illustrate the support students require when 

encountering difficulties (Zaimoglu, 2018). items of this subscale were item 23 

(M=3.61, SD=1.21), item 24 (M=3.80, SD=0.89), item 25 (M=4.12, SD=0.73), and the 

highest mean score of this dimension was item 25 which indicated that participants seek 

help from their teachers.  

 “Self-Motivation” refers to when faced with difficult learning situations, students' 

optimism motivates them to participate in educational activities (Zaimoglu, 2018). 

Items of this subscale were item 14 (M=2.99, SD=1.10), item 15 (M=3.07, SD=1.01), 

item 16 (M=3.39, SD=0.88), and participants agreed and strongly agreed with item 16 

that they can motivate themselves when they face with difficult situations. 
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 “Self-Discipline” sub-scale consists of items that represent the ability to control 

desires and inclinations in order to maintain focus on the tasks at hand and complete 

that goal (Zaimoglu, 2018). Items of this subscale were item 17 (M=3.63, SD=0.95), 

item 18 (M=3.86, SD=0.83), item 19 (M=3.86, SD=0.79), item 18 and item 19 had the 

most outstanding mean score in this dimension, which indicated that solving the 

problems and something for the things that are not going well. 

The last dimension, "Emotional Costs," includes things like fear, vulnerability, and 

shyness that represent the potential adverse effects of increasing self-awareness 

(Zaimoglu, 2018). Items of this subscale were item 11 (M=2.56, SD=1.10), item 12 

(M=2.42, SD=1.08), item 13 (M=2.97, SD=1.12), and because they were all on the 

negative side of the scale, they all received the lowest mean scores. 
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Table 3.  

Descriptive Statistics for Attitude Scale Towards Distance Learning Items 
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Table  3 means and standard deviation scores of the ASTDL items were shown and 

given the meaning of subscales. The usefulness of Distance Learning refers to the word 

"usefulness" to describe the advantages of distance learning in terms of time, money, 

and accessibility (Celik & Uzunboylu, 2020). Items of this subscale were item 1 

(m=2.36, sd=1,20), item 3(M=3.28, SD=1,15), item 5 (M=3.77, SD=1,07), item 7 

(M=4.30, SD=0,65), item 9 (M=3.41, SD=1,32), item 11 (M=3.48, SD=1,12), item 16 

(M=3.38, SD=1,34). Item 7 received the highest average rating for this dimension., 

indicating that they apply their learning styles in distance learning. 

Distance Learning Preference refers to "social presence" with the socialization 

requirements of distance learning (Celik & Uzunboylu, 2020). Items of this subscale 

were item 2 (M=2.58, SD=1,17), item 12 (M=2.54, SD=1,25), item 14 (M=2.36, 

SD=1,25). Item 2 had the greatest mean score in this dimension, indicating that they 

know there is no difference between a normal diploma and an online education diploma. 

Lack of Social Presence refers to being socially isolated.  Items of this subscale were 

item 8 (M=2.80, SD=1,32), item 15 (M=3.12, SD=1,41). In this dimension, item 15 had 

the most significant average score, indicating difficulties in creating online friendships. 

FTF Preference refers to choosing in-person interactions. Items of this subscale were 

item 6 (M=3.79, SD=1,00), item 10 (M=3.72, SD=1,06). Item 6 had the most 

outstanding mean score on this dimension, indicating that having a fixed timetable 

increases motivation. 
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Table 4.  

Descriptive Statistics for Self-Regulation Foreign Language Learning Scale Subscales 

 

 

Table 4 gives the mean and standard deviation scores of the SRFLLS subscales. 

Also, the study demonstrated the number of participants who attended the study. 

Participants were found to be highly competent in SRFLL. The mean scores for 

Curiosity (M=4,41 SD = 0,50), the mean scores of Goal Setting are (M=4,04, SD = 

0,81), and the mean scores of Self-Efficacy are (M=3,92 SD =0,71). Moreover, the 

mean scores for Help-Seeking are (M=3,84 SD = 0,70), the mean scores for Self-

Discipline are (M=3,78 SD = 0,65), and the mean scores for Recognition are (M=3,56 

SD = 0,58). It can be said that these competencies’ scores were high compared to the 

other competencies. 

Furthermore, the mean scores of Self-Motivation are (M=3,15 SD = 0,65), and the 

mean scores of Emotional Costs are (M=2,64 SD = 0,90). It can be said that these 

competencies have moderate scores compared to other competencies. 

Finally, the overall SRFLL mean scores are  (M=3,66 SD = 0,36). Findings showed 

that students' curiosity and goal-setting skills were higher than their other skills. 

Moreover, Emotional Costs subscale has the lowest mean score because it represents 

negative items. Also, it can be said that participants have high SRFLL competency. 
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Table 5.  

Descriptive Statistics for Attitude Scale Towards Distance Learning Subscales 

 

According to Table 5, the mean and standard deviation of the ASTDL subscales were 

given. Also, the number of participants who attended the study was demonstrated. 

Participants had moderate attitudes in terms of distance learning. The mean scores of 

Usefulness (M=3,42 SD = 0,67), and the mean scores of Distance Learning preference 

are (M=2,49 SD = 0,99). These dimensions represent positive attitudes. It can be said 

that participants have moderate attitudes toward distance learning. 

The mean scores of FTF Preference are (M=3,07 SD = 0,82), and the Lack of Social 

Presence scores are (M=2,96 SD = 1,04). These dimensions represent negative attitudes 

toward distance learning. It can be said that participants have a moderate negative 

attitude in terms of distance learning. Finally, the overall attitude mean scores are 

(M=3,20, SD= 0,52)). Overall, it might be stated that students have a moderate attitude 

toward distance learning. 

 

3.2. Findings Regarding the Relationship Between Tertiary Level EFL learners’ Self-

Regulation and Attitude Towards Distance Learning 

According to the second research question, Pearson correlation was used to analyze 

the relationship between the SRFLS and ASTDL scales. 
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Table 6.  

Correlation between SRFLLS and ASTDL 

 

 

Table 7.  

Correlation between Subscales of SRFLLS 
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Table 8.  

Correlation between Subscales of ASTDL 

 

 

Based on the findings in Table 6, the SFRLLS (Self-Regulation for Foreign 

Language Learning Scale) and ASTDL (Attitudes toward Distance Learning) variables 

exhibited a significant Pearson correlation. Tables 7 and 8 further illustrate the specific 

subscales of SFRLLS and ASTDL, providing corresponding Pearson r correlation 

coefficients. The application of Pearson r correlation analysis aimed to ascertain the 

presence of a relationship between SFRLLS and ASTDL. As indicated in Table 6, the 

results of the Pearson correlation analysis demonstrated a statistically significant 

association between SFRLLS and ASTDL. According to Cohen's (1992) categorization 

of correlation coefficients, which classifies them into different levels of impact, a small 

correlation (0.10 ≤ r < 0.30) was observed. Therefore, a statistically significant, 

positively oriented, small correlation (r = 0.28, p < 0.01) emerged between SFRLLS and 

ASTDL. These findings suggest that an increase in SFRLLS will likely correspond with 

a rise in positive attitudes toward distance learning.  
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3.3. Findings Regarding Tertiary Level EFL Learners’ Self-Regulation Based Upon Their 

Demographic Information 

Under this heading, data based on participants' demographic information was 

examined in the SRFLL scale. Independent sample t-tests were used for gender, and 

ANOVA was used for English proficiency level and school departments. 

ependent Sample T-test Results for SRFLLS Competencies and Gender 

Table 9.  

Independent Sample T-test Results for SRFLLS Competencies and Gender 

 

 

As seen in Table 9, subscales of SFRLLS relationship with gender were examined. 

An Independent t-test was utilized to see whether SRFLL differed according to gender. 

According to Table 9, there was a relation between subscales of the SRFLLS and 

gender. The findings revealed a considerable difference between help-seeking and 

gender (t=-2,34, p=0,02). It is possible to infer that female students are better at seeking 

help than male students. Furthermore, there was no significant difference between 

curiosity, goal setting, recognition of emotions, self-motivation, self-discipline, 

emotional costs, overall SRFLL, and gender. As a result, it can be seen that the 

participants' SRFLL competencies were unaffected by their gender. 
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Table 10.  

ANOVA Results for SRFLLS Competencies and English Level 

 

 

In Table 10, participants’ English level was shown in SRFLLS. Furthermore, 

ANOVA was utilized to see whether participants’ distance learning attitude differs 

according to participants' English level. Results shown in Table 10 revealed a 

significant difference between SRFLL competencies and participants' English levels. In 

order to determine the significance of the difference, a Posthoc test was carried out. The 

Posthoc findings showed that students from the B1 level are more competent in terms of 

Goal Setting (0.03), Recognition of Emotions and Strengths (0.01), Self-Efficacy 

(0.001), Help Seeking (0.008), and Emotional Costs (0.03) than the students in other 

levels. Moreover, students from the B1 level are more competent at other levels. Other 

competencies and departments did not significantly differ from one another.  
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Table 11.  

ANOVA Results for Competencies and Department 
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According to the findings in Table 11, there was a substantial difference between 

participants' departments and SRFLL skills. A Posthoc test was performed to ascertain 

whether the differences were significant. However, the Posthoc results revealed no 

significant changes between groups. 

 

3.4. Findings Regarding Tertiary Level EFL Learners’ Attitudes Toward Distance 

Learning Based Upon Their Demographic Information 

The ASTDL scale's results were reviewed in accordance with the fourth research 

question, which was based on participant demographic data. Gender data were analyzed 

using independent sample t-tests, and data on English competence and school divisions 

were analyzed using ANOVA. 

ndependent Sample T-test Results for ASTDL Competencies and Gender 

Table 12.  

Independent Sample T-test Results for ASTDL Competencies and Gender 
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In Table 12, the relationship between gender and ASTDL sub-scales was shown. 

Moreover, An Independent t-test was utilized to see whether participants’ distance 

learning attitude differs according to participants' gender. According to the findings in 

Table 12, there was no significant relationship between participant gender and attitude 

toward distance learning. Consequently, it can be seen that the participants' attitudes 

toward distance learning did not change based on their gender.  

ANOVA Results for ASTDL Competencies and English Level 

Table 13.  

ANOVA Results for ASTDL Competencies and English Level 

 

 

In Table 13, participants’ English level with ASTDL was demonstrated. ANOVA 

was utilized to see whether participants’ distance learning attitude differs according to 

participants’ English level. Results shown in Table 13 indicate no significant difference 

between distance learning attitudes and participants’ English levels. Therefore, it can be 

observed that the participants’ English levels did not differ according to their attitudes 

regarding distance education. 
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Table 14.  

ANOVA Results for ASTDL Competencies and Department 
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Table 14 displays the participants’ school departments in relation to ASTDL. 

ANOVA was utilized to see whether participants’ distance learning attitude differs 

according to the participants' department. The findings in Table 14 reveal no significant 

difference between participants' departments and attitudes regarding distance learning. 

Thus, it can be seen that the participants' departments did not differ in terms of their 

views on distant learning. 
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4. DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS 

4.1. Introduction 

This chapter provides a discussion of the current study’s conclusions and 

implications. The chapter ends with limitations and suggestions for further study. 

 

4.2. Discussion 

4.2.1. Discussion of the Research Question 1 

The first research question examined EFL students’ self-regulation and attitudes 

toward distance learning during the distance education period. First, the data gathered 

from SRFLLS were analyzed by considering the scale’s items and subscales. The results 

showed that the items and subscales of SRFLLS have yielded positive results, and their 

mean values have been found to be high. Curiosity, Goal-Setting, Self-Efficacy, Help-

Seeking, Self-Discipline, and Recognition of Emotions and Strengths were the factors 

that had high frequencies, with Curiosity and Goal-Setting being determined as the 

highest ones in SRFLLS. On the other hand, Self-Motivation and Emotional Cost fell 

behind others and remained at a moderate level. The presence of negative items 

primarily caused the Emotional Cost subscale's moderate level. 

Similar to the findings of our study, a study by Tulgar (2018) found that their 

curiosity influenced participants' linguistic knowledge and language development. 

According to the examination of the subscale, Curiosity was observed to have a high 

proportion, with the third item, in particular, having the highest mean value. This is 

because the students aligned their curiosity with their self-regulation capacities to be 

interested in situations that would lead them to gain a new perspective.  

Regarding the students' Goal-Setting, our study found that the items in this 

dimension, particularly Item 21, had the highest mean score on the scale. It can be 

assumed that the students will design their further steps according to their objectives. 

Concerning that, researchers evaluated the strength of goal commitment in terms of 

cognition (such as making plans), affect (an emotional connection that an individual 

may experience), and behavior (level of dedication) (Oettingen et al., 2001). A study 

supporting this states that having well-defined objectives and being highly aware of 

one's metacognition enhances people's performance on a decision-making task (Ridley 

et al., 1992). These findings emphasize the crucial role of learner engagement, 

autonomy, and self-control in achieving effective language learning. They highlight the 
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importance of setting goals in metacognition and suggest that educators should consider 

incorporating goal orientation into the curriculum (Bursali & Oz, 2018). The self-

regulation theory is proposed as a robust theoretical foundation for goal-setting, which 

strongly emphasizes the fundamental concepts of motivation and emotion (Siegert et al., 

2004). 

Another subscale that had high significance was the Recognition of Emotions and 

Strengths. Item 4 showed that the students demonstrated awareness of their own 

emotions. It can be said that students can recognize their own emotions and know how 

to navigate them in terms of self-regulation. Moreover, students' ability to recognize 

emotions such as anxiety, sadness, happiness, excitement, burnout, and affirmation 

empowers them to manage these emotions. It can be predicted that a student who has 

developed emotional mastery can pre-establish their roadmap for any challenges they 

may face. In accordance with our research findings, a study revealed that students 

demonstrated improvement in their emotional control across four key dimensions: (a) 

perceiving sufficient control over negative emotions during high-pressure situations, (b) 

employing effective strategies focused on building competence, (c) utilizing explicit 

strategies for regulating emotions, and (d) experiencing reduced distraction caused by 

negative stimuli (Karimi et al., 2022). Similarly, Pekrun et al. (2002) argued that a 

significant correlation exists between academic emotions and factors such as students' 

motivation, learning styles, cognitive abilities, self-regulation, academic achievement, 

individual characteristics, and classroom dynamics (p. 91). As a result, it can be 

concluded that the management of emotions plays a vital role within the self-regulation 

framework. 

The evaluation of the Self-Efficacy subscale concluded that item 9 had a significant 

value. In terms of self-efficacy, it may be said that students can overcome even the most 

difficult tasks with effort. Moreover, one could argue that enhancing and utilizing their 

self-efficacy capacities in self-regulation will greatly assist EFL students academically 

and personally in the later stages of their lives. A similar study has indicated that 

foreign language self-efficacy significantly and favorably predicts academic success for 

EFL learners (Özer & Akcayoglu 2021). However, another study revealed that the 

significant role of learners' self-assessment, environmental structuring, and goal setting 

explains their English language self-efficacy by shedding light on the complex 

correlation between online self-regulation and self-efficacy among EFL learners (Su et 

al., 2018). 
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As for Help-Seeking, item 25 was observed to be the most preferred item among the 

learners. EFL learners remarked that they could get help from their instructors when 

they did not comprehend the information provided. Realizing they may get help when 

necessary may indicate that they will participate more actively in class. Additionally, 

this awareness can positively motivate students toward lessons. Identifying the topics 

that students lack or struggle to understand and seeking help from their teachers can 

enrich their self-regulation capacities. Furthermore, teachers' positive attitudes toward 

students seeking help can facilitate the development of a favorable response from 

students for the next lesson. Similar to the findings of our study,  Alnoori (2019) stated 

in her study that help-seeking has been proven helpful for EFL students in their first 

year of college, and encouraging students to seek help brings them the realization that 

their problems can be solved promptly and effortlessly. Similarly, a study suggested that 

students possessed a positive mindset and displayed proactive behavior in employing 

help-seeking strategies whenever necessary (Averina & Kuswandono, 2022). It can be 

claimed that help-seeking enhances EFL learners’ consciousness in terms of positive 

attitudes toward the lesson and connections with their instructors. 

Regarding Self-Motivation, item 16 had a high mean value, which implied that 

students use self-control abilities and motivating methods to maintain persistence when 

confronted with challenges. Pintrich (1999) declared that the promotion of learners' self-

regulated learning might depend heavily on their “motivational beliefs, such as self-

efficacy, task value beliefs, or goal orientations” (as cited in Zheng et al., 2018, p.145). 

It can be deduced that self-motivation is related to all self-regulatory competencies. 

Also, It can be defined as EFL learners’ inner motivation is a magic key to open 

undiscovered doors into their souls. 

The other subscale, Self-Discipline, indicated that items 18 and 19 drew the most 

attention from the students. It can be explained that they choose to overcome problems 

or difficulties that arise in their lives. Additionally, It can be assumed that considering 

the self-discipline proficiency of EFL students, their actions and attitudes will help them 

maintain self-control. They expressed that although problems or challenges appear in 

their lives, they choose to overcome them. At this point, EFL learners’ attitudes toward 

self-discipline competency cannot be ignored since their behavior and attitudes may 

stimulate their awareness of self-regulation. 

As stated earlier, the emotional cost had a lower value than the others. No high-

scoring items were found in the Emotional Cost, which had the lowest score among the 



44 

SRFLL questionnaire items. This part of the questionnaire included negative items 

representing the unfortunate aspect of being self-conscious. The fact that students have 

no trouble expressing themselves and overcoming their fears can be used to explain why 

the sub-dimension "Emotional Cost" has a low value. 

Finally, the overall attitude toward distance learning in the survey was found to be 

moderate. The assessment of the mean values of the subscales of the ASTDL 

questionnaire showed that the dimensions of Usefulness and Distance Learning 

Preference exhibited a favorable attitude. Participants had a moderate attitude toward 

both aspects of distance education. When examining the dimensions of  FTF Preference 

and Lack of Social Presence, they demonstrated a negative attitude. 

During the investigation of the subscale Usefulness, it was found that the value of 

item 7 was high. It was observed that students unanimously agreed that studying with an 

appropriate instructional method would increase their success. One could argue that 

EFL learners wanted to form their study methods during distance learning. Furthermore, 

EFL students' continuous use of self-determined strategies in distance education 

provided them with convenience and consistency. Parallel to this finding, Sadeghi 

(2019) suggested that distance learning has many advantages, such as studying anytime 

or anywhere, freedom to decide, saving time, and zero commuting. Istifci (2016) also 

revealed that students appreciated the adaptability of online learning. 

Regarding the Distance Learning Preference subscale, item 2 had the highest value. 

EFL students perceive certificates or diplomas obtained through distance or face-to-face 

learning are equally valuable. It can be concluded that EFL students do not consider the 

mode of delivery when it comes to awarding diplomas or certificates. They focused on 

the outcomes by ignoring the process. A study supporting this idea showed that few 

students saw any differences between taking part in offline and online class learning 

activities (Yusny et al., 2021). 

In terms of the Lack of Social Presence subscale, it was found that the mean value of 

item 15 was high. Students stressed that they found making friends in the online 

classroom difficult. Students may have had trouble making friends in the virtual 

environment before the Covid-19 Pandemic because they were used to the physical 

classroom setting. Furthermore, it is possible that students did not find the physical 

aspects of distance learning conducive to developing friendships, explaining the high 

value of item 15. Similarly, the study conducted by Al-Amrani and Harrington students 

explained that certain aspects of online social contexts, such as limited keyboard skills, 
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lack of immediacy, poorly structured discussions, and limited interaction, negatively 

impacted their willingness to engage in communication using their second language 

(2020). Moreover, EFL learners can consider that social presence motivated them to 

connect in a natural classroom environment they were deprived of during the pandemic. 

A study supporting this idea showed that “allowing students to control their social 

presence in online communication can embolden shy students and increase their 

willingness to communicate” (Cunningham & Watson, 2018, p. 43).  

During the review of the FTF Preference subscale, it was observed that item 6 had a 

high value. EFL students emphasized that having a fixed class schedule increased their 

motivation, which implies that such students experience a lack of motivation due to 

their changing class schedules. In addition, It can be concluded that maintaining a set 

class schedule might help students concentrate on their classes when taking part in 

distance learning. 

 

4.2.2. Discussion of the Research Question 2 

The relationship between tertiary-level EFL students’ self-regulation and attitudes 

toward distance learning was analyzed. Both the SRFLL and ASTDL scales were 

examined with Pearson's r correlation. As can be seen in Table 7 and Table 8, Pearson’s 

r correlation revealed a statistically significant relationship between the SFRLL and 

ASTDL scales. The correlation was found to be small and statistically positive. There is 

a cyclical relationship between the two scales. This result may be the most prominent 

one for this study since it finds a statistically positive small relationship between the 

two scales, distinct from the other studies.  It was hypothesized that increasing the 

SFRLL scale would also improve attitudes toward distance learning. It may be stated 

that distance learning makes it easier to observe students' self-regulation abilities.  In 

short, the answer to the second research question is that there is indeed a relationship 

between the SRFLL and ASTDL scales, and this relationship is small, positive, and 

significant.  

The study examining the relationship between self-regulation and achievement 

through distance education, including constructs such as goal orientation, academic self-

efficacy, effort regulation, metacognitive regulation, and interaction regulation, found 

positive correlations between academic self-efficacy and student regulation. It also 

indicated positive relationships in other subcategories (Cho & Shen, 2013). In a similar 

study, Semmar (2006) posited that self-efficacy beliefs, self-regulated strategies, and 
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motivation play a crucial role in the academic success of distance learners. In line with 

our findings according to a  similar study conducted during the Covid-19 pandemic, it 

was observed that students who encountered distance education for the first time 

demonstrated a strong performance in goal setting, time management, self-monitoring, 

and self-evaluation skills (Mou, 2021). A study measuring students' ability to self-

regulate in distance learning found that EFL learners often had moderate stages of self-

regulated learning and a positive association between their metacognitive skills and time 

management (Chen, 2020). Similarly, Tajudin et al. (2022) stated that students 

demonstrated a good attitude, high academic inspiration, and effective self-learning 

control during distance education. In contrast, according to the study conducted by 

Williams and Hellman (2004), students with lower levels of achievement demonstrated 

a decline in their self-regulation toward online learning compared to students with 

higher levels of achievement. 

 

4.2.3. Discussion of the Research Question 3 

The third research question investigated whether there were significant differences in 

self-regulation among EFL students based on demographic information such as gender, 

department, and English proficiency level. 

Firstly, the relationship between the subscales of the SRFLL questionnaire and 

gender was observed. With the usage of the t-test method, a relationship was found 

between gender and the SRFLL questionnaire. Female EFL learners engaged in help-

seeking behaviors more frequently than male EFL learners. It can be considered that 

female students, in comparison to male students, are more inclined to utilize their 

communication skills actively, resulting in greater proactivity in seeking help. 

Furthermore, it can be said that female students' social attitudes and communication 

abilities help them develop their unique qualities, including planning, self-studying, and 

self-control abilities. A relevant study implied that females performed better than males 

in online learning in both Self-Regulation Learning and Epistemic Curiosity (Akgün et 

al., 2022). A study advocated that females scored higher than males on planning, 

implementing, and evaluating self-regulation strategies for homework (Cadime et al., 

2017). Weis et al. (2013) stated that female students were good at self-regulation 

strategies. Another study supporting this finding found that females were more likely to 

complete their homework than males (Xu & Wu, 2013). Apart from Help-Seeking, no 
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relationship was found between gender and the other subscales. Other SRFLL skills did 

not differ by gender.  

Secondly, the students' school departments were examined in relation to the 

subscales of the SRFLL. Post hoc tests were conducted to detect any significant 

differences. According to the test results, no significant differences were found between 

the two groups. This situation demonstrates that self-regulation skills do not affect 

students' school departments. 

Finally, the English proficiency of students from EFL was explored in relation to the 

subscales of the SRFLL. Post hoc tests were conducted to determine this. As a result, a 

significant difference was found between the subscales of the SRFLL and English 

proficiency According to the Post-hoc test results, B1 level students were more 

proficient than students with other proficiency levels in the subscales of Goal Setting 

(0.03), Recognition of Emotions and Strengths (0.01), Self Efficacy (0.001), Help 

Seeking (0.008) and Emotional Costs (0.03). It can be said that a student at the B1 level 

has acquired the ability to self-regulate in the target language. A relevant study 

identified that there was a significant relationship between self-regulation and reading 

comprehension in students with advanced English proficiency (Kamgar & Jadidi, 2016). 

 

4.2.4. Discussion of the Research Question 4 

The fourth research question explored EFL students' attitudes toward distance 

education, considering demographic factors such as gender, department, and English 

proficiency level. 

Firstly, the association between the ASTDL questionnaire and gender was examined. 

A T-test was performed to understand this relationship, but no significant relationship 

was found. Opposite to our findings, a study found that The results indicated that the 

gender of the participants did not show any difference in their attitudes toward distance 

education among EFL students. Opposite to our findings, a study found that female 

students have a more profound learning experience than male students in distance 

learning (Anderson & Haddad, 2019). Similarly, the study highlighted that female 

distance learners have higher satisfaction levels, better learning planning, and more 

active teacher communication (González-Gómez et al., 2012). A study examining 

distant learning strategies found that although male students tended to avoid learning, 

female students preferred competitive, participatory, dependent, collaborative, and 

independent learning styles (Halili et al., 2015). A similar study found that female 
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students were more motivated, more successful in planning their learning, and more 

effective in online communication in distance education (McSporran & Young, 2001). 

In a different study, male students were more proficient in using interactive 

communication technologies, leading to more significant social presence and 

satisfaction with online learning (Park & Kim, 2020). 

Secondly, the study looked into EFL students’ school departments in relation to the 

ASTDL questionnaire. There was no significant difference between the school 

departments of the students and their attitudes toward distance education. It can be said 

that the students' school departments have no impact on the attitude of EFL students 

toward distance learning. 

Finally, the ASTDL questionnaire was used to assess students' English proficiency in 

EFL. ANOVA was conducted to determine whether their attitudes toward online 

learning varied according to their English proficiency. No significant differences were 

found in attitudes toward distance learning among EFL students depending on their 

English proficiency. No meaningful relationship was observed. Contrary to our study, 

students with low English proficiency have low learning skills and experience in online 

education and self-directed learning (Kuama & Intharaksa, 2016). Similarly, a study 

indicated that it was revealed that intermediate-level EFL students displayed more 

favorable attitudes toward online learning when compared to beginners and advanced-

level students. This suggests that English proficiency level significantly influences 

student engagement and attitudes toward online learning (Cha et al., 2022). 

 

4.3. Implications  

The results of this study showed that the self-regulation skills, strategies, and 

preferred methods of preparatory class foreign language students during the Covid-19 

Pandemic were remarkable and contributed to their awareness of self-regulation. 

Considering the global threat of the pandemic and the implementations during the 

quarantine period, these students demonstrated their skills, such as recognizing their 

own emotions, self-efficacy, help-seeking, goal-setting, and intrinsic motivation, as they 

were unable to seek external help or participate in class in a physical setting. It can be 

said that the SRFLLS subheadings direct our attention to the consequences of students' 

abilities. Each item under the self-regulation header can be a skill that EFL students will 

develop further and successfully apply to their lives in the future. It can be argued that 

students may be better able to overcome obstacles when they apply self-regulation 
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techniques effectively. It can be argued that EFL students in distance education were 

able to focus on their intrinsic motivation and sustain the learning process despite social 

constraints and other challenges they faced by using self-regulation skills. It can be 

suggested that self-regulation awareness is an essential part of the learning process of 

EFL students. In addition, it can be argued that students can lower their level of 

affective filter through self-regulation skills when faced with challenges in the learning 

process. 

 In addition, moderately positive attitudes toward distance education were clearly 

expressed in the study. It can be stated that students who were not yet familiar with the 

distance education model showed moderate attitudes and successfully overcame this 

difficult stage using their self-regulation skills. A significant relationship was found 

between students' self-regulation skills and their attitudes toward distance learning, 

suggesting that a positive increase in self-regulation skills also promotes positive 

attitudes toward online learning. It can be stated that self-regulation skills play a crucial 

role in cultivating positive attitudes toward distance learning among students. 

Considering the Covid-19 pandemic, it can be suggested that self-regulation skills 

contribute to the learning process in distance education. In order to raise awareness 

about self-regulation skills, it is recommended that expert instructors offer self-

regulation as an elective course for students in distance education or integrate it into the 

institution's curriculum. 

 In addition, the study collected demographic data from foreign language students in 

the preparatory class. Based on this information, both self-regulation skills and attitudes 

toward distance learning were examined. When analyzing the SRFLLS demographic 

data, substantial differences in terms of gender and English proficiency were found. It 

can be argued that female students' more vital help-seeking skills may be due to their 

temperament and more sociable character. It might also be said that female students are 

more conscious of collaboration. Compared to male students, female students may also 

have a more detailed and task-oriented approach. It can be hypothesized that female 

students actively engaging their help-seeking abilities in the educational process would 

increase their emotional and social awareness, allowing them to use other self-

regulation abilities effectively.  According to the results, It is clear that EFL students at 

the B1 level perform better in the majority of self-regulation abilities when compared to 

other levels of English proficiency. It can be said that a student at the B1 level has 

acquired the ability to self-regulate in the target language. It can be assumed that as the 
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English proficiency of an EFL student increases, their self-regulation dimensions will 

also improve. It can be anticipated that students with high English proficiency would 

enhance their academic achievements by effectively utilizing their self-regulation skills. 

No correlation was found between the EFL students' school departments and their self-

regulation dimensions. It can be concluded that school departments do not help EFL 

students develop their self-regulation. Upon examining the demographic information of 

ASTDL, no significant relationship was observed between gender, academic 

department, and English proficiency. It can be said that a student's gender, academic 

department, or level of English ability do not significantly affect their attitudes toward 

distance learning.  

 

4.4. Conclusion 

This study examined the attitudes of foreign language students in preparatory schools 

toward distance education and their self-regulation skills. Their strategies for coping 

with challenges, emotion management, motivational patterns, self-efficacy, opinions 

about seeking help, and other sub-dimensions were analyzed detached from the 

traditional classroom setting. A survey to assess students' attitudes toward distance 

education was also conducted to examine their general attitudes. The reality of the 

Covid-19 Pandemic that we suddenly faced has led to significant changes in various 

aspects of our lives. One of these changes was observed in the field of education. The 

transition from in-class to distance learning aimed to integrate students into a radically 

different educational model. This model of learning, with which many students were 

unfamiliar, quickly became an integral part of their lives. Throughout the Covid-19 

Pandemic, students and teachers engaged in and adapted to the distance education 

model. It is evident that distance education will continue to be an active form of 

education after the Covid-19 Pandemic ends. At each new stage of life, the importance 

of self-regulation skills became apparent as the foreign language students in the 

preparatory class demonstrated how to deal with challenges, control their emotions, and 

take advantage of opportunities around them. 

 

4.5. Limitations and Recommendations for Further Research 

Future researchers may aim to expand the scope of this research by implementing 

more comprehensive data collection methods with students. In addition to the SRFLL 

and ASTDL surveys used in this study for foreign language students, interviews and 
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written expressions of students could be included. The number of participants is also 

limited due to the Covid-19 pandemic. Furthermore, student demographic information 

could be expanded. This study focused only on foreign language students' self-

regulation levels and attitudes toward distance learning. Therefore, researchers could 

extend this perspective by including teachers' perspectives in future studies. Moreover, 

this study was conducted only in a preparatory class at a university in Turkey. Future 

studies could examine this issue more inclusively using broader contexts. 
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