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ABSTRACT

AN INVESTIGATION OF TURKISH EFL TEACHERS’ WORK ALIENATION
DURING THE COVID-19 PANDEMIC

Tugce BILGI

Master of Arts, Department of English Language Education
Supervisor: Dr. Seden TUYAN
July 2021, 96 Pages

The world has been getting through a global crisis due to the outbreak of
coronavirus (COVID-19) pandemic that does not seem to be resolved soon. Among
many fields that were affected negatively due to the pandemic, the education field has
got severe damage that casts a long shadow despite the precautions and innovations
taken to mitigate the impacts of the pandemic. Therefore, in a world where distancing
from people is the new normal, the concept of alienation experienced by English as a
Foreign Language (EFL) teachers became an area of concern for this study. The motive
of this study was born from the puzzle of how the pandemic affected EFL teachers'
work alienation and what is the extent of their alienation levels. A mixed-method
approach was adopted for the sake of this study. The work alienation scale was
distributed to 160 EFL teachers working at primary, secondary, and high school to get a
general understanding of teacher alienation, and the same sample did 18 interviews to
gain better insight from teachers' perspectives. The data was analyzed using The
Statistical Package for Social Sciences software program (SPSS), and the interview data
were coded and categorized into themes. The results indicated that EFL teachers
experience work alienation in relatively low levels regarding demographic variables and
the subdimensions of alienation. Nevertheless, the interview data revealed thought-
provoking examples of the severe effects of the pandemic. The findings also suggest the

importance of experience in the field regarding work alienation.

Keywords: English language teaching, teacher alienation, teaching as labor, work

alienation



vii
(074

INGILIiZCEYi YABANCI DiL. OLARAK OGRETEN OGRETMENLERIN
COVID-19 PANDEMI SURECINDE iSE YABANCILASMASININ
INCELENMESI

Tugce BILGI

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dal
Tez Damismani: Dr. Seden TUYAN
Temmuz 2021, 96 sayfa

Diinya, yakin bir zaman dilimi igerisinde ¢oziilecek gibi gériinmeyen korona
viris (COVID-19) pandemisinin patlak vermesi nedeniyle kiiresel bir kriz
yasamaktadir. Pandemi nedeniyle olumsuz etkilenen bir¢ok c¢alisma alani arasinda
egitim sektorii, pandeminin olumsuz etkilerini azaltmak i¢in alinan 6nlem ve getirilen
yeniliklere ragmen etkisi uzun siirecek ciddi bir hasar almistir. Bu nedenle, insanlardan
uzaklagsmanin yeni normal oldugu bir diinyada, Yabanc1 Dil Olarak Ingilizce (EFL)
ogretmenlerinin yasadig1 yabancilagsma kavrami bu ¢aligmanin ilgi alanina girmistir. Bu
caliymanm amaci, pandeminin Ingilizce 6gretmenlerinin ise yabancilasmasmi nasil
etkiledigi ve yabancilasma diizeylerinin ne diizeyde oldugu bilmecesinden dogmustur.
Bu c¢alisma icin karma ydntem yaklasimi benimsenmistir. Ise yabancilasma olcegi,
Ogretmen yabancilagmasi hakkinda genel bir fikir elde etmek i¢in ilkokul, ortaokul ve
lisede galisan 160 Ingilizce 6gretmenine dagitilmis ve ayn1 6rneklem ile, dgretmenlerin
bakis agilarin daha iyi kavramak adina 18 roportaj yapilmistir. Elde edilen veriler SPSS
yazilim programi kullanilarak analiz edilmis ve rdportaj verileri kodlanarak temalara
ayrilmistir. Sonuglar, EFL 6gretmenlerinin demografik degiskenler ve yabancilasmanin
alt boyutlarina gore nispeten diisiik diizeyde igse yabancilagma yasadiklarini gostermistir.
Yine de roportaj verileri, pandeminin agir etkilerine dair diislindiiriicii 6rnekler ortaya
cikarmis, bulgular ayrica mesleki deneyimin ise yabancilagsma agisindan énemini ortaya

koymaktadir.

Anahtar kelimeler: ingiliz dili 6gretimi, 6gretmen yabancilasmasi, emek olarak dgretim,

ise yabancilasma
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1. INTRODUCTION

Background of the Study and Statement of the Problem

We are living in a rapidly changing and developing world in which people have
to keep pace with the ups and downs of life, and it is an undeniable fact that the
coronavirus (COVID-19) outbreak has caused a global crisis that does not seem to be
resolved soon as the world is fighting a running battle. A microscopic virus has altered
today's world and generated a 'new normal’ for people's daily lives. In a world where
people have been getting farther from each other physically and mentally, most
probably because of technological developments and work life, the COVID-19
pandemic has accelerated this separation, worsened the situation, and led to a conscious
distance among people. The governments have been taking essential precautions by
declaring nationwide curfews and quarantines and calling on citizens to stay at their
homes and keep a social distance from other people to prevent the virus from spreading
even more. This social distance among people is deeply interrelated to alienation, which
can be explained as a state of feeling isolated or separated from self, also recognized as
self-estrangement (Seeman, 1959) and segregation from one's community (Kalekin-
Fishman, 1996).

There are various elements affecting teacher alienation from whatever aspect is
taken. Among them, private institutions play a crucial role given that English language
teachers have increasingly become a subject for what is called 'market forces' and "...
this is especially valid for the teachers producing their labor at the private schools since
they are the ones which have market-driven interests" (Davarci, 2011, p. 4). The
demands of private institutions and the parents' expectations are getting more and more
challenging to meet. Besides, teacher alienation should be examined in accordance with
the subdimensions of alienation now that the private institutions are increasing in
number and the teachers are stuck between the school bureaucracy and the reality of
their classrooms as things do not always go as planned, especially in a teaching process
and the COVID-19 pandemic in particular. Resulting in organizational alienation, which
refers to "one's not finding his work meaningful, not being satisfied with the
relationships in his institution, losing hope and sensing himself as a simple wheel of
order” (Elma, 2003, s.16), alienation from school, social environment and self is more

threatening supposing this situation affects teachers and thereby reflected upon learners.



Consequently, the teachers become alienated from their own labor, and they feel
strangled when treated as just a source of information rather than a human being first.
This condition, being the core of this study, has become a crucial problem, especially in
the Turkey context since many private schools perceive the students as customers, and
their demands and requirements from teachers are rapidly changing in order to keep
pace with the advancements in the education field.

While examining the underlying reasons causing teacher alienation, the motives
for becoming a teacher should also be identified. In a study conducted by Shipp (1999),
it is emphasized that the teachers' motives for entering the profession in the United
States primarily stemmed from making a difference in their students' lives and doing
what they enjoy as well as bettering students' lives. Similarly, Barmby (2006) pointed
out that helping students achieve their goals, a mentally stimulating work environment,
and job satisfaction was the most rated reasons attracting teachers into teaching. He also
stated that leaving the profession may be because of the schools acting "as bureaucratic
machines with seemingly endless policies, procedures, and constraints” (as cited in
Soza,2015). In other words, when the gap between what is hoped and what comes true,
teachers tend to feel job dissatisfaction and may even tend to leave their jobs. Beyond
this, Kurtulmus and Yigit (2016) revealed that teachers' intentions of leaving their jobs
are forty-nine percent related to work alienation. What should be given importance is to
enhance teachers' job satisfaction, to provide a better teaching environment, and many
more to eliminate or at least mitigate the underlying reasons causing teacher alienation.

Another aspect that may affect EFL teacher alienation is that English is taught as
a foreign language in Turkey. The way we perceive English as a teacher shapes the way
we teach it. Similarly, the way the students perceive English shapes how effectively
they learn English fluently and accurately. However, as English is a foreign language to
the people born in Turkey, learning and teaching English as a foreign language is one of
the main reasons it is perceived as challenging to learn or teach. Bodur and Arikan
(2007) draw a frame of reasons for why students think they cannot learn English in
Turkey, and not surprisingly, one of the main reasons is "not having people speaking the
target language around them” (p. 6). Although "English as a foreign language is taught
approximately 700-800 hours in ten years together with universities' preparatory class”
in Turkey (Tarcan, 2004, p. 3), students cannot be entirely fluent and accurate in
English. English is considered challenging because it is taught as a foreign language and

connected to the expanding circle of world Englishes. Kachru (1985) proposes three



concentric circles of world Englishes; the inner circle referring to the traditional users of
English where English is the official language, the outer circle where English is spoken
due to historical events such as colonialism and the expanding circle where the users of
English are diverse and accept English as an international language (p. 12-13).
However, it is also essential to state that "What is an ESL region at one time may
become an EFL region at another time or vice versa" (Kachru,1985, p. 14). Therefore,
in a country where learning and teaching English as a foreign language seems
complicated, even in a face-to-face learning/teaching environment, expecting the same

or even more efficacy is another concern.

Purpose of the Study and Research Questions

In accordance with the problems stated, the purpose of this study was to present
how a global crisis like the COVID-19 pandemic affected EFL teachers' work alienation
from their vantage points and to reveal the extent of their alienation levels according to
the subdimensions of alienation; powerlessness, meaninglessness, isolation, alienation
from school as well as identifying whether gender, school type (private school and
public school), years of experience in profession and grades (elementary school,
secondary school, and high school) were among the influential elements triggering EFL
teachers' work alienation or not.

The research questions within the scope of this study were as follows:

1. How do Turkish EFL teachers perceive the influence of the COVID-19
pandemic on their work alienation?

2. Are there any significant differences in EFL teachers' possible work alienation
during the COVID-19 pandemic based on their demographic information such
as;

a) gender

b) years of experience in teaching

¢) institution type (private and public)

d) class type (elementary school, secondary school, and high school)

3. Is there any statistically significant difference in Turkish EFL teachers’
perceptions considering the four dimensions of the work alienation scale;

powerlessness, meaninglessness, isolation, alienation from school?



Significance of the Study

Research about EFL teachers’ work alienation during the COVID-19 pandemic
in the Turkish context, in particular, is missing in earlier studies. Therefore, the
significance of EFL teachers' work alienation with its subdimensions has not been
enlightened thoroughly by earlier studies, and the variables influencing the level of
alienation have yet to be discovered. Besides, along with the recent COVID-19
pandemic, which may trigger and accelerate teacher alienation, this study may raise
awareness and present a different perspective for EFL teachers. Therefore, it is hoped
that the findings can contribute to policymakers, curriculum designers, and private
school owners for supporting teachers during uncertain and unexpected situations.
Besides, findings may hopefully provide assistance and guidance to addressed authority

and the teachers in understanding themselves as teachers.

Literature Review

This section discusses the major conceptual frameworks regarding alienation,
including a summary of the scholarly studies surrounding the concepts of alienation.
First, it starts by drawing a theoretical framework adhering to Marx's and Seeman's
perspectives on alienation. Then, work alienation and teaching as labor are discussed.
Later, the Covid-19 pandemic and alienation are discussed relating to recent studies.
Finally, previous literature that provided insight for this study is presented to have a
deeper understanding with more specific studies conducted on the concept of alienation

in Turkey and abroad.

The Concept of Alienation

Alienation is a broad concept defining the feeling of being estranged or isolated
from the community in which people live. The concept of alienation has been discussed
over the years by various fields, including education, sociology, and philosophy, and is
defined accordingly. For instance, Fromm (1955) describes an alienated person as one
"who does not experience himself as the center of his world, as the creator of his own
acts..." (p.117). Likewise, alienation in education through learner perspective is defined
as 'the estrangement of the learner from what they should be engaged in, namely the
subjects and process of the study itself' (Mann, 2001, p. 8). In other words, it describes

the situation of learner's disengagement and unfamiliarity with the school and the



environment. Whether defined in the field of education, philosophy, or sociology, the
concept of alienation shares a similar nature in which one feels separated and isolated
from himself and society.

Taking a corresponding standpoint from what has been discussed, the concept of
alienation in sociology primarily stems from Karl Marx's (1992) perspective of
alienation in which he addresses specifically to the industrial capitalist societies. He
redefines the feeling of estrangement and separation through Hegel's concept of
alienation through work alienation from a capitalist perspective focusing on workers'
alienation. The worker, perceiving labor as an external force, feels unfamiliar with his
own production since that "The external character of labor for the worker appears in the
fact that it is not his own, but someone else’s, that it does not belong to him, that in it he
belongs, not to himself, but to another" (Marx, 1992, p. 71). In other words, this ‘forced
labor' deriving from the obligation of subsistence and not being the right holder for his
own product impels the person to the alienation of his own, his environment, and his
occupation. Thus, approaching alienation from the context of production and labor,
employees, distancing to what they produce, become alienated employees or, as Marx
(1992) describes, "something alien, as a power independent of the producer” (p.68) that
are no longer concerned about the quality of the products produced by the business and
are more concerned about the opposing sides of production process offered by the
business (Tastan et al., 2014). Moreover, as Marx justifies labor as the essence of
human life, work loses its characteristics when it is "an existence separate from man, his
will and his planning™ (Fromm, 2004, p. 83). As a result, the workers inevitably lose
control over themselves and their products with the involuntary division of labor. Marx

then expands his ideas as:

the more the worker produces, the less he has to consume; the more values
he creates, the more valueless, the more unworthy he becomes; the better
formed his product, the more deformed becomes the worker; the more
civilized his object, the more barbarous becomes the worker; the more
powerful labor becomes, the more powerless becomes the worker; the
more ingenious labor becomes, the less ingenious becomes the worker and

the more he becomes nature’s servant. (Marx, 1992, p. 70)



Similar to what Marx interprets, teachers are the producers of knowledge in the
classrooms. In earlier times, teachers were responsible for the whole teaching process
from the beginning to the end, from grammar to skills. However, the new advancements
in education and the developments in technology have altered the tools and methods
used during the teaching process. While the teacher was the only subject for teaching
until one or two decades ago, many additional tools have recently increased in number,
such as listening and reading materials. From this perspective, the teacher may be
estranged from what he produces, in this case, his lessons. Moreover, now that many
private schools and some public schools divide English classes into skills classes taught
by other teachers. Not being able to control the whole teaching process by themselves,
the EFL teachers may also feel alienated from themselves, their students, their school,
and the teaching process.

The concept of alienation is miscellaneous, and the components have to be
distinguished separately yet by drawing a whole picture. Proceeding with the insights of
Marx, Seeman proposes five fundamental dimensions of alienation; powerlessness,
meaninglessness, normlessness, isolation, and self-estrangement in parallel with his
socio-phycological research based on alienation (Seeman, 1959, pp. 783-791).
Subconstructs of alienation were heavily discussed while analyzing the data collected

from the survey since they are the key elements constructing the core of this study.

Powerlessness

Seeman (1959) defines powerlessness as "the expectancy or probability held by
the individual that his own behaviour cannot determine the occurrence of the outcomes,
or reinforcements, he seeks™ (p. 784). As Rotter (1954) interprets, the desirability of the
outcome determines whether reinforcements are valued as negative or positive.
Therefore, the more control the individual sense over such reinforcements, the stronger
he senses the power over such situations (Seeman, 1959). However, if reinforcements
the individual receives depend on external factors that he cannot control, he senses
strong powerlessness (Seeman, 1959). Thus, whether positive or negative, outcomes
become a result that cannot be attributed to the individuals who do not have a voice-
over at any step of the process, making the individuals feel powerless. Correspondingly,
Spenner (1988) further contributes this interpretation by emphasizing the importance of

control over job: "men in self-directed jobs become less authoritarian, less self-



deprecatory, less fatalistic, and less conformist in their ideas while becoming more self-
confident and more responsible to standards of morality” (p.75).

Ascribing this into teaching, educators working at public and private schools,
whether they have one or twenty-five years of experience, are not closely involved in
the policymaking process and designing the curriculum. Teachers are mostly obliged to
follow the curriculum that may not suit the students' profiles, levels, or needs in some
cases. Zielinski and Hoy (1983) categorize two variables within the context of public

elementary school teachers' powerlessness regarding;

1) administrative affairs of the school, which refers to organizational
powerlessness,

2) classroom activities which are referring to instructional powerlessness (p. 30).

They argue that the feeling of being ignored, not being in control, and not
making a difference ultimately leads to powerlessness. Tsang (2016) further points out
alienation stemming from powerlessness in educational organizations that "as a result of
school bureaucratization, power and authority have been centralized at the top of the
school hierarchy, and many teachers have been excluded from the school decision-
making process (p. 4).

Thus, among the sub-categories of alienation, powerlessness in teachers should
be examined thoroughly as an influential factor now that the teachers are stuck between
the school bureaucracy and the reality of their classrooms as things do not always go as
planned, especially in a teaching process. Confusion of identity can also be an alienation
factor since teachers are scholars who spent many years on teaching techniques,
pedagogical courses, and the language itself, but at the same time, they are the ones who
are obliged to follow the rules of policies, procedures, protocols put by power holders.
In addition, having to deal with the bureaucratic nature of the school and considerable
dissatisfaction and conflict between the teachers and their administrations were found to
be one of the factors causing alienation in the powerlessness dimension (Cox & Wood,
1980). Moreover, especially during the COVID-19 pandemic, the demands of private
institutions and the parents' expectations are getting more and more difficult to meet.
Thus, among the sub-categories of alienation, the feeling of powerlessness in teachers
should be examined thoroughly as an influential factor now that the private institutions

are increasing in number and the teachers are stuck between the school bureaucracy and



the reality of their classrooms as things do not always go as planned especially in a
teaching process and COVID-19 pandemic in particular.

All in all, alienation in the form of powerlessness can be perceived as "the
discrepancy between the power man believes he has and what he believes he should
have- his estrangement from his rightful role” (Clark, 1959, p. 849). For this reason,
having little or no decision-making authority on the teaching process, teachers may
eventually feel alienated from school, students, and or even themselves and feel burn-
out. Moreover, limitation of the teacher's freedom of thought and action, lacking
appreciation of labor and efforts may also be some of the factors resulting in the
alienation of the teachers to their works (Elma, 2003). In brief, not having a say in his
own acts and the consequences of his own behaviors lead to alienation in the

powerlessness dimension.

Meaninglessness

Another dimension of alienation is meaninglessness which refers to "the
individual's sense of understanding events in which he is engaged" (Seeman, 1959, p.
786). In other words, it defines one's incomprehensibility of the events taking place in
his life. Meaninglessness derives from the distinction between the work and the worker
since the worker is unaware of the latest output in modern industry, nor does he realize
what he is part of (Elma, 2003, p. 30). In other words, with the industrial revolution, the
worker who was normally responsible for the whole production process became
responsible for only a minor part of the production (Yilmaz & Sarpkaya, 2009, p.322).
From a Marxist perspective, the worker who becomes alienated from his own labor and
product may also perceive the process as pointless. Thus, not making sense of what he
is doing, what he is responsible for, and what consequences he might receive also lead
to the feeling of meaninglessness resulting in alienation.

The incomprehensibility of what is going on is also a matter of fact in education
since, together with the COVID-19 pandemic, both teachers and students may have hard
times trying to figure out what is happening and what they should do. The schools are
announced to be closed and opened within a few months, and the decisions keep
changing due to the COVID-19 related cases. The vagueness of the situation and

incalculability of the cases provoke disengagement from the teaching and learning



environment as well as causing confusion of the events taking place and the objectives

of the courses.

Isolation

Concordantly with meaninglessness, isolation emerges as a genuine reason for
alienation. It arises from the feeling of not having a sense of belonging to something,
someone, or someplace, feeling left out, and not being able to assort with the social
environment. According to Seeman (1959), isolation occurs when individuals' beliefs or
goals do not overlap with society's values. That is, isolation is the state of not fitting
into the addressed community or not assigning the same reward values to such beliefs or
goals as the society does.

Similarly, social isolation is defined as "the feeling of being segregated from
one's community" (Kalekin-Fishman & Walker 1996, p. 97). Moreover, whether
voluntary or involuntary, this segregation from the community or group is also defined
as social isolation and a psychological phase of alienation (Biordi & Nicholson, 2013).
As with the other subdimensions of alienation, isolation can stem from many reasons,
including individuals' self-concepts, assigned values, culture or norm commitments, the
community they live in, and their psychological state. What is worse, isolation from
society is now recognized as the new normal with the COVID-19 pandemic. Especially
in work-life, where interaction among coworkers and employees is an essential part of
the job, organizational alienation becomes an area of concern. According to Zielinski
and Hoy (1983), there are four pinpoints for objective isolation deriving from

organizational alienation. That is when the workers isolate themselves from:

1) individuals in positions of formal authority,

2) individuals perceived to be influential in the organization,

3) friends in the organization,

4) respected coworkers are seen as objectively alienated from the dimension of

organizational activity. (p. 29).

Moreover, in their previous study, "Isolation and Alienation in Educational
Organizations,” Forsyth and Hoy (1978) presented that interaction with friends and

colleagues is more critical than those in authority.
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Isolation itself is an apparent behavioral change of manifesting alienation. Since
every individual is unique in how they perceive the world, how they respond to such
situations may also vary. Hooks (2000) perceives isolation and loneliness as the leading
causes for depression and despair, while Nettler (1957) states that when individuals who
become isolated realize that there is no recourse for them, they tend to seek
replacements for social structures and values by either modifying them or creating new
ones. Nevertheless, isolation does not necessarily engender the state of alienation nor
bring innovation to one's life but can be a chance for an individual to look within

himself or herself as well.

Self-estrangement

There have been many definitions of estrangement from the self as a
subconstruct of alienation, and perhaps the most striking one is from Bugental (1965).
He defines estrangement as "the experience of being imprisoned in glass, seeing the
world in which others move but forever blocked from joining them" (p. 311). This
remarkable description reveals the burden within the individual that hinders him from
being himself as a social being. Ashford and Humphrey (1993) emphasize the
discrepancy between the authentic self and an individual's actions. In other words, an
alienated person in the self-estrangement subconstruct can no longer identify himself as
a person nor relate to himself and his actions.

Subdimensions of alienation are known chiefly by the definitions of Seeman
(1959). He refers to self-estrangement as "the inability of the individual to find self-
rewarding activities that engage him™ (p. 790). He further points out that the lacking
intrinsic meaningful satisfaction underpins the notion of alienation in self-estrangement
dimension with a salient example: "The worker who works merely for his salary, the
housewife who cooks simply to get it over with, or the other-directed type who acts
"only for its effect on others" ... are instances of self-estrangement” (Seeman, 1959,
p.790).

Work Alienation

"The conditions of modern work ... are alienating in the sense that through
deprivation of control over the means and product of labor, the worker loses something
in and of himself" (Josephson & Josephson, 1973, p. 173).
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In the Marxist view, work is perceived as an essential part of human life in that it
becomes a process in which humans recreate themselves by giving meaning to the outer
world. Thus, work becomes an alienating figure from this perspective since neither the
product nor the process is under the worker's control; he feels unfamiliar with the
process and the product and eventually becomes estranged from themselves. Mills
(1951) describes this best as "In the normal course of her work because her personality
becomes the instrument of an alien purpose, the salesgirl becomes self-alienated”
(p.184). Hence, it would not be inaccurate to perceive alienation as a significant
indicator of individuals' psychological state, job involvement, success, and well-being.

As stated above, alienation is a psychological state affected by external and
internal factors. However, alienation is a concept that has been the issue of many fields
for its multidimensional facet. Lystad (1972) proposes three reasons why alienation is a
difficult concept to be clarified: "1) it involves a concerted effort to clarify the meaning
of the term; 2) it involves a broader conceptualization of the causes and consequences
of alienation, and 3) it involves considerable empirical research on its prevalence in
modem society” (p. 91). Nevertheless, various studies such as Dean (1961), Blauner
(1964), and Shepard (1977) predicate on Seeman's (1959) five-dimensional
classification of alienation in their research, including this study. Blauner (1964)
suggests that work alienation varied according to the technology and organizational
structure of the work environment has a remarkable effect on job conditions, which then
corresponds to work alienation. Kornhauser (1965) and Shepard (1969) also found
proof supporting Blauner's findings. Plus, in her later study, Shepard (1977) found that
work conditions matter more than demographic factors in explaining work alienation.

The determinants of alienation cannot be limited to the previous studies given
here, as alienation can be influenced by many variables waiting to be found and
examined. "In this sense, work alienation refers to subjective feeling states which are
the result of objective work conditions™ (Mottaz, 1981, p. 517). Thus, the most
influential factors triggering work alienation in a work environment can be found when

employees:

e cannot establish social bonds in the organization (Seeman, 1967)
o are isolated from friends and respected coworkers (Forsyth & Hoy, 1978)

¢ have little or no shared values, norms, attitudes, and beliefs (Zaganjori, 2016)
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o feel the lack of meaningful work and cannot express themselves (Nair & Vohra,
2010)

e cannot commit to their job (Ramaswami et al., 1993)

¢ hauve little or no control over their jobs (Seeman, 1959; Spenner, 1988)

e experience job dissatisfaction (Korkmazer & Ekingen, 2017)

e when there is a gap between employees' preferred jobs and current jobs
(Kornhauser, 1965).

Furthermore, work alienation is also found to be an essential agent affecting
workers' "effort they put in their work, their commitment to the organization and their
work-to-family enrichment™ (Tummers & Dulk, 2011, p. 13). Quality of work-life is
also an essential indicator for alienation. Efraty and Sirgy (1990) found a negative
relationship between employee work alienation and work quality. Thus, employers,
authorities, administrators, or those responsible for relevant departments need to seek
the reasons that may trigger workers' alienation and do their shares to increase the

quality of work-life and make the work environment a better place for all.

Teaching as a Labor Power

A teacher is described as "one that teaches, especially: one whose occupation is
to instruct” (Merriam-Webster, n.d.). Nevertheless, apart from many other job fields,
teaching involves various job descriptions not written in the dictionaries and regulations
but the teachers' hearts. Moreover, teaching is a never-ending process whose products
are not something to be used and thrown up when they get old but actual human beings
who create more value in time. That is, the educated students become a potential value
provider for the future (Yilmaz, 2006), who may also teach others to be one to thrive
knowledge and value.

For the exact reasons above, teaching as labor power is an important term that
differentiates education from other sectors. Educators experience various emotional
states throughout their lives in teaching. They assist, inspire and encourage their
students, provide mentorship and guidance, equip them with knowledge and give every
good thing they have. Therefore, beyond the shadow of a doubt, one can infer that
teaching is also emotional labor. First coined by Hochschild (1983), emotional labor

refers to the "management of feeling to create a publicly observable facial and bodily
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display” (p. 7). That is, it is the act of a worker to perform particular expressions. For
instance, a salesperson is expected to welcome the customers positively with a smiling
face, and what he or she does is addressed as emotional labor. In our case, teachers are
expected to behave positively towards their students, always be prepared for
unpredictable or uncertain situations, and regulate their feelings as well as the students'.
Moreover, principals are perceived as essential agents for teachers' moods affecting the
school's atmosphere (Bursalioglu, 2015). Besides, considering private institutions'
increasing pressure towards teachers and ceaseless demands, many more examples can

be given.

EFL Teachers' Work Alienation

Work alienation can be experienced at all levels and in many job fields;
however, this paper specifies English teachers' alienation because teaching English
includes four skills; writing, reading, listening and speaking, and grammar and
vocabulary knowledge. As mentioned before, language teaching especially requires
audio and visual aids. It is widely accepted that Web 2.0 tools in education offer
innovation in the classrooms, enable creativity, and support interaction and active
participation (Caliskan et al., 2019). Moreover, teachers exhibit positive attitudes and
express interest in using mentioned tools (Yuen et al., 2011). The real issue is, then, not
about teachers' willingness to use e-learning tools but instead because of the lack of
knowledge about using them effectively and steadily. A study conducted by Karakas
and Kartal (2020) revealed that pre-service language teachers' familiarity and their use
of Web 2.0 tools and mobile apps are low, which might also affect teachers' alienation,
especially during the COVID-19 pandemic.

Together with the issues stated, the English language is highly valued. It is also a
lingua franca: 'global means of inter-community communication' (Seidlhofer, 2016, p.
20) and the language of the United States of America that has capitalist economic
supremacy over the many countries. These reasons, along with many others, make
English a marketable and commercialized commaodity, especially in the developing
countries where English is not the official or second language as saleability is an
important term. However, although teachers are hired for a wage, teacher labor is not
something to be sold, as the production is not a solid commodity but rather a use-value

like skills learning (Offe & Ronge, 1975). The saleability of English is also an
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important term since teaching English also serves as a benefit for this capitalist world
(Phillipson, 1992). Many public-school English teachers are encouraged to take part in
projects throughout the country and abroad. Projects like e-twinning and Comenius set
an excellent example for forming partnerships that can establish good relationships
among countries as well as improving English.

On the other hand, private schools offer various language programs, including
speaking clubs and even trips abroad to increase salability now that many job fields
require English language proficiency. Therefore, private school owners' demands from
English teachers have been increasing every year as the standards for employment keep
changing. In other words, apart from other teaching branches, English language teachers
are expected to keep up with the rapid changes in order to keep their jobs. It should be
remembered that job satisfaction is closely related to work alienation. Siron et al. (2015)
found a significant relationship between work alienation job satisfaction among the
academic staff in technical colleges and institutes of Irag. However, there are also
notable studies in which private school teachers are more satisfied with their job than
are public school teachers (Singhal et al., 1982, Sonmezer & Eryaman, 2008, Gius,
2015).

The COVID-19 Pandemic and Alienation in Education

With the first reported coronavirus disease occurrence, governments worldwide
began to take restrictive precautions. Curfews and restrictions are declared, and the
citizens are called on to stay in their homes, creating their own quarantines.
Nevertheless, the measures that have been taken could not prevent the virus from
spreading or even reduce the number of COVID-19 related cases. The sudden outbreak
of coronavirus disease has brought together many challenges in health, economy,
education, and many more. Education is perhaps, among the most affected fields by this
global crisis in that students and educators are challenged with distance learning, new
digital learning tools, physical separation from the learning environment, and most
importantly, psychological barriers. Statistics presented by United Nations' policy brief
(2020) show that "By mid-April 2020, 94 percent of learners worldwide were affected
by the pandemic, representing 1.58 billion children and youth, from pre-primary to
higher education, in 200 countries” (p. 5). Statistics have revealed how fragile education

can be and how severe the pandemic becomes. Kozhina and Vinokurov (2020),
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providing recent evidence of the pandemic effects on teachers’ work alienation who
were required to remote work, presented an increase in work alienation during the
pandemic. Transforming to online education is challenging due to many reasons. Zhou
et al. (2020) reviewed "School's Out, But Class's On" implementation in China, stating
that the program enables integration of technology and education as well as encouraging
new teaching methods in the classrooms. Nevertheless, they also point out some issues
that caused problems in the implementation of the process. These issues stem from

when teachers use traditional teaching methods to online education, students’ "lack of
self-control and self-learning ability" and lack "of face-to-face teacher or even parental
supervision™ (p. 516). Accessibility to the digital world and global education, hampered
educational activities and readiness of teachers and students to online education were
also recognized by Jena (2020) as the challenges that pandemic brought together to the
education field.

Moreover, students' socio-economic status makes them rely on school computers
and the internet (Demirbilek, 2014), making it even harder when lockdowns are
announced. The socio-economic inequality in accessing the internet sets the scene for
students' falling behind in the new alterations in educational advancements as well as
catching up with online education (Fishbane & Tomer, 2020). Therefore, it is a fact that
online education requires "adequate planning and designs of instructions with several
available theories and models" (Adedoyin & Soykan, 2020, p. 8). Bao (2020) suggests
five important instructional strategy principles for online education to mitigate the
effects of the pandemic: 1) appropriate relevance between instructions and learning, 2)
effective delivery, 3) sufficient support by faculty and instructors, 4) high-quality
participation to improve student learning and 5) contingency plan preparation to deal
with the unexpected (p. 115). Although suggestions and new models have been
developed worldwide by many researchers, every country or maybe even every
institution should seek the most suitable, practical, and rapid solutions to accelerate
students' success during this severe pandemic. In addition, even though many research
types have been conducted to mitigate the problems that coronavirus disease brought
together in healthcare, studies have yet to propound practical and consistent solutions
for the education field. Therefore, in a world where people are overwhelmed physically
and mentally by the pandemic, agents of the education system are most likely to be at

the risk of experiencing alienation even more than before.
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Teachers' Familiarity with Digital Learning Tools and Their Digital Literacy

The COVID-19 pandemic has undoubtedly reformulated the educational
methods encapsulating the educators and the learners worldwide. This unprecedented
global crisis has also brought along many challenges, given that a considerable number
of educators are shifted to distance education. From face-to-face to distance learning,
the paradigm shift in education necessitates new and quick adaptations to not open a
road for disruption in education. Since "there is no one-size-fits-all pedagogy for online
learning™ (Pokhrel & Chhetri, 2021, p. 135) and every student is unique, teachers have
been carrying the liability to help students excel and succeed. Individualizing the
teaching process at school is complex, and top it all, meeting the demands of the
students, their parents, and principals/employers while giving distance education is
getting harder to accomplish than ever before. Cao et al. (2020) emphasize that
academic activities, change in daily life, and the economic effects of the pandemic are
interrelated with anxiety among college students. Moreover, it can be further implied
that changes in education have many effects on teachers as well.

Digital literacy is defined as "the ability to understand and use information in
multiple formats from a wide range of sources when it is presented via computers"
(Gilster, 1997, p. 1). That is, digitally literate individuals can not only comprehend the
information given but apply this skill in real life as well, and the rapidly changing world
requires rapid solutions. Many job sectors have proceeded to work from home that
requires video calls and various software knowledge. In the education field, materials
such as songs, videos, presentations, and visuals are becoming more common. Many
schools with solid infrastructure have already begun utilizing online tools and classes to
supplement existing curricula. Therefore, to be a digitally literate person becomes a
must rather than a need for many fields. For this very reason, rapid changes in
information and communication technologies (ICT) accompanied by innovations in the
education field pose challenges for the teachers (Kingsley, 2007).

E-learning digital tools have been crucial in that they provide continuance of
education during school closures and assist educators (Subedi et al., 2020). Moreover,
adapting to the altered system, teachers' readiness and familiarity with digital learning
tools are among the essential issues to be considered. Hamilton et al. (2020) raised
concerns about teachers using digital learning tools, stating that a considerable number

of teachers did not receive any support or guidance they need. Moreover, a brief
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published by Caglayan et al. (2021) revealed the non-negligible statistics of teacher
familiarity with e-learning tools stating that %44 of districts considered digital learning
a drawback for equitable learning. Moreover, the same brief also emphasized “the
importance of investment in technological in technological infrastructure” (p. 3). They
also suggested that teachers provided with PD (professional development) on distance
learning were less likely to perceive digital learning as a barrier to equitable learning
after school closures, whereas forty-four percent of districts perceived digital learning

tools as a barrier to equitable learning.

Distance Education as An Alienating Factor

Keeping a social distance is seen as a necessary precaution against the COVID-
19 virus. However, even though the measures taken enable the people to preserve their
physical health conditions against the disease, they are also responsible for worsening or
even losing psychological well-being. "Human beings are social animals. We were
social before we were human" (Singer, 2011, p. 3). That is to say, being social is
people's priority that cannot be met during lockdowns. A study confirmed the adverse
mental health outcomes resulting from a long period of lockdown and lack of face-to-
face interactions (Pancani et al., 2020). The sharpest examples are from the employees
whose job descriptions include or require interaction more often than other fields such
as healthcare workers, police officers, shopkeepers and in our case, educators.
Apparently, language teaching in nature demands meaningful interactions between
teacher and students and among students. Recognition of the importance of shared
interaction among teachers and students may create better relationships leading to
optimal learning (Cornelius-White, 2007). Earlier studies have shown the importance of
classroom interaction in teaching English as a foreign language (Van Lier, 1988; Jarvis
& Robinson, 1997; Kumaravadivelu, 1999; Seedhouse, 2004; Walsh, 2011). However,
due to the COVID-19 pandemic, constructing a positive learning environment in
distance education, establishing meaningful communication between teachers and
students, and understanding what has been taught have become more challenging than
ever.

Given that a considerable number of teachers are newly learning how to use
distance education tools and establish meaningful communication may become an

explosive problem for EFL teachers. To put it differently, building an understanding
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while teaching in the distance should be an area of concern since "computer-based
information technologies separate and alienate people from direct experience with
nature and community” (Knapp, 1998, p. 7). In addition, teachers' responsibilities are
doubled since they are required to teach at a distance. The issue here is that they may
never feel connected to teaching this way, may never focus enough on the teaching
process or even make sense of this whole new approach to them because there is "a
psychological and communication space to be crossed, a space of potential
misunderstanding between the inputs of instructor and those of the learner” (Moore,
1993, p. 21) also known as the transactional distance (TD). Moreover, open
communication among colleagues is found to be an indicator of a lower level of stress
with a higher degree of job commitment and satisfaction (Kyriacou, 2001).
Nevertheless, previous literature also provides opposing views concluding that
e-learning can be an educational opportunity for those who can manage their own
learning process with time management and problem-solving ability and experience a
low degree of anxiety (Solimeno et al., 2008). Moreover, due to the role changes in
distance learning with the effect of technology, students are promoted to be motivated
and interested (Holmberg, 1995) and make them more independent and create a more
autonomous learning environment (Keegan, 1996). There are more barriers found for e-
learning in previous studies such as lack of governmental support, high costs of e-
learning and internet speed (Mahmoodi-Shahrebabaki, 2014), lack of ICT infrastructure
and curriculum adaptation to e-learning (Qureshi et al., 2012), the need of training
academic staff (Soydal et al., 2011) and teachers' resistance to adapt to e-learning
(Kisanga & Ireson, 2015; Aljaber, 2018). Whether positive or negative, regardless of all
the reasons stated above, it is undeniable that distance learning seems to take more time

and effort of teachers and students, especially in such a pandemic.

Digital Accessibility

Even though everything goes well with educators' knowledge of digital learning
tools, their use of technology, access to the internet, and quick adaptation to online
teaching, there are still many students who do not have any device to connect to the
internet and what is worse, there are many of them who did not use any smart device
before. The Turkish government has been providing disadvantaged students with tablets

and has established internet access points all over the country since the first closure of
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schools. However, against all these efforts, the number of students who did not get
tablets or do not have access to smartphones cannot be underestimated. Moreover, even
if they have the devices to join online classes, they still have trouble understanding how
the device works, connecting to the internet, hearing the teacher, and getting cut off
during lessons. In their current study with university students, Keskin and Ozer Kaya
(2020) reported that 49.9% of students could not easily communicate with their
instructors, and 53.9% of them had technical problems during online classes. Their
study is an indicator of the importance of investment in technological infrastructure as

well as teacher and student readiness to distance education.

Previous Studies on Alienation

It is undeniable that the teachers influence the students' learning process as they
are the ones who are agents of the process and who are in charge of learning outcomes.
Thus, considering the responsibility on the teachers' shoulders, the factors triggering
teacher alienation must be an area of concern. Various studies in the literature of
alienation focused on student alienation (Keating, 1987; Duru, 1995; Bayhan, 1997;
Brown et al., 2003; Hyman & Snook, 2001; Johnson, 2005; Yiiksek, 2006; Kaya &
Burgess, 2007, Yigit, 2010; Murray & Zvoch,2011). However, it is also vital to examine
the teacher-student relationship and teacher alienation. As Ozdemir and Rahimi (2013)
suggest, the classroom environment and its most crucial indicator, teacher attitude,
significantly affect student engagement and learning. They also point out that peer
attitude, task and material varieties are also among the main variables determining
students' engagement or alienation (p. 53).

Reviewing the earlier studies of alienation in Turkey, there are numerous noted
studies on primary school teachers' alienation (Elma, 2003; Calisir, 2006; Celep, 2008;
Simsek et al., 2012; Kinik,2010; Kasapoglu, 2015; Kose, 2018). In his study, Elma
(2003) examined primary school teachers' work alienation regarding powerlessness,
meaninglessness, isolation, and alienation from school in the context of Ankara. The
results indicated that the level of alienation was found less in meaninglessness and
isolation dimensions than alienation from school and powerlessness dimensions. Calisir
(2006) also examined primary school teachers' work alienation with gender, subject
area, seniority, state of education variables in terms of subdimensions of alienation and

revealed that male teachers face alienation more than female teachers in terms of
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powerlessness and meaninglessness. Furthermore, the findings of this study revealed
that post-graduate teachers experienced alienation in isolation levels more than other
teachers. Celep (2008) studied the primary school teachers' work alienation in the
Kocaeli context and provided evidence for the dimension of meaningless where single
and less-experienced teachers found their job more meaningless. Moreover, she found
out that teachers' school alienation has been higher than the other dimensions on the
'sometimes' level. However, Cevik (2009) found that married secondary school teachers
experienced more alienation than single teachers and male teachers are more alienated
than their female colleagues in terms of the relationship between
administrators'/principals' behaviors causing teachers' work alienation.

Similarly, Kutlu and Cansoy (2020) examined the relationship between school
principals' power styles and teacher alienation. The findings of their study showed that
"the use of material and moral rewards for creating behavioral change in teachers in
schools reduced teacher alienation significantly but increased significantly with
suppression, punishment, threat and coercion” (p. 534). Principals' reward power
influences the level of teacher alienation negatively, while principals' coercive power
influences teacher alienation positively to a great extent. In his study, Vavrus (1979)
suggests that the level of teachers’ alienation is related to their career stage as a teacher,
and teachers' control over their work is an important variable determining the level of
alienation. In other words, "the longer subjects had been working as teachers, the more
alienated and less involved they were with their labor" (p. 24). Waller (1961), Lortie
(1975), and Zielinski and Hoy (1983), on the other hand, examined isolation separately
from other dimensions. More recently, in their longitudinal case study, Brooks et al.
(2008) concluded that teacher alienation is a dynamic process and that every teacher in
their study experience all forms of alienation yet in a unique way.

Kim and Kim (2018) found that the conflict between the teacher's beliefs about
teaching and the institution's demands leads to emotional challenges.
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2. METHODOLOGY

2.1. Research Design

This study attempted to identify the effects of the COVID-19 pandemic on EFL
teachers' work alienation and whether gender, years in the profession, type of school
(public and private), and the grades taught are among the influential factors regarding
work alienation. Many scholars have recognized the importance of mixed-method
research since the combination of qualitative and quantitative data provides a complete
and comprehensive understanding of identified problems, validates quantitative results
and provides multiple perspectives (Cresswell & Clark, 2017, Ponce & Pagan-
Maldonado, 2015). Therefore, in this study quantitative research method was used as it
affirms generalizations and principles in predicting future events as well as receiving
valid and important results (Panthee, 2020), while the qualitative research method was
used “to increase the richness of data” and provide profundity of perceptions (Patton,
1990, p. 324). The Quantitative research method was implemented with a 5-point Likert
scale including 38-questions. It is worth mentioning that the scale was distributed in its
original language, Turkish, to avoid any misinterpretations that may arise from
translation. The relationship between alienation and gender, public/private school was
identified with a t-test. Years of experience in teaching and the grades that are taught
were analyzed with ANOVA. Besides, as alienation is multifaceted and EFL teachers'
opinions and feelings during the COVID-19 pandemic were this study's main concerns,
additional support of qualitative data through written interviews was used for in-depth

analysis.

2.2. Settings and Participants

This study was conducted with the valuable contributions of 160 EFL teachers
working in Mersin. The participants consist of EFL teachers working in public or
private schools ranging from primary and secondary schools to high schools. Eighteen
participants were also provided with a further link to proceed to an online written
interview. Due to the COVID-19 pandemic, the convenience sampling method was
adopted within the scope of participant selection as it was tough to reach teachers
during the pandemic, especially during school closures. Nevertheless, this situation also

led sampling to be richer regarding participants' demographic information (see
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Appendix 3). In addition, consent forms (see Appendix 3) were provided with the

participants explaining the study's aims and assuring them that their answers would

remain confidential.

2.2.1. Demographic characteristics of the participants

Table 1.
Demographic Characteristics of the Participants

N %
Gender Female 126 78,8
Male 34 21,3
Primary education 34 21,3
Class Type Secondary Education 84 52,5
High school 42 26,3
1-5 60 37,5
6-10 51 31,9
Years of Teaching 11-15 15 9,4
Experience 16-20 18 11,3
21-25 8 5,0
26+ 8 5,0
Institution Type St{_ﬂe 100 025
Private 60 37,5
TOTAL 160 100.0

As shown above, Table 1 includes the demographic information of the

participants. According to the results, 78,8% of the participants are female while male

participants are 21,3%. Thus, the majority of participants are female teachers, with 126

participants in number. In addition, most of the participants work in secondary schools

with 52.5% percentage while the rate is 21.3% for primary school and 26.3% for high

school.

With respect to the years of experience in teaching, sample distribution was as

follows: the most extensive group was the ones who had 1-5 years of experience

(37.5%) and 6-10 years in the profession (31.9%). The second-largest group was 16-20
years with 18 teachers (11.3) and 11-15 years with 15 teachers (9.4). The teachers who
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had 21-25 years of teaching experience (5.0%) and more than 26 years (5.0%) were the
same in number, forming the minority group concerning the sample distribution.

According to the results for the type of institution, EFL teachers working at state
schools (62.5%) outnumber the EFL teachers who are working at private schools
(37.5%).

2.3. Instrumentation
2.3.1. Questionnaire for EFL Teachers Work Alienation Levels during the
COVID-19 Pandemic

Elma (2003) developed the Work Alienation scale used in this study consisting
of a 5-point Likert scale with 38 questions to investigate teachers' work alienation (see
Appendix.5). The scale ranks from never to always to identify frequencies as; 1) never,
2) rarely, 3) sometimes, 4) often, and 5) always. Initially, the questionnaire was
developed to determine primary school teachers working at state schools. Nevertheless,
the items are not specified to the primary school teachers who work at public schools.
The items were convenient for generalizing to other fields and applied to this study's
purposes as well. In addition, the Work Alienation scale was initially designed in
Turkish, which was not translated into English in distribution to the participants as the
sample was Turkish EFL teachers. It was also assumed that the participants thoroughly
comprehend what the items address specifically when the scale remains in its original
version and the participants’ mother tongue, Turkish.

The instrument used has four sub-categories in terms of alienation dimensions;
1) powerlessness, 2) meaninglessness, 3) isolation and 4) alienation from school.

Regarding the scale's validity, alpha coefficient values were calculated as; .86
for powerlessness, meaninglessness as .84, isolation as .80, alienation from school as
.62 (Elma, 2003, p. 90). Therefore, the questionnaire was found to be valid and reliable
in that the Cronbach alpha coefficient for all items was found to be .91 in the original

research.

2.3.2. Semi-Structured Interview

This study aimed to gain insight into EFL teachers' feelings and perceptions of

alienation during a severe pandemic that has affected the whole world. To be able to
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evaluate the findings accurately, hearing from the leading roles of the English language
education was significant in that Turkish EFL teachers' feelings and perceptions were
needed to be heard from their own interpretations of these particular circumstances
altered by the COVID-19 pandemic. The literature recognizes the importance of
qualitative inquiry as “inquiry mediates between a given experience and one’s intent or
aim” (Sherman & Webb,1988, p. 13). Therefore, an online written interview consisting
of seven open-ended questions (see Appendix 6) was designed to hopefully give
teachers a place to make themselves heard and provide a deeper understanding of how
they have been feeling about their profession, the pandemic, and themselves. The reason
why the interview was conducted online was the issue of reachability to the EFL
teachers as during the distribution of the interview, the schools were closed, and the
teachers were giving classes online. Four questions were inspired by the study of
Davarci (2011) inquiring about the university teachers’ perceptions on labor alienation
(Questions number 1, 2, 4, and 5) and adapted to this study’s aims accordingly, while
the researcher of this study formulated the rest. The questions were asked in English to
avoid any misinterpretations that may derive from translation. Therefore, the quotations

given in the qualitative data analysis results section remained unchanged.

2.4. Data Analysis

The data collected from the work alienation scale was analyzed by using the
SPSS software. After the data collection process, the data were analyzed with the SPSS
(Statistical Package for Social Studies) benefitting from variance analysis. Before
running any statistical analysis to answer the study's research questions, the data were
checked for normal distribution. It is understood that the scales and dimensions used in
the study are normally distributed since the skewness and kurtosis values of the scales
and their subscales were between +2.0 / -2.0. Hence, One-way ANOVA was used to
analyze the difference among EFL teachers’ work alienation levels regarding the years
in the profession and the grades they teach. The difference in teachers’ work alienation
levels according to gender and school type was determined with the help of the T-test.
Then, the results were compared with post-Hoc to distinguish the differences among the
years of experience in teaching. The sub-categories of the scale were also analyzed with
correlation analysis to perceive and identify teachers’ work alienation in terms of

subdimensions.
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The data received from the interviews was labeled into relevant pieces to be
coded into sub-categories later. The categories were determined to the studies’ purposes
accordingly. After creating sub-categories, the data was interpreted by the researcher

and discussed in light of noted earlier studies.

2.5. Reliability

Table 2.

Reliability of Alienation Scale and its Subscales

Cronbach’s
Scale and subscales Item no.
Alpha of the current
Alienation Scale 1-38 .940
Powerlessness 1-10 .906
Meaninglessness 11-21 918
Isolation 22-31 914
Alienation from school 32-38 .631

The reliability of the alienation scale and dimensions used in the study are given
in Table 2. As shown in the table 2, Cronbach alpha values of .90, .91, .91, and .63 were
obtained for its subscales and .94 for the total scale. In other words, the reliability of the
data in the current study is relatively high.
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3. FINDINGS

The following section presents qualitative data results obtained from the Work
Alienation Scale with descriptive statistics of items and subscales. In addition, the
findings of variables are presented with tables. The data from the semi-structured
interview is presented by themes generated according to the codes that emerged from

the interview responses. Also, the frequency of codes for each theme is provided.

Quantitative Data Analysis Results
Descriptive Statistics of Items in the Work Alienation Scale

Table 3.
Descriptive Statistics of the Items in the Powerlessness Subdimension of Work

Alienation Scale

Items N M SD
2. | have difficulty communicating with my students. 160 2,4250 1,26665

1. | feel that | have lost my strength to deal with problems at
hool 2,5188 1,19733
school.

7. | feel that I have been alienated from teaching recently. 160 2,5313 1,35480

4. | think that my contribution to the school and my students
: 2,5750 1,30094
is not enough.

5.1 feel that 1 have lost my willingness and excitement to
‘ 160 2,6500 1,41954
work.

3. | feel exhausted and worn out in my job. 160 2,8250 1,40328

8. | feel that | cannot get the social support | need from
hool 3,0250 1,34094
school.

6. | feel that everything in my work life is developing outside
. 160 3,0875 1,26086
of me.

10. I think the rules at school hinder my creativity. 160 3,0875 1,35232
9. | think that defending the truth at school no longer brings L

) 60 3,1063 1,46058
benefits.
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Although there were no statistically significant differences in terms of gender,
class type, or institution type, the interpretation of the findings sets examples of how
similar the EFL teachers perceive the work alienation regardless of their differences.
To better interpret the data, mean scores and standard deviation for each item were
analyzed. In Table 3, the distribution of means shows that items 6, 8, 9, 10 related to
the powerlessness dimension were scored three in the ‘sometimes’ level, indicating that
the participants may not interpret the events taking place in their work environment
regarding their work alienation. The items between 1-5 and 7, which belong to the
powerlessness dimensions, demonstrate that teachers do not perceive powerlessness as
an alienating factor since out of 10 items related to powerlessness dimensions, six items

were scored on ‘rarely’ level.

Table 4.
Descriptive Statistics of the Items in the Meaninglessness Subdimension of Work

Alienation Scale

Items N M SD

19. | see teaching as just a source of income. 160 1,53751,06333
17. 1 think the act of teaching is a pointless endeavor. 160 1,61251,06392
18. | find teaching boring. 160 1,6937 1,11025
16. | feel useless and insignificant as a teacher. 160 1,8500 1,26987

15. As | see idealistic teachers, | feel that | am moving away

) 160 1,9500 1,24284
from teaching.
14. | feel like 1 am doing a meaningless job at school. 160 2,0687 1,31332
12. 1 think that what is taught in school is useless in real life. 160 2,1687 1,33281
20. | feel like 1 have become a teaching machine at school. 160 2,3000 1,34023
11. 1 do not think there is any point in what | teach why. 160 2,4187 1,29086

13. | feel tired of teaching the same subjects in school. 160 2,6313 1,36267

In Table 4, the participants expressed their thoughts on the ‘never’ level with
items 15, 16, 17, 18, and 19, which refer to the meaningless dimension of the scale.
Due to average mean score is one for items mentioned, the results indicate that teachers
do not have intense feelings about themselves as a teacher and do not have firm
negative thoughts about their profession. Moreover, items between 11-14 and 20,

which have two as the mean value in average, displayed that teachers are divided into
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half in-between ‘rarely’ and ‘never’ again, proving that EFL teachers do not have

overly negative thoughts on the meaninglessness dimension.

Table 5.
Descriptive Statistics of the Items in the Isolation Subdimension of Work Alienation
Scale
Items N M SD
23. | have the feeling of being excluded at school. 160 1,5938 1,07748
24. | prefer to stay away from the teachers' room. 160 1,9312 1,30370
26. | feel lonely at school. 160 1,9437 1,25014
29. | find my social circle very dull. 160 2,1188 1,22023

22. | try not to get together with other teachers and
o . 160 2,2562 1,36094
administrators unless it is necessary.

28. 1 do not want to do things outside of school with other
2,3875 1,45795
teachers at school.

30. I have a feeling of emptiness in my life. 160 2,4562 1,33575
21. | feel like teaching is getting monotonous for me. 160 2,4563 1,41797

27. 1 am not particularly eager to take responsibility for
160 2,5312 1,45335

extracurricular activities.

25. | think that the relationships at school are not candid and
160 2,7313 1,51604

sincere.

Regarding the isolation dimension in Table 5, items 21, 22, 25, and between 27-
30 present evidence that teachers do not detach themselves from colleagues and
administrators since 7 out of 10 items were scored ‘rarely’ while the rest three items
were marked as ‘never.’. Therefore, the work alienation levels of EFL teachers were

found to be low in terms of isolation subdimension.
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Table 6.
Descriptive Statistics of the Items in the Alienation from School Subdimension of Work

Alienation Scale

Items N M SD

32. | feel like I am in a void, when I am not at school. 160 2,43751,37217
31. | prefer to stay away from people with whom | disagree. 160 2,9875 1,43622
36. | feel guilty when I violate the rules at school. 160 3,1437 1,34514

37. 1 hold myself responsible for the success or failure of my
3,4500 1,09774
students.

34. 1 think that teaching is the best profession that can be
160 3,6250 1,28734

done.
33. | care about being appreciated by my colleagues. 160 3,6750 1,31058
35. I enjoy taking responsibility for my work at school. 160 4,1063 1,00061

38. | feel more comfortable in the classroom at school.
160 4,2938 1,00687

Mean scores for Alienation from the school dimension were marked as three for
items 33, 34, 36, and 37. The results draw attention to EFL teachers' perspectives about
having a voice in their jobs in that they may hesitate to stand up for their decisions and
teaching process. Another critical result to refer to is that for items 35 and 38, which
indicates the level of Alienation from school, the mean score was four, which is the
only two items in 'often’ level. The results display a promising picture in that the EFL
teachers feel more comfortable in their classrooms and enjoy taking responsibility for
work-related events. Finally, teachers scored two as the mean value for items 31 and 32
may be interpreted as they do not have strong perceptions of their alienation level in
this dimension. Nevertheless, it is worth mentioning that they scored ‘sometimes’ for

four items related to their perceptions of their jobs.
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Descriptive Statistics for the Work Alienation Scales and Its Subscales

Table 7.
Descriptive Statistics for the Work Alienation Scale and Its Subscales Used in the Study

Subscales N Mean SD

Powerlessness 160 2,7831 ,985
Meaninglessness 160 2,0231 ,943
Isolation 160 2,2406 1,01
Alienation from school 160 3,4648 ,656

Table 7 includes descriptive statistics of the alienation scale and dimensions
used in the study. According to the results, the "Alienation from school™ dimension has
the highest average in the ‘sometimes’ level (M=3,4). Thus, teachers forming the
sample of this study sometimes feel alienated from school. However, their work
alienation levels in terms of meaninglessness, powerlessness and isolation dimensions
were found to be ‘rarely’ with meaninglessness has the lowest mean score (M=2,0). In
other words, although EFL teachers sometimes feel alienated from the school, they

rarely experience alienation in other subdimensions.



Findings on the Alienation Level regarding Gender

Table 8.

Comparison of Alienation Level in terms of Gender with T-test

Subscales Groups N X SD T P
Female 126 2, 7754 95546

Powerlessness -.190 .849
Male 34 2,8118 1,10447

) Female 126 2,0706 ,95332

Meaninglessness 1.228 221
Male 34 1,8471 ,89823
Female 126 2,2722 1,03241

Isolation 448
Male 34 2,1235 93194
Female 126 3,4563 ,68799

Alienation from school - 754
Male 34 3,4963 53076

Total 160
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As mentioned before, the number of female participants outhumbered male

participants. Therefore, the level of Alienation in terms of gender is compared with the

independent t-test. According to the results in Table 8, the level of Alienation of EFL

teachers does not differ regarding gender (p>0.05) in powerlessness, meaninglessness,

isolation, and Alienation from school dimensions that formed the core of the scale used

in this study. In other words, the alienation levels of male and female EFL teachers are

similar.



Findings on the Alienation Level regarding the Institution Type

Table 9.

Comparison of Alienation Level in terms of Institution Type with T-test

32

Subscales Groups N X SD T P
State 100 2,7170 1,01644

Powerlessness -1.096 .275
Private 60 2,8933 ,92935
State 100 2,0140 ,94399

Meaninglessness -.157 .875
Private 60 2,0383 ,95066
State 100 2,2010 1,00880

Isolation -.639 524
Private 60 2,3067 1,01945
State 100 3,4650 ,64454

Alienation from school .004 .997
Private 60 3,4646 ,68120

In Table 9, the level of Alienation in terms of institution type is compared with

the independent t-test. According to the analysis results; The level of Alienation of EFL

teachers does not differ in terms of institution type (p> 0.05). In other words, the level

of Alienation of Turkish EFL teachers working in private and state schools is similar in

all subdimensions of the Work Alienation scale.
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Findings on the Alienation Level regarding Class Type

Table 10.
Comparison of Alienation Level in terms of Class Type with ANOVA test

Subscales Groups N X SD F P

Primary education 34 3.0324 .96882

Secondary
Powerlessness 84 2.6964 .98781 1.438 241
Education
High school 42 2.7548  .98357
Primary education 34 2.2441  .94008
_ Secondary
Meaninglessness ) 84 1.9405 .96992 1.263 .286
Education
High school 42 2.0095 .88450
Primary education 34 2.4088 1.09638
_ Secondary
Isolation _ 84 2.2036  .96660 .603 .548
Education
High school 42 2.1786  1.03630

Primary education 34 3.5074  .54089
Alienation from Secondary
_ 84 3.4330 .70135 .209 811
school Education
High school 42 3.4940 .65968

Total 160

In Table 10, the level of Alienation in terms of class type is compared with the
one-way ANOVA test. According to the analysis results; The level of Alienation of
teachers does not differ in terms of class type (p> 0.05). In other words, the level of

Alienation of EFL teachers working in primary, secondary, and high schools is similar.



34

Findings on the Alienation Level regarding Years of Experience in Teaching

Table 11.
Comparison of Alienation Level in terms of Experience with ANOVA test

Multiple
Subscales Groups N X SD F P Comparison
(TUKEY)
1-5 (a) 60 3.0717  .94063
Powerlessness  g_10 (b) 51 26059 1.02458 4.286 .015 ;:Cb
11+ (¢) 49 26143 93229
1-5 (a) 60  2.2500 1.09537
Meaninglessness 6-10 (b) 51 1.8569 .80654 2.895 .058 a:b
11+ (c) 49 19184 .83183 i
1-5 (a) 60 2.4967 1.09032
Isolation 6-10 (b) 51 2.0667 .97173 3.186 .044 Z:(k:

11+(c) 49 21082 .89904

1-5 (a) 60  3.4854 .70037

Alienation from
6-10 (b) 51 3.4020 .65542 .353 .703 -
school

11+(c) 49 35051 .60862
N 160

In Table 11, the level of alienation in terms of experience is compared with the
one-way ANOVA test. According to the analysis results; The level of Alienation of
EFL teachers differs in terms of experience (p<0.05). As a result of the Post HOC
Tukey multiple comparison tests, it was determined that teachers with 1-5 years of
experience have a higher level of Alienation than teachers with six years or more
experience in powerlessness, meaninglessness, and isolation subdimensions of
Alienation. However, there is no statistically significant difference in terms of the

"Alienation from school™ dimension (p>0.05).
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Findings regarding the Correlation between the Subdimensions of the Scale

Table 12.

Correlation Analysis of the Subdimensions of Work Alienation Scale

Powerless Meaningles

ness sness Alienation
Isolation from school
Pearson L
Powerlessness Correlation
Sig. (2-tailed)
N 160
Pearson .
) ] 674 1
Meaninglessness Correlation
Sig. (2-tailed) ,000
N 160 160
Isolation Pearson . "
_ ,652 757 1
Correlation
Sig. (2-tailed) ,000 ,000
N 160 160 160
Alienation Pearson
] ,088 119 ,140 1
school Correlation
Sig. (2-tailed) 267 132 ,078
N 160 160 160 160

Note: **p<.01

This result is related to the third research question: Is there any statistically

significant difference in Turkish EFL teachers’ perceptions considering the four

dimensions of the work alienation scale; powerlessness, meaninglessness, isolation,

alienation from school? In Table 12, the relationship between the dimensions of the

work alienation scale was tested with Pearson correlation analysis. According to the

results, it is observed that there is a meaningful and positive relationship between

Powerlessness and Meaninglessness r=,674. (p<0.05). Furthermore, there is also a

positive and meaningful relationship between isolation and powerlessness (r=,652) and
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isolation and meaninglessness (r=,757). On the other hand, there is no significant
relationship between Alienation from school and other dimensions.

Qualitative Data Analysis Results

The following section provides the data results obtained by analyzing the semi-
structured interviews that include seven open-ended questions with 18 participants to
gain insight for the first research question: How do Turkish EFL teachers perceive the
influence of the COVID-19 pandemic on their work alienation? Participants within the
survey group provided a further link to the interview after completing the work
alienation scale. Participation in the study was based on voluntariness. The participants
were given a consent form including the necessary details of the study. In order to keep
the participants' identities anonymous, they were addressed with English names
throughout the study. The participants were expected to respond to the interview
questions by thinking deeper on their thoughts during the COVID-19 pandemic.
Besides, the participants were also asked to provide some demographic information as
well as their school type and years of experience in teaching to distinguish differences
in the level of Alienation according to the information they provide in case there would
be any.

The data obtained from the participants were read carefully, and codes were
generated into categories to be examined later. After drawing a general picture from the
answers, newly emerging codes were also analyzed and categorized into three themes:
"Work environment, Barriers to teaching and Psychological impact of pandemic on the
teachers.” The codes generated for each theme are shown in table 13.
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Table 13.

Frequency Distribution of Codes for Themes

Themes Codes Frequency of Codes
Work conditions 12

Work Environment Workload 8

Barriers to Teaching Poor communication with 14
students

Technology-related issues 10
Adaptation and teachers’ 8
readiness
Psychological Impact of Tiredness 15
Pandemic on the Teachers  Loss of enthusiasm, interest 13
and motivation 8
Self-doubt

Results on Work Environment

This theme includes the answers about working conditions and how the work
environment affects the participants as a person and their teaching experience during the
COVID-19 pandemic. The results indicated that the EFL teachers are disturbed mainly
by external factors such as workload (f=8) and requirements and work conditions (f=12)
in terms of attitudes of school management and the system.

Although most participants stated that they maintain normal relationships with
school management and do not overly mention the relationship with principals or
employers, they reflected that the problems remain in the system, especially with

private schools. Grace expressed this best as:

Well, I haven’t had any specific problem with my principals. But since [
am working for a private institution, and taking account of the conditions
of a private school teacher in Turkey, I do not have good relations with

this system.
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She further mentioned the same idea in a different question about the things she
did not like about her job as a teacher.
Grace: ... but I am not satisfied with the conditions of the private schools. These
conditions are what I don't like.

Ruby took another standpoint stating her expectations from her principals by
comparing her experiences in public and private schools. She also underlined that the
pandemic has worsened the situation with her school management and was aware that

she needed more guidance she could not get due to school closures in the pandemic.

Our school principal did his best to handle the situation and provided
information and guidance during every step of the new decisions.
However, | could not get enough guidance on paperwork or other job
requirements except teaching since it was my first year. Also, | worked at a
private institution last year, and the owner of the school was too
demanding and oppressive to the teachers, and he doubled his demands

when the pandemic started. (Ruby)

Similarly, although Leo stated that [talking about the relationship with his
principals] “In spite of minor disagreement arising from the sensitivity of this
unfortunate period, we never experienced a considerate argument,” he later drew
attention to an important issue about how private institutions give more importance to
money and schools' name. His words brought private schools’ perceptions on English as
a marketable source.

Leo: ... Dealing with school management is already a tough and exhausting work when

you consider the people whose priority is materiality.

Results on Barriers to Teaching

This section includes the challenges that EFL teachers have been facing during
the COVID-19 pandemic. The codes for this theme were generated by the most
frequently used expressions gathered by the teachers' responses. Among them are
technology-related issues (f=10), adaptation and teachers' readiness (f=8), and poor
communication with students (f=14). The results showed that teachers are mostly

affected by the disconnection from the physical and emotional distance between teacher
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and student and students' loss of motivation and interest. Similarly, the number of
teachers who stated that they had poor communication due to technical issues regarding
network disconnection, use of e-learning tools, and insufficient internet infrastructure is
quite high in terms of the words' frequency.

Ruby provided thought-provoking examples of the inequality in teaching due to
the limited or no access to the internet or devices. She also explained how the pandemic

created a severe gap between the students living in advantaged and disadvantaged areas.

My students are from a disadvantaged area. For this reason, almost %85
of them could not attend our online lessons, mostly because they don't have
any smartphone or pcs and they could not attend to the connection issues.
When the schools were open, a majority of the students could not come
because of the virus. Also, we fell apart and felt distant during school
closures. The students could not give enough attention to their lessons and

their homework. (Ruby)

Laura emphasized another example related to the distance between student and
teacher. She pointed out that she could not establish a fundamental relationship with her
students due to her first year at the school and the school closures.

Laura: | could not get to know most of my students. Especially during zoom classes. |
didn't even see their faces, even though | regularly give lessons via zoom. | may not
recognize some of them if we ran across the street. They also don't know their teachers.

Another participant, Michelle, explained how the pandemic changed the
relationship between her and her students. In addition, she raised concerns about
technical issues that may be hindrance for effective education.

Michelle: As we'd seen our students in school less than normal, it made the relationship
lose. Because the location of school and inadequacy of network, students were
incapable of reaching education.

From the results of the interview answers, the COVID-19 pandemic has
challenged the way the students participate in the classes, whether online or at school,
and the relationship between the student and the teacher has disrupted. Hailey also
further contributed, stating that due to technical problems during classes, the time left
for online lessons was not sufficient to teach the subject effectively.
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Hailey: ... We have limited time to start and finish our lesson. So, we have a little time
because of connection and technical problems.

Together with the technical problems to join or maintain online education and

growing distance among teachers and students both physically and emotionally, the
need for a sudden adaptation to online education has become apparent in order to keep
pace with the uncertainty and unpredictability of the events. The results showed that the
teachers have become aware that there is an urgent need for adjusting to online
education as well as learning how to use e-learning tools. According to the opinions of
the participants, there is a difference of opinion. On one side, the teachers think that
moving to online education is also a chance for improvement and innovation in
education which was mentioned seven times throughout the interviews.
Tena: Although we had to do distance education from time to time, we continued to
teach during COVID-19, so | did not feel any alienation. On the contrary, | gained
different teaching experiences both in the classroom and online. | had a chance to see
the advantages and disadvantages.

Furthermore, Jane had a similar opinion with Tena in that she believes that the

urgent need for adaptation to online education is an arduous process but can be
accomplished in time by drawing a good picture. Jane had the awareness that she and
her students needed some time and she knew that the outcomes were expected and
could be overcome.
Jane: | feel like I'll need some time to teach effectively again. This pandemic has a huge
impact on everyone's lives, including my students and me. Surely my students also will
need some time to adapt. But | don't think it will take too long to return to the old
classroom days.

Another participant, Leo, was also among the few participants who perceived the
pandemic as a chance for improving self and developing alternative teaching methods to
apply in online classes. He also put forward the importance of new techniques to adapt
the needs of his classes.

Leo: Actually, it helped me search, find and apply new techniques using different
alternatives of teaching English, specifically with the help of technology. So, I don't
think pandemic alienated me to teaching process and the school.

Moreover, Grace was another participant who shared similar ideas with the
participants above. She has been trying to adjust herself to the new teaching style. Even
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though she had no online teaching experience, like many teachers who took the
interview, she knew how to prepare for unpredictable events.
Grace: It qualified me a lot. I haven't had any online teaching experience before. |
adjusted new online tools, and also adjusted myself according to online materials; 1
tried to create a natural learning environment like we used to have in classroom.

Lastly, Jack observed this period and realized a need for change for upcoming
generations as he thinks that technology is our future. He supports the use of technology
in education as the new generation is born into that different world. Besides, he

advocated that adjusting to technological developments is a must in this era.

| rarely feel alienated. When it comes to its impact on my teaching, | can
say that pandemic showed us that we should engage more on technology-
based courses, we should give more importance to that because the
upcoming generation will be very good at technology, in order to address
them | should be very good at new technologies specifically in the field of

education. (Jack)

On the other side, some of the participants thought that online education is a
whistle in the wind that made them feel the education without face-to-face interaction is
meaningless, which is also a subdimension of the work alienation scale and within the
scope of this study to be examined. Lily: ... I couldn’t reach them [the students]
because distant learning is in vain attempt for teaching kids. They get distracted easily.
You couldn’t give them enough feedback. We alienate to each other. It adversely affects
their learning performance.

Moreover, the effects of the pandemic and the urgent need for adaptation to the
new education system may also influence teachers psychologically, and the results may
be more severe than expected. Hailey was a great example of teachers’ changing
thoughts and feelings during their teaching in the time of a pandemic.

Hailey: ... However, this pandemic makes me feel alone and sarcastic with virtual
education world. Because everything has changed suddenly day by day. Adaptation
makes me feel unhappy and unready to be beneficial teacher.

The results indicated that teachers caught themselves off-guard and had
challenges while adjusting their lesson plans, students, and themselves to the uncertain

situation. Even though they did not feel ready to teach online or be familiar with online
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education tools, most of them thought this is also a way to become better teachers for
their students.

Results on Psychological Impact of Pandemic to the Teachers

This theme includes responses regarding emotions, the psychological state of the
participants, and how they deal with their thoughts and feelings during the pandemic.
The most frequent answer from the participants was feeling tired (f=15). The EFL
teachers described themselves in the teaching process during the pandemic as 'tired’ or
‘exhausted’ fifteen times throughout the interviews. Thus, the results indicated that the
participants experience tiredness more than any other feelings. Moreover, they also
emphasized that they feel insufficient during a teaching in the pandemic period due to
adaptation issues, challenges of online teaching, and students' reachability to online
education. The teachers became aware that they are going through a rough phase in
which they need to self-regulate or improve themselves as they questioned themselves
while responding to the interview questions. Finally, loss of motivation, enthusiasm and
interest was among the most prominent results that impacted their Alienation levels.

As stated above, tiredness is the most commonly experienced feeling among the
EFL teachers who participated in this study. Besides, the teachers also expressed that
they feel relieved after the lessons are over. Although Tena stated that students’
admiration and interest are what she likes about her job, she is satisfied when she
arrives home.

Tena: | generally feel tired, but to know I go home makes me happy.

Similarly, Alice expressed her feelings after she finishes her lessons as “tired but
peaceful.” Moreover, Rachel describes her feelings after school as "too tired and
sometimes exhausted,"” and Emma describes the process as “out of oxygen, having a
headache and feeling tired."

Here, feeling exhausted does not only correspond to the physical state of EFL
teachers but more like the tiredness of the body and the mind. Thus, the participants
who described their feelings after school were mainly satisfied that the classes were

Oover.
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| feel relieved at the end of the day because there isn't an arranged
schedule for our lessons from EBA, and the time of the lessons are
scattered to my whole day, making it impossible to make another plan for
the day as well as giving me a headache and backache from sitting in front

of the computer all day. (Ruby)

Like some other participants, Jack stated they if they could have breaks like the
ones at school, then feeling tired would not have that much impact on them: Jack: If |
have courses the whole day of course | feel exhausted. If | have break hours between the
courses, | rarely feel tired.

However, some participants expressed satisfaction after the classes were over
due to their success in conducting online classes. Leo and Michelle expressed positive
attitudes towards their online teaching process if they feel they accomplish what they
have to do, especially when her students' outcomes are positive.

Leo: | feel satisfied with what | have done, especially when | notice my students’
success.

Michelle: I get exhausted most of the time, but when I genuinely know that I could fulfill
what | must've been done, | feel satisfied.

There is also a participant who felt completed at the end of the day but could not
feel the same when the lessons were being taught online. The satisfaction level of
teachers has been altered by distance education.

Amy: Mostly satisfied and fulfilled after my face-to-face teaching. However, online
teaching wasn’t giving me the same feeling.

Another significant result was found to be feeling insufficient or ineffective
during the teaching process in pandemic time. A considerable amount of the participants
(f=8) highlighted the feeling of self-doubt and self-blame towards their teaching and the
success rate of their students either implying their feelings or questioning self eight
times in the interviews. The interviews showed that this feeling is a prominent area of
concern regarding the impact of the COVID-19 pandemic, which is also highly related
to one of the subdimension of this study's scale; powerlessness.

Lily: It diminishes my interaction with the kids, and that leads to the lack of motivation.
It alienates us to each other. | feel as if | have no impact on their learning. Students
don't take my advice seriously. They don't attend to my classes. They don't do their

homework.
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Sarah: It makes me feel stronger than before; however, it makes me so unwilling and
weak because of not spot on pandemic factors. My job makes me feel so fed up at the
end of the day.

The hardness of reaching all the students, maintaining or increasing their success
rates, and questioning themselves are significant results to consider with a serious
approach. Some outstanding results were given in the interviews as the participants
evaluated their teaching ability by the success of their students and held themselves
responsible for student failures.

Hailey: I have asked myself; did you solve each problem or every student’s distance
education problem. Did you reach all students? Are you okay today or | said myself
today has finished; can you sleep at home? That situation makes me feel insufficient
teacher towards my students.

Amy: According to my thought, | had found online teaching inspiring and exciting at
first during pandemic. But then, I saw that every child doesn’t have same right to swim
in the same boat. It made me think that | was incapable of reaching them, so |
sometimes lost my faith in teaching.

Similarly, the participants felt discouraged and demotivated to teach while
weighing the pros and cons of online teaching. That is, the participants perceived the
good in online teaching as they think technology is our future, but they also gave
preference to a face-to-face teaching environment as can be read in Rachel’s response:
Rachel: Being in class with in person communication is always my choice, so | don't
think I am effective enough with these online lessons, and this discourages me to teach.

Together with the results stated above, another significant result derived from
teaches' loss of motivation, interest, and enthusiasm (f=13). Results showed that
teaching in the time of pandemic also has caused a change in teachers' opinions about
teaching and led to questioning their job preferences. Some participants stated that they
prefer working at a public school, while some reported negative feelings towards their
jobs.

Lisa: “I want to work at a public school from now on.”

Change in feelings towards teaching due to pandemic conditions was seen in
many interviews. The distance education has altered the way the teachers perceived
their profession.

Rachel: | feel like English is just a lesson now, so it's not enjoyable as it used to be.
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Eva: The satisfaction level can be high sometimes. On the other hand, | become less
attracted to my job in each day, less motivated and less excited.

Eva further contributed her idea in another question stating that: “Before
pandemic | was more motivated but now, | started to lose my interest ”. Similarly, Laura
shared what Eva experienced by stating that “I still love teaching English, but I am not
as enthusiastic as before ”. However, there was also a participant who emphasized that
being tired predominated the affection for teaching.

Sophie: I loved teaching English but now I am just tired.

Another participant expressed her loss of motivation within the frame of

meaninglessness, a subdimension of the scale that forms the concept of Alienation.
Reaching the children during teaching in the time of a pandemic is perceived as
challenging by many of the participants. The poor communication between students and
teachers has become an indicator of Alienation experienced by teachers.
Lily: 1 was much more motivated for teaching kids but we lost connection for some
reasons. I couldn’t reach them because distant learning is vain attempt for teaching
kids. They get distracted easily. You couldn’t give them enough feedback. We alienate to
each other. It adversely affects their learning performance.

Ruby shared Lily's opinions about teaching online in the meaninglessness
dimension. She expressed dissatisfaction and disappointment towards teaching in the
time of a pandemic.

Ruby: ... I didn’t picture being a teacher like this. Everything I do seems in vain as the
students are not wholly getting what 7 taught in online classes.”
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4. DISCUSSION AND CONCLUSION

Introduction

This section includes a discussion of the findings of this study concerning the
scope of research questions. Discussion of the findings is examined under two main
titles; discussion of the qualitative data results and discussion of the quantitative data
results presented by relating to the existing literature. The quantitative data results are
discussed relating to the research questions, including some participants’ demographic
information; meanwhile, the qualitative data's discussion opens a profound observation
of what the participants have been through since the pandemic by addressing the themes
drawn from the interviews. The section concludes implications and suggestions for
further studies as well as addressing the limitation of this study by summarizing the

results and perspectives gained in the light of the research questions.

Discussion of the Quantitative Data Results

This section compares the quantitative data results obtained from 160 EFL
teacher participation to the Work Alienation Scale with previous studies in the
literature. The data collected from the demographic information section is discussed in
the light of some theories and studies.

Discussion on Descriptive Statistics in EFL Teacher Alienation

When the results from Table 4 presenting the descriptive statistics of the
subscales in the study were analyzed, it was perceived that the teachers did not
experience work alienation in high levels. On the contrary, the perceptions of work
alienation that the teachers feel during the pandemic were on a ‘rarely’ level, indicating
that the pandemic was not an effective agent determining teachers’ work alienation.
Similarly, the teachers, though rarely, experienced alienation that may be explained due
to the physical and mental distance to the school and the students. Moreover, the poor
communication between teacher and student or teacher and principal may be the reason
for such inferences. There are also previous studies that support the findings of this
study in that they revealed low levels in terms of teachers’ work alienation based on
similar reasons and variables (Simsek et al., 2012; Erbas, 2014; Kahveci, 2015).
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Discussion on Gender Effect in EFL Teacher Alienation

Whether gender is an indicator of an increase or decrease in the level of EFL
teacher alienation was a matter of concern in the scope of this study since the statistics
presented by the Ministry of Education (MEB, 2020) showed that the number of female
teachers working at elementary schools is 196.808 while the number of male teachers is
112.439. According to the statistics for secondary schools, female teachers (216.979)
again outnumber male teachers (154.611). Therefore, as the number of female teachers
working at private and public schools is higher than males, the study aimed to examine
the difference between male and female EFL teachers. Moreover, Schwartz et al. (1980)
proposed that stress is equally treated as a feeling of alienation in some cases (as cited
in Calabrese & Anderson, 1986), and role conflict of working women is found to be a
high indicator of stress (Martin & Hanson, 1985), gender was an important variable to
be considered under the theme of work alienation. However, the independent t-test
results showed no statistical significance that may present a gap between male and
female teacher alienation. Likewise, Twaite (1974) reported little or no role of gender as
a determinant for alienation, as well as Howard (1986) and Elma (2003), who also
found no statistical difference between males and females with regards to work
alienation. However, some studies reported higher female teacher alienation in terms of
powerlessness, meaninglessness, and isolation dimensions (Erdem, 2014) and due to the
presence of career barriers on women (Inand: et al., 2018), while some studies found
higher male teacher alienation (Knoop, 1982; Calisir, 2006; Cevik, 2009; Kurtulmus &
Yigit, 2016; Dagli & Avarbek, 2017). The reason for such results in this study might be
partly because of the sample size in that females were the majority group in terms of
gender variable (n=126) that made it harder to compare a similarly distributed sample.
Moreover, since the sample was only examined in the Mersin context, which might be
perceived as an advantaged area for schools, including other cities, further research may

display different outcomes.

Discussion on Institution Type and Work Alienation

Now that the number of private schools is increasing in number day by day in
Turkey and the quality of education is an open question, a comparison between the
public and private school EFL teachers' work alienation was an essential aim of this

study. According to the data analysis, the results indicated no statistical difference in
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that both types of institutions were found to be experiencing similar levels of alienation
in all dimensions. This result was unexpectedly surprising since most of the teachers
who agreed to participate in the interviews stated more negative attitudes towards their
work environment, relationships with employers and co-workers, and expanding job
requirements than public school teachers. The interpretation for this convergent result
may, in fact, capture different aspects as well as prompt further research. It is also
intended that the interviews provided a more profound insight from the teachers'
vantage points that may also lead the teachers to consider and reflect thoroughly on
their teaching process accordingly. Therefore, the results offer diversity to identify
multiple outcomes on behalf of the current study.

Conversely, Eryllmaz and Burgaz (2011) revealed a significant difference
among teachers working at private and public schools in powerlessness, normlessness,
and self-estrangement dimensions in that public school teachers experience more
alienation than private school teachers. Moreover, the teachers also displayed
dissatisfaction, especially towards restrictive hierarchy and limited work opportunities.
Their study is in accord with interview results on account of the fact that the private

school teachers expressed dissatisfaction with workload and limitation of creativity.

Discussion on Class Type and Work Alienation

At the beginning of this study, it is thought that class types (primary, secondary
and high school) may have a lot to offer to explain the EFL teachers' work alienation.
Thus, the participants were asked to select the class they teach in the demographic
information part of the scale. Nevertheless, according to the results, the alienation levels
of teachers in all dimensions do not differ regarding the classes they teach. The reason
for such results may be due to the school closures announced for every class. As a
result, teachers in all three institutions experience alienation at similar levels. However,
Yorulmaz et al. (2015) revealed that primary school teachers experience lower
organizational alienation than high school teachers and vocational high school teachers.

Discussion on EFL Teaching Experience and Work Alienation

EFL teacher participants were asked to provide their experience in the profession
in years ranging from 1-5, 6-10, 11-15, 16-20, 21-25, and 26+. According to the results,

teachers with 1-5 years of experience in the profession are found to experience a higher
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level of alienation than the teachers with six or more years of experience in teaching in
meaninglessness, powerlessness, and isolation dimensions. However, no statistical
difference was found with regards to alienation from school. Due to the fact that the
only statistically significant difference was observed among the teachers with 1-5 years
of experience in this study, the adverse effects of the pandemic and the feeling of
disappointment may be the reason for adopting negative attitudes towards the profession
as well as feeling insecure due to being contract teachers in public schools and renewing
contracts in private schools. The results are in accord with Tsang's (2016) study, which
revealed that teachers with less experience are more likely to be alienated as well as
Yorulmaz et al. (2015) who also presented a significant difference only in the alienation
from the school dimension in teachers with 11-20 years of experience feel more
alienation than the teachers who have 21 or more years of experience. Similarly,
Calabrese and Anderson (1986) also claimed the less experienced teachers are more
likely to be alienated than experienced teachers. Furthermore, Dagli and Averbek
(2017) reported a difference in terms of the level of teacher alienation in powerlessness,
meaninglessness, and the whole scale related to the years of experience in the field with
the highest level of work alienation seen among the teachers with 11-15 years of
experience. Similarly, Elma (2003) revealed a statistically significant difference in
terms of the length of service regarding the meaninglessness dimension. Teachers with
11-24 and 7-12 years of experience were more alienated than those with 25 or more
years of experience in meaninglessness. Therefore, the younger the teacher in their

field, the more likely they experience work alienation.

Discussion on the Correlation Analysis of the Subdimensions of Work Alienation
Scale

According to the correlation analysis of the subdimensions in the Work
Alienation scale, a positive relationship was found between powerlessness and
meaninglessness, which indicates that the two subdimensions trigger each other.
Therefore, teachers who felt powerless also experienced meaninglessness during the
COVID-19 pandemic. Moreover, there is also a positive relationship between isolation
and powerlessness in that naturally, teachers who feel powerless isolate themselves
from society and their work or teachers who felt separated from society experienced
powerlessness. Furthermore, it was also observed that isolation is related to

meaninglessness as well. In other words, EFL teachers who could not make sense of the
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events around them also felt isolated. The results are in accord with the nature of
subdimensions as one triggers another. However, no significant relationship was found
between alienation from school and other dimensions as the items represented positive

attitudes and beliefs about teaching.

Discussion on Qualitative Data Results

This section discusses the inferences drawn from the participants' interview
responses and referring to the existing literature. The discussion section originated from
the participants' vantage points by exploring their mental and emotional status and
opinions about their occupations and their relationship with their colleagues and
students.

Discussion on the Work Environment

Work alienation is a broad term that encompasses many vital concepts, such as
job dissatisfaction, and the quality of the working environment is a crucial term in
today's world where people spend a majority of their time in that environment.
Therefore, Morton (1977) proposed six conditions to encompass for constituting a good
working environment that may affect the satisfaction, efficiency, and stability:
reasonable salary, hours of work, nature of work (suitability of job requirements),
physical environmental factors regarding the workplace's heat, lighting, neatness,
institutional conditions such as job security, management attitudes, motivation, and
lastly the political, social and economic characteristics of the profession. While all six
aspects are essential in themselves, the results of this study revealed the importance of
support from school management and personal and organizational motivation, and the
alteration in job requirements. Besides, there is a negative and significant relationship
between the Quality of Work Life (QWL) and work alienation claimed by Cetinkanat
and Kosterelioglu (2016) who provided evidence to be considered.

In the interview, the participants were asked to reflect on any specific reasons
why they became English teachers in the first place. The aim of putting such a question
was to examine the relationship -if any- between external and internal motivations for
choosing this profession and the level of alienation through their perspectives. That is,
whether becoming a teacher was their initial choice as an internal part of them that

makes the teachers feel more enthusiastic, eager and happier about their jobs or just an
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option for external factors such as salary, job security, or maybe even job title was a
matter of puzzle to be examined deeper. Moreover, how teachers respond to teaching
during the pandemic and how they experience the process together with their
relationship with the principals/employers and co-workers were also intended to be
examined within the scope of this study's aims.

The responses coded from the interviews displayed a pessimistic portrait of work
conditions significantly worsened under adverse circumstances; the pandemic. Although
the work alienation scale results did not signify an elevated level of teacher alienation in
powerlessness, meaninglessness, isolation, and alienation from school dimensions, the
interviews demonstrated that they were not satisfied with work conditions. Not being
able to catch up on their own routines and not having enough time for themselves, the
teachers expressed cumulative negative emotions towards either their school
management or the job itself in terms of workload. A considerable number of teachers
also manifested dissatisfaction against the inequality in education during the pandemic,
referring to the growing gap between the students who have access to digital learning
tools and those who do not. The students are not in the same boat, yet they are treated as
they are. In other words, the negativity stemming from the uncertainty of the situation,
the unpredictability of such circumstances, and the inequality in education that affect
the students also have negative consequences for the teachers who already lack enough
guidance and support from respected co-workers and principals. These results are also
in accord with Item 8 because 68 EFL teachers scored 'often' and 'always’ levels:
"Okuldan gereksinim duydugum sosyal destegi alamadigimi hissediyorum." (I feel that
I could not get the social support | need from the school.). The reasons for these
negative attitudes towards the system might be a large number of private schools with
heavy workloads and long working hours since, whether face-to-face or via
technological devices, the timetable of teachers changes whenever new decisions are
announced during the pandemic. In addition, the EFL teachers who reported
dissatisfaction with the salary are worth mentioning. While the EFL teachers who work
at public schools stated they feel more secure about the salary, some private school
teachers stated that they wanted to work at public schools. However, less attribution was
made for directly addressing the principals or employers while expressing

dissatisfaction with the work conditions.
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Discussion on Barriers to Teaching

It is crystal clear that the COVID-19 pandemic has become a catalyst for many
sectors. Shaped by either adding to or subtracting from the job descriptions and
requirements, the education field is perhaps among the most affected area that is obliged
to radical alterations. Moving to online education, many teachers and students
worldwide have embarked on adapting to the digital learning environment that requires
the knowledge to use a variety of computer programs, websites, and many other digital
tools. However, the main concern here is not only the ability to use the technological
devices but also to have access to such devices. From the interpretation of the
responses, the participants' perspectives on online education were divided into two
different thoughts. While some EFL teachers perceived this transition to online
education as a change for improvement and a necessity for this era, some touched upon
the issues about the readiness for such an urgent adaptation. The most commonly used
expression for the theme was ‘technical issues,’ referring to the inadequacy of the
internet connection, lack of enough technological infrastructure, and lack of devices
needed for attending online classes. All reasons were addressed as a cause for poor
communication, leading to a poor relationship between the teacher and the student in
the interviews. That is to say, although technical issues seem to have a mild effect on
the teaching process, they may create an insuperable gap causing distance between the
teacher and the student. The results are in line with Dong (2020) and Onyema et al.
(2020) presenting poor network infrastructure as a barrier in online education process.
Moreover, Almazova et al. (2020) also recognized computer literacy level and teacher
readiness as a hinderance for implementing efficient online education.

Another important inference is that the teachers drew promising portrayals in the
interviews regarding perceiving these circumstances as driving forces to open up for
changes instead of perceiving them as drawbacks for teaching. The EFL teachers are
very well aware that this era requires quick adaptations for quick changes. Therefore,
although they found it hard to learn how to use digital tools such as software or video-
chat programs, they also feel satisfied with what they accomplish in such a short time.
As a result, it is highly possible that the EFL teachers may gain or refresh self-
confidence and improve themselves as a person and as an educator in challenging

circumstances.
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Discussion on the Psychological Impact of the Pandemic on the Teachers

The theme emerged from the most frequently felt emotions that provided
thought-provoking examples of how EFL teachers have got through the teaching
process during the pandemic. While examining the levels of work alienation with four
essential dimensions, teachers' psychological well-being was this study's primary
objective to explore. Based on this perspective, the interview results exposed
outstanding codes; self-blame, loss of enthusiasm, interest, and motivation,
meaninglessness, disappointment, feeling distant and tired. The most commonly used
expression while responding to the interview questions was 'tired.". Though not every
teacher explained deeper what they meant by feeling tired was mentally, physically, or
both, it is clearly understood that this process had brought together negative
consequences. In order to deal with the answers and interpret the data taking a
perspective from the teachers' vantage points, the interviews were analyzed as a whole
picture, yet by trying to connect the dots to see the bigger picture.

As stated above, tiredness is the most commonly expressed feeling in the
interviews. The reasons for feeling this way were explained as fewer break times, not
being scheduled, and not catching the day. This complexity might be because of the
sudden changes in school closures arranged according to the number of COVID-19
related cases. The schools are announced to be opened and closed, and teachers and the
students are blundered between the transition of face-to-face classes and online classes.
Moreover, the number of students who could attend online classes -as emphasized by
the participants- is few. Therefore, the EFL teachers may not be satisfied with the
inconsistency of student attendance that further requires them to teach the same units all
over again to different students. Another reason for this might be that some teachers
may fall behind the curriculum due to either technical issues or student attendance to
online and face-to-face classes. Moreover, it is highly possible that sitting in front of the
computer all day, not having a strict schedule for classes may have physical
consequences such as headache and backache that may also influence teachers'
emotional well-being later on. Ruby touched upon this by providing her real-life
experience.

Ruby: [ feel relieved at the end of the day because there isn’t an arranged schedule for

our lessons from EBA and the time of the lessons are scattered to my whole day making
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it impossible to make another plan for the day as well as giving me a headache and
backache from sitting in front of the computer all day.

According to the results, teaching during the time of pandemic has influenced
teachers both physically and mentally. That is to say, together with the physical
outcomes, some teachers described teaching in pandemic 'in vain' that may, in turn, lead
to meaninglessness as the participants also reflected on some challenges such as poor
communication that leads to the poor relationship between teacher and student and may
result in alienation. However, according to the results of the work alienation scale,
‘never’ and 'rarely’ options for Item 11: "Neyi ni¢in o6grettigimin hi¢bir anlaminin
oldugunu diisiinmiiyorum." [I do not think there is any point in what I teach why.] were
scored as 93 in terms of frequency. The reason for this might be due to the number of
participants that completed the scale is more than the participants that take part in the
interviews. In other words, while the interview represents a smaller group of teachers,
the scale has the majority of teachers who did not experience meaninglessness in high
levels. Nevertheless, in one way or another, the results conclusively display a need to
consider improving work conditions and technological infrastructures that may be
highly related to teacher alienation.

Another outstanding result that emerged from the interviews was that 'self-blame
mostly derived from teachers' thoughts on not being efficient enough during their
teaching experiences in pandemic by questioning self and reflecting on student
achievements. Interestingly, according to the results of the work alienation scale's Item
4 "Okula ve 6grencilere yaptigim katkinin yeterli olmadigini diistiniiyorum. [I think my
contribution to school and students is not enough.], the level of alienation was found to
be quite low on the ‘rarely’ level (M=2,5), and the frequency of 'often' and 'always' for
this Item was 42 in total. Similarly, Item 37 "Ogrencilerimin basar1 ya da
basarisizligindan kendimi sorumlu tutuyorum." [I feel responsible for my students'
success or failure.], the level of alienation was also found to be quite low as the mean
was 3,4 in 'sometimes’ level for Item 37 and the total number of 'often' and 'always'
responses were 82 in terms frequency. These might be the interview questions that may
enable the participants to think deeper about their teaching practices and experiences
since most of the participants evaluated their teaching by the efficiency of their teaching
ability, primarily via digital tools. Nevertheless, they were also very well aware of the
fact that there is an urgent need for change and innovation in the education field as

seven teachers directly stated the need for adjustment to the technology used in classes,
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and 3 of them felt they were insufficient. At the same time, only 4 of them reported no
difference that the pandemic brought together. However, another point worth
mentioning is that not all teachers drew a pessimistic picture. On the contrary, being
aware of the situation and the drawbacks for teaching efficiently, the participants
proposed how they dealt with the process by adjusting to the new and improving and
adjusting the methods they use in their classes. Although the teachers were mainly
influenced negatively by the outcomes of the pandemic, they were pretty open to the
innovations and tried to meet the necessities of the time to catch the era.

Finally, loss of enthusiasm, interest, and motivation was also among the
commonly used expressions in the interviews experienced by EFL teachers who work at
public and private schools. According to the data the participants provided, during the
COVID-19 pandemic, the teachers felt 'disappointed,’ ‘relieved’ when the lessons were
over, unhappy, less attracted to their profession, stressed, and less interested in the
teaching process. These results may be the outcome of what has been discussed above;

e technical issues

e poor relationship with the students, colleagues, and employers/principals
e heavy workload

e the unpredictability and the uncertainty of events

e not having a fixed schedule

e students’ disinterest towards online education or classes in general

e adaptation issues and readiness

e self-blame for student achievements or failures

Nevertheless, the results from the work alienation scale indicated that the mean
for Item 5 "Calisma istek ve heyecanimi yitirdigimi hissediyorum." [I feel that I have
lost my willingness and excitement to work.] was 2,6 on rarely level, yet the distribution
of options was 49 for never, 30 for rarely, sometimes and often, and 21 for always in
terms of frequency. While teachers reflected sincerely in the interview by questioning
their teaching experiences during the pandemic, the frequency for the item varies. The
reason might be due to the fact that the nature of teaching is dynamic, and therefore, the

process has ups and downs. Although the teachers were challenged due to the outcomes
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the pandemic has brought together, they may also keep faith in their profession and be
aware that this, too, shall pass, as a Persian adage says.

In other respects, three EFL teachers reported almost no change in their teaching
experiences, their mood, or satisfaction levels. The reason for this might be the success
and interest levels of their students. Private school teachers did not report technical
issues related to network connection or access to the technical devices as public-school
teachers did. To give an example, 2 out of 3 teachers who reported that the pandemic
did not have much effect on their teaching experiences were private school teachers.
Indeed, the number of teachers may be seen as relatively low to comment on; however,
it is still a difference to mention.

Leo, who works at a private school, described what has been claimed above as:
“I feel satisfied with what [ have done, especially when [ notice my student’s
success.” and perceived the transition to online education as a change for self-
improvement: “It helped me search, find and apply new techniques, using different
alternatives of teaching English specifically with the help of technology. So, I don'’t
think the pandemic alienated me from the teaching process and the school.

Similarly, Jack gained awareness on what he had to do as a teacher and what the
time necessitates by being a great observer of the process. He was a big supporter of use
of technology to keep up with the era.

Jack: I rarely feel alienated. When it comes to its impact on my teaching, | can
say that pandemic showed us that we should engage more on technology-based courses,
we should give more importance to that because the upcoming generation will be very
good at technology, in order to address them | should be very good at new technologies
specifically in the field of education.

For this particular reason, despite the negativity the process brought together,
some teachers tend to look at the bright side and open to new experiences, which paints
a promising picture against all the negativeness. The interview indicated that even
though the process has severe effects on educators whether physically or emotionally, it
also brought together reconsiderations on teaching methods. Surprisingly, even though
the process necessitated quick adaptations, the more challenging the process was, the
more confidence the participants gained.
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Implications of the Study

Given that the pandemic has challenged every job field one way or another, the
education field has necessitated quick adaptations and innovations not to fall behind.
Moreover, it also affected people psychologically, emotionally, economically, and
sociologically unfavorably, making it hard to devote oneself to their jobs and again,
which in turn, leads to severe issues to be considered. Among the issues to consider, a
term has emerged what the researcher refers to it as ‘virtual tiredness’. Virtual tiredness
can be explained as the feeling of tediousness derived from the heaviness of being
surrounded by technology. The teachers had to head towards online education in a short
time, spending most of their time sitting in front of the computer and trying to adapt to
digital teaching tools urgently to meet their students' needs. Therefore, busy schedules,
adaptation issues, technical problems during online classes, and trying to stick to the
curriculum pose a challenge in effective teaching during the COVID-19 pandemic.
Given that some teachers in Turkey lack of necessary teaching skills and enough
knowledge of teaching methodologies (Seven, 2007), the importance of interaction in
classes has risen again as human beings “we learn by communicating” and the language
in particular (Allwright, 1984, p. 157). In other words, this particular circumstance, the
pandemic, poses an obstacle to effective communication that we need the most for
teaching the language itself as well as solving the problems and mitigating the effects of
the pandemic. Furthermore, mental and physical tiredness was the most commonly
expressed feeling among the EFL teachers. What is more, loss of enthusiasm, interest,
and motivation among teachers was also commonly experienced, a thought-provoking
example of how the pandemic came into their lives.

Even though the findings present low levels of alienation in nearly all
dimensions with all variables, the number of participants who expressed dissatisfaction
towards the process and even their jobs implied they felt like an outsider, could not
make sense of this process, and felt powerless are considerable in number. Besides, the
unpredictability and uncertainty of the events, along with teacher readiness to such
circumstances, necessitate reconsiderations about precautions against the virus and
enhance the quality of the work environment and provide guidance for the sake of
teachers' psychological well-being. Kidger et al. (2016) suggested that stress factors and
dissatisfaction with work are important indicators that are highly related to teachers’

well beings and depressive symptoms. Therefore, support from colleagues, receiving
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professional guidance, colleagues with similar values, and promoting teacher learning
are among the critical practical strategies to keep a balance between work and personal
life (Patterson et al., 2004). In addition, McCallum and Price (2010) highlighted the
importance of “inclusion of the voice of members of the school community in
contributing to decision making, policy development, and school activities” (p. 30) that
were also recognized and suggested in this study.

Another point to make is how the concept of alienation has been approached so
far. Alienation with its subdimensions has been the subject of many fields; sociology,
psychology, philosophy, business department, and health sector in particular. However,
it should be noted that the EFL/ESL education field requires more research to better
understand the teachers as human beings first by supporting and providing them
guidance through this process more than ever. Consequently, the problems lie within the
work conditions, questionable crisis management, readiness to such alterations, and the
educational gap among the schools, which in turn make the teachers feel vulnerable in
several circumstances on different levels of alienation and some occasions. Yet, the

suggestions are also within the problems that may be summed up as:

e Emergency preparedness plans for the unexpected situations (Bao,2020)

e Teacher-parent collaboration to achieve complete effectiveness in teaching

e Professional development courses to teach digital literacy, problem-solving
strategies, and psychological development and wellbeing

e Governmental actions to improve technological infrastructure to meet districts’
requirements

e Provoking students to take responsibility for their learning

e Openness to new approaches and methodologies such as Flipped Classroom

e Providing principals/employers guidance so that they can also guide teachers

e Examining the needs of teachers and students as well as the district requirements

e Giving teachers the voice to speak for themselves

As more research is conducted, the more voice of EFL teachers may be heard.

Maybe only this way, the long-term sustainability might be achieved.
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Limitations of the study

The results of the current study have foreseeable limitations due to pandemic
conditions. The interviews were planned to be completed face-to-face with teachers to
be able to ask further questions or eliminate any misunderstandings or
misinterpretations that may arise from the lack of interaction in written interviews.
Concordantly, 160 participants as the sample size of the scale may be seen limited to
generalize the findings due to the fact that reaching out to the participants was
challenging during school closures. Therefore, to overcome this issue and present more
insights from teachers, the findings of this study were tried to be supported by
interviews. The context of the study was in Mersin province in Turkey. Since the study
only worked with the EFL teachers in Mersin, different outcomes may be obtained from
different contexts.

The effects of the pandemic on teachers do not have enough relevant studies to
make grounded comparisons precisely because this is a relatively new area of research,
and the research that may support the findings of the current study or present conflicting
results are lacking. Moreover, studies on alienation mostly focus on student alienation,

and the studies on EFL teachers’ work alienation in particular are very few.

Suggestions for Further Research

This study adopted a mixed-method research design to measure and interpret the
EFL teachers' work alienation levels during the COVID-19 pandemic. Thus,
considering the limitations stated above, conducting new research with a larger sample
size supported with face-to-face interviews with different people in different locations
can be suggested to be able to generalize the findings as well as gaining better insights
into how the pandemic affected their teaching and the teaching process from their
perspectives. Besides, new variables such as marital status, age, salary, size of the
school, class hours per week/month can be examined in order to find a relationship
between alienation, if any. Indeed, this research can be conducted by asking different

questions as a case study.

Conclusion

The study is designed to determine the levels of alienation of EFL teachers to

work during the pandemic based on gender, experience, school type, and class-level
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variables. Thus, the work alienation scale consisting of 38 items representing the four
subdimensions of the concept of alienation, powerlessness, meaninglessness, isolation,
and alienation from school was applied to 160 EFL teachers in Mersin. In addition, 7-
question semi-structured interviews were conducted with 18 teachers in order to support
the findings of the scale and to understand the perspectives of teachers better.
According to the obtained results from the survey, no significant difference was
observed in the level of alienation of participants teaching English as a foreign language
in Mersin regarding gender, institution type, and class type variables, and the level of
alienation was found to be low in powerlessness, meaninglessness and isolation
subdimensions. Nevertheless, according to the years of experience variable, it was
observed that teachers with 1 to 5 years of experience in teaching English experienced
more alienation than teachers with six or more years of experience. Moreover, the mean
score of alienation from the school dimension was 3,4 corresponding to ‘sometimes’
level. Apart from the variables, there was a meaningful and positive relationship
between powerlessness and meaninglessness, isolation and powerlessness, and isolation
and meaninglessness, while alienation from the school dimension had no significant
relationship with other dimensions.

The interviews focused on how teachers felt during the pandemic, their
relationships with their students, colleagues, employers, or principals, and how they
evaluated the process. Data collected from the interviews is coded in compliance with
the frequency of use and divided into themes. The three themes that emerged were
defined as the work environment, barriers to teaching, and 'the psychological impact of
the pandemic on teachers. The results showed that teachers reflected dissatisfaction

with:

1) the workload in their work environment

2) the rules to be adhered to

3) feeling physically and mentally tired

4) the private schools' management system though not directly addressing
employers or principals

5) feeling distant to their students and the educational process

6) technical problems disrupting lessons as well as unequal access to digital devices
of students

7) urgent transition to online education in that it requires digital literacy
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8) questioning their teaching competence and students’ success rates

9) decreased motivation and interest of students and teachers.

In the light of these results, it is perceived that although quick solutions were
taken to overcome the challenges posed by the pandemic, these actions were not
sufficient in the long term. However, the problems lie within the technological
infrastructure or the accessibility to digital devices but teachers' readiness, lack of
parental cooperation, and psychological well-being of respective people involved in the
education process. Therefore, it is believed that teachers, students, parents,
principals/employers, and the authority should do their part to scrape through this
disruption that a microscopic virus has caused. It is hoped that the study results may
provoke recognition and reconsiderations for working conditions and take the

psychological impact of the pandemic into account.
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EFL Teachers' Work Alienation during COVID-19 Pandemic

TEZIN AMACI

Bu ¢aligmanin amaci, EFL 6gretmenlerinin COVID-19 pandemisi sirasinda giigsiizliik,
anlamsizlik, yalitilmiglik ve okula yabancilagsma agisindan yabancilasma diizeylerini
belirlemek ve cinsiyet, okul tipi, mesleki tecriibe yili ve sinif diizeyinin bu sorunu tetikleyen
etkili faktorler arasinda olup olmadigint anlamaktir. Bu ¢alisma, EFL 6gretmenlerinin
COVID-19 déneminde ise yabancilagmasini diizeylerini giligsiizliik, anlamsizlik, yalitilmiglik
ve okula yabancilagsma boyutlarinda ¢esitli degiskenler ile (cinsiyet, sinif diizeyi, okul tiirii ve
mesleki tecriibe yili) aragtirmay1 amaglamaktadir. EFL 6gretmenlerinin ise yabancilagmasinin
onemi daha onceki ¢aligmalarla tam olarak aydinlatilmamistir ve degiskenlerin etkileri heniiz
tam olarak kesfedilmemistir. Ozellikle Tiirkiye baglaminda COVID-19 pandemisi sirasinda
EFL 6gretmenlerinin ige yabancilagsmast ile ilgili arastirmalar ¢aligmalar da eksiktir. Ayrica,
Ogretmen yabancilagsmasini tetikleyebilecek ve hizlandirabilecek son pandeminin yani sira,
bu ¢alisma EFL 6gretmenleri i¢in farkindalik yaratabilir ve farkli bir bakis agisi sunabilir. Bu
nedenle, bu ¢alismanin sonunda, bulgularin belirsiz durumlarinda ve beklenmedik
durumlarda 6gretmenleri desteklemek adina yetkililere, miifredat olugturanlara ve 6zel okul
sahiplerine katkida bulunabilecegi umulmaktadir. Ayrica, bu ¢aligmadan elde edilecek olan
sonuglarin, 6gretmenlerin kendilerini 6gretmen olarak anlamalarina ve onlara destek
olabilecek yetkililere yardim ve rehberlik saglayabilecegi umulmaktadir.

TEZIN TURKCE
OZETI

Bu arastirma, EFL 6gretmenlerinin COVID-19 doneminde ise yabancilasma diizeylerini
giicstizliik, anlamsizlik, yalitilmislik ve okula yabancilasma boyutlarinda cinsiyete, mesleki
tecriibe yilina, calisilan okul tiiriine (devlet okulu veya 6zel kurumlar) ve sinif diizeyine gore
degisip degismedigini ortaya koymay1 amaglamistir. Aragtirmanmn 6rneklemini Mersin'de
ozel kurumlarda ve devlet okullarinda ¢alisan EFL 6gretmenleri olusturmaktadir. Katilimer
dgretmenlere Google Forms iizerinden “Genel Bilgiler Formu” ve “Ise Yabancilasma Olgegi”
uygulanacak olup, 10 katilimciya ise 7 soruluk yazili réportaj uygulanacaktir. Elde edilen
kalitatif veriler SPSS programinda g¢dziimlenecektir. Ogretmenlerinin ise yabancilasma
diizeylerininin belirtilen degigkenlere gore degisip degigmedifi gozlemlenecektir. Bundan
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hareketle cinsiyet ve okul tiirii degiskenleri i¢in t-test, mesleki tecriibe yili ve siif diizeyi
degiskenleri icin ANOVA kullanilacaktir. Goriismelerden elde edilen veriler ise kodlanarak
¢oziimlenecek ve kategoriler olusturulup analiz edilecektir.
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Calisma Mersin ilinde MEB biinyesinde ¢alismakta olan Ingilizce 6gretmenlerini kapsayacak
olup, 6zel veya devlet kurumlarinda ¢alisan Ingilizce 6gretmenleri bu ¢alismanin érneklemini
olusturmaktadir.
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Appendix B. English Consent Form of the Study

CAG UNIVERSITY
INSTITUTE OF SOCIAL SCIENCES
EFL TEACHERS’ WORK ALIENATION DURING COVID-19 PANDEMIC
CONSENT FORM
Dear participant,
The purpose of this study is to identify the factors causing EFL teacher alienation and to
what extent do variables trigger work alienation.
The following will provide you with the enough information about this study. Please
take time to read it carefully. If you have any further questions or need clarification, feel
free to contact anytime.
1. By submitting this consent form, | accept that | voluntarily agree to participate
in this study.
2. | understand that even if | agree to participate in this study now, | can withdraw
at any time or refuse to answer any question without any consequences.
3. lunderstand that my participation in this study is for study purposes only.
4. | agree that my participation in this study may involve interviews and surveys.
5. | understand that all information | provide for this study will be treated
confidentially.
6. | understand that in any report on the results of this study my identity will
remain anonymous. This will be done by changing my name and disguising any
details of my interview which may reveal my identity or the identity of people I
speak about.
7. | agree to the extracts | provide may be quoted in the researcher’s publications.
8. If you would like to be voluntarily involved in the interviews that might be
necessary for this study and/or further studies, please state your contact address
to the researcher.
Thank you so much for being a part of this study and your valuable contributions.
Tugge BILGI
Institute of Social Sciences
E-mail:

Name of research participant: Signature of the participant:




Appendix C. Turkish Consent Form of the Study

EFL OGRETMENLERININ PANDEMI SURECINDE ISE YABANCILASMASINA

YONELIK OLCEK VE RIZA FORMU
Sayin katilimet,

Bu ¢aligma, aragtwmacin yoksek lisans tez: dahilinde olup, amact EFL 0gretmenlerinin
COVID-19 doneminde yabancilagmasmna yonehik faktorlerin ve bu degiskenlerin ne 0kgide ige

yabancilagmay: tetklediginin saptanmassder. Lotfen asadadaki nza formunu dikkathee
okuyunuz. Sorulannz igin ve/veya ekstra agklamaya thtiyag duydugunuz takdede

aragtwmaciya asagida venlen detigim adresinden ulagabilirsiniz,

1. Bu nza formunu ibraz ederek ¢aligmaya gonalla olarak katilmay: kabul ediyorum

2. Bu ¢ahiymadaki katthminmn yalnizca aragtuma amach oldugunu anladim.

3. Bu galigma in vermus oldugum tom bilgilern sakls tutulacagm: anladim,
Eger ¢aligma igin gerekh olabilecek roportajlara gonallo olarak dahil olmak isterseniz,
lotfen aragtemaciya iletigim bilgilerinizi belirtiniz,
Bu aragtirmanin bir pargasi oldugunuz ve degerl katkilarmiz iin tesekkar edenm.

Tugge BILGI
Sosyal Bilimler Enstitist

E-mail:
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Appendix D. Demographic Information Section

-

BOLOM 1
Genel Bilgiler
Cinsiyet: Kadm [J  Erkek O

Smf: kogretim [J Ortadgretim [ Lise[]

Okuk: Ozelkurum [J  Deviet okula [J

Ogretmenlik mesleginde deneyim siiresi:
s O 610 0O nas O 1620 0 2250 260

*Liitfen ekteki maddeleri COVID-19 Pandemi dénemine dair duygu ve diigiincelerinize
gore cevaplaymiz.
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Appendix E. Work Alienation Scale

EFL OGRETMENLERININ PANDEMI SURECINDE ISE YABANCILASMASI

OLCEG]

i

;

3

1

12

14

15

Idealist dgretmenleri gdrdikee,
Ofretmenlikten

16

Yagiyorum.
Bir 8gretmen olarak kendimi ige yaramaz ve

Onemsiz hissediyorum.

17

Ogretme cyleminin anlamsiz bir gaba
okdufunu dilgintiyorum.

Ogretmenligi sikict bulmaya bagladim.
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No

MADDELER

Nadiren

Cogu

Her

G| Madde

Ogretmenligi sadece gelir getirici bir kaynak
olarak gorityorum.

2

Okulda/uzaktan egitimde, ders verme
makinesine donfigtiiiiimil hissediyorum.

Ogretmenligin benim igin monotonlagmaya
bagladifim hissediyorum.

8

Zorunlu olmadik¢a diger 6gretmen ve
ybneticilerle bir araya gelmemeye
gahgtyorum.

Okuida diglandifim duygusunu yagiyorum.

odasmdan ve/veya online
toplantilardan uzak durmay: tercih ediyorum.

Oikmidaki iliskilerin ipten vo samimi
olmadigim dilstinfiyorum.

Okulda kendimi yalniz hissediyorum.

Simf digu etkinliklerde sorumluluk tistlenmeyi
sevmiyorum,

Okuldaki diger 6gretmenlerle, okul diginda
bir yeyler yapmay arzulamiyorum.

Sosyal gevremi gok sikici bulmaya bagladim.

Hayatimda bir bogluk duygusu yagiyorum.

208 8 B S[YR OB OROB

Ayni goriiste olmadifim insanlardan uzak
durmayi yegliyorum.

i

Okulla ilgili konularla ilgilenmedigim
zamanlarda kendimi bogluktayms gibi

hissediyorum.
Onemsiyorum.

Ogretmenligin yapilabilecek en iyi meslek
oldugunu diiglindiyorum.

g & 2 @

Okulda igim ile ilgili konularda sorumbuluk
almaktan zevk aliyorum.

Okulda/uzaktan egitimde kurallara aykirt
davrandiimda sughuluk duygusu yagiyorum.

w
~

kendimi sorumiu tutuyorum.

Okulda/online derste simiftayken kendimi
daha rahat hissediyoram.
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Appendix F. Semi Structured Interview Questions

Written interview questions

1. What were your motives to become an English teacher?

O

How can you describe your relationship with your students during COVID-19
pandemic?

How can you describe your relationship with your employers/principals?

At the end of a working day, how do you feel yourself when you finish your lessons?
What arc the things you like and don't like about your job?

How do you think COVID-19 pandemic impact on your teaching experience and your
level of alienation?

How can you compare your feclings about teaching English before and during
COVID-19 pandemic?




Appendix G. Consent Form of Conducting Questionnaires and Interviews

-/

TC
CAG UNIVERSITESI
Sosyal Bilimler Enstitost

Say1 E-23867972-044-2100000736 03.02.2021
Konu = Tugge BILGl'ye Ait Tez Anket lzni
Hk
DAGITIM YERLERINE

Ingiliz Dili Egitimi Tezli Yoksek Lisans Programinda 20198006 numaral Ofrencimiz
Tugce BILGI, “EFL Teachers' Work Alienation during COVID-19
Pandemic” konulu tez gahigmasimi Universitemiz Fen-Edebivat Fakiltesi ogretim
ayesi Dr. Ofr. Uyesi Seden TUYAN damsmanhinda yurotmektedir Ads gegen ofrenci
tez caligmasinda Miidiirliigiiniize bagh 6zel ve resmi kurumlarda halen calismakta
olan ingilizce Sfretmenlerini kapsamak izere kopyas: EK'lerde sunulan bir anket
uygulamasi yapmayi planlamaktadir Universitemiz Etik Kurulunda yer alan gyelerin
kurumsal mail adreslerinden onaylar online olarak alinmug olup, gerekli iznin verilmesini
arz ederim.

Prof Dr Unal AY
Rektor

Ek : | sayfa tez etik kurul izin formu, 6 sayfa Form ve Olgek, 8 sayfa tez etik kurul izin onay e-
postalan, | savfa ogrenci talep dilekgesi, | sayfa taahhtitname, 27 sayfa tez onerisi

Dagitim:

Geregi Bilgi

MERSIN IL MILLI EGITIM Mersin Valiligine
MUDURLUGUNE

PPt aycanhol @ cag ol o

P bedge S50 waysh clehiromih imos Lanemesa goee glivesdl clekiromil e e imabanme gt
DoAY rolume sdvent bitpe Vb cug e irBelpelDogrulams - DoAY mams Lot ESSDFER
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Appendix H. Approval Letter from Directorate of National Education in Mersin

T.C.
MERSIN VALILIGI
{1 Mill} Egitim Madarloga

Say1 :E-34776202-605.01-20799759 17.02.2021
Konu :Tugge BILGi'nin
Anket Izin Talebi
DAGITIM YERLERINE

llgi  :8) Cag Oniversitesi Rektdrliginiin 03.02.2021 tarih ve 2100000736 sayili yazisi.
b) Valilik Makammin 16/02/2021 tarihli ve 20754064 sayili Oluru.

Cag Oniversitesi Ingiliz Dili Egitimi Tezli Yiksek Lisans Program: 8grencisi Tugce BILGI'nin
"Ingilizceyi Yabanct Dil Olarak Ogreten Ogretmenlerin Covit-19 Salgin Stirecinde Ise Yabancilasmast"
konulu aragtirma izin talebi incelenmistir.

Milli Egitim Bakanhfuun 21.01.2020 tarih ve 1563890 sayili 2020/2 nolu genelgesi dogrultusunda
yapilan degerlendirme sonucu, yukanda ady gegen Tugige BILGI'nin caligmasinin; Mersin iline bagl,
tim ilgelerde resmi ve dzel efiitim kurumlanindaki &gretmenlere, géntlialuk esasima dayal olarzk ve efitim
Ofretimi aksatmadan (imzalt ve muhirli anket sorular: kullamlarak) uygulanmas, ¢alismaya konu
kigilerden, aile Uyelerinden ad ve soyad, telefon, adres ile din, mezhep, etnik gruba mensubiyet gibi
hassas bilgilerin istenmemesi ve uygulama sonucunda hazrlanacak raporun basih ve dijital ortamda f1
Milli Egitim Midirldgtmize vermek sart ile uygun gorilldiigtne iligkin Valilik Makaminm ilgi (b)
Oluru yazimiz ekinde génderilmistir.

Bilgilerinizi ve geregini rica ederim.

Adem KOCA
Vali a.
11 Milli Egitim Modiri

Ek :

1- Valilik Oluru (1 Sayfa)

2- Mithiirli Anket Sorular (8 sayfa)

Dagitim:

Cagg Universitesi Rektorligi

(Ogrenci Igleri Daire Bagkanligina)

13 lige Kaymakamligina
(lige Milii Egitim Midurliigi)

Bu belge goventi elektrondc imza e & %

Adres : Dumiupwar Mah, GMX Blv. Belge Dogrulama Adresi : hirps.thwww urkiye.gav.1n

Yenigehir / Mersin Bilgi igén: Memmur M Faris SEN Duhili Tel: 120
Tolefon No : 0.(324)329 14 81 Unvan: Memur [
E-Posta: istatislik33@mob.gov i Intemes Adresic hitp:enersin meb gav ir Faks:3243273518 ]

Kep Adresi : mebxihs01 kep.er
B eveak gavenll elebaronik imea ile imzalasmyer, hitpsotovreksceps meb.gov.or aresinden 3162-2626~3666-9¢C59-8Cd1 kode lle eyt slebilly,
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T,
MERSIN VALILiGH
11 Milli Egitim Mudgrlagn

Sayt  :E-~34776202-605.01-20754064 16/02/2021
Konu : Tugge BILGI'nin
Anket izin Talebi
VALILIK MAKAMINA

ligi  :Cag Universitesi Rektdrltgtiniin 03.02.2021 tarih ve 2100000736 sayih yazisi,

Cag Universitesi Ingiliz Dili Egitimi Tezli Yiksek Lisans Program Ggrencisi Tugge BILGI'nin
"Ingilizceyi Yabaner Dil Olarak Ogreten Ogretmenierin Covit-19 Salgin Siirecinde lye Yabanciagmast"
konulu arastirma izin talebine iligkin10.02.2021 tarihli komisyon giirllsii ve ¢alisma programi iligikte
sunulmusgtur,

Milli Egitim Bakanlifnm 21.01.2020 tarih ve 1563890 sayill 20202 nolu genelgesi
dogrultusunda yapilan degerlendirme sonucu, yukarida ad gegen Tugice BILGI'nin galismasinin; Mersin
iline bagh, tim ilgelerde resmi ve Bzel egitim kurumlarindaki Ogretmenlere, gonilllliik csasina dayah
olarak (imzah ve mihtirlt anket soruian kullanilarak) uygulanmas, calismaya konu kisilerden, aile
Uyelerinden ad ve soyad, telefon, adres ile din, mezhep, etnik gruba mensubiyet gibi hassas bilgilerin
istenmemesi ve uygulama sonucunda hazirlanacak raporun besth ve dijital ortamda 11 Milli Egitim
Mudiirltiglimiize vermek sart: ile uygun goriilmektedir,

Makamlarmzea da uygun goriildigl takdirde olurlarimiza arz ederim.

Adem KOCA
I Milli Egitim Madara
Ek
1- Dilékge ve Ekleri (49 sayfa)
2- Komisyon Goriigil (2 sayfa)
OLUR
Ibrahim KUCUK
Vali a.
Vali Yardimeis;
Bubelge givenli ek & iz dle Janmaghe,
Adres : Dumlupmas Mah, GMK Bly, Helgs Dogrulams Adresi ; Tittps:thwww turkiye gov.
Yenigehir / Mersin Bagi igiec MmMMSENDﬁiIde: 120
Telofon No : 0(324) 329 14 81 Unvas : Memur
E-Posta: istatislik33@meb goy.ir Eiemet Adresi: hitp/imarsin.meb gov.tr Fuks:3243273818

Kep Adreai : mebGihs0 | kep tr
By evrak glivent o s D & e hitpa:ie taeh govar sdvesindon D78 -741d-38c0-badc-6485 Rodu o teyit el ebidle.




