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ABSTRACT

STUDENTS’ ATTITUDES TOWARDS L1 USE IN EFL CLASSROOMS

Elif GOKBAS

Master of Arts, Department of English Language Education
Supervisor: Dr. Adnan DEMIR
October 2021, 100 Pages

Mastering a foreign language, especially English, the lingua franca of the global world,
is becoming more and more important day by day. In this regard, the realm of foreign
language education has witnessed many debates on the best techniques and methods for
years. One of the most controversial of these debates is whether to use mother tongue
(L2) in English as a foreign language (EFL) classroom or not. While some argue that
mother tongue should be entirely excluded from the classroom environment, others
assert that L1 has significant and assistive roles in EFL classes if used to some extent
and for some certain objectives. Despite many studies and arguments on the subject,
there are no certain answers about where, when, and how much mother tongue should
be used in foreign language classes. In this sense, the present mix-method designed
study was carried out to shade light on students’ attitudes on the issue. A seven-item
questionnaire was applied to 228 students from five different universities’ preparatory
classes to find out the quantitative results while three open-ended questions was
conducted with 48 students for the qualitative data. Analysed results revealed that
mother tongue has some critical roles in foreign language classes. An overwhelming
majority of the students see mother tongue as an inseparable part of the foreign
language classes. They consult their L1 at certain times and situations such as when
they have difficulties to understand the grammar subjects and new vocabulary or as a
safe space when they feel fear and anxiety. On the other hand, the participants are also
aware of the fact that how significant it is to use target language as much as possible

and to keep L1 at a reasonable level.

Keywords: EFL classrooms, mother tongue, attitudes, preparatory classes, foreign

language
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INGILIiZCE YABANCI DIL SINIFLARINDA ANA DiLL KULLANIMINA
KARSI OGRENCILERIN TUTUMLARI

Elif GOKBAS

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dal
Tez Damismani: Dr. Ogr. Uyesi Adnan DEMIR
Ekim 2021, 100 Sayfa

Kiiresel diinyanin ortak dili olan Ingilizce basta olmak iizere, bir yabanci dile hakim
olmak giin gectikge daha onemli hale geliyor. Bu baglamda, yabanci dil egitimi alani
yillardir en 1yi teknik ve yontemler konusunda bir¢ok tartismaya sahne olmustur. Bu
tartigmalarin en cekismeli olanlarindan biri, Ingilizce yabanci dil (EFL) siniflarinda ana
dilin (L1) kullanilip kullanilmayacagidir. Bazilar1 ana dilin sinif ortamindan tamamen
dislanmas1 gerektigini savunurken, digerleri L1'in belirli bir 6l¢iide ve belirli amaglar
icin kullanilmasi halinde EFL simiflarinda 6nemli ve yardimer rollere sahip oldugunu
iddia etmektedir. Konuyla ilgili birgok aragtirma ve tartismaya ragmen, yabanci dil
derslerinde ana dilin nerede, ne zaman ve ne kadar kullanilmas1 gerektigine dair kesin
cevaplar bulunmamaktadir. Bu anlamda, 6grencilerin konuyla ilgili tutumlarina 11k
tutmak i¢in karma yontem ile tasarlanmig bu c¢aligma gerceklestirilmistir. Nicel
sonuglart bulmak icin bes farkli {iniversitenin hazirlik sinifindan 228 6grenciye yedi
maddelik anket, nitel veriler i¢in ise 48 Ogrenciyle ii¢c maddelik acik uglu sorular
yoneltilmistir. Analiz edilen sonuglar, anadilin yabanci dil derslerinde bazi kritik rollere
sahip oldugunu ortaya koymustur. Ogrencilerin biiyiik bir gogunlugu ana dili yabanci
dil derslerinin ayrilmaz bir pargasi olarak gdrmektedir. Dilbilgisi konularint ve yeni
kelimeleri anlamakta zorlandiklarinda veya korku ve endise hissettiklerinde giivenli bir
alan olarak, belirli zaman ve durumlarda kendi ana dillerine bagvururlar. Bunun yam
sira katilimeilar, hedef dili olabildigince ¢ok kullanmanin ve ana dili makul diizeyde

tutmanin ne kadar 6nemli oldugunun da farkindadir.

Anahtar kelimeler: Ingilizce yabanci dil siniflar1, ana dil, tutum, hazirlik smifi, yabanci
dil
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1. INTRODUCTION

This chapter provides a summary of the background to the issue of mother tongue
use in foreign language classes. It also presents statement of the problem, purpose of
the study including research questions and significance of the study respectively.

Finally, it concludes with the definition of some terms that are used in the study.

Background of the Study

Globalization, defined as “a situation in which available goods and services, or
social and cultural influences, gradually become similar in all parts of the world” by
Cambridge dictionary (2020), is rapidly and inevitably spreading all over the world.
After centuries of technological improvement and advances in international
cooperation, the world is more connected than ever. This connection necessitates and
encourages people to speak more than one language and especially makes them
communicate in lingua franca or global language, which is English in today’s world.
English is by far the largest language spoken in the world today. According to
Ethnologue website (2020), about 370 million speak English as their first language and
898 million speak it as a second or foreign language. As it is the dominant global
language of communication in almost all areas such as education, business, politics,
science, social media, entertainment, tourism, etc, it is impossible to ignore how
important and essential it is. In addition to being widely spoken, English is by far
the most commonly studied foreign language in schools and universities around the
world. The vast majority of international scientific articles, books, journals and research
are in English. Skutnabb Kangas (2012) claimed that people who cannot speak English
at all or fluently are pitied and humiliated by others in numerous countries. Even those
whose native language is not the “standard” dialect of English get the same negative
reactions. Considering all these circumstances, English learning is a must for students
regardless of their majors.

When all the facts mentioned above are taken into consideration, it is not difficult to
realize why learning and teaching English is a very crucial subject in education. It is a
required step to be taken in academic and social fields. There are thousands of courses,
books, online applications and platforms, videos, websites and sources designed to
teach English effectively. In fact, it has become an active market in the world economy

with large budgets. The market has also started to affect the success of international
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markets in different areas. According to Hatori (2005) the primary reasons and the
goals of language learning have become economic competitiveness.

In this regard, authorized people in the field, scholars, language teachers, students
are searching, studying and trying to find out the best and the most efficient methods
and techniques for language learning and teaching. However, as language learning is a
unique and individual process and easily affected by many variables, there are no
precise and invariable results, findings, theories in this field. Thus, language learning
and teaching is a discipline where endless conflicts on how it can be done best exist.

One of the debates which has been in and out of fashion at different times
throughout foreign language learning and teaching history is the role of mother tongue
and its influence in English as a Foreign Language (EFL) classes. The controversy has
been discussed under two terms, “using English to learn” or “learning to use English”,
stated by Howatt (1984) (cited in Richards & Rogers, 1999, p. 66). The former refers to
the exclusion of mother tongue totally from the classroom environment and conducting
English only EFL classes, whereas the second one indicates the cooperation with it and
use it during the classes.

The position and role of L1 in language classrooms has been constantly changing
according to the dominant methods and approaches accepted by teachers and scholars.
For instance, it had a critical and essential role when Grammar-Translation Method
(GTM) was widely accepted and used especially between 1840 and 1940 while it was
completely avoided by Direct Method (Natural Method), which emerged as a reaction
to GTM. Since then, L1 has had a varying role and status in different language teaching
methods. However, there is still no consensus and certain answers on the subject even
today. Language learning and teaching is caught between these two conflicting theories,
use L1 or not.

Statement of the Problem

Is L1 use a component that hinders language learning and should be excluded
completely from the language classrooms or is it one of the essential components of the
humanistic approach and a critical facilitator of the process?

Scholars in the field have different attitudes to the subject of L1 use in language
classes. Questions of whether L1 should be used by teachers and learners or not, how
much, how often and in what context it should be used constitute the core of this
conflict and these questions are inextricably linked to all the other classroom practices.

While experts have different arguments and findings about the subject, how can



students and teachers in the field be expected to give the correct and definite answers to
the questions mentioned above? Like many other countries, the conflict has been going
on in Turkey where foreign language learning is a subject seen as challenge and biased
by many learners. Debates in the schools of foreign languages at Turkish universities
start over and over again at the beginning of each semester. Yet despite the ubiquitous
conflict, little attention has been paid to use of L1 issue in the literature on instructed

adult foreign language learning.

Purpose of the Study

In the last few decades, there have been great changes in the world and accordingly
in all areas of our lives. These changes can be clearly seen in the roles of the students
and the teachers in 21* technology-based language classrooms. In modern classrooms,
students have been transformed from silent and passive consumers of class content
delivered by their teachers to active role players in determining parameters of
classroom practises and controlling their own learning (Spodark, 2001). As a result of
student-centred understanding and approach, students have been included in every step
of the education system. Auerbach (1993) suggested that it should be left up to the
students to determine the needs of language classes and the amount of L1 or target
language use. Higher education level students have better consciousness of their needs,
desires, goals, cognitive and metacognitive skills. Therefore, it is important for teachers
to be aware of learners’ beliefs, opinions, attitudes towards the use of target and first
language, which is Turkish in this context. The purpose of this research is to shed light
on students’ beliefs and feelings about L1 use in EFL classes, investigate and report the
percentage and the reasons of L1 use and find out whether students think the use of L1
in language class is a harm or a helping hand. In Turkey, intensive English classes (15-
30 hours a week) are only available in some private schools and preparatory programs
at universities’ foreign language schools. The present study is about Al or beginner
level students who are generally unsure and inexperienced about their attitudes towards
L1 use in EFL classrooms. The questionnaire and the open-ended questions were
carried out with the students of the English preparatory programs of the universities to
examine their attitudes towards L1 use. The study aims at accomplishing its objectives
by addressing the three research questions below:



1. What are the students’ attitudes towards the use of L1 in the EFL classrooms?

2. How frequently and how much do the students think L1 should be used in the
EFL classes?

3. In what circumstances and for what purposes do the students think L1 should be

used in the EFL classrooms?

Significance of the Study

As language learning and teaching has been gaining importance, the emphasis on
each aspect affecting this process has been increasing, too. However, there is a reality
of failure about language learning and teaching in Turkey. Turkey is the 69th out of a
hundred countries and has scored “very low proficiency” according to EF English
Proficiency Index (EPI) (2020). However, as Demirpolat (2015) stated it would not be
realistic to focus on only one reason. There are many motives causing that failure.
Crowded classes, testing methods, lacking materials, not having a common teaching
method and education philosophy are the major reasons behind this failure. Using or
not using L1 in language classes is one of the major questions that scholars, teachers
and students have different beliefs and practices about. Since it is a controversial topic
in the field, the teachers are uneasy and indecisive about the issue, too. Even the
instructors working at the same school of foreign languages prefer different practices
while teaching the same subjects to students at the same level. Some of them forbid L1
use in classes and never use it or let the students use it for the sake of them. On the
other hand, other teachers use it while motivating the students, explaining grammar and
vocabulary or for classroom management. They think that it is necessary to use L1 in
some contexts. However, despite L1 use in language classes is welcomed by 80% of
teachers, English-only is such a compelling axiom that teachers feel guilty and do not
trust their own classroom practices (Auerbach, 1993). There are some studies (Kilavuz,
2014; Karaagag, 2014; Tang, 2002; Khoshnaw, 2014) focusing on both teachers and
students’ attitudes towards L1 and target language use but there is a limited number of
studies within a Turkish context that only focus on adult learners’ attitudes towards use
of L1 and examine them in detail. Thus, the current study is significant in some ways as
it is intended to guide teachers to gain an insight and shape their own experiences and
in-class practices in light of students’ perceptions. Finding out their adult students’
attitudes towards L1 use and expectations, planning the lesson accordingly can lead to

the results that increase student success and enable them to use more L2 over time. The



study also aims to light the way to find out the reasons for inefficacy in language

classes in Turkey.

Operational Definitions

Mother Tongue: It is also known as native language, parent tongue, first language
(L2). It is the language a person learns from their parents when they are a baby, rather
than a language learned at school.

L2: It is also called second language. It is learned by a person after their native
language. L2 is generally learned at school and used at school or work.

Attitude: The way that you behave toward someone or something that shows how you
think and feel (Oxford dictionary)



2. LITERATURE REVIEW

This chapter provides a brief and integral overview of mother tongue use in
language learning and teaching discipline by referring to former studies in the literature.
The following titles are clarified respectively; the ideological roof of English-only EFL
classes, the place of L1 use in methodology, advantages of mother tongue use in EFL
classrooms, negative influence of mother tongue use in EFL classrooms and last but not

least students’ attitudes to L1 use in language classrooms.

Students’ Attitudes to L1 Use in Language Classrooms

Foreign language learning is a very sensitive and individual process affected by
many factors and variables originating from the learner, teacher or environment.
Individual factors such as intelligence, aptitude, learning style, personality, motivation,
anxiety, attitudes, age, even gender have roles in learning process. For instance,
Andreou et al. (2005) argued in their studies that females performed better than males
in both syntax and semantics.

Kumaravadivelu (2006) defined intake factors as learner internal and external factors
facilitating L2 development and influencing the psycholinguistic phase of language
learning and he categorized the intake factors into six main clusters and two variables

within each (see Figure 1).
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Figure 1. Intake Factors Continuum (Adapted from Kumaravadivelu, 2006, p. 32)

Among these factors, the learner's disposition to learn has always been perceived as
crucial and delicate for L2 progress by Kumaravadivelu (2006). Since affective factors,
attitudes and motivation constituting learner disposition according to the figure
presented below, they are considered vitally important variables for L2 improvement by
the author.

An overall definition of attitude is one’s individually driven position, beliefs,
opinions and feeling to a thing, event or person. In addition to this, attitude towards
language learning is shortly defined as the positive or negative feelings in general by
Thornbury (2006). He also noted that these bilateral feelings can be built up towards the
target language, its speakers and culture, L1 use in EFL classrooms or the teachers,
other learners, methods, materials used in the classrooms. It can be concluded that
students’ attitudes affected by every formation in the surrounding are very sensitive and
can be reversed without difficulty.

Some studies have been carried out on the relationship between learner’s attitudes
towards language learning and success or lack of it. Although the correlation between
student’s success and positive attitude is hard to prove empirically, there is sufficient
evidence between positive attitude and willingness to learn (Lightbown & Spada 2013).
Gardner et al. (1985) indicated that attitude is significant as it indicates students' active



involvement in foreign language learning process. Dehbozorgi (2012) also added that it
is undeniable that attitude towards language learning is a guiding factor for all learners;
they can learn eagerly when they have positive attitudes towards all aspects of the
process and that consolidates students’ success. The author also asserted that teachers
can support learners’ positive attitudes by setting goals for themselves; building in
some fun and pleasure through language; and interacting actively. Another method to
underpin positive attitudes is to build a supportive and intimate environment for the
students to experience the language, for instance by scaffolding the efforts of the
learner to interact (Thornbury, 2006).

On the other hand, mismatch between students and teachers’ objectives can cause
students to develop negative attitudes towards learning situations (Schumann &
Schumann, 1977). Students’ negative attitudes toward the course is the last thing
desired by the teachers on account of hindering motivation and language learning
success. To avoid that unwanted situation, language learning and teaching process
should be built upon shared decision making based on the discussion among all the
members in the classroom. While planning and scheduling the EFL classes, learners’
desires, thoughts, goals, individual differences and attitudes to some sensitive issues
should be taken into account by the instructors. This procedure should be carried out
explicitly so that students can feel important and fully present in the process. Mother
tongue is a crucial keystone in one’s existence, life, relations, culture and every other
humanistic issue. As L1 use in the EFL classrooms is one of the most contentious and
critical issues in the field and most of the teachers are in dilemma on it, students’,
especially adults’ attitudes towards its use should be taken into consideration seriously
by the teachers while planning the lessons unless they desire negative attitudes and
barriers between students and themselves.

There are a number of studies conducted on the issue to reveal students’ attitudes
towards L1 use in EFL classrooms. For instance, in his study titled “An Examination of
Attitude Change Towards the Use of Japanese in a University English ‘Conversation’
Class, Burden (2004) examined 89 Japanese students’ attitudes and attitudes change
towards L1 use and teaching method in a class conducted by a native-speaker of
English (the researcher himself) aiming to develop English communication skills of the
students over the duration of a single semester. The same 50-item survey was given
twice to the students aged between 18 and 20. The initial survey was given in the first

week of the semester and the later one in the fourteenth week of the same semester. The



first questionnaire’s results revealed that students had a positive attitude toward L1 use
which was Japanese in this research. For instance, most of the subjects, approximately
95%, thought that L1 should be known and used by the instructor and 98% of them
stated that they speak Japanese in the class. The difference in the students’ attitude
between two surveys was calculated as more than 10%. Although supporters of
teacher’s use of mother tongue decreased from 95% to 89% and an overall tendency
towards target language was observed, most of the students still had a positive attitude
towards L1 and recourse to it.

Studying with 600 university-level foreign language (FL) students, Levine (2003)
conducted a research one of the goals of which was to develop preliminary components
of a descriptive model of TL and L1 use. The subjects in the research were from
different regions of Canada and the United States who were native speakers of English
and studying foreign languages such as French, German, Spanish, etc. The findings
showed that talking about grammar, usage, vocabulary, homework, exams were the
reasons behind the tendency toward L1 use and in spite of the dominance of
“monolingual approach” in foreign language classrooms across the U.S., both the TL
and the L1 seemed to have significant roles. Based on the findings, the researcher came
up with some tenets, one of which was named ‘Optimal TL Use Tenet’ (p. 355). It
suggested the instructors admit that FL classrooms are bilingual places and L1
obviously has different and crucial roles there. Also, it is a pointless effort to deny these
facts.

Another study was conducted by Yao (2011) in China to find out the students’ and
teachers’ attitudes towards code switching in EFL classrooms. A twenty itemed
questionnaire was distributed to 52 English teachers and 100 EFL students. In spite of
some discrepancies between two sample groups in some questions, the results displayed
that the teachers and the students had a common positive attitude towards teachers’
code switching from English to Chinese in the EFL classrooms especially while
teaching the certain aspects of language like grammar instructions, new vocabulary
items, etc.

Some similar research also exists in the context of Turkey. Kemaloglu Er and
Ozata’s (2020) study titled “Codeswitching in Group Work in EFL class” aimed to find
out the reasons behind code switching employed in EFL group work interactions. The
participants aged between 18-24 were 32 male and female students from an intensive

English programme of a state university in Turkey. Observations, recordings, open-
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ended questionnaires were employed to collect data for qualitative analysing. The
authors deduced that there were four motives behind the code-switching from English
to Turkish which were search for equivalence, meaning clarification, following text
procedure and emotional expression. The researcher also indicated that since mother
tongue facilitates students’ sharing opinions, making suggestions clearly and effectively
and also preparing them for efficient written and spoken outcomes, excluding L1 from
L2 class may not be a wisely chosen practice.

In general, studies on mother tongue in language classes indicate one reality that is
L1 definitely has some critical roles in class and it is consulted by students and teachers

at some certain points of the language learning and teaching process.

The Ideologic Roof of English-only EFL Classes

Although there have been many studies recently justifying the positive effects of
bilingual education and prevalent opposition to the English only EFL classes, a
considerable number of educators still support the ideology that English should be used
as the only medium of communication in EFL and ESL classrooms. Auerbach (2016,
p.1) said, “I argued that this taken-for-granted insistence on using only English was
rooted in regimes of ideology rather than in evidence-based findings regarding its
effectiveness for English acquisition”. Excluding and forbidding use of L1 in language
classes is starting to be accepted within the confines of linguicism that is defined as

follows;

Ideologies, structures and practices which are used to legitimate, effectuate,
regulate and reproduce an unequal division of power and resources (both
material and immaterial) between groups which are defined on the basis of
language (on the basis of their mother tongues) (Skutnabb Kangas, 1989,
p.41).

According to Phillipson (1988) the ideology and structure of linguicism is relevant
to racism, classism, sexism and similar ideologies which root on supremacy and
inequality. He clarified linguicism by associating it with linguistic imperialism, which
is a crucial component of imperialism.

Linguicism is related to English in this context which is the lingua franca of the 20th

and 21% century and has more non-native speakers than any other languages which is a
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product of English hegemony and its propagation. The US and the UK are the lead
actors of this development. Auerbach (1993) stated that in the 19" century, bilingual
education in the US was allowed due to the power and influence of particular ethnic
groups until after World War I, which caused an increasing flow of immigration from
Europe and other parts of the world to North America. As a result, foreigners’
influence, diversity and power increased which was later blamed for the political and
economic problems in the US. As a reaction to foreign influence, advocacy and
sympathy for Americanization movement gained legitimacy and support.
Americanization is the process by which people or countries become more and more
similar to Americans and the United States (Collins Dictionary). Hill (1919, p.612)

summarized and ordered the necessities of Americanization as follows;

e There are 13,000,000 persons of foreign birth and 33,000,000 of foreign origin
living in the United States.

e Over 100 different foreign languages and dialects are spoken in the United States.

e Over 1,300 foreign-language newspapers are published in the United States,
having a circulation estimated at 10,000,000

e Of the persons in the United States 5,000,000 are unable to speak English.

e Of these persons 2,000,000 are illiterate.

The National Americanization Committee was formed in May, 1915 with the aim of
uniting all people in the US in a common citizenship under one flag and the
acquirement of a common language for the entire nation (Hill, 1919). The committee
aimed to unite all different languages and races under the name of Americanization.
Unsurprisingly speaking English well was associated with patriotism and not only
adults but also children were expected to declare language faithfulness through oaths at
schools (Baron, 1990). Many big companies like Ford, forced their non-English
speaking employees to attend English classes and different kinds of pressure had been
employed to secure attendance. Loizides (2007) remarked that at least until World War
I, Henry Ford and his company Ford Motor undertook a mission of “human
engineering” and aimed to transform immigrant employees into American middle-class
workers. The author also added that in January 1914, the company declared a new
system, five-dollar day plan, which doubled the minimum payment of the workers. As
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long as they obeyed the regulations such as learning and speaking English, changes in
their personal values, habits, living conditions and attuning to American life-style,
workers could receive the payment. “Making man” at Ford under the roof of
Americanization movement was a success story according to statistics. For instance, the
percentage of non-English speaking workers was 11.7% in 1970, while it was 35.5% in
1914 (Meyer, 1980). Expansion of ESL (English as a Second Language) in the early
decades of the 20th century was a certain result of Americanization and therefore direct
methods grounded in a monolingual approach started to gain support over methods
which included mother tongue in the language teaching process.

Americanization is not the only reason for the spread of English as a second or
foreign language and English-only language classes. The roots of it can also be traced
to British neo-colonial ideologies which aimed at spreading English in the liberated
Third World countries (Phillipson, 1988). Auerbach (1993) indicated that English was
considered as a primary and essential component of transmission of British neo-
colonial control. The spreading policy was successful because English started to be
seen as the only way to access jobs, goods, and power by those living in these
countries. Americanization and British neo-colonial policies open the gates to the
empire of English. Phillipson (1988) stated that to strengthen hegemony of English
successfully, proficiency in English language teaching was urgently needed to be
created, and therefore, graduate courses in ELT were hastily opened by higher
education institutions in Britain and the US. It can be concluded that native speakers of
English, especially Americans and the British, were the first ones who dominated and
designed ELT programs. According to Phillipson (1988) linguicism guaranteed that
language teaching education was grounded not on pedagogical needs but on English in
a conference held at Makerere, Uganda in 1961. Five main tenets that emerged in this
conference are still cornerstones of ELT and continue to influence English language
teaching ideology and methodology strongly today. These are (Cited Phillipson 1988,
p.349, Phillipson, 1986, p.242):

e English is best taught monolingually

e The ideal teacher of English is a native speaker

e The earlier English is introduced the better the results
e The more English is taught the better the results

e |f other languages are used much, standards of English will drop
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The US and the UK endeavoured and worked co-ordinately to make English
dominant and lingua franca has reached its goal. Today English is the most expansive
foreign and second language in the world and the hegemony of English is still
supported and empowered by the tenets mentioned above which are most likely the
roots and basis of English-only language classrooms manifesting that these classrooms
were designed by English native speakers whose primary concerns and priorities were

likely policy and economy rather than pedagogy.

Proponents and Advantages of L1 Use in EFL Classes

It is an obvious fact that each foreign language teacher has developed and used an
individualized method in language classes and their approach to use mother tongue and
target language can be affected by different factors such as pedagogical training,
classroom experiences, personal beliefs, and official policy (Levine, 2003). As
boundaries of using L1 are not specified clearly by proven empirical studies, many
teachers feel guilty and anxious about the use of their mother tongue and have trouble
deciding when, why, and how much L1 should be used in classes (Saliu, 2017).
Harbord (1992) also pointed out that non-native language teachers who constitute the
much larger part of the language teachers feel inadequate to match up to native teachers
in terms of conducting a full English language class. Auerbach (1993) also adds that
although 80% of instructors let their students use L1, English only tenet is so powerful
that it makes teachers have doubts about their own practices. However, Saliu (2017)
asserts that although it is an indisputable fact that target language should be used as
much as possible, language instructors need to know that they should use L1 when it
feels right without feeling guilty or regretful. They should trust and believe in their own
educational background, teacher instincts, experiences as a teacher and student once.
As a matter of fact, unqualified native speakers whose only motivation is to make
money, are inadequate for teaching the system of language to students and empathizing
with them (Harbord,1992). Language instructors who share the same mother tongue
with students are beginning to be valued and preferred more as they have been through
similar experiences as their students during their own language learning process. Thus,
non-native teachers and their L1 use in EFL classes have started to gain a sanctioned
role in ELT discipline. Moreover, proponents of L1 assert that teachers who share the
same mother tongue with students or have mastered students’ native language have

more advantages than those who do not (Pardede, 2018). Therefore, schools,
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companies, and institutions in certain parts of the world have drawn away from hiring
native speaker English teachers and become more interested in working with the
instructors sharing the same L1 with the students.

L1 use in the classroom is once again drawing positive attention in the language
teaching literature. Widely and well accepted assumption of target language only
classrooms has been questioned recently and mother tongue use in L2 settings has been
supported by a growing consensus. According to many empirical studies on L1 use in
EFL classrooms conducted recently, it is almost impossible to avoid students’ mother
tongue in language classrooms especially when students and the teachers speak the
same mother tongue (Pardede, 2018). The studies also revealed that L1 is frequently
relied on by most teachers and students during language learning and teaching process
despite the irrefutable importance of target language and tenet of target language only
classrooms (Guthrie, 1987; Schweers, 1999; Cook, 2001; Levine, 2003).

As Atkinson (1987) stated unconditional banning of students’ native language is
now outdated and it is not a taboo anymore. It is a welcomed and widely used aid in
EFL classrooms and there are different reasons and advantages of learners and
instructors’ resort to L1 during the process. Proponents of L1 ground their claims about
how useful L1 is on pedagogic, practical, cognitive reasons and personal classroom
experience. Tang (2002) stated that his experiences both as a learner and teacher made
him understand that moderate and reasonable use of L1 can support and aid foreign
language learning and teaching. Also, Auerbach (1993) highlighted that allowing
mother tongue in the early stages of language classes is crucial for later success as it
promotes the transition to English and supports students taking risk with English.

As Krashen (1985) claims in his Input Hypothesis, which is a central part of second
language acquisition, humans acquire language by receiving comprehensible input or
understanding the message in that language; otherwise, language learning does not take
place. Judicious use of L1 (by teachers or students) makes target language instruction
and system much more understandable and clearer, which helps students acquire
English better and more quickly. Wright (2009) entitled the student’s L1 use in this
context as Primary Language Support (PLS) and added,;
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Not only does PLS make English more comprehensible, and thus helps students
acquire the language better and faster, but it also sends students a strong message
that even in an English-language classroom, their primary language is valued and
that it is a viable resource for learning. This, in turn, creates a very positive
environment for ELL students conducive to effective language teaching and

learning (p.1).

Foreign language learning, including learner’s affective, cognitive and social
activities and social functioning, is bound up with learners’ sense of identity, especially
their language identity (Piasecka, 2019). When language learners are forced to ignore
their native language (prohibition of L1 and punishment for L1 use in classrooms), it is
very likely that they think their identity is threatened. These kinds of thoughts may
harm students’ affective and social functioning irrevocably and lead to barriers and
development of negative attitudes towards target language, which is the least desired
situation in EFL classes. Auerbach (2016) points to the notion that students must feel
safe while bringing their identities, interests, and weaknesses into the classrooms and
that appreciating mother tongue is an essential part of the process. Krashen (1985)
seconds this notion with Affective Filter Hypothesis, one of his five Input Hypothesis
(language acquisition / Monitor model). He asserts that comprehensible input is an
essential part of second language acquisition but it is not enough alone. Learners’
mental block, affective filter, rises when they feel unmotivated, nervous, defensive and
insecure and as a result comprehensible input cannot reach LAD (Language Acquisition
Device) where learning occurs. Accordingly, the desired learning does not occur. On
the other hand, when learners feel safe, motivated, relaxed, the Affective Filter goes
down and makes way for a desired learning. Krashen (1985, p.82) sums up his five
hypotheses with a single claim “People acquire second languages only if they obtain
comprehensible input and if their affective filters are low enough to allow the input in”.

Figure 2 and Figure 3 try to demonstrate the subject.
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Figure 2. A High Affective Filter Blocks the Comprehensible Input
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Figure 3. A low Affective Filter Makes a Way for Comprehensible Input

In addition, Meyer (2008) states that L1’s main function is to provide scaffolding to
lower the affective filters by making the input comprehensible. As known by many,
scaffolding is put around the outside of new buildings to permit workers to get to the
new formed structures. When it is the right time and construction can uphold by itself,
scaffolding is taken off. Just as buildings, students need to get necessary but temporary
help from teachers or other learners to establish new ideas, achievements and abilities
(Hammond & Gibbons 2005). In education, scaffolding refers to temporary support and
assistance that students get from their peers and teachers while moving from their
mastery level to instructional level. As an essential teaching strategy, scaffolding is
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based on Vygotsky’s sociocultural theory and his notion, the zone of proximal
development (ZPD). He explained the ZPD as “the distance between the actual
developmental level as determined by independent problem solving and the level of
potential development as determined by problem solving under adult guidance or in

collaboration with more capable peers.” (cited Sanders & Welk, 2005). (See Figure 4)

ZPD
The past i — The future
Whatis Whatcanbe  Whatis
already  known (with not
known  assistance) known
—
Learning

Figure 4. Vygotsky’s zone of proximal development (ZPD) (Adapted from Nomura et
al., 2019).

Within this framework, judicious L1 use in effective scaffolding techniques at the
ZPD serves as effective bridges to help the students reach the next level. Eliciting
language, giving instructions, explaining difficult grammar points and new vocabulary,
checking comprehension, discussions of classroom methodology, pointing and
correcting errors are some possible scaffolding occasions where L1 is used (Atkinson,
1987; Auerbach, 1993; Cook, 2001). Larsen-Freeman (2000) adds that L1 is used in
order to promote the security of students, assist students while struggling from known
to unknown and make the difficult structures and target language words clear. To sum
up, mother tongue is an essential aid and should be used in scaffolding techniques.

On the other hand, Bolitho (1983) pointed out that using mother tongue supports
students to say what they really want to say, which is an important humanistic value.
Harbord (1992) seconds Bolitho and adds that allowing L1 use in class is one of the
fundamentals of humanistic approach as it enables students to say what they really want

to say. However, unconsciously selected and innocent looking practices in classrooms
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such as teacher’s prohibition of students’ mother tongue, statements like “Every time
you speak any languages apart from English, you have to pay me. I can be rich” or “If
you do not ask in English, | will not let you go to the restroom” are against human
rights and harm students’ cognitive and social functioning. The instructors justify their
restrictive practices by claiming that use of the mother tongue will hinder English
learning process (Auerbach, 1993). However, no matter what, every individual has the
right to declare their request, ideas, needs and feelings at the right time. Such
oppressive practices can cause students either to stop talking or make inappropriate
sentences with the words they randomly look up in the dictionary. These unchecked
random structures by students can later cause fossilization, which is really hard to
correct later.

Mother tongue in language classrooms is also practical in saving time and avoiding
ambiguity, especially for instructors who have limited time and a syllabus with a
deadline. Cole (1998) asserted that language instructors may end up as a contortionist
while trying to avoid mother tongue use during explaining an item of the language
where a short explanation in L1 would save time and suffering. For instance, if the
students comprehend better and quicker without confusion, it is better to translate the
word “adverb” then describe it in L2. Atkinson (1987) also added that instead of using
visual materials, gestures or explanations in target language, it is less ambiguous and
time consuming for teacher to ask “How do you say X in your mother tongue?”
However, Harbord (1992) emphasizes that the object here is to use time productively
not to save time and adds it is a common justification given by L1 use advocates
teachers that communication in mother tongue saves time, which can be used for more
productive activities. Using L1 also makes certain that all students get the correct
meaning of the words instead of deducing different meanings. This is also applicable
for difficult grammar structures when students struggle to comprehend the new system
and feel anxious and panicky, which is the last thing desired in the classroom. Initially,
classrooms can be threatening places even for grown-ups and they need time to get
used to new classmates, teacher, approaches and surroundings (Meyer, 2008). English-
only approach can be counterproductive in this context. Students admit that they might
feel frightened, insecure as they do not understand English-only lessons (Reaisi et al.,
2020). L1 use can reverse the situation and make classroom a place where students
dispel negative feelings and attitudes towards English and raise aptitude and

willingness to learn it.
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Additionally, Schweers (1999) supports L1 use in classrooms by arguing that second
language learning increases if students are aware of the differences and common

features of both languages and understand that both languages can co-exist together.

Negative Influence of Mother Tongue in EFL Classrooms

Despite the advantages and increasing number of proponents of L1 use in EFL/ESL
classrooms, target language only ideology keeps its power and importance. Some
methods and approaches like Natural Approach, Direct Method and Communicative
Approach are still strongly based on target language only ideology and they are applied
widely around the world, especially those countries where English is the native
language and private English courses for students from other countries constitute a
considerable amount of income. Even the advocates justify L1 use on condition that it
is used at a minimum level and logically. Harbord (1992) pointed out that most teachers
and scholars agree that for the sake of language as a communicative tool, English
should be the language of communication as much as possible in the classrooms. Also,
Atkinson (1987), who is a proponent of L1 use, warns about the danger of overuse. He
lists some problems resulting from excessive dependency on mother tongue as

following;

1. The teacher and/or the students begin to feel that they have not 'really’ understood
any item of language until it has been translated.
2. Students speak to the teacher in their mother tongue as a matter of course, even

when they are quite capable of expressing what they mean (1987, p. 246).

Oflaz (2009) warns that one of the negative effects of L1 in EFL classes is students’
over dependency on it and they stop trying to use the target language or they do not
even make an effort to infer the meaning from context. Krashen (1981), a proponent of
monolingual approach in language classes, argues that people learn foreign languages
just like they acquire their first language; therefore, they need to be exposed to target
language as much as possible and minimize mother tongue use (cited in Tang, 2002).
Advocates of monolingual approach or natural approach believe English should be the
only medium in EFL/ESL classrooms because the best way to teach or learn a language
is possible through the language itself (Richards & Rodgers, 1999). The more learners

are exposed to target language, the better and quicker they can comprehend and get



20

used to it. Instructors use L1 to lower their students’ affective filter, help them relax or
assist them. However, according to Harbord (1992), chatting or telling jokes in mother
tongue in the beginning of class influences the tendency towards target language use
negatively. He adds that reducing stress and having a desirable teacher-student rapport
are fundamentals in the classroom and should be strengthened but instead of L1 use,
effective alternative L2 strategies are available and they should be used for chatting and
telling jokes in breaks or before class. Thus, students notice that target language is not
only a subject to be studied and also an alternative tool to L1 to communicate (Burden,
2004).

Generally, students are reluctant to use English in countries where it is taught as a
foreign language and there is an unavoidable tendency to speak in the mother tongue in
EFL classrooms. In such classes where students share the same mother tongue and find
little chance to experience L2 outside the classroom, maximising and encouraging L2
use is very important and essential and one technique to do this is classroom
management in L2, which involves giving instructions, controlling attitude and
clarifying the activities (Notion, 1997, 2003)

The Place of Mother Tongue in Methodology

Whereas English is the most widely spoken foreign language in the world today, it
did not used to be before. Six hundred years ago, in areas such as education, politics,
religion Latin was the dominant language and teaching and learning Latin was
appreciated and demanded most. However, as a result of changing political balances it
started to be replaced by English, French and Italian in the sixteenth century (Richards
& Rodgers, 1999). As the world’s dominant languages and motives to learn them have
changed, methods constituting foreign language teaching and learning methodology
have changed, formed and developed according to the needs of the age they emerged
in. The method defined by Thornbury (2006) as a system for language teaching that is
formed on specific language and learning ideologies which underpin classroom
activities, syllabus and material choices. Depending on the needs and the ideologies of
the era, L1 use has served different functions in each one of these methods. While some
of them appreciate the use of mother tongue and consolidate its position, others forbid
and exclude it from the process totally.

Grammar Translation Method (GTM), in which mother tongue is a milestone and

forms the basic and vital structures, is dated back as far as 1500s (McLelland, 2018)
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and it can be identified as the oldest language teaching method which was accepted
widely and entrenched its dominance for a long time. As it was used to teach classical
languages like Latin and Greek, it was also called Classical Method (Larsen-Freeman &
Anderson, 2011). Richards & Rodgers (1999) stated that in GTM L1 is the medium of
instruction in language classrooms and it enables students to make comparisons
between the target language and mother language. Larsen-Freeman and Anderson
(2011) remarked that fundamental objectives are for students to be able to read and
write in the target language, translate each language into the other because literary
language is the major focus and little or none systematic interest is shown for speaking
and listening skills. As the method is based on teaching grammar rules, new items and
vocabulary via translation and the classroom instruction given by L1, it has a crucial
role underpinning the method.

Richards & Rodgers (1999) asserted that GTM was widely used as the dominant
method especially between 1840-1940; however, several elements caused this method
to be questioned and excluded, as it is inefficient to meet the demands for oral
proficiency in foreign languages.

Since the Grammar-Translation Method did not satisfy the expectation about using
language communicatively, Direct Method (DM) arose as a reaction and became
favoured by following the rule of no translation in the 1920s. Larsen-Freeman and
Anderson (2011) stated that DM has one fundamental principle: No translation and
students are supposed to learn target language through demonstration, visual aids and
inductive grammar teaching, without consulting their L1 and thinking in the target
language as soon as possible is a must. As the goal of the method is to make students
communicate in target language, L1 is not welcomed and has no advocators.

Like Direct Method, L1 is not expected to be used in classrooms where Audio-
Lingual Method is applied since it aims to teach language as a habit formation in the
1950s. And Richards & Rodgers (1999) accepted language learning process in the most
basic form as a mechanical habit formation and good habits are formed by giving
correct responses rather than making mistakes. Celik (2008) also asserted that with the
rise of Audio-Lingual Method which is grounded on structural linguistics and
behavioural psychology, the widespread use of repetition via chain drills has been
adopted to the process for good habit formation. Teachers are the major role models of
the target language and they are not supposed to use L1 since they supply students with

an accurate model as students mimic the model by listening (Freeman & Anderson,
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2011). Within this framework, the goal of language teaching is to form a good habit
formation, which is the target language use, and eliminate students’ L1 intervention,
which is evaluated as a bad habit. Therefore, L2 is accepted as the only medium of
language classroom by Audio-Lingual Method practitioners.

L1 has started to regain some places at the early stage of Silent Way, the method
that superseded Audio-Lingual Method since the students could not perform the
language habits mastered in the classroom in the authentic world. Freeman and
Anderson (2011) noted that the idea that learning a new language is no different from
forming a new habit was harshly criticised in early 1960s, especially by Noam
Chomsky, who defined language learning as a cognitive process and added that people
use their own faculty to discover the rules of a new language. Students are encouraged
to use language by teachers being silent and learning is promoted if learners discover or
form the language themselves rather than repeating and memorizing (Richards &
Rodgers, 1999). Although translation has no ground, students’ first language is
consulted during feedback sessions, giving instructions, when necessary, to support
students in enhancing their pronunciation, for instance (Freeman and Anderson, 2011).

With the emergence of the humanistic approach and its growing impact in language
classrooms, student-centred methods entrenched their positions in language learning
and teaching discipline. Eliminating negative feeling associated with learning and
emphasis on positive affect placed Suggestopedia also known as Desuggestopedia
method indubitably in humanistic camp (Thornbury, 2006). Since all the efforts are for
annihilation of psychological barriers of learning, anxiety, annoyance, fear in
classrooms, L1 is a crucial assistance to make students feel safe and relaxed.
Desuggestopedia enable the teachers to benefit from students’ mother tongue when it is
necessary, specially to make the meaning of the dialogues clear through native
language translation; however, consulting L1 should be reduced gradually in time
(Larsen-Freeman & Anderson, 2001).

Judicious use of mother tongue is also acceptable in Community Language Learning
(CLL) that is also known as counselling learning. According to the book, An A-Z of
ELT by Thornbury (2006) the method is another humanistic tradition proposed by
Charles Curran in the 1970s in the U.S. Putting the students at the centre, letting them
decide the content of the lesson, accepting every attempt and response from students
and make them feel secure are some principles of the method. Native language use

supports security by making meaning clear and providing a bridge from the known to
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the unknown (Freeman and Anderson, 2011). Celik (2008) also stated that native
language helps students to say what they wish to say and in this way students’ self-
efficacy is strengthened.

Even though the amount is small, L1 use is also acceptable in Total Physical
Response (TPR) a method developed by James Asher in the early 1970s, built around
the coordination of action and utterance and attempting to teach language through
motor activity (Richards & Rodgers ,1999). Since the meaning is made clear through
physical activities and body language, the basis of the method is presented to students
in their native language, and then L1 is rarely consulted in the process (Celik, 2008;
Larsen-Freeman & Anderson, 2001).

In the 1970s in Europe, there was a major shift from teaching language as a system
and viewing linguistic competence as the only goal of language learning to teaching
people how to use the systems communicatively (Thornbury, 2006). Emerging as a
reaction to traditional language teaching methods, Communicative Language Teaching
(CLL) aimed to make learners use language communicatively in the real world. What
was needed to accomplish that was communicative competence which is a more
extensive notion than grammatical competence and involves knowledge of what to say
and how to say it appropriately based on the situation, time, roles and intention
(Richards, 2005).

The purpose, principles and procedure of language learning methods has changed a
lot through history. Kumaravadivelu (2006) pointed to the fact that even the scholars
working on methods are not certain about the exact number of the methods in
methodology and they are obsessed with finding the best method for everyone waiting
to be discovered. No method is right or wrong, they all have pros and cons. Also, Spiro
(2013) claimed that there is no “best” method because it is not certain that a specific
method and its principles will work for everyone since each classroom, lesson, learner
and teacher is different from others. Prabhu (1990) stated that;

If those who declare that there is no best method are asked why, the most
immediate and frequent answer is likely to be ‘Because it all depends’, meaning
that what is best depends on whom the method is for, in what circumstances, for
what purpose, and so on. That there is no best method therefore means that no
single method is best for everyone, as there are important variations in the

teaching context that influence what is best (p.162).
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This view point has promoted the emergence of post-method, which is a term coined
by Kumaravadivelu (1994). He asserted that if the principle of method allows theorizers
to centralize pedagogic decision-making, the post-method condition allows
practitioners to develop location-specific, classroom-oriented creative activities. He put
forward post-method as an alternative to method rather than an alternative method.
Larsen-Freeman and Anderson (2001) defined eclectic practice as when teachers who
subscribe to the multiple view of methods pick and choose among methods to build
their own blend. In this context, receding from one single-method approach to
pedagogic eclecticism is defined as post-method. Celik (2008) asserted that English
teachers who adopt and practice one single method are no longer desired and he
situated foreign language practitioners in a position where they make their own choices
and create their own eclectic multiple methods. Language instructors are free to choose
and apply whatever feels right. L1 indubitably has a place in the classroom where
practitioners apply the post-method approach.

As each learner and context is different, each method has pros and cons. While the
first aim was to translate literature text, today, mastering the four skills (listening,
speaking, reading and writing) effectively is the main goal of learning a foreign
language. While different approaches were in and out of fashion, L1 mission and usage

rate has changed, too.
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3. METHODOLOGY

3.1. Introduction

This section firstly presents the research design employed in the study. Next, the
setting and participants are explained in detail. Then, instrumentation, data analysis,
reliability/trustworthiness procedures are brought forth and lastly the information about

ethical consideration is given.

3.2. Research Design

In order to be objective and accurate, a research design which is a procedural
roadmap is planned by the researcher. In the present study, the researcher designed a
mixed-method study where both quantitative and qualitative data was collected and
analysed to be able to uncover the attitudes of prep students from different schools of
foreign languages on the use of L1 as a means of instruction in the classroom.

Quantitative research has a long and dynamic history in social sciences and it
involves collection and analysis of numerical data via various instruments. It enables
the researcher to test objective theories by examining the relationship among
variables (Creswell, 2009). The researchers in a quantitative study usually establish
their work on the belief that it is possible to separate facts and feelings in the world
which is a single reality made up of facts that can be discovered (Fraenkel et al.,
2012). With the help of descriptive research such as who, what, when, where, and
how, details and characteristics of the study are revealed (Zikmund, et al., 2013).
Thus, in order to collect the quantitative data for the present study a questionnaire
was utilized.

On the other hand, Bufkin (2006) noted that qualitative research is widely
preferred to give people a voice. In this regard, open-ended questions were also
employed to the participants and analysed qualitatively. Open-ended questions is a
way to give participants an opportunity to express their ideas in their own words

which increases validity of the study (Alshenqgeeti, 2014).

3.3. Setting and Participants

Researchers are commonly prevented from gaining information from a larger

population by elements such as expense, time, and accessibility and are driven to
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attain data from a smaller group or subset of the total population (Cohen et al.,
2007). This smaller group is called the sample while the larger group to which one
hopes to apply the results is called the population. There are ways to specify the
samples such as random sampling, which argues that there is a chance for all people
in the research population to be selected (Dawson, 2007). For the current study, a
purposive random approach for sampling was utilized. 10 universities from different
regions in Turkey with active English preparatory schools were randomly selected
and the questionnaire was sent. However, only five of these universities responded
and gave consent to the request of conducting the aforementioned questionnaire and
open-ended questions.

The target population of the study was the preparatory students, whose mother
tongue was Turkish, at schools of foreign languages from five different universities
and the target language they were supposed to acquire was English. By the end of
their first education year at university, all participants were required to be in
sufficient command of English with the help of the English language preparatory
education program that they received during two semesters. The language of
instruction in their education was mostly English and the use of L1 was limited.

The number of the participants who answered the questionnaire was 264 students in
total. In the first part of the questionnaire the participants were asked to write their
student number. After a detailed analysis, by comparing their student number, it was
noticed that some students answered the questionnaire twice or three times, most
probably by mistake. After such students’ data was deleted to get valid results, 228
participants were left out of 264. The number of female participants was 142 (61.4%)
and male participants’ number was 88 (38.6%). The age group ranged between 18-43
and the age average was 22.04 (SD=5.16). The highest number belonged to the 18-21
age range with 72.4% (n=168) rate. The universities and the number of the students
included in the quantitative study were as follows: Mardin Artuklu University: 77, Cag
University: 47, Inonii University: 58, Siirt University: 23, Munzur University: 23. (See
Table 1)
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Table 1.
The Demographic Information of the Participants
Number Percentage
Gender
Female 140 61,4
Male 88 38,6
Age
18-21 168 73,7
22-25 23 10
26-30 17 74
31-35 9 4
36-40 9 4
41-45 2 9
University
Mardin Artuklu University 77 33.8
Cag University 47 20.6
Inonu University 58 25.4
Siirt University 23 10.1
Munzur University 23 10.1
N=228

In addition, 48 participants completed the open-ended questions. The universities
and the number of the students included in the qualitative study were as follows:

Mardin Artuklu University: 44 and Munzur University: 4.

3.4. Data collection Instruments and Procedures

While conducting a study, the work of developing an instrument has its own
problems and challenges. It requires a considerable amount of skill, effort and work
which might take a certain amount of time and in that matter become time
consuming. Therefore, an already developed instrument is commonly preferred by
researchers (Fraenkel et al., 2012). One other advantage of using an existing
instrument is that vital concepts like validity and reliability of the instrument have

already been established. It means whether meaningful and useful inferences from



scores on the instruments can be drawn showing validity and whether the responses
for the items are consistent as a sign of reliability (Creswell, 2009). In order to find
out students’ attitudes towards L1 use in the classroom, both quantitative and
qualitative data collection instruments were employed. The quantitative data
collection tool was a questionnaire previously developed by Schweers (1999) and
later used by Tang (2002) by revising some parts of it. The original form of the
questionnaire was not modified apart from the fact that it asks for the attitudes of
students towards the use of Spanish in English classrooms since the target population
of the original study was native Spanish speakers. However, in the questionnaire
used by the researcher in the present study, the aim was to find out attitudes of
Turkish native speakers towards the use of Turkish in EFL classrooms. The
questionnaire consists of two main sections: Section 1 includes a demographic
information questionnaire which asks for basic information about the students such
as student number, name of the university, gender, age, duration of English language
learning (See Appendix 11). Section 2 consists of 7 close ended -multiple choice-
items asking about students’ attitudes towards the use of L1 in classrooms (See
Appendix 12). At the beginning of these two sections, students were provided with
an explanation of the study, its purpose, information about the researcher and an
assurance that their information or responses would not be shared and would be kept
private.

For qualitative data, three open-ended questions were developed and employed by
the researcher. In addition to the demographic questions, three questions were
designed by considering the literature to discover the students’ attitudes. The
objective of the open-ended questions was to collect some qualitative in-depth data
by allowing participants the freedom to express themselves with their own words in
their native language.

The study was planned to be conducted via face-to-face interaction but with the
outbreak of the COVID-19 pandemic, both the questionnaire and the open-ended

guestions were prepared on Google forms and shared with students online.

3.5. Data Analysis
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As mentioned above, a mixed methods design was employed, and therefore two

ways of data analysis were utilized for this study. The quantitative data gathered from
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228 students through a questionnaire was analysed by an appropriate version of
Statistical Packages for Social Science (SPSS). Descriptive statistics were carried out to
analyse the demographic data obtained from the first part of the questionnaire and data
obtained from the second part of the questionnaire which sought to investigate attitudes
and perceptions of the students towards Turkish use in the EFL classroom. In these data
analysis processes, frequencies, percentages were taken into consideration and
calculated.

While adapting the mixed-method approach for the present study, qualitative
approach was chosen as the focus and dominant method. The qualitative data obtained
from open-ended questions was analysed through content analysis which is a practical
method to form and classify the unstructured data in a convenient way (Harbelioglu,
2020). Integrating the qualitative data by employing content analysis contributed to
gaining more in-depth knowledge of the participants’ perceptions. The purpose of
content analysis is to systematically transform a verbal or written text into a brief,
organized form that reveals previously obscure themes and codes. Qualitative content
analysis scheme of Cresswell (2015) presented in Figure 5 was followed as a guide for

the present study.

Codes the Text for Codes the Text
Description to Be Used for Themes to Be Used
in the Research Report in the Research Report ~€——

\ / Simultaneous

The Researcher Codes the Data
(i.e., locates text segments and -
Iterative assigns a code label to them)

The Researcher Reads Through Data
(i.e., obtains a geneAral sense of material)

The Researcher Prepares Data for Analysis
(l.e., transcribes fieidnotes)

The Researcher Collects Data

— (i.e., a text file such as fieldnotee, <
transcriptions, or optically scanned
material)

Figure 5. The Qualitative Content Analysis Scheme by Creswell (2015, p. 236)
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The qualitative data was coded, categorized and interpreted in detail. First, the
answers to the questions were organized verbatim by using Microsoft Word software,
which enabled the researcher to conduct an organized and easy analysis. Next, the data
was read line by line several times conducting an analysis each time. Each time the data
was read, a deeper perception of the information provided by the participants was
developed (Cresswell, 2015). To form the main themes, sentences and even words of
responses conveying the same messages were labelled with codes. In the first step of
coding, 32 codes were discovered. The keywords of these codes and their frequency of
use were recorded and organized by creating a table with a new Word page. For
instance, keywords in participants’ statements like “in the beginning, for the level under
B, for the new students” were used 21 times and they were coded as “beginner level”.
Next, the whole answers for open-ended questions were read and reviewed a few more
times. The generated codes were analysed again and their common aspects were
determined. The codes conveying the same massages were placed in the same group
accordingly (Graneheim & Lundman, 2004). The following step was to label these
groups again. For instance, codes like “having difficulties to understand, helping
understand better, having question marks, avoiding misunderstanding” which were
formed in the initial step of the content analysis, grouped and labelled as “scaffolding”
in the next stages. Thus, the main lines and the themes of the analysed data were
formed. The five main categories emerged by the combination of sub-categories are
listed in Table 2 along with their properties. The properties detail and exemplify what

constitutes the content of the five main categories.
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Table 1 Table 2 List of Categories 1 List of Categories

Categories

Properties

Situations

Having confusion and questions marks, feeling lost, having
difficulties to understand without L1 use. E.g., “Question
marks remain in my mind in English-only classrooms”.
Avoiding misunderstanding, helping to understand difficult
topics better, helping to understand new vocabulary and
difficult sentences. E.g., “Of course, using Turkish while
explaining grammar makes it easier to understand”.

Affective

Feeling motivated and concentrated, keeping interest,
increasing productivity and attention with L1 use. E.g., I
think the use of Turkish should be used because we cannot
focus on the lesson without it”. Feeling panicked, scared,
lost, confused and losing interest without L1 use. E.g., “If
our teacher had used English completely, maybe | wouldn't
have been able to get rid of my fears”

Quantity

L1 should be used for the beginners in balance. It should be
used at the right place and right time at the beginning, should
not be used too much or during the whole class. Should not
be exaggerated or overused. It should be minimized
gradually under the teacher supervision. E.g., “Use of
Turkish should be reduced over time”. “Turkish and English
should be used in a balance”.

Hindering L2 learning

It is harmful and wrong to use L1. It is unnecessary.
Conducting English classes in Turkish is a kind of tradition
and its wrong. L1 use prevents learning foreign language.
E.g., “Based on my eight years of experience, | can say that
it is of no use”.

Practicing L2

English majors need English-only classes. They have no
chance to practice L2 out of class. Being exposed to English
as much as possible is the only way to learn it. Practicing L2
is important. E.g., “Turkish is the language we are exposed
to in our daily life, and Turkish should not be used in
language classes to improve English”




The formed sub-categories, categories and themes were finalized and presented

detail in the findings chapter.

3.6. Trustworthiness

To be able to ensure that the inferences they draw, based on the data they collect,
are valid and reliable, researchers use a number of ways (Fraenkel et al., 2012).
There are many methods for determining reliability. In the present study to increase
the trustworthiness, a mixed-design method was employed to discover the
perceptions of the participants. Creswell (2009) pointed that by adopting a mixed
methods design, researchers can obtain more detailed and different kinds of data that

can improve reliability and validity of results.
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in

To prevent inaccurate inferences and interpretations for the qualitative part of the

study, a qualitative data collection tool was adopted and interpreted by employi

content analysis by the researcher. The thesis advisor was consulted at every stage

ng
of

this process. Lastly, the results were also checked and confirmed by an expert in the

field.

In addition to the content analysis, to increase and ensure the validity of the
results, the translated Turkish version of the questionnaire and the open-ended
questions were applied to make sure that participants with lower levels of English
understand the items clearly and respond accordingly. The translation was done by
the researcher herself and double checked by the supervisor of the study.
Additionally, to ensure that the translation is accurate, back-translation method was
employed by another English instructor whose profession is translation and
interpreting.

3.7. Procedures

Following the approval of the research ethics committee at Cag University and
necessary official permissions from institutions where the data was collected, the
questionnaire and the open-ended questions were applied. Data collection
instruments were conveyed to the authorized instructors in the relevant departments
officially and they were requested to share with their students online. The 7-item

questionnaire was administered in the middle of the second semester and the open-
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ended questions were conducted at the end of the second semester of 2020/2021

education year.

3.8. Ethical Considerations

To ensure that participants’ rights were protected during the data collection process,
an informed consent form was provided for all participants both at the beginning of the
questionnaire and open-ended questions. It clarifies the identification of the researcher,
identification of the sponsoring institution, the purpose of the study, the benefits for the
participants, expectations from them, guarantee of the confidentiality to the participant,
assurance that the participant could withdraw at any time, provision of people to
contact if needed (Sarantakos, 2012). The approval from the campus ethical committee
was obtained with the submission of the proposal of this study containing the
procedures and information about the participants (Creswell, 2009). In addition to the
approval from the campus ethical committee, permission and approvals were obtained
from the institutions where the study was conducted.
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4. FINDINGS

The aim of the current study is to find out answers for three research questions
aiming to discover students’ ideas, feelings, beliefs about L1 use in EFL classrooms. In
accordance with the research purpose, this chapter presents the quantitative and
qualitative results of the data gathered through the questionnaire and open-ended
questions. In the first part, results of quantitative data are presented in detail to show the
direction of participants’ tendency. In the second part, carefully analysed results of the
open-ended questions are explained clearly and in detail since the qualitative results are

dominant focus of the study.

Quantitative Findings of the Study
This part aims to demonstrate the results of analysed data gathered from 228
participants by administrating a 7-item questionnaire. To test the questionnaire results,

frequency analysis was used and the findings are presented in Table 2.
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Table 3
The Questionnaire and Its Results
Questions Frequency Pe(z;)e)nt
1. Should Turkish be used in the classroom?
Yes 165 724
No 63 27.6
2. Do you like your teacher to use Turkish in the class?
a. Not at all 0 0
b. Alittle 31 13.6
c. Sometimes 119 52.2
d. Alot 78 34.2
3. When do you think it is necessary to use Turkish in the English
classroom?
a. to explain complex grammar points 170 74.6
b. to help define some new vocabulary items 115 50.4
c. to explain difficult concepts or ideas 177 77.6
d. to practice the use of some phrases and expressions 63 27.6
e. to give instructions 47 20.6
f. to give suggestions on how to learn more effectively 115 50.4
g. other, please specify 0 0
4. If you think the use of Turkish is necessary in the classroom,
why?
a. It helps me to understand the difficult concepts better. 178 78.1
b. It helps me to understand the new vocabulary items better 86 37.7
c. It makes me feel at ease, comfortable and less stressed. 89 39
d. I feel less lost. 102 44.7
e. other, please specify 3 1.3
5. Do you think the use of Turkish in the classroom helps you
learn this language?
a. No 15 6.6
b. A little 92 40.4
c. Fairly Much 94 41.2
d. Alot 27 11.8
6. How often do you think Turkish should be used in the
classroom?
a. Never 5 2.2
b. Very rarely 44 19.3
c. Sometimes 151 66.2
d. Fairly Frequently 28 12.3
7. What percentage of time do you think Turkish should be used
in the class?
10 and less 29 12.7
20 39 17.1
30 60 26.3
40 45 19.7
50 28 12.3
60 and above 27 11.8

N=228
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For the first question, dichotomous scale, two-point scale, (yes and no) was
employed and it was aimed to find general, clear and exact opinions of the respondents
about L1 use. The findings showed that a vast majority of the participants (n=165,
72.4%) selected the option “yes” and supported Turkish use in English language
classrooms; on the other hand, a considerable number of students (n=63, 27.6%) held a
negative opinion, which means Turkish should not be used in the classroom.

The second question of the questionnaire sought to find out how participants feel
when L1 is used by their teacher during class. A 4-point Likert scale (a. not at all, b. a
little, c. sometimes, d. a lot) was used for the question to give participants a chance to
express their emotions. When the data of the second question was examined, it was
discovered that although there were no participants who were dissatisfied with the use
of L1 (n=0, 0%), a non-negligible percentage of them preferred option b, a little.
Additionally, fewer than half of the participants (n=119, 52.2%) indicated they
sometimes like their teacher to use Turkish in the class and a notable percentage chose
option d) a lot (n=78, 34.2%).

The third question offers the students six situations to choose. It was a multiple-
choice question letting respondents choose multiple responses or just one. The
preference was left to their own experiences and point of views. In order not to make
the participants select only from a fixed list of options, the seventh choice was added as
“other, please specify”, an open-ended option, to give students room to express their
own opinions in their own words. Including an “other” answer option or statement
space can overcome a common disadvantage of using a multiple-choice question. It was
deduced that two options ¢) to explain difficult concepts or ideas and a) to explain
complex grammar points had the highest selection rates, approximately %75. Also, it is
worth to highlight that according to a sizable number of participants (n=115, 50.4%),
Turkish was most necessary to give suggestions on how to learn more effectively
(option f).

The fourth item in the current questionnaire was a four-choice question aiming to
discover the students’ reasons for using Turkish in EFL classrooms. Students were
allowed to choose as many options as they wanted. Also, the fifth option was offered as
“other, please specify” to let participants add their own opinions apart from the given
choices if they wanted for the reason as noted earlier in the third question. Table 2
shows that a very noticeable percentage of the participants (n=178, 78.1%) would like

Turkish to help them to understand the difficult concepts better (option a). Besides, this
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result is compatible with the qualitative results obtained from open-ended questions. In
explaining why they think L1 is necessary, a notable percentage of participants (n=102,
44.7%) indicated that it helps them to feel less lost (option d). Moreover, according to
results, 3 students provided different reasons by using option e, “other, please specify”.
The statements were as follows; “I think Turkish should not be used in EFL
classrooms” (student 1); “While learning complex and difficult grammar points, it
would be better to use a little Turkish footnote” (student 2); “Helps me understand new
vocabulary items better” (student 3).

The fifth question was a 4-point Likert scale (a. no, b. a little, c. fairly much, d. a lot)
aiming to find out to what extent participants received help from their L1 in EFL
classrooms. Students’ preferences and selection rates showed that a small number of the
participants (n=15, 6%) stated that the use of Turkish in the classroom did not
contribute to their language learning while the majority of the group (n=94, 41.2%)
stated that the use of Turkish in foreign language classrooms was mostly helpful by
selecting option c, fairly much.

The sixth question was also a 4-point Likert scale (a. never, b. rarely, c. sometimes,
d. fairly frequently) aiming to find out the students' preferred frequency of L1 use
during the classes. As demonstrated by the frequency analysis of the results in Table 2,
the vast majority of the group (n=151, 66.2%) remarked that the use of Turkish in the
classroom was sometimes necessary. On the other hand, although it is a very small
group (n=5, 2.2%) few students chose option a) never which means they never wanted
to be exposed to L1 in the classes.

The last question, the seventh question, is similar to the previous question. By asking
the aforementioned question, the researcher aimed to reveal clearly the exact rates of
Turkish use that students deem necessary in the EFL classrooms. According to the
frequency analysis of the results in Table 2, among the given percentage options (from
0% to 90%, a 10% interval between the options) most of the students preferred the
option “30%” (n=60, 26.3%).

Qualitative Findings of the Study

This chapter provides analysed data of open-ended questions’ responses gathered
from 48 volunteer EFL students. A few months after administering the 7-item
questionnaire, three open-ended questions (Appendix 19) were conducted to build up

deeper insights on the subject. Content analysis and a coding procedure were applied
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and scrutinized to analyse the collected data. The analyses of participants' responses are
presented below.

Open-ended questions centred on the issue of L1 use in EFL classroom and
participants’ attitudes, experiences, and thoughts about the subject. Two primary
themes were driven according to responses to the questions: a) Support for L1 use b)
Support for L2-only use (See Figure 6). Additionally, within each of these primary
themes, categories and sub-categories were developed to delineate the findings in
detail.

Support for L1 Use Support for L2-only Use

Figure 6. Two Primary Themes of L1 Use in EFL Classroom

Support for L1 Use

With the aim of revealing participants’ feelings and thoughts in detail that emerged
as a result of their classroom experiences, the researcher directed three open-ended
questions to the participants. It was found that 42 of them clearly approved the presence
and use of L1 in EFL classroom by using some key words like “necessary”, “helpful”,
“should be used”, “enjoy it”, “support it” and so on. The following quotation illustrates
such statements.

Student 46: Turkish should be used in English class. Because if we do not know the
Turkish meaning of something, we cannot learn its English. In addition, the teacher
should explain a subject in Turkish so that the student can understand and comprehend
it. In certain places, Turkish words should be used in addition to English words.

Participants’ consents and support for L1 use were firmly grounded on some

conditions and basis which led to the formation of three categories: Affective,

Situations, Quantity. (See Figure 7)
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Situations Quantity

Figure 7. Support for L1 Use Theme and Its Three Categories

Situations

The statements by students on when and why L1 should be used, how to benefit
from it led to the formation of the current category. Five sub-categories are identified
and titled under this roof to reveal the results more explicitly and clearly. They are
scaffolding, teaching new, difficult grammar, teaching new vocabulary, comparing two

languages and cultures, and lastly assigning homework. (See Figure 8)

| Scaffolding “"— \"‘ Assigning

Homework
Tcaching New, | | Tcaching New Compal'ing
Difficult Vocabulary Languages and
Cultures

Grammar

Figure 8. Situations Category and Its Five Sub-categories

Scaffolding. Participants were discovered to consider their mother tongue as a huge
helping hand when they were confused, struggling or having difficulties to understand
during the language learning process. They emphasized that English-only classes can
lead to misunderstanding or incorrect language learning which can take a long time to
correct later. In this regard, L1 functions as a scaffolding. It guides and supports L2

learners to progress from known to unknown to link new knowledge to the old one. It
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facilitates the process and leads to a better and faster understanding. Here some
statements of the participants to exemplify the scaffolding function of L1.

Student 1. Whenever the student needs it (L1 use). If the student experiences
uncertainty and does not understand, the student should be supported by Turkish
explanations.

Student 3. | think Turkish should be used at the beginning and when introducing
new topics. Because it was very difficult for someone who had no basic knowledge to
comprehend the subject and | was such a student and there were many subjects that |
had never seen and it was very difficult to understand them, but it was better for me
when the teacher explained it in Turkish first.

Students 36. | often have difficulties during the explanations of the subjects in
English classes. Of course, speaking Turkish in some parts of grammar classes makes it
easier to understand. At such times, the use of Turkish can be beneficial for us.

Teaching New, Difficult Grammar. While listing the challenges and situations
where they get support from Turkish, students put learning a new grammar subject at
the top of the list and let the formation of the current sub-category. Most of the
participants welcome the use of Turkish to increase receptivity to learn the new
grammar topics which is considered to be one of the most compelling stages. The
arguments were vivid in some students’ responses as presented below.

Student 24. | especially care about the use of Turkish during the explanation of
English grammar. Because what we call grammar is the basic structure of a language.
If one learns the incorrect grammar, it's really hard to fix it later. Of course, it is also
important for the teacher to explain the grammar in a way that will not leave a question
mark in the mind of the student, by connecting with extra explanations and British
culture...

Student 29. Turkish can be used for complex grammar and long, difficult to
understand situations.

Teaching New Vocabulary. Turkish was noted to be used widely and intensively
when students came across new vocabulary and difficult sentences to understand.
According to a vast majority of the students, Turkish was a great quick helper when
they were learning new words or translating some phrases to understand better. The
following quotations illustrate such statements.

Student 21. ... I think Turkish should be used at first. While explaining new subjects

and learning new vocabulary. We comprehend faster ...
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Student 23. ... Understanding what a word means or what a sentence means is an
important factor. If we don't know the meaning of a word, it means nothing to us.
Because we do not know where to use that word. So, | have to know what the meaning
is, where to use it exactly ...

Comparing Languages and Cultures. According to some of the students, they
could learn and understand better if the difference between English and Turkish
structure was explained in their mother tongue, Turkish. They stated that they could
analyse more efficiently when they compared the two languages. Besides, other than
the structures of the languages, participants required L1 to dispel the ambiguity during
learning the cultures of the target language. Some statements revealed that students
cared about L1 use to fulfil the needs to internalize the foreign cultures. Since English
native speakers’ communities’ lifestyles were different from learners’, they needed to
understand their culture effectively to learn English which was possible by explanations
in Turkish. The arguments were vivid in some students’ responses as presented below.

Student 26. | think L1 is useful. It is easier to learn by making comparisons with the
mother tongue...

Student. 42. ...Some things will be easier to explain in Turkish due to cultural
differences. Some tenses in English are also different, it is confusing, Turkish can be
used to solve this problem in the grammar part.

Assigning Homework. Explaining homework was one of the situations where a few
students advocated the presence and help of L1 openly. They argued that teachers
employing L1 while assigning homework facilitates figuring out the details better and
doing homework exactly as it was requested. Quotation below demonstrates the
participants' thoughts evidently.

Student. 7. ... When homework is assigned, it is better to use Turkish in order to
understand better what the homework is. In addition, when | attend the class, Turkish
can be used so that | can understand better where I made mistakes while speaking
English.

Affective

The present part presents in which direction the students’ perceptions and emotions
evolved in the absence and presence of L1 and how this evolvement was reflected in L2
learning process. Two sub-categories titled as motivation and affective filter were

identified and titled in relation to the current category (See Figure 9).
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Motivation Affective Filter

Figure 9. Affective Category and Its Two Sub-categories

Motivation. Participants were found to believe that L1 use in the classes increases
their motivation, interest, concentration and correspondingly their productivity and
attention. Since they got concentrated and motivated more with the help of L1, they
could keep up with the class willingly which made them feel and learn better. They also
noted that their attitude towards English class was affected in a positive way due to L1
use. The absence of their mother tongue during the classes endangered loss of
motivation and success. Some of the participants’ statements display this issue
evidently.

Students 1: | think it is necessary. When Turkish is not used, the students are
disheartened and drift away from the course because they do not understand anything
and cannot be motivated. | do not trust myself in language, when the teacher speaks
English all the time, | feel like 1 do not understand anything and | cannot concentrate.
I'm breaking away from the lesson. As our English level progresses, we may use less
Turkish. In speaking class, I understood a question, and | knew the answer. When the
teacher asked me, I could not answer in English so | wanted to answer in Turkish but
he did not allow me to speak Turkish. My mood dropped a lot after that.

Student.15: ... In my opinion, in order not to discourage the student and to ensure
their active participation in the lesson, Turkish should be used while explaining
complex topics, communicating...

Affective Filter. It was found that according to some students learning a new
language was scary in itself so their affective filter was high when they first start to
learn aforesaid classes. They got confused when they did not understand a subject in
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English-only classes and that made them feel lost, inadequate, panicky and scared.
Their experiences with these emotions led to a high affective filter which was a major
obstacle to learning. The following quotes exemplify the feelings and worries of the
participants.

Students 24: People find it difficult to learn a new language. Inevitably, they feel
the need to get support from their mother tongues. I think it is necessary to use Turkish
in English language lessons. Because when a person makes contact with a new thing,
object, person in daily life, they feel anxiety and fear at first, and then they start to
discover it. The same is true when learning a language. If I am in fear and anxiety, |
unconsciously will refuse to receive any materials, information from outside without
realizing it. But if Turkish is used in English language lessons, at least in the beginning,
it will be easier for the person to internalize it. If | think for myself, | can say that | was
very worried at first when | was learning English, but the teacher's use of Turkish gave
me a lot of relief...

Student 11: ... It should be used to eliminate panic and excitement for those who
only know words or have very limited education on this subject. It increases motivation.

Quantity

Most of the participants who were in favour of L1 use, base their support on some
terms and conditions. They were aware of the importance of the target language use in
the classes and did not want to depend on Turkish forever. This consciousness and
willingness to adopt and adjust English is quite vivid in their responses. Based on the
findings, two sub-categories were identified under the quantity category. They are

judicious use and gradually minimize (See Figure 10).
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Figure 10. Quantity Category and Its Two Sub-categories

Judicious Use. It was found that participants were aware of the danger of overuse of
L1 and its consequences. Most of the students indicated that L1 should be used at a
certain level and at the right time and place when it was really needed. They did not
overstate the role of Turkish or advocate greater use of it. Students focused on the
necessities of wise and rare L1 use and they noted that English use and L1 use should
meet on a common ground for the benefit of the students. If Turkish use was
exaggerated and misused, it would cause some irreparable damage to the process. L1
should be used in a balanced way under the supervision of the teacher. Here some
statements of the participants to exemplify their opinions on the subject.

Student 1: Turkish use is helpful up to a certain extent. But if it becomes a habit,
English cannot be practiced and spoken. If Turkish is always used, it will hinder
English.

Student 15. As | explained above, it will be very helpful if Turkish is used
appropriately and on time. But if we exaggerate the use of Turkish, the student will take
the easy way out and they receive support from L1 whenever they have difficulty, which
is not helpful at all. Sometimes you will push the student so that the student can push
their own limits and learn English.

Student 25. I think it's useful. As long as it is not overstated. | think it is wrong to
use Turkish all the time or to use English all the time. It must be in balance.

Gradually Minimize. Most of the statements revealed that participants specifically
desired to be exposed to the judicious use of Turkish at the beginning of the term when

they were beginner levels. After they got used to the new environment and the
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language, their levels improved and their need for L1 use was reduced, mother tongue
use was needed to be minimized gradually. Since they did not want to stick to Turkish
all the time, they emphasized that Turkish should eventually be excluded from the
classroom environment for the sake of target language learning. The following
quotations illustrate such thought.

Student 9: At the beginning it is useful, but it should not be overused. After a while,
once the learner gets used to the language and the class, English can be used more.

Student 10. It can be used at a certain level in order to make student-teacher
communication more effective. It increases the student's interest in the lesson,
especially while teaching the basic English. As the education progresses, the use of
Turkish should be terminated.

Student 29: | am in favour of using Turkish in English language classes at the
beginning. Then, Turkish should be excluded gradually without rushing and forcing

students.

Support For L2-only Use

Unlike the majority of the participants supporting mother tongue use in EFL classes,
there was also a completely opposing group of participants. They were totally against
L1 use and advocates of monolingual classes where English is the only medium of
communication. Based on these results, the second theme of the collected data emerged
with the title of “support for L2-only use”. Answers to the open-ended questions
revealed that some students were against L1 use in EFL classes and asserted that target
language should be the only medium in the language classes. They described the
presence of L1 as harmful, unnecessary, obstacle to language learning, and wrong to
use. The arguments were vivid in some students’ response as presented below.

Student 27: 1 think it's harmful. The more the use of Turkish is allowed in the
classes, the more the person flees to Turkish when they cannot express themselves in
English. When the learner does not have to force themselves to continue in English, it
becomes more difficult to speak and learn English.

They grounded their negative attitudes towards Turkish use in EFL classroom on
some circumstances and outcomes which were found to constitute two categories:

Hindering L2 learning and Practising L2 (See Figure 11).
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Hindering Practising
L2 Learning 2

Figure 11. Support For L2-only Use Theme and Its Two Categories

Hindering L2 Learning

Some students pointed out that in Turkey, there was an extensive tradition of
Turkish use in language classes at secondary and high schools. According to them,
teachers at those schools conducted foreign language classes in Turkish and that was
the main reason why students could not learn foreign languages despite years of
education. They criticised and blamed that system of language learning and teaching in
Turkey for failing to learn foreign languages and added that Turkish use was
completely an unnecessary and harmful interference and obviously hindered the L2
learning process. The following quotations illustrate such statements.

Student 28: ...During this one-year period, | understood very well how wrong it
was for our teachers to speak Turkish in high school and primary school. | think that
only English must be spoken in an English class.

Student 28: Based on my experience of almost 8 years before | started university, I
can clearly say that Turkish is of no use. Since conducting classes in Turkish is a kind
of tradition, I had such an expectation in the preparatory class, | even found my
teachers strange because they did not speak Turkish. Now | understand very well that
using Turkish is a big mistake.

Additionally, it was also found that participants believed that if they were
overexposed to L1 continuously, they could never give up thinking in Turkish language
and make English sentences according to Turkish structures and styles. So, they
claimed that despite the difficulties and obstacles they experienced during the language
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learning and teaching process, learners must force themselves to think and make
sentences in English. Their arguments were vivid in their responses as illustrated
below.

Student. 48. ... Because the more Turkish is used, the more we have to think in
Turkish, which prevents you from thinking in English...

Student 13. ... Teaching language classes in Turkish may cause the student to
constantly think about Turkish while studying the language. This can disrupt the

language learning process...

Practising L2

Practising L2 is another category of the related theme. Since some students wanted
to adapt and adjust to English as soon as possible they asserted that they needed to be
exposed to English as much as possible. They did not have the chance to practice
English except in language classes; therefore, they wanted to utilize and practice
English in the classrooms at the highest rate. According to some of the participants, it
was impossible to learn unless they were exposed to the target language during the
whole class time and they were completely against receiving help in Turkish whenever
they had any difficulties which kept students from practising and learning L2. Here
some statements of the participants to exemplify their attitudes toward L1 use.

Student 36. | am against the use of Turkish in English classes. Of course, | have
difficulties in understanding some parts during the lesson, but I think that using English
as a language will improve our speaking practice. Seeing and hearing English in every
aspect of our lives is necessary for us to improve ourselves in this direction.

Student. 43. In my opinion, it is harmful because Turkish is the language we are
exposed to in every way in our daily life, and if we, as foreign language students, are
studying in this department to improve our English, Turkish should not be spoken in
any language classes either.

It was also found that some of the opponents of L1 use were 100% English major
students who were expected to learn and master English very well. Because of this
undeclared psychological pressure, these participants tried to learn the target language
in the most effective way. They stated that L1 use hindered their L2 practising and
learning and they wanted to be in English-only classes due to their major’s
requirement. In this regard, L1 presence was not a good helper. Quotations below

demonstrate the participants' thoughts evidently.
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Student 34: Turkish should not be used in 100% foreign language majors. Because
students progress tremendously by being constantly exposed to English. Since I am in
the 100% English department this year, | have to be continuously exposed to English
and the fact that our teacher almost never used Turkish in classes throughout the year
contributed to me a lot.

Student 43: In my opinion, teachers and students should not speak Turkish in
English classes, especially if they are studying at a 100% English preparatory
department like our department, otherwise their English level does not show sufficient

progress
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5. DISCUSSION AND CONCLUSION

This study was carried out to investigate the attitudes of university preparatory class
students towards L1 use in EFL classrooms. The previous chapter covered the findings
obtained from quantitative and qualitative studies on the subject. In this chapter, results
presented in the findings section are discussed and interpreted in relation to the research
questions by making connections with the relevant literature. It also provides
pedagogical implications, limitations, suggestions for further investigations and

conclusion of the study respectively.

Discussions of the Research Question 1

The first research question was “What are the students’ attitudes towards the use of
L1 in the EFL classrooms?” By asking the current research question, the researcher’s
objective was to explore what the students’ main thoughts, feelings, opinions in general
about L1 use in EFL classrooms were. To find the answers to the question, the views of
the participants were probed by conducting a 7-item questionnaire and open-ended
questions . By considering the analysed data it is concluded that the vast majority of the
participants were in favour of L1 use in EFL classrooms. Additionally, mother tongue
had a place during language learning and teaching process and they needed and
supported its presence in class. In other words, the participants had positive attitudes
towards Turkish use. Despite all the assertions and discussions in the literature which
prohibit and exclude the use of L1, there was an overwhelming consensus among
students about the place, use and benefit of Turkish use in EFL classrooms. This
agreement 1s consistent with the previous studies like Schweers (1999) and Tang’s
(2002) researches that revealed the supportive and facilitating function of L1 in the EFL
classroom. The results of the current study are supported by Ma (2009), who asserted
that from the students’ viewpoints, especially adult beginner learners who may have
more complex thoughts, generally have difficulties while asking and answering
questions, joining actively in debates and stating their opinions freely in foreign
language classes, and thus they may require more help from their mother tongue. Bley-
Vroman (1990) seconded Ma’s claims by stating that adults already know at least one
language perfectly, but they no longer have an innate system that assisted them to
acquire their L1 when they were children. Therefore, their mother language is a

precious “leg up” and they depend on it to learn L2.
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In the questionnaire none of the participants declared that they were not happy with
their teacher using Turkish in the class. As regards the distributions in the test, more
than half of students sometimes felt happy and satisfied with L1 use, while most of the
remaining students felt really satisfied. These results are consistent with the qualitative
results. In this regard, it can be indicated that L1 use by the teachers or peers may give
them a sense of security and satisfaction. They felt happy, relaxed and more motivated
when L1 was used in the classes. Adult participants were fully aware of their own
learning process and needs, and they may feel more eager and receptive with respect to
their classroom activities including L1 assistance. These kinds of positive feelings
hinder negative attitudes towards language learning and negative feelings such as
feeling uncomfortable, lost, threatened which can easily impede the learning process.
Another assumption that may be propounded for these results is when students feel
good psychologically, the class dynamics liven up. They become more active by using
L1, which encourages them to take risks to communicate and take part in the target
language activities more often (Auerbach, 1993). In other words, those who had
positive attitudes towards L1, may also develop a positive attitude towards English
learning which is vitally important in language learning success. When learners’ needs
of L1 use are fulfilled by the teachers or peers, they may feel completed and satisfied
and accordingly they may feel a part of the classes more.

On the other hand, findings showed that a small but not to be underestimated
number of participants remarked that they were not proponents of L1 use in the
classrooms. They based their thoughts on various causes. Most of these students were
English majors and they wanted to be exposed to L2 as much as possible and they also
pointed out that they needed to practice L2 a lot to master the language. Atkinson
(1993) warned that English should be the main medium of the classroom, otherwise it is
not going to be learned very well. In this case, it can be concluded that students
considered L1 nothing but an obstacle in the process. They might desire to enhance and
improve language knowledge without establishing a connection with their mother
tongue. The participants may have come to this conclusion on the basis of their
previous experience. Since they specified that they graduated from high schools where
there was a tradition of conducting foreign language classes mostly in L1 and they
believed that such practices brought no success to them. That might be one of the
reasons that a negative attitude towards L1 use was stimulated and reinforced. When

literature is reviewed, it can be seen that similar points of views were reported by some
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researchers who found negative effects of L1 in their studies (Swain & Lapkin, 2000;
Turnbull, 2001; Turnbull & Arnett, 2002). They found that overuse of L1 reduced the
learners’ exposure to the target language and deprived them of valuable input. Even
Atkinson (1993, p. 12) who is an advocate of L1 use in language classes warned that
“every second spent using L1 is a second not spent using English! And every second

counts!”

Discussions of the Research Question 2

The second research question was “How frequently and how much do the students
think L1 should be used in the EFL classes?” The question aimed to discover how
much first language students needed during class time. The results can bring instructors
students’ perspectives which may contribute positively to the process. The related result
showed that the vast majority of students stated that mother tongue should be used in
the classroom but only occasionally. Concerning how much time mother tongue should
be used in EFL classrooms, 75.4% of the participants stated that the amount of L1 use
in class time should range from 20 to 50. This result is not in accord with some
previous studies. For instance, in Tang’s (2002) study 63% of the participants stated
that the amount of L1 use in class time should range from 5 to 10 percent. And this
result was also considered reasonable by the researcher himself.He believed that L1
should not be used more than 10% of the class time. Additionally, in Afzal’s (2013)
study, the results revealed the vast majority of the student participants declared that no
more than 10% of the class time should be spent using their mother tongue which was
Persian in the study in question. The researcher himself also totally agreed and
supported this result. Accordingly, it can be concluded that students’ preference for
Turkish usage rate in the current study is higher than desired and additionally the rate
may signal the danger of overuse. However, analysis results indicated that almost all of
the students support L1 use on condition that it was used in judicious amounts in the
beginning and the rate of L1 use was decreased over time. In other words, students did
not want to depend on Turkish until the end since they were aware of the fact that if
overused, L1 could be a barrier between them and L2 attainment. Thus, they wanted the
percentage of L1 use decreased as their proficiency in English increased. A related
longitudinal study conducted by Burden (2004) supported the arguments above. He
carried out a questionnaire survey in the first and the last language class of a single

semester. The results of the study revealed that changes and differences in the attitudes
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of the students were calculated larger than 10%. To put a finer point on it, the students’
support for the teacher using L1 dropped which indicated that the participants had less
need to fall back on mother tongue assistance. A strong assumption that can be drawn
here is that the adult participants were conscious of their own learning discipline and
comprehend the irrefutable reality that the target language should be the main medium
of the language learning process. They were fully aware of the vital role of target
language input during the process and they desired to be exposed to English as much as
possible, however they also needed supporting, helping and facilitating role of the
judicious use of Turkish. In their view, Turkish should be appealed only when
necessary to help them learn English more efficiently. In his study Miles (2004) argued
that L1 does not hinder the learning of L2, as a matter of fact its use does facilitate the

process in some ways and lead to more improvement than English-only classes.

Discussions of the Research Question 3

The third research question was “In what circumstances and for what purposes do
the students think L1 should be used in the EFL classrooms?” The question is to do
with situations when and where it is necessary for students to consult Turkish and the
reasons for it. It was found that L1 served various functions like explaining complex
and difficult grammar points and concepts, helping to define some new vocabulary
items, giving instructions which are in accord with the findings of some previous
studies conducted in different contexts around the world (Macaro, 2001; Levine, 2003;
Jingxia, 2010; Afzal, 2013; Shabir, 2017). In other words, most of the adult learners
declared that they needed judicious use of L1 especially at the beginning of the course
when they had trouble understanding complex or difficult points of the language and
defining new vocabulary. In this respect, it can be indicated that L1 is utilized to
provide a helping hand when beginner students struggle in the language learning
process. According to Ma (2009), foreign language teachers can benefit from sharing
the same mother tongue with students by giving equivalents of difficult concepts,
vocabulary phrases and grammar structures in their L1. She also added that learners
may find it convenient to ask questions and communicate in their mother tongue when
their attempts to speak in English fail.

In addition, such an inference can also be made that L1 serves as a critical
scaffolding since it enables and assists students to work successfully in the zone of

proximal development (ZPD) defined as learners’ potential development levels where
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they can reach with help. Similarly, Anton and Di Camilla (1998) remarked that L1
mediates cognitive processes that students specifically use on the content and form of
the text. Additionally, discourses in L1 prompt some phases like communicative and
cognitive strategy, semantic and lexical analysis which guide the learner to reach the L2
systems.

Another possible assumption that can be concluded from the findings is that
regardless of the subject being studied, in the beginning, the classroom as a new
environment can be intimidating, even for adults and it is natural for learners to take
time and help to get accustomed to the new educational practices and surroundings. It
was stated by Meyer (2008) that in addition to this adaptation challenge, the use of the
target language as the only medium in the classroom would exacerbate the process and
as a result, confusion and anxiety may soon follow. This belief is in line with the result
of the current study as fewer than half of the students (44.7%) in the quantitative study
indicated that they felt less lost when L1 was used. The first assumption that can be
drawn for this result is that English only monolingual classrooms caused students to
feel lost, tense, uncomfortable and stressed in the beginning. Cole’s statements in his
study conducted in 1998 succinctly supported the beliefs stated above. He noted that
learning a foreign language is already a confusing and effortful process for most of the
learners, particularly at beginner levels, so English only classes can be especially
frustrating for those students. This is followed by the inability to keep up with the
classes. To prevent such unwelcome situations, limited L1 can create a powerful and
positive setting in classes. It is possible to assert that mother tongue is a kind of safe
port where learners can take shelter and trust when they have difficulties. Besides, they
get a leg up from Turkish to overcome the negative atmosphere they are in. As a result,
learners feel more relaxed, safe and less lost and consequently they become more aware
of what is going on in the class.

Furthermore, based on the participants’ choices, it was figured out that giving
suggestions on how to learn more effectively is another highly selected circumstance
where it was believed that Turkish should be used. A possible explanation for this result
is that it is better and more efficient for learners when advice on language learning
techniques and methods is given in their own language. It does not make much sense to
give it in English, as the advice is already on how to learn English better.

With regard to the components of findings, another deduction can also be made at

this point. Some of the participants also declared that they need L1 during assignment



54

sessions which can be interpreted under comprehension check. As homework is
significant for the process of passing the class and learning the language, learners
desired instructions of assignments to be clear and understandable which is sometimes
possible only in their native language. Atkinson (1993) put forward that mother tongue
is a valuable resource when it is consulted at appropriate times and in appropriate
methods. Using L1 to clarify the details of the assignment is an appropriate situation for

some learners.

Implication of the Study

The following pedagogical implications for English language learning and teaching
can be drawn from the findings of the present study. The results revealed students’
attitudes towards Turkish use in EFL classrooms. Based on the results, it can be
concluded that the participants had positive attitudes towards L1 use in the EFL
classroom and their need and dependence on L1 was temporary. L1's assistance is
sought at certain times for certain situations by the learners. They were totally aware of
how crucial it is to use the target language as much as possible. Thus, mother tongue is
a practical helping hand that can be used by teachers and students to a reasonable extent
in English language classes. However, as it is emphasized L1 use in classrooms should
be reduced and then minimized gradually and temperately without forcing or stressing
learners out as they asked for. By using simple words and phrases which are not far
beyond (especially beginner level learners) the actual level of the learners, visual aids
or gestures, instructors can reduce L1 use progressively. As a substantial majority of the
participants declared that they need L1 while taking suggestions on how to learn more
efficiently, at the beginning of each semester or certain intervals, foreign language
teachers can address this issue in students’ mother tongue by dedicating some of the
lesson time. During these sessions instructors can make the students notice techniques
and ways to learn a language more effectively, how important it is to use the target
language as much as possible but also that it is okay to use a reasonable amount of L1
when it is necessary. Within this scope, students will be more conscious of the ways to
improve their language skills and how, when, where, for what purposes L1 can be
beneficially used. As a result of all these stages and efforts, learners will have a positive
attitude towards language learning. They will not resist the teacher's target language use
and eagerly accept it. As the time progresses students begin to be more enthusiastic to

take risks to use English and less willing to translate or use dictionaries.
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Furthermore, an infectious disease called Covid-19 has caused some critical and
great alterations in the education system like in the other fields such as economy,
health, social areas etc. Educational settings not just in Turkey but all around the world
have switched from face-to-face to online education platforms. Since it is a brand-new
application for many educators and learners, its advantages, disadvantages and effects
on language learning and teaching are not well-known in detail and extensively. This
new platform may have affected students' perceptions levels, confidence, and learning
ability negatively. Because of the low-speed internet connection or lack of
technological tools, most of the students may not have had the opportunity to
communicate and practice effectively enough during the language classes. All these
reasons may have influenced the results of the present study and may have caused
students to have a positive attitude towards their mother tongue, which they considered
as a safe space. In this case, it is also suggested that students should be aware that
online education can cause more challenges and put more burdens and responsibilities

on their shoulders.

Limitations of the Study and Suggestions for Further Studies

It is an inevitable fact that every research has its own limits. Therefore, although the
researcher of the current study tried to present some valuable findings in general, it has
its own limitations, too and by considering these limitations some suggestions are
presented for further studies.

First of all, a 7-item questionnaire was applied to participants to have a general idea
about attitudes to L1 use. So further studies that will aim to look into the same
dimension may apply more detailed questionnaires to get more extensive, elaborated
and valid results. For more reliable and valid results, rich contents, wider perspectives
researchers can also conduct a longitudinal study since it shows why and how
participants’ attitudes change over time instead of presenting the results simply at one
fixed point. Moreover, the current study focused only on students’ attitudes but in the
language teaching process teachers are as vitally important in-class figures as students,
thus their attitudes towards L1 matter, too. So, for further studies, it is recommended
that language teachers’ attitudes might also be studied and both attitudes can be
compared.

Besides, the number of participants of the questionnaire was 126 and only from six

different universities in Turkey and the number of the participants of open-ended
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questions was 48 from two universities. In this sense, the number of participants and
universities involved in the questionnaire and open-ended questions were not enough to
draw general conclusions and assumptions for all university preparatory students in
Turkey. Since the scope of this study was restricted by a limited number of universities,
it is hoped that further studies expand the boundaries and include more universities with

a large number of students to get more reliable and generalizable results.

Conclusion

Finding and revealing the best methods and techniques to enhance the language
learning and teaching process is one of the greatest struggles for the researchers
working in the related field. The present mix-method study was conducted to contribute
to the line of L2 research trying to acquire a better understanding of the role of learner’s
mother tongue in the EFL classroom. The findings of present study are mostly backed
up by the existing literature regarding students’ attitudes towards mother tongue use in
EFL classrooms. It is significant to investigate and discover learners’ beliefs, feelings
and opinions for L1 since they also influence and direct their attitudes towards L2 in
chains. Since it is a mix-method study, qualitative research instrument, open-ended
questions, and quantitative research instrument, a questionnaire was applied to the adult
learners.

Mother tongue long believed to hinder learning a new language and hence was
treated as a forbidden fruit in language classes, which made teachers feel guilty and
unqualified when they used it. However, it has recently been recognized as having a
considerable, important and facilitating role in language classrooms. The findings of
this study based on students’ own thoughts and experiences presented that most of the
participants believe that L1 should be used in classrooms and they are satisfied with
their teacher using L1. It lowers students’ anxiety and makes them feel more
comfortable and self-confident. Additionally, L1 use enhances their comprehension of
difficult grammar points and concepts, vocabulary and details of assignments. A
possible implication for these preferences is that students use L1 as a vital classroom
tool and benefit from strong and positive sides of it.

On the other hand, these results also shake the bells of a possible overdependency on
L1. When the results of the seventh item in the questionnaire concerning what
percentage of time Turkish should be used in English class are examined, it is revealed

that about 75.4% of the participants responded that the amount of L1 use should range
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from 20 to 50 percent of class time which can be deemed as too high. Two possible
reasons can be suggested for this unsettling situation. Firstly, the students could not
make the expected progress in English because of online education, which has been
continuing for almost two years due to compulsory conditions. Consequently, they are
still dependent on L1 more than they should be. Secondly, they prefer to take the easy
way out by using L1 instead of pushing their potential and limits. According to Harbord
(1992), mother tongue should not be considered as a tool to save time, nor to make the
life easier for the students or instructors. To sum up, although the undeniable and
significant roles of mother tongue in language classrooms have been widely accepted
and supported by many scholars and teachers recently, it should be kept in mind that if
it is used too much, it might interfere with language learning. The right balance of
English and mother tongue depends on many factors such as students’ former
experiences, level, the stage of the course and the stage of the lesson (Atkinson, 1993).
The purpose of the learner and the course can also be added to this list. As mentioned
before, each learner, teacher, and classroom is unique. Therefore, there is no exact
amount or time of L1 use that is applicable to every class. Learners and instructors
should be aware of advantages and disadvantages of mother tongue use and their use of

L1 should be judicious.
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Appendix C. Demographic Information Questionnaire

Student Questionnaire on the Use of Turkish in English Language Classrooms
Dear Students,

This questionnaire is conducted by Elif Gokbas, a lecturer at Mardin Artuklu
University, for the Master's study at Cag University. It is designed to measure students'
attitudes and take their opinions about the use of Turkish in university preparatory
classes where English is taught as a foreign language. Your answers to the survey will
only be used for research purposes and will be kept strictly confidential. Thank you for
your valuable contributions to this research.

I. Student Profile

1. Write your student ID

2. Where do you study?
Mardin Artuklu University
Munzur University
Cag University

Siirt University
Istanbul Okan University
Inénii University

3. Your gender
Male
Female

4. Your age

5. I have been learning English for
1-5 years
5-10 years
10-15 years
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Appendix D. Questionnaire for Students’ Attitudes

Il. Answer the questions in this section according to your experience and views in
your English Language class.

1. Should Turkish be used in the classroom?

Yes No

2. Do you like your teacher to use Turkish in the class?

Not at all

A little

Sometimes

A lot

3. When do you think it is necessary to use Turkish in the English classroom?
a. to explain complex grammar points

b. to help define some new vocabulary items

c. to explain difficult concepts or ideas

d. to practice the use of some phrases and expressions

e. to give instructions

f. to give suggestions on how to learn more effectively

g. other, please specify

4. If you think the use of Turkish is necessary in the classroom, why?
a. It helps me to understand the difficult concepts better.

b. It helps me to understand the new vocabulary items better.

c. It makes me feel at ease, comfortable and less stressed.

d. I feel less lost.

e. other, please specify
5. Do you think the use of Turkish in the classroom helps you learn this language?
No

A little

Fairly much

A lot

6. How often do you think Turkish should be used in the classroom?

Never

Very rarely

Sometimes

Fairly frequently

7. What percentage of time do you think Turkish should be used in the class?
0% 10% 20% 30% 40%
50% 60% 70% 80% 90%

The questionnaire has ended. Thank you for your contribution and cooperation
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Appendix E. Demographic Information Questionnaire in Turkish

Ingilizce Dil Siniflarinda Tiirk¢e Kullamim Uzerine Ogrenci Anketi

Sevgili Ogrenciler,

Bu anket Mardin Artuklu Universitesi 6gretim gorevlisi Elif Gokbas tarafindan, Cag
Universitesi’ndeki Yiiksek Lisans ¢alismasi i¢in yapilmaktadir. Yabanci dil olarak
Ingilizce dgretilen {iniversite hazirlik simiflarinda Tiirkge kullanimi hakkinda 6grenci
tutumlarin1 6lgmek ve gorislerini almak i¢in hazirlanmistir. Ankete vereceginiz
cevaplar sadece arastirma hedefleri dogrultusunda kullanilacak ve kesinlikle gizli
tutulacaktir. Bu arastirmaya olan degerli katkilarinizdan dolay1 tesekkiir ederim.
Ogrenci Profili

1. Ogrenci numaranizi yaziniz.

2. Hangi iiniversitede okuyorsunuz?
Mardin Artuklu Universite
Munzur Universitesi
Cag Universitesi
Siirt Universitesi

Istanbul Okan Universitesi

Inonti Universitesi

3. Cinsiyetiniz
Kadin
Erkek
4. Yasiniz
S e Ingilizce Ogreniyorum.
1-5 yildir
5-10 yildir

10-15 yildir



71

Appendix F. Questionnaire for Students’ Attitudes in Turkish

Anket Sorular

Bu béliimdeki sorulari Ingilizce Dil simifimzdaki deneyim ve goriislerinize gore
doldurunuz.

1. ingilizce dil simfinda Tiirkce kullamlmah m?

Evet Hayir

2. Ogretmeninizin simfta Tiirkce kullanmasindan hoslamyor musunuz?

Hig¢ hoslanmiyorum

Biraz hoslaniyorum

Bazen Hoslaniyorum

Cok hoslanityorum

3. Sizce ingilizce simifinda hangi durum ya da durumlarda Tiirk¢e kullanilmali?
Bu soruda birden fazla secenegi isaretleyebilirsiniz

a. Karigik dilbilgisi konular1 agiklanirken

b. Bazi yeni kelimeler tanimlanirken

c. Zor kavramlar ve fikirler aciklanirken

d. Bazi1 kelime gruplar1 ve ifadeler pratik edilirken

e. Talimatlar verilirken

f. Nasil daha etkili 6grenilecegine dair 6nerilerde bulunulurken

e. Diger durumlar, liitfen belirtin ...

4. Ingilizce simfinda Tiirkce kullamlmasinin gerekli oldugunu diisiiniiyorsaniz
sebebi nedir?

Birden fazla sebep secebilirsiniz.

a. Zor kavramlar1 daha 1yi anlamama yardime1 oluyor.

b. Yeni kelime dgelerini daha iyi anlamama yardimci oluyor

c. Kendimi sakin, rahat ve daha az stresli hissetmemi sagliyor.

d. Derste ne olup bittigini daha ¢ok anliyorum

e. Diger sebepler, litfen belirtin..................cooiii
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5. Smfta Tiirkce kullanilmasimin Ingilizce 6grenmenize yardimci oldugunu
diisiiniiyor musunuz?

Hayir

Biraz

Cogunlukla

Cok fazla

6. Siifta ne sikhikla Tiirk¢e kullanilmasi gerektigini diisiiniiyorsunuz?
Asla

Nadiren

Ara sira

Oldukga sik

7. Smiftaki zamanin yiizde ka¢inda Tiirkce kullanilmasi gerektigini diisiiyorsun?
0% 10% 20% 30% 40%

50% 60% 70% 80% 90%

Anket sona erdi. Katki ve is birliginiz icin tesekkiir ederim.
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ANKET
BILGILENDIRILMIS ONAM FORMU

Bu formun amaci aragtirma ile ilgili olarak sizi bilgilendirmek ve kanlmamz ile ilgili izin
almakur.

Bu kapsamda “Ingilizce Yabanei Dil Simiflannda Tirkge kullammmna Karsi Ogrenci
Tutumlan” bashkl arastirma Elif GOKBAS tarafindan giniilli kathmelarla yiiriitilmektedir.
Arasirma sirasinda sizden alinacak bilgiler gizli tutulacak ve sadece arastrma amagh
kullamlacakur. Aragtirma siirecinde konu ile ilgili her tiirlii som ve goriisleriniz igin asafida
iletisim bilgisi bulunan amstirmaciyla gbriisebilirsiniz. Bu amstirmaya katilmama hakkimz
bulunmaktadir. Aym zamanda ¢aligmaya katildiktan sonm ¢alismadan gikabilirsiniz. Bu formu
onaylamamz, arastirmavya katilhm icin onam verdifiniz anlamina gelecektir,

ingilizee Simflarinda Tiirkee Kullanim Uzerine Ofrenci Anketi

Sevgili Ogrenciler,

Bu ¢alisma Cag Universitesinde yilksek lisansini yapmakta olan dgretim gorevlisi Elif Gokbas
tarafindan yapilmaktadr. Ingilizee yabanei dil derslerinde Tiirkge kullammina kargi tutumunuzu
Blgmek amaciyla hazirlanmis olan bu anket somlarina kendi deneyimlerinizden yola gikarak,
aynntili bir sekilde cevap vermeniz beklenmektedir. Ankete verecefiniz cevaplar sadece
arastirma hedefleri dogrulivsunda kullamlacak ve gizli tutulacaktr, Katnhmimzdan ve degerli
katkilanmzdan dolawi tesekkiirler.

Not: Ankette 3 demografik bilgi sorusu, 3 tutum sorusu mevcuttur. Sorularnn kendi
deneyimlerinizden, yvasadifimz smif i¢i olaylardan Grnekler vererck ayrintih bir gekilde
Tiirkee olarak agiklayimz. Sorulara istediginiz uzunlukta cevaplar verebilirsiniz,

Biliim L

Okulunuz :

Yasimz ...

Ne kadar Siiredir Ingilizee Ogreniyorsunuz: ...............yldu.

Bilim 11,

1. Ingilizee dil derslerinde Tiirkge kullamnu hakkindaki duygu ve diistinceleriniz nelendir?
2. Sizee Ingilizee dil derslerinde hangi durumlarda Tiirkge kullamlabilir?

3. Sizee dil simflarinda Tiirkge kullanimi faydali madir yoksa zarads mudir? Agiklayiniz.




Appendix H. Open-ended Questions in English

INTERVIEW
INFORMED CONSENT FORM

The purpose of this form is to inform wou about the research and to obtain
permission to participate. [n this context, the research titled *Student Attitudes towards the
Use of Turkish in English Foreign Language Classes” is carried out by Elif GOKBAS with
voluntary participants. The information obtained from vou during the research will be kept
confidential and will be used for research purposes only. During the research process, you
can contact the researcher with the contact information below for any questions and
opinions about the subject. You have the right not to participate in this research. You can
also leave the study after participating in the study. Your approval of this form will mean

that you have given your consent to participate in the research.

Student Questionnaire on the Use of Turkish in English Classes

Dear Students,

This study is carried out by Elif Gékbasg, a lecturer who is doing her master's degree at Cag
University. You are expected to give answers in detail to these interview questions, which
were prepared to measure your attitudes towards the use of Turkish mn English foreign
language classes. Your answers to the questions will only be used for research purposes
and will be kept confidential. Thank you for your participation and valuable contribution..
Note: There are 3 demographic information questions and 3 attitude questions in the
interview, Please explain the questions in Turkish in detail by giving examples from
your own experiences and classroom events. You can answer the questions as long as

you want.

Part 1.

Your School:

Yourage: ......

How Long Have You Been Learning Enghish: ............... years.

Part 1L

1. What are your feelings and thoughts about the use of Turkish in English language
lessons?

2. In which situations do you think Turkish can be used in English language lessons?

3. Do you think the use of Turkish in language classes is beneficial or harmful? Please

explain.
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Appendix I. Approvals of Ethics Committee for the Open-ended Questions

75

T.C.
CAG UNIVERSITESI

Sosyal Bilimler Enstitiisti

Sayt @ E-23867972-050.01.04-2100005179 13.07.2021
Konu :  Bilimsel Arastirma ve Yayvin Etigi
Kurulu Karan Almmasi Hakkmnda

REK TORLUK MAKAMINA

ilgi: 09.03.2021 tarih ve E-B1570533-050.01 012100001828 savih Bilimsel Arastrma ve
Yayin Etigi Kuruhi konulu vazine,

llgi tarihli vazine kapsaminda Universitemiz Sosyal Bilimler Enstitiisi binvesindeki
Lisansiistt Programlarda halen tez asamasmda kayith olan Elif Gakbas isimli 6Zrencimize ait
tez evraklarimin "Universitemiz Bilimsel Arastrma ve Yayin Etii Kurule Onaylan” almmak
zere EKte sunulmus oldugunu arz ederim.

Dog. Dr. Murat KOG
Sosyal Bilimler Enstitiist Mudiiri

Ek: 1 Adet dfrencive ait tez evraklan listesi,

BHu belge 5070 mavih elekronik imea kamumma gldre givenli eldronik imea ile imalanmgtr.

Dah Vraluma adresi: bitps: ubs cagedu nBelgeDogrulbuma - Do AV rulama kodu: EROK T2




T.C.
CAG UNIVERSITESI

Rekudrlik

Sayr © E-BIST0533-044-2 100005576

Konu :  Bilimsel Arstirma ve Yaym Etigi
Kurul izni Hk.

SOSYAL BILIMLER ENSTITUSU MUDURLUGUNE

flgi - a)13.07.2021 tanh ve E-23867972- 050.01.04-21 00005 179 sayili vaziniz.
by 13.07.2021 tarth ve E-23867972- 050,01 04-2 100005 | 830 sayil yaziniz.

ilgi yazilarda stz konusu edilen Aylin Sentirk ve Elif’ Gakbas isimli 6grencilerin tez
evraklan Bilimsel Arastirma ve Yayin Etigi Kurulunda incelenerek uygun gérillmiistiir.

Bilgilerinizi ve geregini rica edenm.

30.07.2021

Prof. Dr. Unal AY
Rektér

Bu bhelge 5070 say1 h elekronik imea kanununa giive glivenh elelronik imea ile imzalanmgtir.

DoAY mlama adresi: hitps: ubs.cag eduir BelgeDogrulama - Dol Yrulama kodu: B6DEAGD
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Appendix J. Permission from Rectorate of Cag University for the Questionnaire

Sayi
Kon

Ek :

Gaz
Has

B b lge

T.C.

' CAG UNIVERSITESI

Sosyal Bilimler Enstitiisii

23867972-044-E 2000004432 03122020
u: ELfGOKBAS'a Ait Tez Anket [zni
Hakkinda

DAGITIM YERLERINE

ingiliz Dili Egitimi Tezli Yiiksek Lisans Programinda 20198035 numarah dgrencimiz
olan Elif GOKBAS, “Ogrencilerin Ingilizee dil ssmflarinda ana dil kullammina kars
tutumlar™ konulu tez ¢alismasim Mardin Artuklu Universitesi Nusaybin Meslek
Yilksekokulu 6gretim tiyesi Dr.Ogr. Uyesi Adnan DEMIR damsmanhginda halen
yiiriitmektedir. Adi gegen tgrencinin tez ¢alismasi kapsaminda Universitemiz Yabanci
Diller Yiiksek Okulu ile Universitenize bagh Yabanci Diller Yiiksekokulunda
ingilizce hazirhk programunda A1 ve A2 sevivesinde halen ingilizce dersi alan
frencileri kapsamak iizere kopyas: Ek’lerde sunulan bir anket uygulamasini yapmayi
planlamaktadir. Gerekli iznin verilmesini arz ederim,

Prof. Dr. Unal AY
Rektiir

3 sayfa tez etik kurul 1zin formu, 3 sayfa anketler, 6 sayfa tez etik kurul 1zin onay e-posta
vazilari,

Dagitim:
Geregi:

iantep [Tniversitesi Rektorliigiine
an Kalyoncu Universitesi Rekttrligiine

Inonii Universitesi Rektorligtine

istanbul Okan Universitesi Rektrii giine
Mardin Artuklu Universitesi Rektorligiine
Marmara Universitesi Rektorligiine
Munzur Universitesi Rektorliigiine

Siirt Universitesi Rektorligiine

—Yabanc Diller Yilksek Okuln MildiirliiFiine

E-Posta; aycankalimeag. edwir

50N say1 h elekironik inwea kanumina giive glivenli elekinonik imaa ile mzalanmgtr .

DoAY rulama adresi: hitps:/fubs.cag edutrBelgeDogrulama - Dol ¥rulama kodu: 1A2ESFD

Evauation
Versaon

E'H
&
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Appendix K. Application Request for Permission

gmrﬂin
T L
iiMiVErE ez

i/

Evrak Tarih ve Sayisi: 08/12/2020-E.19272

-

MARDIN ARTU KlU UNIVERSITESI
Yabanci Diller Boliim Bagkanhg

Sayi 1 68485662-700-
Konu :Evrak Yazisma

YABANCI DILLER YUK SEKOKULU MUDURLUGUNE

Mardin Artuklu Universitesi'nde 6gretim gorevlisi olarak gorev yapmaktayim. Cag
Universitesi'nde devam eden yiiksek lisansim igin internet linkini paylagtigim anket ¢aligmasini
online olarak asagida belirttifim (niversitelerde uygulamak istiyorum Etik kurul onay formu
ekte olup, asagida yer alan Universitelerden iznin almmas: ile ilgili Rektorlik Makami ile
gerekli yazigmalann yapilmast hususunda;

Bilgilerinizi ve geregini arz ederim.

e-imzahdir
Ogr.Gor.Elif GOKBAS
Boluom Bagkam V.

EKLER:

1- llgi yazi (1 sayfa)

2- link (https://docs. google.com/forms/d/e/1FA IpQLSd4VP 6iyU-
ilfuhLU9Au__jdofyixdXaeFWk AtO6X8nNFal4Q/viewform?gxids=7628)

3- Dagiim Yapilacak Universiteler- Gaziantep Universitesi Rektorliigiine-Hasan Kalyoncu
Universitesi Rektorltgine-inond Universitesi Rektorlugtne-Istanbul Okan Universitesi
Rektorligiine-Marmara Universitesi Rektorlugune-Munzur Universitesi Rektorligine-Sirt
Universitesi Rektorligiine

08/12/2020 BoI.Bsk. V. : Ogr.Gor. EGOKBAS
N Mahatlesi, Yenigahir Yerleghesi
TAET S Wi Yerkgkesi Divartake Yol Ayrmtih bilgi im irtibat Elif Gokbag Dtyarbaiir Yoly, Yenigehi / Mardin
079 0 Arwukl Mardin TP 4080 482 213 40 02
[mw Td:: 4822134002 Fl 400 452 213 40 0:
Ehektronik ag-www arnk huedu Faks: 4822134004

artukdu.edu.tr

Bu belge 5070 sayih Elektronik Imza Kanununun 5. Maddesi gerefince gvenli elektronik imza ile imzalanmistir,
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150 27001
TR

Evrak Tarih ve Sayis: 101220 20-E. 18451

T.C.
MARDIN ARTUKLU UNIVERSITESI
Yabanci Diller Yiiksekokulu M tdiirltigt

Sayi  :76000738-622.03-
Konu : Kurum Disi Yazigma

REKTORLUK MAKAMINA
{Personel Daire Baskanhf)

talep dilekgesi ve ekleri yammez ekinde sunulmustur,

Bilgilerinizi ve geregini arz ederim,
e=imzaludir

EKLER.:
tigi Yazi (2 sayfa)

Yiiksekokulumuz emrinde girev yapmakta olan Elif KAY AR'n Cag Universitesi'nde
devam eden yilksek lisansi igin online olarak vapmak istedifi anket calismasina iliskin link ile

Bahsi gegen konu ile ilgili Gaziantep,Hasan Kalyoncu, Inént, [stanbul Okan, Marmara,
Munzur ve Siirt Universitesi Rektorligi ile gerekli vazismalarin vapiimas: hususunda;

Dr.Ogr. Uyesi Halit ALKAN
Yitksekokul Midard V.

ardin
TITJHE\
UMVBETas|

B V2o BTG lar e e e s

m@g Tel: : 4RED 1 34002
g Feww anu ko aduir Faks: 48X 130004

Evraks Dogrutamak kgin : httpsy/ebys.artukdy edu.tr/enVi sion/Valid ate_Docaspx?V=BESRIUDIS

Mt Mahlless, Yenigehir Yerlegiesi
Difarbalir Yiohy, Yenigehar | Mardin
TiF : +00 482 213 40 02

F :+80 482 21340 04
artukdu. edu. ir

—
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FEEN 1711220208 2746 ar m
ISO 27001 -ﬂ-HL
UMiversTes;
T.C.
MARDIN ARTUKLU UNIVERSITESI REKTORLOGU
Personel Daire Bagkanhifa
Sayn : 34233153-900-
Konu  : Anket Calismas:
DAGITIM YERLERINE

Universitemiz Yabanc: Diller Yiksckokulu Madarligo blnyesinde girev yapmakta olan
Ogr.GorElif GOKBASn Cag Universitesinde devam eden yiksek lisans tez ¢aliymalan kapsaminda
online olarak anket caliymasini Universitenizde yapabilmesi talep edilmektedir.

S0z konusu anket aliymasinin yapilabilmesi igin gerekli mssadenin verilmesi hususunda
gerefiini arz ederim.

c-imzahdir
Prof.Dr.Ibrahim OZCOSAR
Rektor

EKLER :
ligi yazi (3 sayfa)

DAGITIM

Gaziantep Universitesi Rektorlogone
(Personel Daire Bagkanlig)

Hasan Kalyoncu Universitesi Rektordogone
(Personcl Daire Bagkanli@)

Inona Universitesi Rektorlogone
(Personel Daire Bagkanh)

Okan Universitesi Rektorlogone
(Personel Daire Bagkanljs)
Marmara Oniversitesi Rektorlogane
(Personel Daire Bagkanlig)

Munzur Universitesi Rektorlogane
(Personel Daire Bagkanlg)

Siirt Universitesi Rektorlogine
(Personel Daire Bagkanlgr)

16/12/2020 Sef

16/12/2020 $b.Mod.
16/12/2020 Per D.Bsk. V.
16/12/2020 Genel Sekreter V.

Mevcut Elektronik imzalar

: ZALTAS
: LYILDIRIM
: LYILDIRIM
: Ofr.Gor. OM.OTER

N Mahalles, Yerigehir Yereghasl
Deoyartaior Yoha, Yesugenss | Mandin

4

Evraks Dogrulamak ign : Mtps /e bys artubhs adu tr/e rivis ion /Validate_Doc.aspa 7Ve BES U3 LLDO

| e trppppipifpypypepye -S|
Bu belge S070 sayih Elktronik Imza Kanununun 5. Maddesi gerefince govenli elektronik imza ile imzalanmigtir,

P SN0

FoMmaman
artukiy_ede b
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T.C.
CAG UNIVERSITESI

Yabana Diller Y iiksekokulu

Sayr @ 12345678-000-E.2000004509 10.12.2020
Konu : Tez Anket Izni

REKTORLUK MAKAMINA

Ingiliz Dili Egitimi Tezli Y tkksek Lisans Programinda 20198035 numarah 6grencimiz
olan Elif GOKBAS'n "Ogrencilerin Ingilizce dil simiflarinda ana dil kullanimina karsi
tutumlan" konulu tez ¢alismasini Y abanci Diller Y iiksekokulu Ingilizce hazirlik programinda
Al ve A2 seviyesinde egitim goren 6grencilere uygulamasi uygun goriiimustir,

Tez uygulamasi YADYO Md. Yard. Ogr. Gor. Betitl COKBILEN nezaretinde
yiiriitilecektir.

Saygilarmla arz ederim.

Ogr. Gor, Hamdi
ONAL
Yabanct Diller Yitksek
Okulu Midiri

Bu belge S070 sayrh dektron & imza kasunum gére givenli el tronik imza ile immlanmgtir.
DaA Yrulama adresic batps: fubs.cag edu r/BelgeDogrubma - Do AVrulama kodu: A ESIA S0
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e LU TREE
Tlc. * B FE B & 3 A WK1 =~
N SHRT UNIVERSITES! REKTORLUGU
Genel Sekreterlik

siiRT
UNiIvERSITESI

4 sulia
Biluwiise Dgigurid

Swyr : 468T6006-200-
Konu: Anket Cahsmasi

EGITIM FAKULTES | DEKANLIGINA

Mardin Artuklu Universitesi Yahaner Diller Yiiksekokulunda girev vapan Ogr.Gor.Elif
GOKBAS'm devam eden yiiksek lisans tez calymalan kapsamuindaki anket galismasmi
Universitemizde ¢evrimici (online) olarak uygulanmasi Rektorliimilzee uygun gorilmis olup
ilgili anketin biriminizde duyurulmas: hususunda;

Geregini rica ederim.

Prof. Dr. Cemalettin ERDEMCI
Rektdr a,
Rektir Yardimncisi

EK :

ligi Yaz ve Ekleri

DAGITIM

Genel Sekreterlige

Bilgi iskem Daire Baskanhgma

idari ve Mali Isler Daire Bagkanhifina
Kiitiiphane ve Dokiimantasyon Daire
Baskanhgma

Ofrenci Isleri Daire Baskanh gina
Personel Daire Bagkanlimna

Saghk Kiiltiir ve Spor Daire Baskanlifma
Stratepi Gelistirme Daire Bagkanhigma
Yap Isleri ve Teknik Daire Baskanhifma
Basin Yayin ve Halkla fliskiler
Miidtirl ligline

Disner Sermaye Isletme Midtirligtine
Ozel Kaleme

Hukuk Misavirligine

i¢ Denetim Birimine

Yesil Alan Mildilrli gline

Giizel Sanatlar ve Tasanm Fakiiltesi
Dekanhifma

Tip Fakiiltesi Dekanhigma

Saghk Bilimleri Fakilltesi Dekanlifina
Egitim Fakiiltesi Dekanlima

Fen Edebivat Fakiiltesi Dekanligma
Iktisadi ve [dari Bilimler Fakiltesi
Dekanliima

[lahiyat Fakiiltesi Dekanhifina

Batman Yaku 10 kom kMerber, 56100 St/ Trkiye
Ted: 4900 |£54) 212 11 11
EPata: s @t edu tr

Ayprntl bilgl icin irtiliat: Mehmet Yatkon
Fabs: 430 (B4) 212 1111
Blektronik af:wanw st edu i

Bu belge 5070 sayih Elektronik imza Kanununun 5. Maddesi geregince giivenli elektronik imza ile imzalanmigtir
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T.C,
INONUO UNIVERSITESI REKTORLUGU
Personel Daire Bagkanligi

Sayi (E-83533471-044-41353 05/05/2021
Komu : Anket lzni (Ogr. Gir. Elif GOKBAS)

MARDIN ARTUKLU UNIVERSITESI REK TORLUGUNE
MARDIN

llgi  : a) 17/12/2020 tarihli ve 2746 sayil yanmz,
b) Universitemiz Yabanci Diller Y iiksekokulu Miidiirli giniin 26/04/202 1 tarihli ve 39319

sayih yazisi.

Universiteniz Yabanci Diller Yiksekokuln Mudurlugn Ogr. Gor. Elif GOKBAS'm, Cap
Universitesimde devam eden yiiksek lisans tez calismalan kapsammda "Ofrencilerin Ingilizce dil
simflannda  ana  dil  kullammma  karsi  tutumlan"  konulu  tez  ¢absmasim  on-line  olarak
Universitemiz Yabanci Diller Y tksekokul Modirltgi'nde vapma talebinin uygun bulunduguna iliskin
ilgi (b) yaz ekte gonderilmektedir.

Bilgilerinizi ve geregini arz ederim.

Prof.Dr. Abdulkadir BAHARCICEK
Rektiir a.
Rektir ¥ ardimeisi

Ek:Qlgi (b) Yazi Ornegi

Ba belge, givenli eledmnik ima il imzalunm sr

Belge Dogratima Kodu BEMEMORIVE Pin Kod 62282 Belge Takip Adveai @ b 3w Dk ve gon i mc -univ an iesi-dh va
Adwes Inon i Universiiesi Relorkign Parsone] Dais: Bagkan Iy, Idari Bira Kar2 Rilgi igin: Didem BUDAK
Telefom 422377 3240 Faksd 220 10406 Unvam: Bilgisayar Igketmeni
e-Torta: pes ook o nuesch A Woel g S e in arm od o i an dpersane] Tel Mo 432 177 1043

Kaep Adresi: inon wun versiesifidh =01 kepir
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Evrak Tarih ve Saysi: 27.04.2021-E.11 805

T.C.
_:?"'HUNZUH MUNZUR ONIVERSITESI REKTORLOGO
’lﬁ Ve Personel Daire Baskanlhig
vV

Savi  :E-99161742-730.08.03-11805
Konu : Anketler

MARDIN ARTUKLU UNIVERSITESI REKTORLUGUNE

Hgi : 17.04.2021 tarihli ve 2746 sayili vazimz

Hgi vaznez ile belirtilen Universiteniz Yabanci Diller Yiiksekokuln Midirltigi biinvesinde pérev
yapmakta olan Ogr. Gor. Eif GOKBAS'n, Cag Universitesinde devam eden viiksek lisans tez
gabsmalar1 kapsaminda online olarak anket galismasim Universitemizde vapabilmesi talebi uwygun
gt Imiigtiir,

Bilgilerinize arz ederim.

Prof. Dr. Ubeyde IPEK
Rektir

Ek: Anket Calismasi (1 sayfa)

Ba belge, givenli ekelnmnik imzaile imzalanmsr

Belge Dogralama Kodo BELS4ERYS Pin Kodu 36432 Belge Takip Adresi @

[t e =i o 0 e Ut en Wi don Walidase Doc ATW=HE KOS YL

Adws Alikk Mah. Universite Verleskesi Merkez / Tuneeli Bilgi igin: [smail Tekes

Telefm 04202131750 Faks 0 428 21327 52 Usivarm: Sef
e=Promt o ves f e murcoaredu b Eleloron ik Ag www mumoor eduir

Tel Mo 042821317 4
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ardin
T
ﬁniU!l’s'ﬂ'Ei
T.C

MARDIN ARTUKLU UNIVERSITESI
Yabana Diller Yiiksekokulu Mudiirligi

Sayi : E-76000738-730.08.03-114 14
Konu : Anketler

CAG UNIVERSITESI REKTORLUGUNE

Universiteniz Ingiliz Dili Egitimi Tezli Yiiksek Lisans Programinda egitim gérmekte olan Elif
GOKBAS'in "Ogrencilerin Ingilizce dil simflarinda ana dil kullammma karsi tutumlart" konulu tez
caligmast ile ilgili Yiksckokulumuz Ingilizee hazirhk programinda Al ve A2 seviyesinde egitim alan
ogrencileri yonelik anket uygulama talebi Midurlagimiizce uygun gorilmistar,

Bilgilerini ve geregini arz ederim.

Prof.Dr. Serhat HARMAN

Rektdr a.
Rektor Yardimeisi
Bu belge. glvenli eheltmonik mza ik imzalinmegde
Belge Dogrubma Kodu BEACIIVIS Pa Kodu 081 Belge Tokip Adoesi - hope) e by arodk buodu. tw'en V eson/V alidase._ D oc s ? V-BEACIIVIS
Adwes Mardin Artukdn Universites i Rekaod oo Divarbakor Yolu Bilgi xin: Abdurahman Yocesay
Telefon 4822134002 Faks4 8221 34004 Unvani: Yiks okl Sckreten &

Web:hatp mvww astukluedu o
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Appendix N. Permission from Rectorate of Cag University for the Open-ended
Questions

1C
CAG UNIVERSITES!

v Sosyal Bdimler Enstitasg

Sayr @ E-23867972.044.2100005610 02.08 2021
Koow :  Elf GOKBAS 1 Tez Anket Lenu

DAGITIM YERLERINE

Iagiliz Dili Egitimi Tezhi Yokscek Lisans Programinda kayith ELif GOKBAS isimli
ogrencimiz, *Ogreacileria lagilizee Dil Simiflarinda Ana Dil ( Térkge) Kullasimna
Karyt Duygu, Dasiince ve Tutumlan™ kooubs 1oz caligmassss Masrdin Arteklu Universites:
ogretim @yesi Dr. Ogr. Oyesi Adnan DEMIR danismanhiginda halen yurtsmektedis. Ads
gegen Ofrenct tez galhigmasinda Universitenize bagh Yabanc: Diller Yoksckokulu
bunycsindeks ingibizoe handd smflarmda Ogrensm poren Ogreacilen kapsamak Grere kopyas:
Ek"lerde sunulan anket uygulamasing yapenay: planlamaktadr. Universitemaz Etk Kurubanda
yer alan @yeleria onaylan alinmug olup, gerekh znin venilmes: hususumu bilgilerinize
sunanm

Prof. Dr. Unal AY
Rektoe

Ek : Tez Evk Kurul Onay Dosyas:

Dagsum

Gereln

Inded Universites: Rekwelogone

Mardin Artukiu Uneversitesi Rektoclogune
Munrer Universitess RekwelGgne

Saurt Universites: Rektoelogone

Momge g wd cobivald vois b wiidsvansa
= et 1 TN B e e el ot e e

L Y VIR —— - —— ———

¥ et MRS Spal bk baeanes Wb

Ted «80 24 450400 Fabs +90 324 %001
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Appendix O. Approval Letter from Universities for Open-ended Questions

& fIIN il TC. -
\ A bR MUNZUR UNIVERSITESI REKTORLUGU
Yabana Diller Boluma

\3

Sayr  : E-83604904-020-22669 01.09.2021

Konu : Anket Imi

CAG UNIVERSITESI REKTORLUGUNE
Adana-Mersin Karayolu Uzeri PK:33800 Y enice-Tarsus/ MERSIN

Universiteniz Ingiliz Dili Egitimi Tezli Yiksek Lisans programinda kayith ELf Gokbas'in
‘Ogrencilerin Ingilizce Smiflannda Ana Dil ( Tarkge ) kullanmmina Kargt Duygu, Digiince ve Tutumlan'
konulu yitksek lisans tez ¢aligmalanina ait anketlenin yapilmass uygun gorilmiisttr,

Muharrem BINICI
Bolim Baskam

s belge ginvenls cleliroms mza ik imva ko te

Do gralema Kods BSUSURTIY Pe Kods 43252

Adrs Aktuluk Mah Usiversee Yedoghen Merkez / Tuceh
Tekfon 0428213 17 ks 0428213 1861
o Powta v ven fodd mun odu & Fldkwomk A waw mmoar od i

Bagiign Bher Tuan
Unvase: Bignay o |y kotmen

Tel No 028213174

Eaps Veby s musvr ode ¥ ooV won Valdite Doc agn RD-BSUMURTY \A¢~‘\nm

87




88

ardin
| Tmnm|
iiMivercTasj
T.C.
MARDIN ARTUKLU ONIVERSITES! REKTORLOGO
Ogrenci lgleni Daire Baskanlif

Sayi ¢ E-T9368504-100- 22296 1 7A08/ 2021
Konu @ EWfGOK BAS's Adt Tez Anket Leni
Hakkinda

CAG UNIVERSITESI REKTORLUGUNE

llgi  : 02.08.2021 nhli ve 2100005610 savili yazinez,

llgi vaa ile Ingiliz Dili Egitimi Tezli Yiksck Lisan Programinda kawith Elif GOKBAS'n
“Ogrencilerinden Ingiliz Dili Simflarmda Ana Dil(Tirkee) Kullanmina Kargt Duygu, Disinee ve
Tutumlan” konule tez galismasim Universitemiz Dr. Ofr. Uvesi Adnan DEMIR dansmanl fmda
yardnoga, adi gegen Ogrencinin tez ¢ahsmasinda Universitemiz bimyesindeki Ingilizee hazihik
simflannda 6grenim giren Ogrencilen kapsamak feere anket uygulamas: istenmektedir. Bahsi gogen
konu ile ilgili talep Universitermizee uygun gorilmistir,

Bilgilermi ve gerefim arz ederim.

Prof.Dr. Omer BOZKURT

Rekiidr Y ardimeis
Ek:llgi yaz ve cklen
Hia blpe, givend) elelinm nll e ok ofes e s s
Bl e Drmbionsa Bosba B35 LAIDIKHPE P Kosds 9030 Beige Takge falocns
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Adms Markn Artukls Dnivensdasi, Yen mchir Werdsgon Divarhak v Yalw Goen PE.4 THE Hullg i sgone A bonct Ciray
A Mard s Unvass e W
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