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ABSTRACT

AN INVESTIGATION INTO EFL LEARNERS’ PERCEPTIONS OF
VOCABULARY LEARNING STRATEGIES

Seyda ASLAN TUNGC

Master of Arts, Department of English Language Education
Supervisor: Dr. Aysun YURDAISIK DAGTAS
October 2020, 98 pages

Vocabulary learning, which is one of the most fundamental items of a language,
has claimed its popularity among other elements of a language in foreign language
learning. There have been many investigations about lexical gains of the students and
how they process it. Thus, the purpose of this study is to discover the perceptions of
students towards the importance of vocabulary learning and to detect students’
vocabulary learning strategies (VLS). A mixed method that includes a 5-point Likert
survey and semi-structured interviews with voluntary students were applied to increase
the fruitfulness of the collected data. 138 university preparatory students who will study
in the faculty of engineering, the faculty economics, administrative and social sciences
and translation department at a private university in Mersin participated in the current
study. Moreover, another objective of the current research is to enlighten the relationship
between students’ demographic differences and the strategies they use to learn
vocabulary. Students’ age, English proficiency, majors and gender were taken into
consideration as study’s variables. The results obtained through The Statistical Package
of Social Sciences software program (SPSS) and theme analysis of the interviews have
indicated that most of the preparatory learners strongly believe that learning vocabulary
is highly important in foreign language learning. Besides, statistical results demonstrated
that there is no statistically significant difference between students’ demographic
variables and their vocabulary learning strategies. It was also found that students favor
Metacognitive and Determination Strategies more than the other types of VLS such as
Social, Memory, and Cognitive Strategies while learning vocabulary.

Keywords: Vocabulary learning strategies, metacognitive strategies, determination
strategies, social strategies, memory strategies, cognitive strategies
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OZET

INGILIiZCEYi YABANCI DiL. OLARAK OGRENEN OGRENCILERIN
KELIME OGRENIMIi STRATEJILERINE YONELIK ALGILARINA YONELIK
BiR CALISMA

Seyda ASLAN TUNC

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dah
Tez Damsmani: Dr. Ogr. Uyesi Aysun YURDAISIK DAGTAS
Ekim 2020, 98 Sayfa

Bir dilin en temel 6gelerinden biri olan kelime 6grenimi, yabanci dil 6greniminde
bir dilin diger unsurlari arasinda popiilerligini kazanmustir. Ogrencilerin kelime
kazanimlar1 ve nasil isledikleri hakkinda bir¢ok arastirma yapilmistir. Bu nedenle, bu
calismanin amaci 6grencilerin kelime 6greniminin 6nemine iligkin algilarin1 kesfetmek
ve Ogrencilerin kelime 6grenme stratejilerini (VLS) tespit etmektir. Toplanan verilerin
verimliligini artirmak i¢in 5'li Likert anketi ve goniillii 6grencilerle yar1 yapilandirilmis
goriismeleri igeren karma bir yontem uygulanmistir. Arastirmaya Mersin'deki 6zel bir
universitede mihendislik fakultesi, iktisadi, idari ve sosyal bilimler fakiltesi ve ceviri
boliimiinde okuyacak 138 iiniversite hazirlik 6grencisi katilmistir. Ayrica, ¢alismanin bir
diger amac1 mevcut aragtirma dgrencilerin demografik farkliliklar ile kelime 6grenmek
i¢in kullandiklar: stratejiler arasindaki iliskiyi aydinlatmaya calismaktadir. Ogrencilerin
yaslari, Ingilizce yeterlilikleri, béliimleri ve cinsiyetleri, arastirmanin degiskenleri olarak
dikkate alinmistir. Anketin SPSS analizi ve goriismelerin tema analizi ile elde edilen
sonuglar, hazirlik 6grencilerinin ¢ogunun yabanci dil 6greniminde kelime 6grenmenin
¢ok onemli olduguna inandigini gdstermistir. Ayrica, istatiksel sonuglar 6grencilerin
demografik degiskenleri ile kelime &grenme stratejileri arasinda istatistiksel olarak
anlaml bir fark olmadigin1 gostermistir. Buna ek olarak, 6grencilerin kelime 6grenirken
Meta bilissel ve Belirleme Stratejilerini Sosyal, Bellek ve Biligsel Stratejiler gibi diger
VLS tiirlerinden daha fazla tercih ettikleri bulunmustur.

Anahtar Kelimeler: Kelime 6grenme stratejileri, meta bilissel stratejiler, belirleme

stratejileri, sosyal stratejiler, bellek stratejileri, biligsel stratejiler
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CHAPTER |

1. INTRODUCTION

In this chapter, background of the study, statement of the problem, purpose of the
study, research questions, and definitions of terms are included so as to introduce the main
points of the study. The current study specifically aims to understand the preparatory
learners’ perceptions of vocabulary learning strategies and its importance in learning

English.

1.1. Background of the Study

It is widely acknowledged that learning a foreign language is a long and highly
demanding process for language learners until they become proficient users of the
language. Language learners put a great amount of effort over a period of time, with the
aim to maintain the development of their language learning skills such as reading, writing,
listening, and speaking throughout this process. In this aspect, being a component of the
learning process, vocabulary, as suggested by Lewis (1993), “the core or heart of
language”, has its fundamental place in Foreign Language Learning (FLL) regarding the
mastery of a language. That is to say, without knowing the meaning of the words, it is
almost impossible to comprehend the intended meaning or communicate well. Taken into
consideration that FLL is based on the development of a considerable amount of
vocabulary, unfortunately, a noticeable amount of learners face challenges related to the
acquisition of vocabulary in their language study. They experience great difficulty due to
the lack of enough vocabulary knowledge, and as Meara (1980) points out, most of the
learners accept that vocabulary acquisition constitutes the largest of their problems in
learning a foreign language.

Although grammar has often been considered as a crucial constituent of language
learning, vocabulary has been emphasized a lot more in terms of learner competence. On
this issue, Ellis (1996) puts forward that vocabulary mistakes prevent learners from
understanding more when compared to grammatical mistakes made by them. Ellis’s
statement is affirmed by Vermeer (1992) in that the main part of learning a new language
contains learning new lexical items, and vocabulary knowledge acts as a key to mutual
understanding of the users of the language. In addition, Vermeer (1992) adds that

knowing grammar is not sufficient by itself to gain proficiency in language. Likewise,



McCarthy (1990) states that regardless of the success of the learners in grammar
knowledge, forming a meaningful communication in the second language without a
certain amount of words to express themselves cannot be managed successfully.

Along with the challenges that learners have concerning lexical items while
learning a foreign language, learners find themselves in need to overcome their problems
and act accordingly. Yet, no matter how they try to cope with the challenges on their
own, there are certain ways that they can be supported throughout their learning such as
making them aware of the use of strategies to learn, specifically vocabulary learning
strategies, since learning strategies assist the acquisition of vocabulary as well as
facilitating the second language acquisition and providing effective ways for learners to
become more autonomous in the course of learning.

Over the past few decades, there has been a remarkable focus on lexical
competence, applied linguistics and the influence of progress in language learning and
teaching; therefore, more teachers and researchers in the field are aware that vocabulary
acquisition and the use of strategies should be central in language programs (Fowle,
2002). In this regard, a considerable amount of studies, which have created insights into
both vocabulary learning process and the strategies that are employed by learners, has
been carried out by researchers. Among these studies, a number of researchers, namely,
Oxford (1990), O’Malley & Chamot (1990), Gu & Johnson (1996) and Schmitt (1997)
have proposed a range of classifications for VLS from their own perspectives; yet
Schmitt’s (1997) taxonomy has been implemented to fit the purpose of the research.
Schmitt (1997), divides VLS into two main groups as discovery and consolidation
strategies. The former refers to the strategies that learners use in order to learn the
meaning of a word when they see it for the first time whereas the latter is concerned with
strategies that are used by learners upon encountering the previously learned word for the

next time.

1.2. Statement of the Problem

Language learners generally acknowledge that vocabulary is of high importance
during their learning practices; however, they are also aware that learning new lexical
items establishes an overwhelming load on their shoulders. Many English as a Foreign
Language (EFL) students at university preparatory classes in Turkey also often face

difficulty in gaining proficiency in classrooms, particularly about vocabulary. In this



aspect, the need for strategy use in order to promote their lexical development, gain
autonomy and independence and self-direct their learning process has a pivotal role since
preparatory students are expected to pass a proficiency exam at the end of the academic
year and continue their studies in their departments.

Taking the abovementioned literature into consideration, in order to gain the
necessary independence and autonomy related to vocabulary learning and to facilitate
their current and future studies, it is essential that students at preparatory classrooms raise
awareness concerning the use of vocabulary strategies in their education. Therefore,
perceptions of students learning English in the preparatory program need to be identified
in terms of their use of vocabulary learning strategies. Furthermore, the findings obtained
from this study may shed light to teachers and curriculum designers at Foreign Languages
Departments of universities so that they may reach a better understanding of learner
needs, take the implications of the outcomes of the current research into consideration
during teaching English as a Foreign Language and help their students in their life-long

learning experiences in a better way.

1.3. Purpose of the Study

The purpose of the current study is to explore preparatory class learners’ use and
perceptions of VLS at a private university in Mersin. It specifically intends to find out the
types and most and least frequently adopted VLS. The research also concentrates on the
importance of VLS in foreign language learning from the preparatory class students’

perspectives.

1.4. Research Questions

Below are the questions that match the purpose of the current research:
1. What types of vocabulary learning strategies do university students employ?
2. Do the vocabulary learning strategies differ according to
a. gender
b. proficiency
c. age
d. major?
3. What are the experiences and views of preparatory students regarding vocabulary
learning strategies?



1.5. Functional Definitions of the Terms

Language Learning Strategies (LLS)
According to O’Malley and Chamot (1990), language learning strategies are

“special actions that each learner uses to understand new information effectively”.

Vocabulary Learning Strategies (VLS)

Catalan (2003) defines the strategy of vocabulary learning as:

Knowledge about the mechanism (processes, strategies) used aiming to learn
vocabulary as well as actions or steps that are taken by students a. to find out the definition
of unknown lexical items b. to retain them in long-term memory c. to remember them at

will d. to use them in spoken and written mode. (p. 56)



CHAPTER II

2. LITERATURE REVIEW

2.1. Introduction

Language learning strategies are a vital part of language learning since they
support the students during the process of their own learning as well as fostering an
individual’s self-government, self-rule and self-direction (Oxford & Nyikos, 1989, p.
291). Therefore, before examining the literature on VLS, this chapter is going to engage
in the early studies on language learning in Section 2.2 initially via including definitions
and taxonomy of language learning strategies. Section 2.3 proceeds with the literature
concerning the role of vocabulary in foreign language learning and the current studies.
Finally, Section 2.4 presents the definitions and classifications of VLS, following
previous studies carried out on VLS.

2.2. Language Learning Strategies

Numerous studies have been conducted related to Second Language Acquisition
for over the last few decades after the researchers moved their shift from teachers towards
learners. Skehan (1991, p. 285) describes this shift as an “explosion activity” in the field
of language learning and teaching. Hosenfeld (1979, p. 52) stated “instead of focusing
upon the teaching act and considering learning as adapting to this act, it is essential to
examine the learning act as a primary step, and view teaching as adapting to learning.”

Particularly, the developments in cognitive psychology have had contributions on
this gradual shift towards learner-oriented education; since from the cognitive
perspective, language learners were not regarded as passive recipients of the learning
process, but they were considered as active participants who directly and voluntarily
affected the learning process.

While learners were considered as the prominent components of the learning
environment thanks to learner-oriented education, instructors began to observe that some
learners were better at language learning than others, which triggered the need to
investigate the notion of the good learner. Therefore, since then, among all the studies on
LLS, the main attention has been on analyzing what good language learners do during

their learning process based on their self-reports or observations (Rubin and Wenden,



1987). Upon the continuous research carried out so as to determine the elements that
formed the notion of the good language learner, the studies revealed that the students who
displayed better performance in language learning were assumed to employ certain
strategies that assisted their learning process. Griffiths and Parr (2001) in their study
assert that the distinction between the successful and less successful learners is the
application of strategies.

In that sense, the notion of good language learners and the impact of their strategy
use in foreign language classrooms have held the attention for a few decades. Thus,
various researchers in the field have defined and classified language learning strategies,
which will be briefly presented in the following sections.

2.2.1. Definition of Language Learning Strategies

LLS have been described in the context of foreign language learning by various
researchers for decades. Wenden and Rubin (1987: 19) explain LLS as "any sets of
operations, steps, plans, routines used by the learner to facilitate the obtaining, storage,
retrieval, and use of information™. They expand their definition by adding that these
strategies enrich the improvement of the language system that the learner builds and
influence learning directly (1987).

Oxford (1990) later suggests a helpful definition, mentioning that LLS are
instruments that the learner adopts in order to help acquisition, retention, and usage of
information. She also expands this definition by including "specific actions taken by the
learner to make learning easier, faster, more enjoyable, more self-directed, more effective,
and more transferrable to new situations” (Oxford, 1990: 8). From Oxford’s (1990: 9)
perspective, LLS are composed of twelve features. First of all, LLS are non-observable
specific actions that are taken by the learner, including a variety of aspects of the learner
other than cognitive, and they are affected by different means. In addition to being flexible
and often conscious, they are problem-oriented, and they can be taught. Additionally, they
promote self-directed learning and communicative competence, increase the role of
teachers as well helping learning both directly and indirectly.

O’Malley and Chamot (1990) introduce another definition to the literature, which
is similar to Oxford’s (1990). They mention in their book that LLS are “the special
thoughts or behaviors that individuals use to help them comprehend, learn, or retain

information” (p. 85). Similarly, Nunan (1991, p. 168) perceives language learning



strategies as “the mental processes which learners employed to learn and use the target
language”.

On the other hand, Cohen (1996, 3) refers to strategies in two terms: strategies
adopted by learners to acquire new language as ‘second language learning” and methods
that are employed by learners to practice the existing language they have as ‘language use
strategies’. In this respect, Cohen (1996, 5) perceives learning strategies as a series of
actions that the learner prefers deliberately during learning processes, which may bring
actions taken to improve learning.

Taking all the above mentioned definitions into account, it can be concluded that
the change in foreign language learning from teacher-oriented towards learner-oriented
education has contributed to literature in certain aspects. Accordingly, related research
has paved the way to find out more about what language learners experience during their
learning processes, particularly about methods they employ while learning a foreign
language. In addition, the scholars with the proposed definitions for LLS share the
common view that no matter how they are adopted by the learners, they create a path to

promote learners’ language learning process.

2.2.2. Classifications of Language Learning Strategies

Strategies that language learners employ during language learning have been
identified and described by many researchers. As a consequence, a variety of scholars in
the field have proposed classifications for LLS, or also known as taxonomies. However,
many of these attempts to classify LLS reflect relatively similar categorizations with no
remarkable major changes. Nevertheless, studying them will definitely help language
teachers to understand LLS within a multi- aspect besides creating their own teaching
framework to improve their students’ learning in and outside the learning environment.

The most remarkable classifications of LLS are demonstrated in the following sections.

2.2.2.1. Rubin’s Classification of Language Learning Strategies

Considered as one of the pioneers of the LLS studies, Rubin differentiates between
direct strategies which influence learning directly and indirect strategies which promote
learning indirectly. Rubin’s (1987) classification consists of three major types, which are
Learning Strategies, Communication Strategies, and Social Strategies.



Learning strategies, which contribute to the language system directly, are grouped
into two particular kinds: 1. Cognitive Learning Strategies and 2. Metacognitive Learning
Strategies. Rubin (1987) addresses six Cognitive Learning Strategies, contributing
directly to the processes employed in language learning or problem solving in learning.
These strategies are clarification/ verification, deductive reasoning, memorization,
guessing/ inductive inferencing, monitoring, and practicing. These strategies refer to
direct analysis, transformation, or syntheses as the essential parts in problem solving.
Metacognitive Learning Strategies, on the other hand, are used to supervise, organize or
self-manage language learning. They have four sub strategies such as prioritizing,
planning, determining goals, and self-management.

The next category, Communication Strategies, do not directly contribute to the
language learning since the primary concern is on the phase of taking part in an oral
communication and having a clear understanding of the speaker’s intended meaning.
According to Rubin and Wenden (1987: 26), speakers tend to use these strategies when
they face with some difficulty in communicating, or when they are misunderstood by the
other speaker.

The last subcategory is Social Strategies. These indirectly contribute to learning
because they involve occasions where gaining, recalling, and direct use of language are

not required in the course of the language process (Rubin & Wenden, 1987, p.23).

2.2.2.2. O’Malley’s Classification of Language Learning Strategies

LLS are classified under three main groups as Metacognitive Strategies, Cognitive
Strategies, and Socio-affective Strategies by O’Malley, Chamot, Stewner-Manzanares,
Russo and Kipper, L. (1985).

As O’Malley et al. (1985) suggest in their LLS classification, Metacognitive
Strategies refer to the executive function. More precisely, they are strategies which
involve self-management, selective attention, self-evaluation and self-monitoring. The
second subgroup is Cognitive Strategies, which are based on the usage and conversion of
the learned information. Repetition, inferencing, organizing, summarizing, imagery,
deduction, and elaboration are the key factors led by Cognitive Strategies. Finally, Socio-
affective Strategies refer to peer interaction and native users of the language. These
strategies may be exemplified as collaboration, questioning in order to clarify a point,

rephrasing, and self-talk of the learners.



2.2.2.3. Oxford’s Classification of Language Learning Strategies

It may be essential to mention that Oxford’s categorization (1990) of language
learning strategies is considered as one of the most important strategy among all the
proposed ones. Ellis (1996) describes Oxford’s study as “the most comprehensive
classification of learning strategies to date” (p. 539). Similarly, Dornyei (2005) agrees
that it is the most universally approved classification.

Oxford (1990) incorporated each single strategy mentioned in the earlier studies
by various scholars into her own classification scheme. Following her first systematic
categorization proposed in 1985, she revised and introduced a new pattern called as The
Strategy Inventory for Language Learning (SILL) in 1990. SILL contained sixty-four
strategies that are subdivided into six sections, whose goal was to determine the frequency
of a learner’s strategy application. Oxford typified strategies as direct and indirect
strategies. The former is concerned with mental processes, and they are categorized under
three groups as memory, cognitive and compensation strategies whereas the latter
supports the learners indirectly while they focus, plan, and evaluate during the learning
process. Indirect strategies are formed under three subsections that are affective, social,
and metacognitive strategies. This categorization, by Oxford (1990, p.17) is presented in

Table 1 as follows:



Table 1.
Direct and Indirect strategies (Oxford, 1990)

10

DIRECT STRATEGIES
Memory Strategies

A. Creating mental linkages

B. Applying images and sounds
C. Reviewing well

D. Employing action

Cognitive Strategies

A. Practicing

B. Receiving and sending messages

C. Analyzing and reasoning

D. Creating structures for input and output

Compensation Strategies
A. Guessing intelligently
B. Overcoming limitations in speaking and writing

INDIRECT STRATEGIES
Metacognitive Strategies

A. Centering your learning

B. Arranging and planning your learning
C. Evaluating your learning

Affective Strategies

A. Lowering your anxiety

B. Encouraging yourself

C. Taking your emotional temperature

Social Strategies

A. Asking questions

B. Cooperating with others
C. Empathizing with others
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2.3. Vocabulary and Language Learning

Vocabulary is often stressed by researchers and educators in language learning.
Since the early 1980s, the role of vocabulary knowledge has gradually gained a stronger
awareness thanks to the concept of ‘communicative competence’. Palmberg (1986)
affirms this concept by stating that communicative approaches to foreign language are
generally learner-oriented, and these approaches highlight the significance of the practice
of lexical items in which the aim is to enable learners to meet the affordances to interact
with one another. In this sense, vocabulary, among all the skills, contains a vital position
in acquisition and sufficient vocabulary is needed so that meaningful communication can
be achieved. Similarly, McCarthy (1992) states that it is not possible to communicate
meaningfully in a foreign language when the user of the language lacks sufficient range
of vocabulary. Thus, it may be said that lack of variety of vocabulary use of the learners
may prompt certain challenges related to communication in using a foreign language. The
centrality of lexical knowledge and utilization of a language therefore requires a
perspective which is needed to be considered. As Richards and Renandya (2002) put
forward lexical knowledge serves as a center element of language aptitude and gives a
great part of the premise to students’ listening, reading, speaking and writing
performances. Similarly, Read (2004, p. 146) posits ‘... lexical items convey the
fundamental data heap of the implications they wish to understand and express.’

Besides the importance of vocabulary regarding communicative competence, two
alternative points for the centrality of lexical knowledge to second language acquisition
are put forward by Barcroft (2004) by mentioning students’ lexical development as a
distinguished dimension of L2 learning and as an important factor in attaining
grammatical knowledge. Thus, it would be comprehensive to say that the
abovementioned aspects validate the noteworthy role that vocabulary knowledge holds
when learning a language.

On the contrary, there have been conflicting views of scholars related to the
significance of vocabulary in language learning. In spite of its importance, it has been an
ignored area in foreign language teaching programs when compared with other aspects
of languages (Zimmerman, 1997). However, due to the fact that the quantity of focus on
vocabulary development in terms of both L2 research and pedagogy within the last
decades has reached a considerable extent, vocabulary is no longer disregarded
(Decarrico, 2001; Henriksen, 1999; Paribakht & Wesche, 1997). In this sense, it would
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also be comprehensive to emphasize the role of teachers in language classrooms in terms
of their contributions to learners’ vocabulary learning and development. More explicitly,
language teachers have a great responsibility of their own lexical development and active
involvement of their learners during the process of vocabulary acquisition in the learning
environment they build in and out of language classrooms. According to Nation (2008),
language teachers are in charge of leading learners in this process through motivating
them so as to attract their attention towards vocabulary study and providing them with

practical methods that would advance their lexical knowledge.

2.4. Vocabulary Learning Strategies

Nation (2001) points out that VLS has always maintained its role as an essential
component of language learning. Thus, scholars have worked on defining vocabulary
learning strategies in the context of foreign language learning, and they have proposed
classifications for vocabulary learning strategies. They have also investigated students’
vocabulary strategy application and contributed to the literature with valuable results. The

present section aims to briefly discuss the mentioned aspects related to VLS.

2.4.1. Definitions of Vocabulary Learning Strategies

A considerable number of definitions related to VLS in the literature have been
highlighted. Schmitt (1997) defines VLS as any actions to learn words. On the other hand,
Cameron (2001) describes VLS, in a more detailed way, as “actions that learners take to
help themselves understand and remember vocabulary” (p. 92). According to Nation
(2001), VLS are language learning strategies “which in turn are part of general learning
strategies” (p. 217). Another definition for VLS is given by Chamot (2005, p.112) as
“procedures that facilitate a learning task.” Chamot also adds that strategies are used
intentionally and they are operated based on the users’ aim. Brown (2007, p. 132), on the
other hand, sees VLS as “those specific attacks that we make on a given problem that
vary considerably within each individual”. Another definition by Naveh et al. (2001, p.
105) for VLS is these strategies are “a special instructional tool and way of going about
directly or explicitly as well as the independent word learning skills required to learn
words independently.” The last but not the least, from Catalan’s (2003) perspective, VLS
represent knowledge related to what learners do in order to learn the definition of the
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unknown words they encounter, keep those words in long-term memory, remember them
as they are required in comprehension, and use them in spoken and written discourse.
Regarding the abovementioned definitions provided by researchers in the field,
the common sense is that vocabulary learning strategies, no matter how implicitly,
explicitly, dependently, or independently they are adopted, support language learners

during language learning process.

2.4.2. Classifications of Vocabulary Learning Strategies

When classification of VLS is concerned, there has been a number of researchers
who have created various taxonomies; and as a result of their studies, both learners and
educators have gained insights regarding how vocabulary is learned and they have also
been enlightened about strategy application of learners while learning vocabulary.

One of the most prominent taxonomies that has contributed to literature and
language learning is by Oxford (1990). The scholar classifies vocabulary learning
strategies under two main sections as direct and indirect strategies. In her classification,
direct strategies include “Memory”, “Cognitive”, and “Compensation” strategies. She
suggests that memory strategies enable the learner to keep the new information in mind
and recall it while cognitive strategies are methods learners form in mind to assist them
to master and generate what they have learned in various ways. Finally, as for the
compensation strategies, learners make use of these strategies when there is an absence
of sufficient knowledge of the target language (Oxford, 1990). On the other hand, indirect
strategies, which do not relate to learners’ direct involvement but help them to regulate
their learning process, are subdivided into “Metacognitive”, “Affective”, and “Social”
strategies. While metacognitive strategies enable the students to arrange, organize, and
evaluate their learning, affective strategies help them gain discipline of their beliefs and
emotions as well as their motivations about learning. Of the indirect strategies, the last
one is social strategies, which boost the learners’ communicative skills through inquiries,
collaboration, and empathizing with others (Oxford,1990).

Another taxonomy was proposed by Gu and Johnson (1996). They presented 91
items of strategies under two major categories: “Metacognitive Regulation” and
“Cognitive Strategies”. These categories included six sub-categories: 1. Guessing
Strategies, exemplified as using grammatical clues or background information. 2.

Dictionary Strategies, which are used for looking up strategies, comprehension, or
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extended dictionary strategies. 3. Rehearsal Strategies that are about visual or oral
repetition, or using lists of words. 4. Note-taking Strategies, in which the focus is on
understanding or the usage of the meaning. 5. Encoding Strategies, which are related to
using word-structure, contextual, visual or auditory encoding, grouping, images, or
illustration. 6. Activation Strategies, which can be exemplified as recalling lists of facts
by making connections between common words using a figure, or retaining lists by means
of illustrations of particular places.

Apart from these classifications, Nation (2001) created a classification of VLS,
which is divided into three main groups. These are planning, sources, and processes,
where the focus is on lexical knowledge, the sources of vocabulary and the process of
attaining vocabulary. When looked into details, the first one, planning involves learners
selecting to which words they would specifically draw their attention, or to when they
would draw their attention. The learner starts with selecting the words and the elements
to consider about lexical knowledge, then continues with selecting the strategies, and
finally, plans repetition. At the sources stage, the learner analyses the words contextually
and consults a reference source like a dictionary in L1 or in L2 in order to gather
information about the words. Finally, the process stage involves the learner’s establishing
knowledge with noticing, retrieving and generating. Noticing, addressed by Nation, is
seeing the word that is aimed to be learned. Several examples for noticing are writing
down the target word in a vocabulary notebook, writing it down on a word card, or
repeating it orally. As for retrieving, the learner focuses on remembering the information
about words as it was formerly deposited. The final subcategory of processes stage is
generating. Generating is related to adding new aspects of knowledge to formerly learned
information by mind-picturing examples of words and analyzing words in addition to
using grids or scales.

Compared with the abovementioned taxonomies, Schmitt’s taxonomy (1997) of
VLS features a broader scope and is considered as more comprehensive according to
several researchers (Segler, Pain, & Sorace, 2002; Taka¢, 2008). Schmitt (1997)
developed his own taxonomy of vocabulary learning strategies based on Oxford’s (1990)
language learning strategy classification, which are Memory, Compensation, Affective,
Social, Cognitive, and Metacognitive Strategies. He grouped VLS under two main
headings: “Discovery” and ‘“Consolidation” Strategies. The first group involves
techniques that learners employ to discover the meaning of a new word when they first

see it. The second group is concerned with strategies that are useful to the learners so as



15

to reinforce the meaning of the word when they encounter it for the next time. The scholar
later divided the Discovery and Consolidation Strategies into subsections. Discovery
Strategies are illustrated under two subgroups as Determination and Social Strategies.
Determination Strategies are concerned with methods that language learners apply on
their own, in other words, without consulting a second party, in order to find out the
meaning of a word. These strategies may be exemplified as learners’ exploitation of parts
of speech, roots, or affixes of a word, associations with L1, inferring meaning from the
given context, analysis of pictures, photographs, or gestures, use of flashcards, wordlists,
and bilingual or monolingual dictionaries. The second group under Discovery Strategies
is Social Strategies. These strategies refer to learners’ interaction with others during the
process of vocabulary learning, and they can be exemplified as consulting the teacher for
the L1 translation, an example sentence, a synonym or paraphrase of a word. Additionally,
learners find out what the word means by asking their classmates or learn a new
vocabulary item by means of team-based activities. As for Consolidation Strategies,
which are utilized to remember the lexical items, are subdivided into four as Social,
Memory, Cognitive, and Metacognitive Strategies. Social Strategies consist of studying
and practicing the meaning of the previously learned word in a group, interaction with
native speakers of the language, and teacher’s checking student’s wordlists or flashcards
for accuracy. The next subgroup, Memory Strategies, are about connecting the word with
a previous individual experience, or its synonym or antonyms, associating the word with
its coordinates, imaging word for or meaning, using semantic maps, building word groups
or wordlists to study, and uttering the word aloud while studying. As mentioned earlier,
the third Consolidation Strategy, which covers the usage of wordlists, oral or written
repetition, keeping a vocabulary notebook, and tagging English labels on physical objects,
are examples under the umbrella of Cognitive Strategies. The final category in Schmitt’s
(1990) inventory of vocabulary learning strategies is Metacognitive Strategies, which are
used to control and evaluate vocabulary learning. They can be specified as learners’
application of word tests, studying at regular intervals, and use of media in English

Language through songs, movies, or news broadcasts.

2.4.3. Previous Research on Vocabulary Learning Strategies

VLS has been a growing interest as a research topic by a considerable number of

researchers for a couple of decades. Several research studies have been carried out for
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various purposes such as to determine the use and effectiveness of VVLSs of learners and
to discover variables that affect students’ strategy preferences such as age, gender,
characteristics, motivation, beliefs, culture, learning style (Catalan, 2003; Celik & Toptas
, 2010 ; Fan, 2003 ; Kalajahi,et al., 2012; Rahimy &Shams, 2012 ; Schmitt, 1997).

Various scholars have carried out studies to explore the frequency of VLS in a
rank from the least to the most commonly used. In the research conducted by O’ Malley
et al. (1990), participants employed “repetition” as the most common strategy; however,
strategies that involved a deeper manipulation of information such as making inference
or keyword method were found far less frequently used. Similarly, Lawson and Hogben’s
(1996) study revealed that learners employed easy repetition strategies more than the
elaborate strategies. Another research study concerned with the most frequently
employed vocabulary learning strategy and its usefulness was administered to a group of
95 Turkish EFL students by Celik and Topbas (2010). According to the study, participants
found metacognitive strategies as the most useful whereas they regarded social strategies
as the least useful. On the contrary, Doczi (2011) administered a questionnaire based on
Schmitt’s (1997) taxonomy. She investigated the role of VLS employed by Hungarian
secondary and tertiary level students. The comparative study exposed that learners
adopted social and metacognitive strategies less frequently.

Researchers have also conducted comparative studies so as to explore the
relationship between the usefulness and frequency of VLS. To give an example, Schmitt
(1997) carried out an extensive survey which involved 600 Japanese learners at different
ages, varying from junior high school, high school, and university students as well as
adult learners. The results of the study displayed that 85% of the participants used a
bilingual dictionary to discover the meaning of a word. Oral and written repetitions were
also found useful by the participants as the second and third commonly employed
vocabulary learning techniques. Regarding the outcomes of the survey, it should be noted
that learners at Japanese schools are presented English vocabulary through word lists, and
they memorize the words and grammar through repetition.

Apart from the aforementioned research studies, Gu and Johnson (1996)
investigated the correlation between VLS and its impact on learning. They administered
a questionnaire to 850 undergraduates who studied at Beijing University in China. The
questionnaire consisted of three sections which are demographic data, use of VLS, and
beliefs about vocabulary learning. The findings uncovered that the participants mainly

prefer to use strategies that focus on meaning more rather than strategies that involve
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memorization or repetition. Additionally, they reported that they adopt a combination of
strategies such as guessing, note-taking, using dictionary rather than single ones.

As for more recent studies on foreign language learners’ vocabulary strategy use,
Hismanoglu and Turan (2019) focused on the frequency of vocabulary learning strategy
use by 85 preparatory students at a state university in Turkey. The researchers
administered a scale developed by Kocaman and Cumaoglu (2014). They found out that
Turkish EFL students at preparatory program employed VLS at a medium level and
favored affective strategies more than other VLS. In addition, the results showed a
significant difference between individual variables such as students’ gender, proficiency
level, performance, and their application of VLS. Another research was conducted on a
group of 219 learners by Khresheh and Ruwaili (2020) aiming to understand the most
preferred VLS and the relationship between the VLS and students’ gender. Based on their
findings, the researchers concluded that students mostly preferred to use memory
strategies wheres they least frequently used cognitive strategies. Additionally, a
statistically significant difference was found between VLS application and gender of the
students; however, no significant disparity was found between gender and other strategies

of vocabulary learning.
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CHAPTER 111

3. METHODOLOGY

3.1. Introduction

The present study aims to explore preparatory class students’ experiences and
perceptions of VLS at a private university in Mersin. It specifically investigates the types
of VLS as well as the most and the least commonly adopted categories of VLS, based on
Schmitt’s (1997) Taxonomy. The present study also investigates the significance of VLS
in foreign language learning from the preparatory class students’ perspectives. The
researcher employed both quantitative and qualitative research methods to formulate the
research questions. Therefore, a mixed methods research methodology was applied in
order to reach more comprehensive results. This chapter provides information about the
methods that were used in order to collect the data and how it was analyzed. It also
presents details about the participants and setting of the study. Additionally, this chapter
gives information regarding the instruments that were adopted by the researcher during
the study. In the last section, the procedures related to data collection and analysis are
described in a detailed manner.

3.2. Research Design

The present research exploring EFL preparatory class learners’ experiences and
perceptions of VLS is a mixed methods descriptive study. The rationale behind the study
being descriptive is due to the fact that this type of study aims at defining a case
completely and carefully (Bliytlikoztiirk, Kilig Cakmak, Akgiin, Karadeniz, & Demirel,
2013). Additionally, according to Creswell (2003), data obtained qualitatively enables the
researcher to exceed the statistically gathered results, but it also allows the researcher to
understand the respondents’ perspectives in terms of behavioral aspects. From Tellis’s
(1997) point of view, the researcher will unearth the process and results of a phenomenon
by means of full observation, reconstruction, and analysis of the cases thoroughly. In
addition, the researcher will observe the events systematically, analyze, and present the
data that is collected over a period of time. In this manner, the data was collected both
quantitatively and qualitatively in the current study. The researcher aimed to reach a large

number of student perceptions on the significance and application of vocabulary learning
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strategies through questionnaires and in-depth data by conducting semi-structured

interviews.

3.3. The Context of the Study

The current research study was conducted at Toros University School of Foreign
Languages Department, in Mersin. Toros University is a foundation university, in which
English preparatory class programs have been available since 2009-2010 Academic Year.
Since then, the preparatory classes have been compulsory regarding departments which
are Psychology, Business, International Trade and Logistics, International Finance,
Electrical and Electronic Engineering, Industrial Engineering, Computer and Software
Engineering, Civil Engineering, and Translation. At the beginning of the academic year,
an English Proficiency Exam is held, which students are required to take. Students who
obtain a passing grade of 60 or above may start their education in faculty departments.
However, students below the passing grade are obliged to take a placement test so as to
be placed in the appropriate level (Al, A2, B1) classrooms, and they receive a complete
academic year of preparatory English Language Education. All levels are expected to
reach B2 (Upper-Intermediate) level at the end of the academic year. Lessons in School
of Foreign Languages focus on all skills in an integrative way. Students have 22-24 lesson
hours of English courses depending on their levels per week. These lessons are based on
receptive skills such as listening and reading, and also productive skills such as writing
and speaking. Students are also taught ‘Use of English’ lessons under the course called
Main Course. Main Course covers the majority of the schedule, with a total of 15 lesson
hours a week whereas each of the other courses are 3 or 4 lesson hours a week. The
students do not have a separate vocabulary instruction, but they are taught vocabulary
implicitly or explicitly through reading texts, listening or speaking activities as a part of

their instruction.

3.4. Participants

Initially, the official permission was obtained from the administrative council of
the School of Foreign Languages (Appendix 7). Following that, the questionnaire was
implemented in the 7th week of the academic year, within a 20-minute- allocated time.
The data was collected from a total of 138 participants through random sampling. 74 male

and 64 female students participated in the study. 123 of the participants aged between 18-
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23 while 12 of them aged between 24-29. There were also 3 participants whose ages
ranged from 30 and above. As for the participants’ English proficiency levels, 40 students
from A1 level, 81 students from A2 level, and 17 students from B1 level participated in
the study. Additionally, out of 138 participants in total, 65 of them would study at the
Faculty of Economics, Administrative and Social Sciences, 68 would study at the Faculty
of Engineering, and 5 students would study Translation at the School of Foreign
Languages the upcoming academic year, as presented in Table 2.

All the participants were ensured beforehand that the demographic data they
would present in the questionnaire would be only for the purpose of the study and be kept
confidential.

As for the qualitative data of the study, interviews were held in the 8" and 10%"
week of the academic year. Four students from each level (Al, A2, B1), with a total of
twelve participants, were purposefully selected on a voluntary basis for the interviews.
The rationale behind purposeful sampling was because interviews are used to display self-
examination or analysis of the participants’ own thoughts, impressions, and feelings. The
participants’ accurately expressing their perceptions on VLS is of great importance. In
this sense, the researcher asked the instructors for their opinions regarding the most
appropriate students who would take part in the interviews, from which in-depth data

could be received.

Table 2.
Distribution of the Participants according to Variables

Gender Age Proficiency Level Department
Male (n. 74) 18-23 (n. Al (n. 40) Economics,
Female (n. 123) A2 (n. 81) Administrative
64) 24-29 (n. 12) | B1(n.17) and Social Sciences (n.
30+ (n. 3) 65)
Engineering (n. 68)
Translation (n. 5)
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3.5. Data Collection

In the current mixed methods study, the methods used to gather data were a survey
and interview. For the quantitative data, the instrument utilized in the survey was a 58-
item questionnaire based on Schmitt’s (1997) taxonomy for vocabulary learning
strategies, which was designed specifically for the purpose of the study. As for the
qualitative data, the questions of the semi-structured interview were in line with the parts

of the questionnaire. Further information about the two instruments are provided below.

3.5.1. The Questionnaire

The questionnaire administered in the research was adapted from the vocabulary
learning strategy classification based on Schmitt’s (1997) taxonomy. The necessary
adaptations such as explanations and exemplifications were made so that the items could
be appropriate regarding the participants’ background knowledge, competence level, and
learning environment. Additionally, it was translated into L1 (Turkish) to avoid any
confusion or misunderstanding (Apari, 2016). The researcher of the current study
administered the questionnaire that was adapted by Apar1 (2016).

Schmitt’s (1997) taxonomy of VLS involves a total of 58 strategies (14 for
discovery and 44 for consolidation). It is divided into six strategy groups: determination
strategies (9 items for discovery), social strategies (5 items for discovery), social
strategies (3 items for consolidation), memory strategies (27 items for consolidation),
cognitive strategies (9 items for consolidation) and metacognitive strategies (5 items for
consolidation).

The vocabulary learning strategy questionnaire consisted of two parts. Part | was
designed to gather information about the respondents’ about age, gender, the faculty
department they would study, and their opinion about the importance of learning
vocabulary in learning English whereas Part 1l of the questionnaire included the
respondents’ use of vocabulary learning strategies. The 58-item questionnaire was
applied so as to unearth the types and frequency of VLS Toros University preparatory
class students employed. A 5 point Likert scale (5= always use it; 4= often use it; 3=
sometimes use it; 2= rarely use it; 1= never use it) was used in order to indicate the

frequency of the strategy use.
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3.5.2. The Interviews

The qualitative data was collected through semi-structured interviews. The
interviews were conducted face to face, and the questions were in parallel with the goal
of the research and content of the questionnaire. The semi-structured interview involved
five open-ended questions in total. More precisely, the questions were specifically
designed to reveal the participants’ experiences and perceptions concerning the
importance of learning vocabulary and the strategies they employed to learn and
consolidate the words. The interviews were conducted with a total of 12 participants so
as to gather information regarding the respondents’ perceptions of VLS. Furthermore, to
make the participants express their opinions on VLS use comprehensively, and to ensure
a friendly and secure atmosphere, the interviews were carried out in L1 (Turkish).

3.6. Data Collection

In the context of the current investigation, mixed method has been selected to
gather data. The current study aims to examine and portray the VLS types that learners
adopt and to represent self-reported data upon the significance of VLS in learning English
while coping with unfamiliar vocabulary items. It also aims to understand whether
individual variables such as gender, proficiency level, age, and major have an influence
on students’ application of VLS. Hence, both VLS questionnaire and one-to-one semi-
structured interviews were used since they were assumed to be the appropriate methods
for data collection in this study.

As it was stated before, the current study was carried out at Toros University
School of Foreign Languages Department. The questionnaires were administered to a
total of 138 participants by the researcher and instructors during class time on 31%
October, 2019. The participants were first assured that the information they would
provide in the survey would stay confidential, and then given approximately 20 minutes
for the completion of the questionnaire. After the implementation of the questionnaires,
the researcher interviewed a total of twelve participants, on a one-to-one basis, on 5" 6",
7t 19t 20" November, 2019, within the office hours at the researcher’s office. Before
the interview, the researcher provided each participant with the essential details such as
the aim of the research, the fact that they would be audio-recorded during the interview,
and they were asked to fill in a consent form. They were also assured that pseudonyms
would be used instead of their real names in the study.
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3.7. Data Analysis

The data in the present study was obtained through two different instruments
during the research, and it was analyzed both quantitatively and qualitatively. Statistical
Package for the Social Sciences (SPSS) was used in order to analyze the quantitative data.
First, the quantitative data was analyzed using descriptive statistics. Before carrying out
t-test and ANOVA tests, the statistical distribution of the data was checked and it was
observed that the data collected from the underlying population is normally distributed.
Following the analysis of the questionnaires, the interviews that were conducted with the
students were analyzed qualitatively. As mentioned before, the interviews were audio-
recorded so that the researcher could easily transcribe the data word by word. Upon the
interviews transcribed verbatim, they were subjected to content analysis. Consequently,
data regarding the participants’ experiences and perceptions of VLS was presented.

3.8. Reliability

In order to assure the validity and reliability of the instrument adopted in the study,
the researcher initially reviewed the related literature and took the commonly acceptable
scale into consideration. As stated, the questionnaire used in the current study was based
on Schmitt’s (1997) VLS Taxonomy, and it was adapted by Apari (2016) by means of
essential modifications such as exemplifications, explanations, and translation into the
Turkish Language so as to avoid any kind of misinterpretation or confusion. Additionally,
experts in the field were consulted during the adaptation and translation of the scale to
ensure face and content validity. As for the reliability of the instrument used, the
researcher checked the Cronbach Alpha values, which are presented in Table 3 below.

Table 3.
Internal Consistency Coefficients of Each Strategy Dimension of the Scales

Scale Dimensions Number of Cronbach’s
Iltems
To discover the meaning  Determination Strategy 9 .603
of a word
Social (Discovery) Strategy 5 672
Social (Consolidation) Strategy 3 548
To consolidate the Memory Strategy 27 .886

meaning of a word once

it has been encountered
Cognitive Strategy 9 .796
Metacognitive Strategy 5 577
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As can be seen in Table 2, Determination Strategy has a value of .603 and Social
(Discovery) Strategy has a value of .672. Besides, Cronbach’s Alpha value for Memory
Strategy is .886, and as for Cognitive Strategy, Cronbach’s Alpha value is .796.
Therefore, the values presented show that the scale is reliable since they are greater than
.60. Social (Consolidation) Strategy, having a value of .548, and Metacognitive Strategy
which has a value of .577 are considered acceptable in terms of the reliability of the scale

since values are between .50 and .60.
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CHAPTER IV

4. FINDINGS

4.1. Introduction

The aim of this study is to understand the perceptions and experiences of students
at Toros University Foreign Languages Department regarding VLS. The study also aims
to unearth the students’ perceptions on the importance of vocabulary learning as well as
investigating whether gender, age, major, and proficiency level have an impact on
students’ application of VLS. First, the descriptive results of the quantitative analysis are

discussed. Then, the qualitative results of the study are presented through interpretations.

4.2. Results from the Questionnaire
4.2.1. Perceptions on the Importance of Vocabulary Learning

Considering the research with the purpose of discovering experiences and
perceptions of EFL students related to VLS, the participants were asked to respond on a
5 point Likert scale ranging from 1= Not important at all, 2= Somewhat important, 3=
Important, 4= Quite important, 5= Extremely important in Part | of the questionnaire.
After applying “Descriptive” test for the first research question in SPSS, Table 4 below

was drawn in line with the results.

Table 4.

The Importance of Vocabulary Learning
Items Percentage
Not important at all % 7
Somewhat important % 4.3
Important % 9.4
Quite important % 22.5
Extremely important % 63

As it can be seen in Table 4, when asked to a total number of 138 students about
how important they think vocabulary learning is in FLL, the majority of the students think

vocabulary learning is extremely important, with a percentage of 63 whereas only 7% of
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the respondents consider that it is not important at all. Therefore, the role of learning
vocabulary is of high importance in learning a foreign language according to the majority

of EFL students studying at School of Foreign Languages at Toros University.

4.2.2. Descriptive Results of the Scale by Strategies

To unearth the perceptions of EFL students about VLS, the participants were
asked to determine the types of VLS they employ for the discovery and consolidation of
a lexical item. In this section, the descriptive results that indicate the frequencies for the
types of strategies and each strategy with items are presented.

The scale used in this study consists of six strategies with a 5-point Likert type.
The results of the descriptive analysis of the strategies, Determination, Social
(Discovery), Social (Consolidation), Memory, Cognitive, and Metacognitive, are
summarized in Table 5. below:

Table 5.

Descriptive Results for the Strategies

Strategy Number of Items Mean Standard Deviation
Metacognitive 5 3.36 .798
Determination 9 3.35 615
Social (Discovery) 5 3.18 .851
Cognitive 9 3.01 .819
Memory 27 2.78 .644
Social (Consolidation) 3 2.55 .960

This finding shows that students make use of Metacognitive Strategies (M=3.36)
most, which may be exemplified as learning vocabulary through media in the English
language and reviewing lexical items by means of tests as well as doing vocabulary
revision. As for the next most frequently utilized strategy, Determination Strategies
(M=3.35), it is apparent that students often analyze roots and parts of speech of a word as
well as they benefit from dictionary use in order to enhance their vocabulary learning.
Additionally, students often learn the meaning of new words by asking for definition from
their teacher or classmates, which may be given as an example for Social (Discovery)
Strategy (M=3.18). Nevertheless, students use Cognitive Strategies, which involve
repetition and taking notes for the previously learned lexical items less frequently than
the aforementioned strategies. Additionally, students utilize Memory Strategies (M=2.78)
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less frequently in order to consolidate the words that they learn previously. In other words,
they do not frequently reinforce the lexical items by strategies such as association of
words with personal experience, images, or semantic maps. Finally, student rarely use
Social (Consolidation) Strategy (M=2.55), which involves group work activities and
communication with native speakers of English.

4.2.3. Findings on Determination Strategies

Determination Strategies, the first subcategory under the main category of
Discovery Strategies, are illustrated in nine items. Table 6 below indicates the responses
given to these items.

Table 6.

Determination Strategies

Items Never Rarely Sometimes Often Always Mean

6. | use a bilingual dictionary to find

0
out the meaning of the new word. b8 36 13 196 %58 411

5. | try to guess the meaning of the
unknown word from the textual % 4.3 3.6 18.1 26.8 471 4.08
context in which the word appears.

4. | analyze any available pictures

and gestures accompanying the % 5.1 8.0 18.8 31.2 37.0 3.86
word.

3. | check for the L1 cognate of the % 116 116 3.9 0.3 326 350
new word.

1. I analyze the part of speech of the

% 2 22.5 29 29 12.3 3.16
new word to guess
its meaning.
2. | analyze the affixes and the root % 101 225 99.7 295 15.2 310

of the new word

when guessing its meaning.

8. I learn the word through English-

0
L1 wordlists. % 18.1 203 275 20.3 13.8 291

7. 1 use a monolingual dictionary to
find out the meaning of the new % 225 254 15.9 16.7 19.6 2.85
word.

9. I infer the meaning of the word
from the flash cards shown by the % 283 225 21.7 16.7 12.3 2.59
teacher in class.

As it can be seen in Table 6 above, students stated that they always used a Turkish-
English or English- Turkish dictionary in order to learn the definition of a new word.

Therefore, Item 6 | use a bilingual dictionary to find out the meaning of the new word is
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the most frequently employed determination strategy with the highest mean score (M=
4.11). Students also stated that they tried to guess the definition of the unknown word
from the textual context in which the word appears (Item 5, M= 4.08) followed by a mean
score of 3.86 for item 4 | analyze any available pictures or gestures accompanying the
word. Additionally, Item 3 I check for the L1 cognate of the new word with a mean score
of 3.50, Item 1 I analyze the part of speech of the new word to guess its meaning with a
mean score of 3.16, following Item 2 | analyze the affixes and the root of the new word
when guessing the meaning with a mean score of 3.10 were stated by the students
regarding the use of Determination Strategies, which are employed by students in order
to discover the meaning of a new word. On the other hand, the results demonstrate that
students employ Item 8 I learn the word through English-L1 wordlists with a mean score
of 2.91 and Item 7 | use a monolingual dictionary to find out the meaning of a new word
with a mean score of 2.85 less frequently than the aforementioned Determination
Strategies. Above all, the least frequently employed determination strategy is Item 9 |
infer the meaning of the word from the flash cards shown by the teacher in class with the
lowest mean score (M= 2.59).

When the results are taken into consideration, it can be inferred that students mostly
prefer to learn new words by translating the words into English or Turkish through
bilingual dictionaries. In addition, they often use the strategies of guessing the meaning
of the words from the context they are provided and associating Turkish equivalences of
the English words, accompanying the analysis of the part of speech or the root of the new
words while learning new vocabulary. On the contrary, they rarely prefer to go over
English-Turkish wordlists and use an English-English dictionary when they want to learn
the meaning of a new vocabulary item. Finally, students almost never try to deduce

meaning from the flash cards that are shown by their teacher in the classroom.

4.2.4. Findings of Social Strategies (Discovery)

Social Strategies are the second sub-category of Discovery Strategies. The
category has five items presenting the distributions of the participants’ opinions.
Table 7.
Social Strategies (Discovery)

Items Never Rarely Sometimes Often Always Mean
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1. I ask the teacher for the L1

) % 116 109 225 239 31.2 3.52
translation of the new word.
4. | ask classmates for the meaning of
% 152 123 217 232 275 3.35
the word.
2. | ask the teacher for a paraphrase or
% 123 16.7 268 275 16.7 3.19
synonym of the new word.
5. | discover the meaning of a new
o 145 16.7 246 275 16.7 3.15
word through group work activity. %
3. | ask the teacher for a sentence
% 16.7 268 341 13 94 2.71

including the new word.

According to Table 7, the most frequently used Social Strategy with the highest
mean score (M= 3.52) is Item 1 | ask the teacher for an L1 translation of the new word.
Another frequently used strategy is Item 4 | ask classmates for the meaning of the word
with a mean score of 3.35, following Item 2 | ask the teacher for a paraphrase or synonym
of the new word with a mean score of 3.19. Students also stated that they employed Item
5 I discover the meaning of a new word through group work activity with a mean score
of 3.15. On the contrary, Item 3 | ask the teacher for a sentence including the new word
is the least frequently used strategy among Social Strategies with the lowest mean score
(M= 2.71).

These findings show us that when students encounter a new word for the first time,
they almost always ask their teacher to give the Turkish equivalent of the word, and often
ask their teacher to provide them with a paraphrase or similar meaning to the new word
they encounter. Additionally, they often make use of the classroom environment, in which
they consult their friends about the definition of a new word. However, they rarely ask

their teacher for an example sentence in which they could see the target word.

4.2.5. Findings of Social Strategies (Consolidation)

Social Strategies, under the umbrella of Consolidation Strategies in the
questionnaire, has three items which illustrates the descriptive results of the opinions of

the students related to the mentioned strategy use.

Table 8.
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Social Strategies (Consolidation)

Items Never Rarely Sometimes Often Always Mean
8. I try to use the new word in

interactions with native- % 283 123 203 21 181 2.88
speakers.

6. | study and practice the
meaning of aword inagroupin % 283 246 26.1 16.7 4.3 2.44

class or outside class.

7. | keep wordlists/flashcards
and my teacher checks

% 355 239 167 181 58 2.34
students’ flash cards or

wordlists for accuracy.

It can be understood from Table 8 that the most frequently used Social Strategy to
consolidate the previously learned word is Item 8 I try to use the new word in interactions
with native- speakers with the highest mean score (M= 2.88). Another frequently used
strategy is Item 6 | study and practice the meaning of a word in a group in class or outside
class with a mean score of 2.44. These findings show us that students are almost always
in an effort to use the new words they have learned before in social settings such as while
communicating with native speakers of English and doing vocabulary revision with their
classmates in or outside the classroom. On the other hand, Item 7 “I keep
wordlists/flashcards and my teacher checks students” flashcards or wordlists for
accuracy has the lowest mean score (M= 2.34). Given the fact that nearly 36% of the
students almost never employed Item 7, it can be inferred that students lack the
opportunity to benefit from flash card use while revising vocabulary either on their own

or by the help of their teacher.

4.2.6. Findings on Memory Strategies

Having 27 items, Memory Strategies cover the largest place among the
Consolidation Strategies in the questionnaire. Table 9 reflects the students’ responses

related to those 27 items.

Table 9.
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Items

Never

Rarely

Sometimes Often Always

Mean

15. I study the sound of a word
carefully.

2.9

7.2

20.3

22.5

47.1

4.03

14. | study the spelling of a word
carefully.

%

3.6

5.1

21.7

26.8

42.8

4.00

24. | connect English words of
similar form and meaning in my first
language.

%

8.7

10.9

19.6

27.5

33.3

3.65

16. | say the new word aloud when
studying.

12.3

18.1

15.9

18.1

355

3.46

9. | use some memory techniques
such as the Loci Method which uses
visualization to organize and recall
information. For example, |
remember the words by visualizing
their locations or place.

11.6

15.9

18.8

254

28.3

3.42

4. | associate the word with its
coordinates (related words).

10.1

15.2

26.8

27.5

20.3

3.32

12. | use new words in sentences to
consolidate their meaning.

%

9.4

14.5

34.1

24.6

17.4

3.26

25. | learn a new word together with
an idiom associated with it.

0

13

16.7

23.9

24.6

21.7

3.25

3. I connect the meaning of a word
to a personal experience.

13.8

18.1

28.3

21.7

18.1

3.12

22. | analyze the part of speech of
the word (noun, verb, adjective,
adverb, linker, etc.) to remember it

%

24.6

18.8

31.2

15.2

10.1

2.96

13. | group words together within a
storyline, i.e. “cats”, “like”, “fish”;

EEENT3 2 G

“ice-cream”, “tastes”, “good”.

23.9

16.7

29.7

17.4

12.3

2.77

5. | connect the word to its
synonyms and antonyms.

%

145

28.3

33.3

145

9.4

2.76

27. | use semantic feature grids; for
instance: car, train,
plane=transportation; cat, dog,
bird=pets

%

23.2

23.9

21.7

18.8

12.3

2.73



21. | analyze the affixes and the root
of the word to remember it.

0

23.9

19.6

30.4

16.7

9.4

32

2.68

23. | paraphrase the meaning of a
word to consolidate the word.

14.5

23.2

27.5

21

13.8

2.67

1. I study the new word with a
pictorial representation of its
meaning: through photographs,
images or drawings.

31.2

15.2

23.9

15.2

145

2.66

10. I group the words together to
study them; i.e. | relate the new
word to other words from the same
class, same meaning or same family.

27.5

18.8

21.7

23.2

8.7

2.66

20. I think of a L1 word that sounds
like the new word and then think of
a visual image combining the
meaning of the new word and the
meaning of the L1 word.

38.4

13

19.6

8.7

20.3

2.59

2. | study the word by forming an
image of its meaning.

26.8

20.3

29.7

13.8

9.4

2.58

19. I note the form of a word and
make the configuration of it. For

example, “I like watermelon.”

33.3

19.6

21

13.8

12.3

2.52

26. | use physical action to enhance
memorization of a new word.

42

16.7

18.8

13.8

8.7

2.30

17. I image the word form to learn it
thoroughly; i.e. the word “z00”
looks like the number “200”.

55.8

15.2

13

1.97

11. I group the words together
spatially on a page or notebook by
forming geometrical patterns like
columns, squares, triangles,

circles.. .etc.

49.3

26.8

145

3.6

5.8

1.89

18. | underline the initial letter of the o

word.

0

71

15.2

9.4

0.7

3.6

1.50
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As can be seen in Table 9, the most frequently used Memory Strategy is Item 15
| study the sound of a word carefully with the highest mean score (M= 4.03). According
to the results illustrated, 47.1% of the participants stated that in order to consolidate the
word they have previously learned, they always pay particular attention to the sound of
it. The results also indicate that Item 14 | study the spelling of a word carefully, with a
mean score of 4.00, and Item 24 | connect English words of similar form and meaning in
my first language, with a mean score of 3.65 are frequently adopted strategies by students
in order to consolidate the word they have previously learned in addition to Item 16 | say
the word aloud when studying with a mean score of 3.46.

On the other hand, as the table demonstrates, students stated that rarely used Item
6 | use semantic maps (word trees) and Item 17 | image the word form to learn it
thoroughly, sharing the same mean score of 1.97. Another less frequently adopted
strategy, with a mean score of 1.89, stated by students is Item 11 | group the words
together spatially on a page or notebook by forming geometrical patterns like columns,
squares, triangles, circles etc. The least frequently employed strategy among Memory
Strategies is Item 18 I underline the initial letter of the word with the lowest mean score
(M= 1.50). The majority of the students (71%) stated that they never mark the first letter
of the word in order to reinforce the word they have learned.

4.2.7. Findings on Cognitive Strategies

Cognitive Strategies, which are related to consolidation of the previously learned
words, are composed of nine items. The distributions of the students’ responses are

demonstrated below.
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Table 10.
Cognitive Strategies
Items Never Rarely Sometimes Often Always Mean
9. | keep a vocabulary notebook. % 65 109 145 13 551 3.99
1. | repeat the word verbally. % 51 138 188 21 413 3.79
5. | take notes about the word in class. % 116 109 196 21 37 3.60
6. | revise the vocabulary section in % 145 167 203 196 29 331
my textbook.
2. | write the word several times. % 159 196 254 188 203 3.07
N rdlists and revise them t
3 US? word |s_sa d _ewse em o % 174 239 246 188 152 2.90
consolidate their meaning.
4. | use flash cards with the
representation of the word to % 428 159 196 138 8 2.28
consolidate meaning.
7. | listen to tapes of word lists. % 406 268 188 7.2 65 212
A English labels on physical
8. 1 put English labels on physica % 558 13 13 101 8 2,01

objects to enhance memory of a word.

As stated by Table 10, Item 9 | keep a vocabulary notebook is the most frequently
adopted strategy among the Cognitive Strategies with the highest mean score (M= 3.99).
55.1% of the respondents stated that they almost always used a vocabulary notebook to
write down the new vocabulary items they learned so as to consolidate them. Another
frequently employed strategy is Item 1 | repeat the word verbally, with a mean score of
3.79. Respondents also stated that they used Item 5 | take notes about the word in class,
which has a mean score of 3.60, following Item 6 | revise the vocabulary section in my
textbook with a mean score of 3.31. In order to remember the previously learned words,
the respondents declared that they used Item 2 | write the word several times, having a
mean score of 3.07 as well as stating the use of Item 3 I use wordlists and revise them to
consolidate their meaning, which has a mean score of 2.90. Additionally, Item 4 | use
flash cards with the representation of the word to consolidate their meaning was stated
by the respondents with a mean score of 2.28. The respondents also affirmed that they
employed Item 7 | listen to tapes of wordlists, having a mean score of 2.12. On the other
hand, Item 8 | put English labels on physical objects to enhance memory of a word is the
least frequently adopted with the lowest mean score (M= 2.01). 55.8% of the students
stated that they almost never preferred to write English equivalents of the words on

physical objects in order to keep them in their memory.
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These findings show us that the majority of the students store the vocabulary items
they learned before in a notebook to reinforce the lexical items. They also make use of
oral repetition of the words quite often so as to be able to remember them. Among other
cognitive strategies, students sometimes benefit from variety of techniques such as note-
taking, and revision by means of wordlists and textbook. However, regarding the use of
visual materials, they rarely revise vocabulary through flash cards, and they almost never
prefer to stick English labels on physical objects for a later review of the formerly learned

vocabulary items.

4.2.8. Findings on Metacognitive Strategies

The last strategy to consolidate a word which is previously learned in the
questionnaire is Metacognitive Strategies. There are five items in this strategy group. The

distributions of the respondents’ opinions are displayed below.

Table 11.

Metacognitive Strategies

Items .
Never Rarely Sometimes Often Always Mean

1. I use English-language media
) % 6.5 6.5 13 14.5 59.4 4.13
(songs, movies, newscasts, etc.).

5. I continue to study the word over
i % 152 15.2 28.3 18.8 225 3.8
ime.

3. | review the words that I’ve learned

in regular interval to enhance % 174 16.7 28.3 17.4 20.3 3.06
memorization.

2. | test myself with word tests. % 384 15.2 26.1 8.7 116 239
4. | skip or pass the new word. % 493 24.6 12.3 8.7 51 1.95

As maintained by Table 11, the most frequently used Metacognitive Strategy is
Item 1 | use English-language media (songs, movies, newscasts, etc.) with the highest
mean score (M= 4.13). According to the descriptive results, additionally, Item 5 |
continue to study the word over time, with a mean score of 3.18, was stated by the

respondents as well as declaring the use of Item 3 7 review the words I’'ve learned in
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regular interval to enhance memorization, having a mean score of 3.06. The respondents
also affirmed that they employed Item 2 | test myself with word tests, which has a mean
score of 2.39. On the contrary, Item 4 | skip or pass the new word is the least frequently
preferred strategy among the Metacognitive Strategies with the lowest mean score (M=
1.95).

When the findings are taken into consideration, it can be said that most of the
students almost always prefer to reinforce the previously learned vocabulary items by
listening to songs, watching movies, or following newscasts in English. In order to
memorize the words, they also often do vocabulary revision regularly. However, they
prefer to check vocabulary through tests less than the aforementioned techniques. In
addition, it can be inferred from the least frequently used strategy that students pay utmost
importance to the word when they encounter it again since they almost never move

onwards without remembering the word.

4.3. The Impact of Independent Variables on the Use of VLS

The second research question addressed intended to find out whether students’
gender, proficiency level, age, and department influenced their application of VLS. In
this aspect, with the purpose in mind, after applying One-Way ANOVA test, the results
for each variable are drawn in the tables below.

Table 12.
Strategies Gender N M S.D. T P

Determination Male 64 3.33 3.38 .539 102
Female 74 3.38 3.33 .548

Social Male 64 285 3.06 1.695 .349
Female 74 3.06 2.85 1.702

Memory Male 64 2.67 291 2,221 713
Female 74 291  2.67 2.211

Cognitive Male 64 2.87 3.17 2135  .342

Female 74 3.17 2.87 2.149
Metacognitive Male 64 3.28 3.46 1.335 .190
Female 74 346  3.28 1.316

Independent T-test Results for Subscales in terms of Gender
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Note: S.D. = Standard Deviation, P=Significance, *p<.05

In the light of Table 12, the effect of gender variable on subscales is illustrated.
There are 64 male and 74 female participants conducted this survey. Independent T-test
demonstrates that the significance results are higher than ,05 referring that there is no
meaningful difference among genders. Therefore, it can be understood that students’ use
of determination, social, memory, cognitive and metacognitive strategies do not have any

relationship with learners’ gender.

Table 13.
ANOVA Results for VLS in terms of Proficiency Level
Strategies Level Number  Mean S.D. F P
Determination Al 40 3.3528 54076  .200 819
A2 81 3.3402 .68185
Bl 17 3.4444 44618
Total 138 3.3567 61571
Social Al 40 2.9875 68862 .942 392
A2 81 2.9830 .76897
Bl 17 2.7206 73491
Total 138 2.9520 74225
Memory Al 40 2.7491 75315 493 612
A2 81 2.8304 .60346
Bl 17 2.6776 57687
Total 138 2.7880 .64498
Cognitive Al 40 3.0750 .78098  1.698 187
A2 81 3.0549 .80472
Bl 17 2.6732 .94238
Total 138 3.0137 .81974
Metacognitive Al 40 3.3650 91359 .056 945
A2 81 3.3778 77524
Bl 17 3.3059 64077
Total 138 3.3652 .79814

Note: *p<.05
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In this study, participants from various English proficiency levels were given a
survey. In this respect, Table 12 above presents results that display the correlation
between participants’ levels and their application of vocabulary learning strategies. Via
SPSS program, One-Way ANOVA test was applied. The results demonstrate that
significance values are higher than .05 meaning that there is no correlation between
students’ English Levels such as A1, A2, and B1 (framed in accordance with Common

European Framework), and use of vocabulary learning strategies.

Table 14.

ANOVA Results for VLS in terms of Age

Strategies Age Number Mean S.D. F P
Determination 18-23 123 3.3360 .58023 731 483
24-29 12 3.4907 .89073
30 and older 3 3.6667 .88889
Total 138 3.3567 61571
Social 18-23 123 2.9573 .75151 074 .928
24-29 12 2.9375 64733
30 and older 3 2.7917 .97093
Total 138 2.9520 74225
Memory 18-23 123 2.7654 .65034 .988 375
24-29 12 3.0370 .39323
30 and older 3 2.7160 1.19804
Total 138 2.7880 .64498
Cognitive 18-23 123 2.9837 .82041 814 445
24-29 12 3.2963 65191
30 and older 3 3.1111 1.44444
Total 138 3.0137 .81974
Metacognitive 18-23 123 3.3203 .78583 2.484 087
24-29 12 3.8500 66674
30 and older 3 3.2667 1.40475

Note: S. D= Standard Deviation, P= Significance, *p<.05
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The purpose of Table 14 is to display the effect of the age variable on students’
vocabulary learning strategies. The table also shows that there are some learners whose
ages are older than usual university student profile. Therefore, researcher desired to look
for if there is any correlation between learners’ strategies and age factor. One-Way

ANOVA test was done, and the result has concluded to be higher than .05.

Table 15:
ANOVA Results for VLS in terms of Department

Strategies Departments Number Mean S.D. F P

Determination F.E.A.S.S. 65 3,39 .58 1.940 .148
Engineering 68 3,28 .64
Translation 5 3,80 .25
Total 138 3,35 .61

Social FEASS. 65 3,07 .69 1.766 175
Engineering 68 2,83 a7
Translation 5 2,87 .87
Total 138 2,95 74

Memory FEASS. 65 2,87 .69 2.081 129
Engineering 68 2,68 .59
Translation 5 3,05 44
Total 138 2,78 .64

Cognitive FEASS. 65 3,09 .83 587 .558
Engineering 68 2,93 .78
Translation 5 3,02 1.16
Total 138 3,01 81

Metacognitive F.E.A.S.S. 65 3,38 .89 729 484
Engineering 68 3,32 .70
Translation 5 3,76 .66
Total 138 3,36 .79

Note: F.E.A.S.S.= The Faculty of Economics, Administrative and Social Sciences, S. D=
Standard Deviation, P= Significance, *p<.05
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The table 15 above depicts different majors of the participants who contributed to
this study. According to collected data, the number of students in The Faculty of
Economics, Administrative and Social Sciences, and Engineering seems to be very
similar, while the translation students are a few. The department differences among
students may have caused particular vocabulary learning strategies, however, in regard to
One-Way ANOVA test, significance values are higher than 0.05 referring there is no

meaningful association between the departments of students and strategies they apply.

4.4. Findings from the Interviews

This section provides qualitative data which was received from one-to-one
partially-structured interviews. As mentioned before, the oral interviews were conducted
on a voluntary basis. 12 students participated in the study, and each participant was
reassured about the confidentiality of the responses and that they would be used only for
the aim of the study carried out by the researcher. The interviewees were required to fill
in a consent form before the interview was done. Several participants felt worried that
their level of English was not sufficient to express themselves; however, the researcher
assured that the interview would be carried out in Turkish to avoid misunderstanding and
mistranslation.

As it was stated before, the primary purposes of the interviews were to deepen our
understanding regarding the views and experiences of university students’ vocabulary
learning. The findings are demonstrated under main and sub-themes. These sub-themes
are followed as: Determination, Social, Memory, Cognitive, and Metacognitive
Strategies. Therefore, the themes were linked with the strategy types in the VLS
questionnaire developed by Schmitt (1997).

4.4.1. Students’ Perceptions of Vocabulary Learning

The first interview question aimed at understanding learners’ perceptions
concerning vocabulary learning while learning a foreign language. The thematic analysis
of the interview transcripts demonstrated that students attributed a high degree of
importance to vocabulary learning. In addition, the respondents mentioned the reasons
why learning vocabulary constitutes a significant place in foreign language learning
process. The following table indicates the commonly stated reasons why learners consider

vocabulary learning important during foreign language learning process.
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Table 16.

Commonly Stated Reasons for Vocabulary Learning

Reasons

The importance of Learning  to comprehend and convey the intended meaning in a
Vocabulary sentence

to communicate with foreign people

to get better grades in tests

to be a global person

Several excerpts from participants’ reported data are provided below:

Participant 1. To me, vocabulary is very important in order to understand
something or someone in that language. If you do not know the definition of
words when you read a paragraph or listen to someone talking, you miss
almost the most important details in those sentences.

Participant 4: Learning vocabulary is important because | believe that only
with sufficient vocabulary, we can express ourselves better. For example,
even if a person cannot make a sentence like ‘Can you fetch me the water,
please?’, he or she can say ‘Water’ instead, and can be easily understood.
So, without words, we mean very little.

Participant 3: Perhaps the most important factor in learning a language is
vocabulary learning. When | speak with someone in English, if I cannot
convey my way of thinking to the listener just because | do not know the
exact word in English, | give up speaking. Lack of vocabulary affects my

way of expressing myself in the best way.

One of the most commonly stated reasons to learn vocabulary is to comprehend
and convey the intended meaning in a sentence. As can be seen from above-mentioned
statements, vocabulary is considered highly influential in expressing oneself in the best

way.
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Participant 11: Learning vocabulary is definitely important. For instance,
when you are abroad, good vocabulary knowledge helps you communicate
well.

Participant 9: Even if you make grammatically perfect sentences, foreigners
do not understand you if you have weak vocabulary. Therefore, it has a
prominent role in communication.

Participant 8: We do not learn vocabulary for the sake of education, but to
actively participate in the world of communication. For example, the more
you know words in English, the better you communicate with tourists around

or businessmen while doing business.

The above stated excerpts display that participants emphasize the role of

vocabulary knowledge in terms of communicative purposes with foreigners.

Participant 2: Learning vocabulary helps me get better grades in school
exams. | encounter a variety of words in exams, especially in reading and
listening tests. If I know the meaning of many of those words, | manage to
give the correct answers.

Participant 7: A good number of vocabulary is essential if you aim a good
result in a test. Think of TOEFL, IELTS or YDS (Foreign Language Exam)
exams. Many questions in those exams are best solved by knowing the

lexical items in texts.

As can be seen above, the respondents perceive that vocabulary knowledge and

size are important matters in one’s performance in language tests.

Participant 4: | believe that when you have strong vocabulary knowledge,
you use that language more successfully. And this brings you opportunities
that are endless in the world of business, politics, and almost every area. It
is much easier to be a global citizen.

Participant 12: Knowing a foreign language is best possible by having a
good number of words in your mind. With the help of a great vocabulary
size, you can live and work in any part of the world without being stuck in

just one country.
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As it can be clearly seen above, participants commonly express that knowing good

vocabulary paves the way to a global world.

4.4.2. Students’ Experiences of VLS

In accordance with the aim of the research, the interviewees were asked
about the strategies they employed so as to discover a new word and consolidate
it. When interview transcripts were analyzed, two main themes emerged: Basic
VLS employed by students and VLS preferred due to personal interests. More
explicitly, learners preferred basic strategies and strategies that appealed to their
personal interests during the discovery and consolidation processes of vocabulary
learning. Therefore, in this aspect, the following sections will reveal learners’

vocabulary strategy application by referring to Schmitt’s (1997) taxonomy of
VLS.

4.4.2.1. Commonly Employed VLS Strategies (Discovery)

The second interview question addressed to the participants was about
their preferences of strategy use in order to discover a new vocabulary item. When
responses were analyzed, it was found that students favored Determination
Strategies among Discovery Strategies. Looking the word up in a bilingual
dictionary and analyzing the part of speech of the new word to guess its meaning
are the most frequently adopted strategies based on the reported data. Guessing
the definition of the unknown word from the textual setting in which the word

emerges, is also another frequently employed VLS by the participants.
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Table 17.

Commonly Employed Discovery Strategies

Commonly - deducing meaning from
Employed context (DET5)
Discovery - analyzing part of speech of the
Strategies word (DET1)
- using a bilingual dictionary
(DET®6)

Some remarkable excerpts from the interview related to Discovery Strategies

among VLS are presented below:

Participant 5: When | see a new word, | check the context, and force myself
to deduce the meaning.

Participant 2: I try to understand the part of speech of the unknown word in
the sentence. | also analyze the prefixes and suffixes of that word. For
example, | think about the word ‘define’ and try to figure out the meaning
of the word ‘definition’. Next, I immediately check the meaning from the
dictionary on my mobile. | always pay attention to pronunciation and
collocations of the new word because you need to learn a word by all means.
Otherwise, you cannot use it effectively.

Participant 10: | always try to infer the meaning of the word from the context
first, but then I check the meaning in a bilingual dictionary.

Participant 7: My main technique to discover a new word is to look it up in
a bilingual dictionary. By this way, | make sure that I learn the definition

correctly.

During the interviews, the participants also added that they benefitted from digital
dictionary applications when they encountered a new word in English. The following
excerpts related to the use of digital, namely mobile phone dictionary applications, are

indicated below:



45

Participant 5: | often look new words up in my mobile dictionary. | find it
practical and useful because | can learn the Turkish meaning of words in a
short time.

Participant 10: Digital dictionaries are my favorite interest. They are also
time-saving. For example, | can reach definitions, derivations, or example
sentences more quickly when compared to paper dictionaries.

Participant 11: Mobile phone dictionary is handy, and it offers more than a
paper dictionary. It does not only provide you with definitions, but also it

teaches you how to pronounce the word correctly.

4.4.2.2. Commonly Employed VLS Strategies (Consolidation)

The third interview question posed to the participants aimed at identifying the
vocabulary learning strategies they employed in order to consolidate a previously learned
word. When the responses of the participants in the interviews were analyzed, ‘Social
Strategies’, ‘Memory Strategies’, ‘Cognitive Strategies’, and ‘Metacognitive Strategies’
were highlighted as the most frequently preferred strategies by the participants regarding
the reinforcement of the vocabulary items. The table below presents the commonly

preferred Consolidation Strategies by the participants:

Table 18.

Commonly Employed Consolidation Strategies

- communicating with native speakers
(SOC8)

- using the word in a sentence (MEM12)

- repeating the word loudly (MEM16)

- relating the word to a personal experience
(MEM3)

- writing the word multiple times (COG2)

Commonly Employed

Consolidation Strategies

- revising vocabulary sections in textbooks
(COG6)

- keeping a vocabulary notebook (COG9)
- using English-language media (MET1)
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As can be seen above, revising words through interactions with native speakers,
was mentioned by two of the interviewees. Both participants stated that they made use of
the Internet technology, namely chat sites and social media while reviewing vocabulary
with the native speakers of the language. The following interview excerpts present

students’ use of the mentioned strategy.

Participant 4: | have a lot of friends from various nationalities. We often
chat via social media. ... if you really want to improve your vocabulary,
that’s a perfect way to learn new phrases and practice the already learned
vocabulary items.

Participant 9: ... There are hundreds of people from different nationalities
on an application called Tandem. | teach them Turkish, and in return
practice English with them. | have learned as many new words as | have

learned from lessons.

Among the ‘Memory Strategies’, the descriptive analysis indicates that using new
words in sentences to consolidate their meanings, is one of the most frequently adopted
strategies. The following presents several interview excerpts that address the commonly

used ‘Memory Strategy’.

Participant 4. When | learn new words, | always use them in a sentence first.
Participant 10: We learn at least ten new vocabulary items a day. | choose
half of those words and try to use them in paragraph writing.

Participant 8: The best way to remember the words is to use them in your
own sentences. | always benefit from writing lessons as we have to write
paragraphs as homework every week. | think using a variety of words makes

my writing look rich and advanced.

Besides using new words in a sentence, the descriptive results revealed that
uttering the new word aloud was another commonly used strategy when students wanted
to remember the word that they had learned previously. Below are the interview excerpts

which address the use of the mentioned strategy.
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Participant 4. While | am studying the new words | have learned before, |
often repeat them loudly a couple of times.
Participant 12: Repeating the word loudly helps me focus on the meaning

and pronunciation.

Throughout the interviews, only two participants mentioned connecting the
meaning of a word to a personal experience, presented as follows:

Participant 1: | often make up short stories or write about my past experiences
using the words | learned in the lessons. This is really helpful to revise
vocabulary. It helps me see the same word again and think about their
meanings one more time.

Participant 5: Althoug# it doesn 't fit all contexts, I try to connect a few new
words | have learned with either my own past experiences, or experiences of
my friends or family members. This way, words stay in my mind with a sense
of meaning.

As it was mentioned before, the second frequently used strategy that the results
indicated was Cognitive Strategies. The majority of the participants mentioned that they
wrote the word a couple of times, reviewed the vocabulary parts in their textbook and
kept a vocabulary notebook when they wanted to consolidate the vocabulary items they
previously learned. The following excerpts are taken from the interviews:

Regarding writing the newly learned word several times, Participant 2 stated that:

Participant 2: | memorize the words better when | write them ten times.

Similarly, Participant 10 applies the same strategy in a larger extend by
incorporating writing the word several times with connecting the word to its synonyms
and antonyms.

Participant 10: To me, learning vocabulary is not only remembering the
meaning. You must pay attention to correct spelling, too. Therefore, | write
the most complicated ones on a piece of paper until I get the correct spelling.
In the meantime, | always try to recall the meaning, synonym, or antonym
of those word because words by using a range of vocabulary makes my
writing look elegant. Also, | get better grades in my listening and writing
exams.
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Another Cognitive Strategy that most of the participants frequently employed was
revising lexical items in the course book. Below are several excerpts from the reported
data.

Participant 5: | benefit a lot from my course books. The vocabulary is given
in separate sections in the units, and by this way, I can see them in groups
or under categories. When | want to study vocabulary before exams, | test
myself by looking at those sections and doing the related exercises at the
back of the course books.

Participant 3: |1 do my weekly vocabulary revision in my main course and
reading textbooks. They are given in lists with the meanings and example
sentences, so | can see everything as a whole about the unit.

Participant 11: There is a vocabulary section in our reading quizzes and
exams. So, | study the vocabulary parts in the book regularly.

As for the last commonly employed Cognitive Strategy, all the participants
mentioned keeping a vocabulary notebook when they were asked about what they did in
order to remember the words they learned.

Participant 11: Our teachers make us keep a vocabulary notebook for all the
skill lessons. At first, I thought it was a burden, but now I think it is a great
idea. Keeping a vocabulary notebook is far more useful for a foreign
language learner than using a notebook for everything he or she learns. |
do not only revise the words, but | also revise derivations of those words,
definitions, synonym, antonyms, and contextual meaning in sample
sentences. It is like a dictionary to me.

Participant 9: | have a vocabulary notebook for each lesson. I revise the
words regularly, focusing on their meaning, but some words are difficult to
remember, so | pick those up and write them again in my notebook, add

different example sentences.

The final Consolidation Strategy the respondents stated that they frequently

preferred to use was Metacognitive Strategies. The use of English-language media such
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as films, newscasts, or songs was the most commonly employed strategy reported by all

the interviewees.

Participant 9: I listen to my favorite songs in English and hear many words
that |'ve learned in my lessons. | have realized that | learn new words as
well as revising the previous ones.

Participant 4: | follow the world news first on a Turkish channel, and soon
after | watch the news on a British TV channel. | concentrate on the
vocabulary items that the presenters use. By this way, | find it easier to
understand the details and also give myself a chance to encounter the words
and phrases | have learned in classes. It has worked well many times.
Participant 7: | watch movies and TV dramas a lot and encounter many
familiar words. It is as helpful as revising vocabulary in my books and
vocabulary notebook.

Participant 4: Movies are like a teacher revising what you have learned in
lessons. | watch movies on a regular basis, sometimes with English subtitles
or without them. | often hear or see the same words that we are taught in
classes, so | pay attention to vocabulary used in the movies more often than

before.

4.4.3. Students’ Emotional Experiences during Vocabulary Studies

The present section is concerned with emotional experiences of learners while
learning lexical items. Therefore, the fourth interview question was addressed to the
participants in order to understand what learners feel when they encounter a new
vocabulary item. Besides, the fifth interview question was posed to unearth learners’
feelings when they see the word that they learned previously.

In the light of the responses given, the commonly stated positive emotions that
learners experience during the discovery and consolidation stages of vocabulary studies
were thrill and relief while the most common negative feelings were stated as anxiety and
disappointment. Table 19 below demonstrates the emotions that participants stated that
they emerge in the course of the discovery and consolidation of a vocabulary item.

Table 19.
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Learners’ Emotions during the Discovery and Consolidation of a Word

Positive Negative
Thrill Anxiety
Relief Disappointment

Several interview excerpts regarding the positive feelings students experience
while learning lexical items are indicated as follows:

Participant 1: | feel very excited because an undiscovered meaning is a
thrilling challenge to me. It is important to wonder about new things to learn
when you are learning a foreign language. ... I simply challenge the new
word. If I can guess the meaning correctly before I am told, I am the winner.
Participant 2: Seeing a word for the first time is definitely thrilling. For
example, I was a beginner level student when [ learned the words ‘glad’ and
‘pretty’. I realized that these adjectives can be used in numerous contexts.
So, when | encounter new words, | immediately want to move on to the next
stage, which is using it.

Participant 4: | know everything is just right if | can tell myself that I knww
the definition of the word. At that moment, | feel a kind of relief.

Below are the excerpts that display the negative emotions students experience
during vocabulary learning.

Participant 5: When | see an unknown word, I panic at first. | ask myself
over and over whether I have seen that word before or not. My mouth keeps
dry until I learn the meaning of the word. This happens mainly in exams.
Participant 6: An unfamiliar word creates negative feelings like anxiety right
away. If that feeling comes out during an exam, | start thinking that I might
get a low grade out of that exam. This is a great pressure.

Participant 5: If I cannot remember anything about the word such as the
definition or synonym of it, I'm totally disappointed, particularly when that
word is a commonly used one in my lessons.



o1

CHAPTER V

5. DISCUSSION AND CONCLUSION

5.1. Introduction

This chapter provides the discussion of the findings and conclusion of the study
in relation to the relevant literature. Then, implications are provided. Finally, limitations

and recommendations for further studies are put forth.

5.2. Discussions Related to Research Question 1

As it was stated before, the first research question aims to explore the types of
VLS that students employ. According to the outcomes of the questionnaire, it was found
that a major part of the students (63%) attribute a notable importance to vocabulary
knowledge in foreign language learning. Besides, the responses in the interviews revealed
that all the participants stated that vocabulary learning had a great significance while
learning a foreign language. This directs us to the consequence that students regard
learning lexical items as an invaluable aspect of learning a foreign language. Yet, in this
sense, it is also noteworthy to mention the use of vocabulary learning strategies, being a
sub-category of language learning strategies, in terms of facilitating vocabulary
acquisition since as it was asserted by Horwitz (1988), learners find vocabulary
acquisition as the most central component of language learning. Therefore, students’
attributing great importance to learning vocabulary may also be considered as a basis to
the need for the implementation of VLS effectively.

When the findings related to students’ preferences of VLS types were evaluated,
it was found that students favor Metacognitive (Consolidation) and Determination
Strategies (Discovery) more than the other types of VLS, which are Social Strategies
(Consolidation), Social Strategies (Discovery), Memory Strategies (Consolidation), and
Cognitive Strategies (Consolidation). This finding of the present study partially differs
from Apar’s (2016) findings. Apari (2016) administered Schmitt’s (1997) VLS
questionnaire to 300 EFL students at a preparatory school in Turkey to investigate the
frequency of VLS types. The results indicated that the students utilized Determination
and Cognitive Strategies a lot more frequently compared to other strategies in order to

discover the meaning of a new word. In addition, another research carried out
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by Hismanoglu and Turan (2019) found that while affective strategies were the common
ly used vocabulary learning techniques by Turkish EFL preparatory students, social stra
tegies held the lowest frequency. Last, in contrast to the present study, Abbasnejad and
Kamali (2019) concluded that memory strategies were the most frequently adapted VLS
type whereas social one was found to be the least preferred strategy. Nation (2001) points
out that introducing a strategy to learners and leaving the rest of the work on their
shoulders is not sufficient by itself. Therefore, in order to reach favorable results
regarding the use of a wide range of VLS, teachers should inspire their students to make
good use of all strategies by VLS instruction and training. By this way, they could provide
the students with affordances that respond to the needs and expectations of the students
who have different learning styles, strategy preferences and motivation.

Taking the findings related to Determination Strategies into consideration, it was
found that students most frequently use bilingual dictionaries to find out the meaning of
a new word. This finding of the study partially coincides with the one carried out by
Schmitt and McCarthy (1997) in that use of a bilingual dictionary in order to learn the
definition of an unknown vocabulary item was the most preferred strategy among
Determination Strategies. On the other hand, the qualitative results of the present study
differ from Schmitt and McCarthy’s (1997) in that students prefer to use mobile phone
dictionary applications when they search for an English or Turkish equivalent of a new
word. The rationale behind the distinction between the two studies concerning the use of
mobile phone dictionary may be the date when the study was conducted. More precisely,
Schmitt and McCarthy’s (1997) research date back in the late 1990s, when mobile phone
applications were not in use. On the other hand, the least utilized strategy among
Determination Strategies is inferring the meaning of the word from the flash cards
demonstrated by the teacher in class. The rationale behind this may be due to teachers’
lack of use of flash cards, or flash cards rarely being used for the purpose of making
inferences to guess the meaning of vocabulary items by teachers. Another reason might
be that teachers may be generating classroom activities with the help of technological
tools more than they once did with the help of flash cards. Thus, it can be said that flash
cards and Web2.0 tools may still be integrated into vocabulary activities at regular
intervals. Additionally, by making students become more familiar with deducing the
meaning of a word through flash cards, teachers could provide their students with
opportunities to meet a range of strategies so that they could make good use of VLS when

they learn or recycle vocabulary items. What is more, by taking advantage of digital tools,



53

collaboration and interaction in the classroom environment can be maintained more
successfully.

When Social Strategies were examined closely, students mostly prefer to ask the
teacher to translate the unknown vocabulary item into Turkish, and they often consult
their classmates to learn the meaning of a word in the classroom environment. Similar to
the present study, in a research carried out by Schmitt (1997), young learners depended
on their classmates more than their teacher in the classroom to discover the meaning of
words. Also, in the light of Atifnigar, Zaheer, and Alokozay’s research (2020), highly
used language acquisition methods are the social strategies by which native speakers,
teachers and students are asked about the meanings of common words in English
communication. In this aspect, it can be said that university students tend to communicate
with their teachers as well as their peers to discover new words. In addition to these,
Schmitt (1997) asserted that as learners mature, the percent of asking teachers for word
definitions gets higher. Participants of the present study also frequently reinforce
vocabulary by communicating with native speakers by means of social media and other
digital platforms. Therefore, it can be said that university students employ Social
Strategies by incorporating conventional methods with contemporary ones. Hence, it
could be quite beneficial to integrate social digital platforms into curriculum content to
encourage more learners to take part in the active learning process.

In the analysis of both the questionnaire and interviews, it was found that the most
favored Memory Strategies were studying the sound of a word carefully, saying the word
aloud and connecting the words to a personal experience so as to consolidate a previously
learned vocabulary item. However, students were seen to favor strategies such as using
semantic maps, grouping words by forming geometrical patterns and imaging the word
form less than the other strategies. Therefore, it can be concluded that participants of this
study make good use of applying sounds as well as creating personal linkages to
vocabulary items whereas they may not be aware of the strategies that link verbal
language with visual images among Memory Strategies.

In the analysis of Cognitive Strategies, which include statements about repetition
and mechanical means such as wordlists, note taking, and vocabulary notebooks, the
questionnaire and interview results revealed that the most preferred strategy is keeping a
vocabulary notebook. Students also favored strategies such as oral and written repetition
of words, but they also combine these strategies with techniques such as repeating parts

of speech, synonyms and antonyms of the words they learn. On the other hand,
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participants almost never tag physical objects to study the previously learned words later.
Therefore, it is apparent that students apply a variety of Cognitive Strategies among which
they favor vocabulary notebook most. The rationale behind this may be the fact that
keeping a vocabulary notebook is often encouraged by preparatory class instructors at
Toros University. They are also taught how to organize a vocabulary notebook in order
to enhance memory of a word. Therefore, it can be inferred that students, by the guidance
of their teachers, not only meet certain techniques to retain vocabulary knowledge, but
they are also guided to become self-responsible learners.

The last part of VLS analysis is Metacognitive Strategies, which promotes self-
monitoring and self-evaluation by means of certain methods to improve vocabulary
retention. The outcomes of the present study unearthed that most of the students (59.4%)
prefer to watch movies, listen to songs or follow broadcasts in English for the
consolidation of words they learn. Feng and Barry (2019) carried out an experimental
research and deduced that learners most commonly favored metacognitive strategy as it
affords them more opportunities to be a part of peer-to-peer interactions and self-regulate
their learning upon observing others’ performances. Therefore, it can be concluded that
students seem to individualize their strategy use through the sources that they perceive as
beneficial and appropriate for their personal interests. Additionally, since Metacognitive
Strategy use is considered as a path to students’ independent learning, teachers could also
promote their students’ self-reinforcement by integrating appropriate media resources
into lessons more often; however, they should take the differences among the learners’
linguistic, cultural background knowledge, or learning styles into consideration (Yamato,
2000).

5.3. Discussions Related to Research Question 2

The second research question was meant to find out if demographic variables
show any difference on students’ application of vocabulary learning strategies. In line
with the Likert survey investigation, the researcher was able to outline the individual
differences such as gender, English proficiency level, age and major thanks to SPSS
analysis. As for the strategy use, no significant difference was detected between male (74)
and female (64) students (see Table 11). However, it was presumed that gender would
have an influence on learners’ VLS use because of female students’ high interest in

communication, willingness to develop their skills and autonomy. In this respect, this is
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an unexpected result of the study. The findings of some similar studies such as Fan (2003),
Pourshahian, Azarfam, and Kalajahi (2012) disclaim the meaningful difference of gender.

It can be deduced from the results that students’ proficiency level is not linked
with VLS use. This is not in line with the study of Riazi, Sadighi and Zare (2005) in that
their data suggests that as learners’ proficiency level get higher, they applied more VLS
particularly cognitive related ones. This current study also shed light on age variable as
seen (see Table 13). Like other variables, age indeed is not found to be a significant
difference. Among 138 participants, the ones whose age is older than usual university
student profile are 15, which leads the researcher to question whether age is a meaningful
difference. The collected data depicted the insignificant relationship between age and
VLS. This brings to mind that the sampling in this study contained age groups that are
close to each other. Nevertheless, Stoffer (1997) concluded the opposite result on this
study claiming different age group of student use variety of VLS.

As stated before, the surveys were given to students from three different faculties.
These students study in various disciplines. Throughout their faculty years, the
terminology they are exposed to as well as the field of work they will be in differ
accordingly. In addition to that, their personal interest can be shaped according to their
majors. To illustrate, it can be expected that engineering students may tend to follow
international engineering practices, or that F.E.A.S.S. students may be into latest news in
their field. Similarly, translation students must be intertwined with English at all times
since the English language appears in all the courses they are obliged to take in the faculty.
Apart from the fact that all these students need to master the English language, their
English dependences are possible to vary as well. In reference to statistics, the major
difference is far from being significant which is an unexpected finding of the study. Yet,
the rationale behind this result could be the fact that students are not placed according to
their departments, but they are levelled according to the placement test grades at the
beginning of the academic year. In contrast to the current study, certain studies like

Siriwan’s (2007) explored major field of study as a factor in VLS use.

5.4. Discussions Related to Research Question 3

This research question shed light on the experiences and views of preparatory

students regarding vocabulary learning strategies. The findings of the qualitative analysis
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pointed that while learning vocabulary, students commonly experienced positive
emotions such as thrill and relief as well as negative emotions such as negative anxiety
and disappointment.

Given the fact that emotions are considered as integral parts of language learning,
it is noteworthy to mention that when negative thoughts begin to domain the learning
environment, they act like a border that blocks the progress of the learners holding
negative feelings. Thus, experiencing this type of a pressure each time when trying to
remember a lexical item may probably lead to weak performances in the classroom
environment or in exams. Therefore, the block that negative emotions may create during
vocabulary practices in lessons should be taken into consideration by instructors,
curriculum designers, and testing units at Department of Foreign Languages at Toros
University. Accordingly, students may be exposed to anxiety-reducing activities at

regular intervals.

5.5. Conclusion

The study intended to explore EFL students’ experiences and perceptions on the
application of VLS and to investigate whether gender, age, major, and proficiency level
of the students have an impact on their application of VLS. It was carried out with 138
preparatory students at a private university in Mersin. The results suggested that the
majority of the students attribute a high level of importance related to vocabulary learning
while learning a foreign language. Additionally, when students’ application of VLS types
were investigated through a 58-item-questionnaire, it was ascertained that students most
commonly applied determination and metacognitive strategies whereas social strategies
were observed as the least favored strategy type among the five VLS categories. The
results also revealed that students held positive emotions such as thrill and relief as well
as holding negative emotions such as anxiety and disappointment during the discovery
and consolidation of a lexical item. Last, no significant differences were found in regards
to gender, age, departments, and proficiency level of the participants having an effect on
VLS use.

This study produced similar results with some current studies in the frame of
demographic variables. By contrast, the participants of the study revealed the views of
the preparatory students at a private university in Mersin on vocabulary learning. Most of

the private universities have been buying accreditation programs to fit Common European
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Framework and to improve the quality of education in Turkey. However, accreditation
by itself may fail to take different demographic variables and students' learning habits
into consideration and determine both the global and local needs of EFL students at

universities.

5.6. Implications of the Study

The results of the study have shown that a notable number of students perceive
vocabulary learning as highly substantial while learning a foreign language besides the
common belief that their teachers are influential in introducing vocabulary learning
strategies in classrooms. However, learners’ awareness concerned with the significance
of vocabulary learning might not be sufficient enough by itself to direct their own learning
and become autonomous. The results of the study have also indicated that students
experience certain negative emotions such as anxiety during the discovery and
consolidation of a vocabulary item in the English language.

In the light of the abovementioned outcomes of the current research, it is necessary
that certain steps be taken to mentor students in terms of the effective implementation of
vocabulary learning strategies. In order to raise awareness on the importance of learners’
VLS use, to promote self-managed learning, to reduce the anxiety level of the students
while learning vocabulary, and to increase awareness regarding teachers’ VLS

instruction, the researcher would like to propose the following:

i.  Brown (1987) points out that teachers can help their students to become proficient
and self-regulated learners by means of strategy instruction as well as they can
teach themselves the ways to improve their own strategies. In this sense, teachers
might improve themselves more regarding strategy instruction by attending
seminars and courses on vocabulary teaching and strategy instruction.

ii.  Systematically carried out in-service teacher training on VLS instruction, which
is by the institutions, might yield more favorable benefits.

iii.  Teachers may generate anxiety reducing classroom activities while teaching or
practicing vocabulary. As asserted by Williams& Burden (2000: 39), applying
such methodologies improve classroom setting, enhance learning, and lower

anxiety levels of the learners.
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iv.  Curriculum designers may be hired by the school of Toros University Foreign
Languages Department. Accordingly, strategy training programs into language
classrooms could be integrated so that the instructors could implement the VLS
in all skills systematically. Additionally, feedback concerned with the
effectiveness of the strategy training and instruction might be asked from students
and teachers at regular intervals so as to reach a deeper understanding and to
evaluate the needs of the students as well as identifying the needs for further
curriculum development.

v.  Given the fact that the majority of the participants attribute great importance to
vocabulary learning, it may be beneficial to incorporate a separate vocabulary
lesson into the preparatory program.

vi. The results also unearthed that the students at Toros University Foreign
Languages Department most frequently prefer watching movies, listening to
songs, or following broadcasts in English in order to learn and consolidate lexical
items. Therefore, when learners’ tendency to learn vocabulary through media is
taken into consideration, it would be quite beneficial to integrate Web2 tools
inside the classroom environment to fulfill the learners’ needs and interest and to

help them to improve their self-regulated learning skills.

5.7. Limitations and Recommendations for Further Studies

The current study has been valuable in terms of understanding the perceptions of
Toros University Preparatory School students with regard to the importance of
vocabulary learning in FLL and the types of VLS employed as well as the frequency of
students’ use of each strategy. On the other hand, there are several limitations of the
current research, which should be taken into consideration for future investigations.

First of all, it is not possible to generalize the findings of this study to a large
number of students considering that the study is conducted with only a limited number of
participants (n= 138) at Toros University Foreign Languages Department. Further
research may be carried out with a larger size of preparatory class students at different
universities in Turkey in order to reach a deeper understanding on learners’ perceptions

of vocabulary learning strategy use.
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Secondly, given that the present study is applied to preparatory school students at
Toros University Foreign Languages Department, it is recommended that a comparative
study including the teachers’ perceptions of VLS use and instruction might be explored.

Next, the current research was carried out with preparatory school students, it is
suggested that students studying English at faculty departments at Toros University might
be included in a comparative study regarding students’ perceptions of VLS employment.

Another limitation of the study is that because of time constraints, the study was
conducted in the first semester of the academic year, when students might not have been
exposed to an instruction of a large quantity of vocabulary learning strategies. Therefore,
it should be taken into consideration for further investigations that both quantitative and
qualitative data as well as student feedback should be collected after longer exposure to
language learning throughout the academic year so as to gain valuable insight.

The final limitation observed by the researcher is related to data collection. The
data is obtained by questionnaires and interviews in the present study. Therefore,
triangulation is suggested for further research. Data might be obtained by means of
classroom observations as well as questionnaires and interviews so as to enhance

opportunities to view in-depth aspects of vocabulary learning and use of strategies.
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Appendix 2: English Version of the Questionnaire

Dear students,

This form has been designed to collect data, regarding “The Perceptions of Toros
University Foreign Languages Department Students on the Application of Vocabulary
Learning Strategies” by Seyda Aslan Tung, M.A. student at Cag University. Your
answers will be kept confidential, and they will not be used for purposes other than this
research. Participation in the survey is entirely voluntary.

Thank you for your participation.
Part I: Demographic Information

1. Gender: O Female O Male
2. Age: O 18-23 O 24-29 O 30 and over

3. Department:

O Psychology

O Business

O International Trade and Logistics

O International Finance

O Electrical and Electronic Engineering
O Industrial Engineering

O Computer and Software Engineering
O Civil Engineering

O Translation

4. What level do you study at Toros University Foreign Languages Department?
O Al (Brighton) O A2 (Edinburgh) O B1 (Peterborough)
5. To what extent do you find vocabulary learning important in learning a foreign

language?
(Please circle your response.)

Not important Somewhat Important Quite Extremely
at all important Important  Important
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Part I1: Statements of VVocabulary Learning Strategies

Please indicate your response to the following items according to the scale given below.

5 = Always
4 = Often

3 = Sometimes
2 = Rarely

1 = Never

a. Strategies for the discovery of the meaning of a new word

DET1 | analyze the part of speech of the new wordtoguess 5 4 | 3|2
its meaning.
DET 2 | analyze the affixes and the root of the new word 5 4 |32

when guessing its meaning.

DET 3 I check for the L1 cognate of the new word. 5 4 |32

| analyze any available pictures and gestures 5 4 (32
DET 4 accompanying the word.

| try to guess the meaning of the unknown word from 5 |4 | 3|2
DET 5 the textual context in which the word appears.

| use a bilingual dictionary to find out the meaningof 5 4 |3 |2
DET6 the new word.

| use a monolingual dictionary to find out the meaning 5 |4 | 3|2
DET 7 of the new word.

DET 8 | learn the word through English-L1 wordlists. 5 4 (3|2
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DET 9 | infer the meaning of the word from the flash cards 5 2
shown by the teacher in class.

SOC 1 | ask the teacher for the L1 translation of the new word. 5 2

SOC 2 | ask the teacher for a paraphrase or synonym of the 5 2
new word.

SOC 3 | ask the teacher for a sentence including the new 5 2
word.

SOC 4 | ask classmates for the meaning of the word. 5 2

SOC5 | discover the meaning of a new word through group 5 2
work activity.

b. Strategies for consolidating a word once it has been encountered

SOC 6 | study and practice the meaning of aword inagroup 5 2
in class or outside class.

SOC7 I keep wordlists/flashcards and my teacher checks 5 2
students’ flash cards or wordlists for accuracy.

SOC 8 I try to use the new word in interactions with native- 5 2
speakers.

MEM 1 I study the new word with a pictorial representation of 5 2
its meaning: through photographs, images or drawings.

MEM 2 I study the word by forming an image of its meaning. 5 2

MEM 3 I connect the meaning of a word to a personal 5 2
experience.

MEM 4 | associate the word with its coordinates (related 5 2
words).

MEM 5 I connect the word to its synonyms and antonyms. 5 2

MEM 6 I use semantic maps (word trees) to consolidate the 5 2

meaning of a word.
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MEM 7 [ use ‘scales’ for gradable adjectives. 54 321
| use some memory enhancement techniques such as
MEM 8 the Peg Method to learn the words. In other words, | 543 21
associate the words with nouns that rhyme with the
numbers.
| use some memory techniques such as the Loci
MEM 9 Method which uses visualization to organize and recall 543 21
information. For example, | remember the words by
visualizing their locations or place.
| group the words together to study them; i.e. | relate
MEM 10 the new word to other words from the same class, same 51413121
meaning or same family.
| group the words together spatially on a page or
MEM 11 notebook by forming geometrical patterns like columns, 5141312]1
squares, triangles, circles...etc.
MEM 12 | use new words in sentences to consolidate their
meaning. 54 3/2|1
MEM 13 [ group words together within a storyline, i.e. “cats”, 5/4/3/2 1
“like”, “fish”; “ice-cream”, “tastes”, “good”.
MEM 14 | study the spelling of a word carefully. 54 3/2|1
MEM 15 | study the sound of a word carefully. 54 3/2|1
MEM 16 | say the new word aloud when studying. 54 3/2|1
MEM 17 | image the word form to learn it thoroughly; i.e. the 54 321
word “zoo” looks like the number “200”.
MEM 18 | underline the initial letter of the word. 5/4/3/2 1
I note the form of a word and make the configuration
MEM 19 of it. For example, “I like watermelon.” 5141312]1
| think of a L1 word that sounds like the new 5/4/3/2 1
MEM 20 word and then think of a visual image combining the




72

meaning of the new word and the meaning of the
L1 word.
MEM 21 | analyze the affixes and the root of the word to 1
remember it.
MEM 22 | analyze the part of speech of the word (noun,
verb, 1
adjective, adverb, linker, etc.) to remember it
MEM 23 | paraphrase the meaning of a word to consolidate 1
the
word.
I connect English words of similar form and
MEM 24 meaning in my first language. 1
MEM 25 I learn a new word together with an idiom 1
associated
with it.
MEM 26 I use physical action to enhance memorization of a 1
new
word.
MEM 27 I use semantic feature grids; for instance: car, train, 1
plane=transportation; cat, dog, bird=pets
COG 1 | repeat the word verbally. 1
COG?2 | write the word several times. 1
COG 3 I use wordlists and revise them to consolidate their 1
meaning.
COG 4 I use flash cards with the representation of the 1
word to
consolidate meaning.
COG5 | take notes about the word in class. 1
COG6 I revise the vocabulary section in my textbook. 1
COG7 I listen to tapes of word lists. 1
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COG 8 I put English labels on physical objects to enhance 2
memory of a word.

COG9 | keep a vocabulary notebook. 2

MET 1 | use English-language media (songs, movies, 2
newscasts, etc.)

MET 2 | test myself with word tests. 2

MET 3 I review the words that I’ve learned in regular interval 2
to enhance memorization.

MET 4 I skip or pass the new word. 2

MET 5 I continue to study the word over time. 2

Please specify any strategies that you use to learn vocabulary apart from the
strategies mentioned above.

Thank you very much for your time and cooperation.
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Appendix 3: Turkish Version of the Questionnaire

Degerli 6grenciler,

Bu anket Cag Universitesi yiiksek lisans 6grencisi Seyda Aslan Tung tarafindan
ylriitiilen “The Perceptions of Toros University Foreign Language Department Students
on the Application of Vocabulary Learning Strategies / Toros Universitesi Yabanci Diller
Boliimii Ogrencilerinin Kelime Ogrenme Stratejileri Kullanimi Konusunda Algilar”
bashikli tez calismasina yoneliktir. Ankette, sizden kimlik belirleyici hi¢bir bilgi
istenmemektedir. Cevaplarinizda yer alan bilgiler kesinlikle gizli tutulacaktir ve elde
edilecek sonuglar sadece akademik amagli kullanilacaktir. Ankete katilim tamamiyla
goniilliiliik esasina dayanmaktadir. Bu ¢aligmayla yabanci dil egitimi bilimine katkida
bulunulmasi arzulanmaktadir. Dolayisiyla bitin sorularin eksiksiz olarak doldurulmasi,
katki saglayacak bir degerlendirme adina oldukga buyik bir 6nem tagimaktadir.

Ilginiz igin tesekkiirlerimi sunarim.

I. Boliim: Kisisel Bilgiler

1. Cinsiyetiniz: O Kadin O Erkek
2. Yasiniz: O 18-23 0 24-29 O 30 ve Uzeri
3. Bolimuniz:

O Psikoloji

O Isletme

O Uluslararasi Ticaret ve Lojistik

O Uluslararasi Finans

O Elektrik-Elektronik Miihendisligi

O Endiistri Miihendisligi

O Bilgisayar ve Yazilim Miihendisligi
O Ingaat Miihendisligi

O Miitercim Terciimanlik

4. Toros Universitesi Yabanci Diller Béliimii’nde hangi seviyede 6grenim
gérmektesiniz?

O A1l (Brighton) O A2 (Edinburgh) O B1 (Peterborough)

5._Kelime 6grenmenin yabanci dil 6greniminde ne kadar 6nemli oldugunu
diisiiniiyorsunuz?

(Litfen 1°den 5’e kadar bir puan veriniz.)

Hic 6nemli degil Biraz onemli Onemli  Oldukca 6nemli  Cok 6nemli
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Litfen kelime 6grenme stratejileri ile ilgili her bir ifadeye katilim diizeyinizi, asagida

verilen olgek dogrultusunda belirtiniz.

5= Her zaman
4= Sikhikla

3= Bazen

2= Nadiren

1= Higbir zaman

a. Yeni bir kelimenin anlamini kesfetmek

kokiinii ve aldig1 ekleri analiz ederim.

c
Strateji Turd icin kullanilan stratejiler c g
E < [ (I\Ul
S 2 g £k
RERERERE:
T » o |2 I
Bir kelimenin anlamini1 tahmin edebilmek i¢in
DETL \elimenin tiiriind (isim, fiil, sifat, zarf, 5141321
baglag... vb.) analiz ederim.
DET 2 Bir kelimenin anlamini1 tahmin ederken kelimenin
514,321
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Bilmedigim kelimenin ana dildeki kdktesini

DET 3 arastiririm. Ornegin, doctor-doktor; train- 1
tren... vb.
Kelimenin yanindaki resimleri ve kelime

DET 4 , . . o . 1
sOylenirken yapilan jest ve mimikleri analiz
ederim.
Bilmedigim kelimenin anlamini1 bulundugu parga

DET 5 . 1
biitiinliigline bakarak tahmin etmeye calisirim.
Kelimenin anlamini1 bulmak i¢in Tiirkge-

DET 6 I Co , o 1
Ingilizce veya Ingilizce-Turkge bir sozlik
kullanirim.
Kelimenin anlamini bulmak i¢in Ingilizce-

DET 7 . ) 1
Ingilizce bir s6zliik kullanirim.
Kelimeyi Ingilizce’den Tiirkge’ye kelime

DET 8 listeleri olusturarak 6grenirim. 1
Kelimenin anlamin1 6gretmenin sinifta

DET 9 1
gosterdigi resimli kartlardan ¢ikaririm.
Ogretmenime yeni kelimenin Tiirkge karsiligimi

SOC1 1
sorarim.
Ogretmenime yeni kelimenin agiklamasini veya

SOC 2 1
esanlamini sorarim.
Ogretmenimden 6grendigim yeni kelimeyle ilgili

SOC3 L 1
ornek ciimle vermesini isterim.

SOC4 Kelimenin anlamini sinif arkadaglarima sorarim. 1
Kelimenin anlamin1 sinifta yapilan grup

SOC5 1

etkinlikleriyle 6grenirim.
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Kelimenin anlamin1 sinif iginde veya siif

SOC6 disinda bir grupla beraber c¢alisir ve pratigini 1
yaparim.
Kelime listesi veya resimli kartlar kullanirim ve
SOC7 ) 1
ogretmenim bunlarin dogrulugunu kontrol eder.
Ogrendigim kelimeyi anadili Ingilizce olan
SOC 8 o o 1
kisilerle iletisim kurarken kullanmaya ¢aligirim.
Yeni 6grendigim kelimeyi ¢aligirken kelimenin
MEM 1 . 5 . 1
anlamini betimleyen fotograflar, resimler ve
cizimlerden yararlanirim.
Kelimeyi, onun anlamini yansitan resimler
MEM 2 1
aracilifiyla calisirim.
MEM 3 Kelimeyi yasanmis bir olayla iligkilendiririm. 1
Kelimeyi onunla baglantili olan diger
M EM 4 . g . o e . l
kelimelerle iligkilendiririm.
Kelimeyi es ve zit anlamlilariyla beraber
MEM 5 1
caligirim.
Kelimenin anlamini pekistirmek icin kelime
MEM 6 1
agaclar1 kullanirim.
Derecelendirilebilir sifatlar i¢in 6lgek/skala
MEM 7 1
kullanirim.
Kelimeleri sirastyla 6grenmek icin hafiza
MEM 8 arttiric1 teknikler kullanirim. Ornegin, kelimeleri 1

sayilarla kafiyeli olan isimlerle iligkilendiririm.
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MEM 9

Bilgileri hatirlamak ve diizenlemek igin
gorsellestirme teknikleri kullanirim. Ornegin,
kelimeleri, bulunduklar yeri géziimde

canlandirarak hatirlarim.

MEM 10

Kelimeleri ¢alisirken gruplara ayirirrm. Ornegin,
yeni 6grendigim kelimeyi onunla ayn1 kelime
ailesinden gelen veya ayni anlamli kelimelerle

iligkilendiririm.

MEM 11

Kelimeleri sayfaya veya defterime geometrik
sekiller (siitun, kare, ticgen, daire, vs.)

yardimiyla gruplandiririm.

MEM 12

Anlamlarini pekistirmek icin yeni kelimeleri

climle i¢inde kullanirim.

MEM 13

Baz1 kelimeleri hikaye yazar gibi veya anlamli
bir biitiin olusturacak bi¢imde beraber gruplarim.
Omegin, “cats”, “like”, “fish”; “ice-cream”,

“tastes”, “good”.

MEM 14

Kelimenin yazilisini dikkatlice ¢alisirim.

MEM 15

Kelimenin sdylenisini dikkatlice ¢aligirim.

MEM 16

Kelimeyi yliksek sesle soyleyerek caligirim.

MEM 17

Kelimenin yaziligini iyice 6grenmek i¢in
imgelerle bagdastiririm. Ornegin, “zoo” kelimesi

“200” say1sina benzemektedir.

MEM 18

Kelimenin bas harfinin altini ¢izerim.

MEM 19

Kelimeyi farkli bicimlerde yazarak caligirim.
Ornegin, “watermelon” kelimesini calisirken su

sekilde yazarim: “I like watermelon.”
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MEM 20

Anahtar kelimeleri 6grenmek i¢in baz1 hafiza
teknikleri kullanirim. Ingilizce kelimenin
okunusunu Tiirk¢e’ deki baska kelimelerle
iliskilendiririm. Ornegin, “children” kelimesini
Tiirkge’ deki “cildirmak” kelimesi ile

bagdastiririm.

MEM 21

Kelimeyi hatirlamak i¢in kelimenin aldig1 ekleri

ve kokind incelerim.

MEM 22

Kelimeyi hatirlamak i¢in kelimenin tiiriini (isim,

fiil, sifat, zarf... vb.) analiz ederim.

MEM 23

Kelimeyi pekistirmek i¢in anlamini farkl
kelimelerle agiklarim. Ornegin, “aunt” kelimesini

“my mother’s sister” olarak agiklarim.

MEM 24

Calisirken kelimeyi ana dildeki kdktesiyle
bagdastiririm. Ornegin, kelimeyi anadilimde
formu ve anlami benzer kelimelerle
iliskilendiririm. (taxi-taksi, cousin-kuzen, cactus-
kaktiis... vb.)

MEM 25

Bir kelimeyi 6grenirken onunla beraber
kullanilan ifadelerle birlikte 6grenirim. Ornegin,
“afternoon” kelimesini “in the afternoon” 6begi

ile 6grenirim.

MEM 26

Yeni bir kelimeyi 6grenmek i¢in fiziksel
hareketlerden yararlanirim. Ornegin, “cry”

kelimesini 6grenirken aglama hareketi yaparim.

MEM 27

Kelimeleri anlamlarina goére gruplandiririm veya
ortak dzelliklerine gore siniflandiririm. Ornegin,

car, train, plane=transportation; cat, dog,

bird=pets, ...vb
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COG1

Kelimeyi sozlii olarak tekrarlarim.

COG 2

Kelimeyi bir¢ok kez yazarim.

COG 3

Kelimelerin anlamlarini pekistirmek i¢in kelime

listeleri hazirlar ve bunlar tekrar ederim.

COG 4

Kelimelerin anlamlarini pekistirmek i¢in
Uzerinde kelimeyi anlatan resimlerin oldugu

kartlardan faydalanirim.

COG5

Sinifta kelimeyle ilgili notlar alirim.

COG6

Kitabimdaki kelime bolimiina tekrar ederim.

COG7

Kelime listelerini kayittan dinlerim.

COG 8

Bir kelimeyi daha iyi aklimda tutabilmek icin
nesnelerin Ingilizce anlamlarmi yazip iizerlerine
yapistirirm. Ornegin, kapinin iizerine “door”

etiketini asarim.

COG9

Kelime defteri tutarim.

MET 1

Ingilizce video, film ve sarkilardan faydalanirim.

MET 2

Kendimi kelime sinavlar1 yaparak denerim.

MET 3

Kelimeleri daha iyi aklimda tutabilmek igin

diizenli araliklarda tekrar ederim.

MET 4

Yeni kelimeyi 6grenmeden gecerim.

MET 5

Belli zamanlarda kelime ¢alismaya devam

ederim.

Ankette yer almayan uyguladiginiz bir kelime ogrenme tekniginiz varsa liitfen

belirtiniz.

Ankete katilip zaman ayirdiginiz igin tesekkiir ederim.
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Appendix 4: English Version of the Interview Questions

1.

What do you think about the importance of vocabulary learning while learning a
foreign language? Please explain.

What strategies do you apply to discover the meaning of a new word in or outside the
classroom environment? Please explain in details.

What strategies do you apply to consolidate the words you have learned? Please
explain in details.

Please tell me about the feelings you have when you encounter a word for the first
time.

Please tell me about the feelings you have when you encounter a previously learned

word.



82

Appendix 5: Turkish Version of the Interview Questions

1. Sizce kelime 6greniminin yabanci dil 6grenimindeki dnemi nedir? Liitfen agiklayiniz.
2. Derslerinizde veya dersleriniz disinda Ingilizce calisirken yeni bir kelime ile
karsilastiginizda nasil bir yol izlersiniz? Varsa kullandiginiz stratejileri agiklayimiz.

3. Ogrenmis oldugunuz kelimeleri pekistirmek icin neler yapiyorsunuz? Liitfen

aciklayiniz.
4. Yeni bir kelime ile karsilastiginizdaki hislerinizi liitfen anlatiniz.
5. Daha once 6grenmis oldugunuz bir kelime ile karsilastiginizdaki hislerinizi liitfen

anlatiniz.
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Appendix 6: Permission Request from Cag University

T.C. |
W4 cAG UNIVERSITESI

GAG UNIVERSITY

SAYI :23867972 )@ ?’3
KONU: Tez Anket lzini Hakkinda

17.10.2019

MERSIN TOROS UNIVERSITESI REKTORLUK MAKAMINA

ingiliz Dili Egitimi Tezli Yiksek Lisans Programi 6grencisi olan (20178073 numaral)
Seyda ASLAN TUNC, “Preparatory school students’ perceptions of vocabulary learning
strategies at Toros University” konulu tez galismasimi Universitemiz Gfretim elemam
Dr. Ogr. Uyesi Aysun DAGTAS’ in tez damgmanhginda yiiriitmektedir. Adi gegen dgrenci
tez ¢ahgmasi kapsaminda halen Universiteniz Yabanci Diller Biliimiinde halen dgrenim
girmekte olan &grencileri kapsamak {izere kopyas: Ek'de sunulan bir anket uygulamas)
yapmayr planlamaktadir. Tez gahismasi kapsaminda yukanda belittilen anketin

uygulayabilmesi igin gerekli iznin verilmesi hususunu bilgilerinize sunanim.

Enstiti Midirligiinde kalan asil sureti
imzalidir
Prof. Dr. Unal AY
Rektor

EKLERI: Oniig sayfa tez anket formu ve Bir sayfa tez etik kurul izin formu fotokopisi.
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Appendix 7: Approval from Toros University

UNIVZ,

T.C:
TOROS UNIiVERSITESI REKTORLUGU
Yabanei Diller Yiiksekokul Miidiirliigii

Sayr :21532369-600/ 120 30/10/2019
Konu : Tez Calismas1 Kapsaminda anket

uygulama izin talebi

Saym Ogretim Gorevlisi Seyda ASLAN TUNC’a ;
Tlgi: 30.10.2019 tarihli ve 21532369.02-600/ 15 sayih yazi

llgide kayith yaz ile Midtrligtimiize basvuran Ogretim Gorevlisi Seyda ASLAN
TUNC’un anket uygulamak igin izin talebi Bolim Bagkanliginin goriigtine istinaden
Midiirliigiimiizee uygun bulunmustur.

Bilgilerinizi ve geregini arz ederim.

Prof/Dr. Mustafa S. AKSAN
Mudiir



T.C.
TOROS UNIVERSITESI REKTORLUGU
Yabanci Diller Boliimii

fe=3
2009

Sayt :21532369.02-600/ 1§ 30.10.2019
Konu : Tez Caligmasi Kapsaminda Anket
Uygulama izin Talebi

YABANCI DiLLER YUKSEKOKUL MUDURLUGUNE
flgi  :28.10.2019 tarihli dilekge

Bolimiimiiz Ogretim Gérevlisi Seyda ASLAN TUNC ilgide kayith dilekgesi ile Cag
Universitesi Sosyal Bilimler Enstitiisii Ingiliz Dil Egitimi Yiiksek lisans yapmakta olup, tez
calismast kapsaminda Yabanci Diller Boliimii 6grencilerine anket uygulama izin talebinde
bulunmustur. S6z konusu bagvuruya iliskin dilek¢e ve uygulama dokiimanlar1 ekte
sunulmakta olup. Béliim Baskanliginca uygun bulunmustur.

Bilgilerinizi ve geregini arz ederim.

Prof./f)r. Mustafa S. AKSAN
Boliim Bagkani

Ekler;

1) Seyda ASLAN TUNC’ un Dilekgesi( 1 sayfa)

2) Cag Universitesi Etik Kurul Izin Belgesi (4 sayfa)
3) Goriisme Sorulari ( 1 sayfa)

4) Uygulanacak Anket (7 sayfa)
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