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ABSTRACT

BICULTURAL IDENTITY AND ITS RELATION  WITH EFL LEARNER
BELIEFS OF TURKISH -GERMAN BILINGUALS

Emine ADIYAMAN

M.A. Thesis, Department of English Language Educatio
Supervisor: Dr. Seden TUYAN
June 202Q 123 Pages

This quantitative study was carried out with 150 Turkgdrman bicultural
bilingual learners to investigate the relationship between their Bicultural Identity and
their EFL | earning beliefs. The data of t
StateofBavari ao in Germany, was gathered by g
the aimof the study, three different instrumemtsreused in order to measure bicultural
bilingual so Bicultur al l denti ty Orientat|
correlational, and multiple regression analyses were operatathtgseshe data. The
findings of the study mainly revealed that TuhkSerman bicultural bilingual learners
were Monoculture, Hybridity, Compatibility, and Flexibility oriented. Also, while their
age, grade, English experience, and nationality ierad to be relatedheir gender
had no relationship with their Biculturéddentity Orientation.The results of the study
also revealed that no significarglationshipexistedbetween EFL learning beliefs and
demographic characteristics such as age, gender, nationality, English experience, and
grade. Moreover, the results indieathat bicultural bilinguals have mainly positive
English language learning beliefs. More specifically, the study findings illustrate that
Monocultural Orientation and Hybridity are the predictors of TudGgrman bicultural

bilinguals BFL learnembeligfs.

Keywords: Bicultural Identity Orientation (BIOS), Beliefs about Language Learning
(BALLI), Bilingualism, Acculturation, Hybridity
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CHAPTER |

1.INTRODUCTION

The present study which was carried out in the province of Bavaria, Germany,
attempts to present an understanding of the relationship of bicultural identity and EFL
learner beliefs of Turkisserman bilinguals. Correspondingly, the study also aims to
explae the language learner beliefs of TurkSBrman bilinguals with bicultural
identity background in depth and find out the roledemographic characteristics such
as gender age, nationality, English experience, and grad¢he formation of those
beliefs This chapter is arranged in the following sections: the study background,
statement of the study, the purpose of the study, the significance of the study, research
questions, and limitation of the study.

1.1.Background of the Study

Globalization,jmmigration, global developments in educational and professional
settings, and explosion of technological innovation, such as the Internet, have revised
the role of English. Environmental, economic, cultural, technological, and political
interactions haveaused intercultural contact to enhance considerably. Likewise, it has
increased the number of bicultural as well as bilingual people exposed to at least two
cultures and languages at the same time. The number of bilingual individuals is higher
than the nmber of individuals, who are proficient only in one language (Paul&ton
Tucker, 2003). In the 2%century English is no more conceptualized as English as
Native Language (ENL), but there is an emergence of English as Lingua Franca (ELF)
paradigm. Firth 1996) defines EFas fAcont act | anguaged amon
have neither a language nor a culture in common, but use English as Foreign Language
(EFL) in order to communicate with each other. According to Jenkins (2006) ELF is
used only by nomative peakers of English to express themselves. English is used as a
mean of communication for different interactsan different setting among the users
of English who are not native speakers of English but use the language as a second
language or foreign lanu a g e . Mor eover, ELF is deter mi
among speakers of different first languages for whom English is the communicative
medi um of <choice, and often the only opti

(2003) only one out of everyitir speakers of English worldwide is a native speaker,



however, the majority of the interactions occur among the native speakers of another
language using English as a second or a foreign language. Schwartz and Unger (2010)
define bicultural individuals athose who are competent in both languages of their
heritage culture and the receiving culture of the second language, they have friends
from both cultures, read various written materials and watch television from both
culture backgrounds. Internet, celhgnes, video games, email, texting, etc., allow
individuals to interact and communicate people from various cultures and parts of the
world. Regardless of the fact that whether individuals live in second culture or not, as
long as innovative technology @i us to get crossultural contact, those individuals
become acculturated in the second culture. Brown (1986) pointed out that the term
acculturationrefers to the process in which one undergoes the process of an adaptation
to the new culture. In other was, bicultural learners are acculturated to the new culture
which is different than the old one, so called heritage culture.

Respectively, although the number of bilinguals can be estimated, a considerable
number of people are either bilinguals of Englisr bilinguals of other languages but
are proficient in English as their third or even foreign language. Particularly, bilinguals,
who live in other countries than their homoeuntry learn the native of language of that
country naturally by birth, othethan their mother tongue, and master in English,
accordingly Bicultural bilinguals display higher language competency when learning
English as their foreign language. According to Kemp (2001) bilinguals have developed
abilities which allow them to cope thi more complex linguistic aspects. Thus, having
these abilities is suggested to have a significant impact on learning English language in
a nonnative context. The language awareness as well as language experience have a
wider range both cognitively anthguistically. Balkan (1970) states that speakers of at
least two languages have greater competency-establishing perceptual conditions
and situations.

Bicultural bilingual EFL learners construct ando@nstruct their identity and,
thus, cause to gaa higher sense of belonging and readiness, which enable the learners
to set up an almost positive attitude and approaching towards learning English as
foreign language, accordingly. This has a fundamental effect on constructing EFL
| ear ner s dinguals, Iwhoedresintegr&8ad in both cultures and have different
backgrounds, learn English language as foreign language and construct their identity
respectively. Thus, enable them to form bicultural identity which has an influence on

restructuring Englis language learning beliefs. IAd | er 6 s wor ds, nev



provides the individual some sense of identity, some regulation or belonging and some
sense of personal pl ace | ®©pposkeeto nsonohnguall of
learners, bilingualsre demonstrating bicultural identity and, therefore, their beliefs are
formed in much more diverse and various ways presenting their demands in learning
English as foreign language. Acculturation is another crucial component of
biculturalism in whichthé i | i ngual |l earnersodo beliefs ab
language and for this reason their expectations, needs, and daragnoh comparison
with monolingual learnersAccording to Chen, Bendflartinez, and Bond (2008)
globalizationbased accultation emphasizes identity aspects as the main psychological
cause of globalization for individuals identifying themselves considering various ethnic
or cultural boundaries.

Every language learner displays unique language learner characteristics and
learnersare individually different from each other. Thus, their identilemandsand
beliefs about English language learning vary, respectively. During the process of
forming and reforming the identity of a bicultural bilingual learner of English, ifsli
about language learning take a recursive construction. Learner beliefs are very dynamic
and complex affecting learner behaviors and expectations in language learning. Beliefs
refer to how language learners perceive themselves while learning Engksh, th

immediate environment, community, learning situation, and setting.

1.2.Statement of the Problem

Increasing technological innovations and globalization over decades caused
researchers and linguists to investigate the influence of-cutgsalism that affect and
contribute foreign language learning and teaching. Whether it is in politics, business,
other international interactions, and even in daily life of individuals bilingualism,
biculturalism, and the diversity of onebs
on these aspects and consider them in education of foreign language. is an
increasing number of bilinguals in the worl@ihe interconnectedness of language,
culture, and beliefeannot be neglected and have vital importance in understanding
foreign language learner beliefs. The majorityamiguagestudiesfocuson monolingual
individuals (Bialystok, 2001). Researches draw attention to the field of bilingualism and
to investigde the benefits of being bilingual in terms of cognition, society, and identity.

Those studies tried to examine the language learner beliefs of bilinguals living in



different countrieswith different ethnic backgrounds. Learning a language means
learning and acdqung the culture of that language. However, very few studies were
concerned with the phenomenon m€ultural bilingual individuals and theirbeliefs

about English language learning. Being bilingual and being bicultural are two different
areas in the fiel of social sciences which needs a special and a deeper investigation.
Bicultural bilinguals acquire two cultures of two languages almost at the sameQOevel

the other nd they learnEnglish as a foreign language.

There are very few studies focused onhhimguals with dual cultural identity
andbeliefs of both bilingual and bicultural individuals who learn English as a foreign
language. TurkistGerman bicultural bilingual EFL learners living in Germany are a
prophetic target group. Since 1960s many Turkish citizens have immigrated to Germany
and significant number of Turks and the following generations have been born and
raised up in two cultures, namely the heritage culture, which is Turkish, and the second
culture, that is German. Still, one can state about a gradual increase of the presence of
Turks living in Germany, hence the following generagigive preference to live in the
country they were born and raised up in the target culture, in which they havevthei
social community, soctaultural environment, and educational setting. According to the
Working paper ofGerman Federal Office of Refugee and Migratiar® million
individuals with Turkish ethnic background live in Germany in 2015 (Schihrer, 2018).
Those learners of English language live between two cultures and have two native
languages. They are not only bilinguals, but have bicultural identity. Therefore, the
process of identity construction is much more dynamic and complex causing them to re
define their language learning beliefs, which needs to be examined adequately in order
to gain a deeper understanding of the process they go thifeagtiis reason, language
learning beliefs of both bicultural and bilingualdividuals should be investigateh
depth.

1.3. Significanceof the Study

Germany provides an interesting context due to the fact that the majority of
individuals with Turkish ethnic background are integrated as well as accuiltutieal
country, so that it enables a rich sebiuistic background for our study on bicultural
identity and its relation to language learner belitsidies on beliefs of monolinguals

have been conducted, but there are insufficient and only a fevbaranof studies



considering the beliefs of individuals who are living in bicultural context, especially in
Turkish-German context with immigration background. They have nditteelanguage
competence in two languages which plays vital role in construetitigformation of

their own beliefs. It is crucial to examine how they perceive and learn English as a
foreign language and form their beliefs including thé@mand, expectations, and
needs. One canot neglect the existence of globalizatiomsed acculiration and its
influence on shaping and conceptualizing language learning beliefs.

Therefore, this study will assist not only English language teachers, but also
curriculum designers, school administrators, and cobogd writers to gain a deeper
understanding about needs and beliefs of the bilingual learners who have bicultural
identity. One of the main reasons why this study aims to explore the beliefs of bicultural
Turkish-German bilinguals who learn English as aefgn language in Germany,
especially in the federal state Bavaria, is to shed light to the field of English language
teaching context, increase cultural awareness of both the teacher and the leaners, how
those TurkiskGerman bilinguals effect and shape tblassroom atmosphere in both
positive and negative ways, and contribute to form an effective way of approaching to

cultural diversity aspects in EFL context.

1.4.Purposeof the Study

This study intends to explore primarily the English language legqimétiefs of
bicultural TurkishGerman bilinguals living in Bavaria/Germany. In addition,is
aimedto investigate whether the presence of bicultural identity can display a predictive
significance on the formation of beliefs about learning a foreignukagey, in this case
English. Additionally, this study aims to illustrate bicultural identity orientations of
TurkishGerman EFL learnerdAlso, another purpose of this study is to identify the
language learning beliefs of bicultural Turki§erman bilingua and whether those
beliefs represent a variation. Furthermore, the ultimate purpose of this study is to
determine the relationshigetweerbicultural identityand EFL language learner beliefs.



1.5.Research Questions of the Study

The researchuestionsf in the currenstudyare:

1. What perceptions doTurkish-German bicultural bilinguals have of their
Bicultural Identity Orientation?
2. What perceptions ddurkishrGermanbicultural bilinguals have of thefEFL
learner beliefg
3. Is there a relationship betwe&nrkishGermanb i cul t ur al bilingua
EFL learner beliefs anBicultural Identity Orientatios?
4. |s there a relationship betwe&nrkishrGermanb i cul t ur al bilingue
EFL learner beliefs and their demognapcharacteristica In terms oftheir
a. gender
b. age
c. grade level
d. English experience
e. nationality
5. Is there a relationship betwe&nrkishGermanb i cul t ur al bilingua
Bicultural Identity Orientatios and their demographic characterig?ibs terms
of their
a. gender
b. age
c. grade level
d. English experience
e. nationality
6. Do TurkishGermanbi cul t ur al bi |l i rBgutad &éntityp er c e p

Orientatiors predict their EFL learning beliefs?

1.6.Limitations of the Study

This study vas carried out in German EFL context, especially in the state of
Bavaria, with bicultural TurkistGerman bilinguals, who have immigration background.
There are several limitations of this study. One limitation of this study might be the
sample of the learnemsho have immigration background and living in Germany with
Turkish heritage culture. The study was conducted with 150 bicultural Tv@dsman



bilingual EFL learners living in Bavarian province. Therefore, the current stgot

be generalized to alyicultural TurkishGerman bilinguals in Germany. The present
study is a quantitative study so this can be seen as another shortcoming. In order to get a
deeper understanding and gaining a greater comprehension of the relationship between
bicultural identiy and EFL learner beliefs of Turkisherman bilinguals living in
Germany, other studies with much more participants and from different states in

Germany, as well as from other countries, could be implemented.



CHAPTER II

2. LITERATURE REVIEW

2.1.Introduction

This chapter will present a compilation of the literature related to this study. First,
it will give information about the definition of culture and biculturalism. Alsayiit
address the clarification of interconnectedness of acctiinraand hybridity.
Correspondingly, it will elucidate the concepts afentity, bicultural identity,
bilingualism, and beliefs about language learning. Finally, English language education
in Germany, and particularly in Bavariajll be illustrated in or@r to provide a clear

understanding of the German education system.

2.2.Culture

Culture is a dynamic and complex phenomenon anchitnot be defined in
isolation. According to Corbett (2003), the fundamental beliefs and values of the culture
are created by the various patterns of actions of a group in which these beliefs and
values are being consulted invariably. n C
meanings embodied in symbolic forms by means of which men communicate,
perpetuate,andevel op their knowledge about and a
p.89). Culture is a nested system which consists of various components causing
researchers difficulties in definings meaning. Kroeber and Parsons (1958) define
cul tur e &d and treatech ®mtenttand patterns of values, ideas, and other
symbolic meani ngf ul systems as factors in the
According to Goodenough (1971) the concept of culture comprises of specific norms
which need to be acquirday the individuals in order to detected events and actions
around him/her, commentate and respond adequately as part of the community they
belong to. Therefore, culture shapes the way individuals perceive their immediate
environment, community, and socialations which make them learn how to act and
behave accordingly in various situations in order to survive. Culture is not only a matter
of learning, but also it is shared and isdefined by its members of the one and the
same society. Byram (2003) rarks culture as norms and actions shared in a social

community. Each value, norm, pattern, and belief within a society is a product of shared



and negotiated meaning, hence each culture has its own unique indicators that allow to
understand certain phenonoen and aspect to interpret within the context. These
indicators are symbols, figures, language, traditions, folklores, rituals, arts, music,
customs, and such. According to Byram (1989) these parameters are blended and nested
with the practice of the mearg within in its cultural context. Humans are social

beings, living in groups, having the need to communicate and share their experiences,
thoughts, values, ideologies, etc., with their adherents in their social community.
Kramsch (1997) states that cuktuis arbitrary. It is the product of human interactions

and behaviors, and it is the most apparent manifestation of a nation. Its collective nature
provides its adherents with a variety of phenomenon enabling them to engage within
their socialenvironment According to Kramsch (1998) c
discourse community that shares a common social space and history, and a common
system of standar ds for perceiving, bel i
Furthermore, Spencé&atey and Frakin (2009) put another definition by claiming that

human actions and the interpretation of those actions are influenced by the culture, and
interaction causes individuals to construct andaestruct culture. By that definition,

they highlight the impos&nce of discourse within the community individuals live in and

the influence of their behavior$iolliday, Hyde and Kullman (2004, p. 5®efine
culture as Acomplex whole which includes |
and any other capabiis and habits acquired by man as

words, the most avowed feature of culture is its dynamic and-faydired nature.

2.3. Acculturation and Hybridity

Immigrants and young individuals with immigrant background undergo through
the process of adjusting various parameters of the target culture, which is labeled as
acculturation Those adherents are exposed to another culture rather than their heritage
culture. They reconstruct their beliefs, identity, and their own system of self in which
they cope with the second cultural context they experience in their daily life, social
community, by the language they use as a tool to communicate, and in educational
setings. The very early definition of acculturation was proposed by Redfield et. al.
(1936) asiphenomena which resul't when groups
cultures come inteontinuous firsthand contact with subsequent changes in the original

cutue patterns of either or both groupso (¢
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only a product, rather it is the process of adaptation and the result of exposure to not
only ones6 heritage <cul ture, but @dlso to
nature and is an outcome of letegm process. Further definition was provided by
Smith and Guerra (2006) by illustrating ac
values and behaviors that individuals make as they gradually adopt the crdtues

of the dominant societyo (p. tHe8n&lactonMor e o
between individuals and/or groups from divergent cultural backgrounds (Berry, 1980).
Onecannot assume and expect one universal conceptualization of acculturaitce

with the mobilization and industrialization of the modern world, it has gained novel
definitions (Smokowski, Bacallao, & Evans, 2017). There are various models of
acculturation. However, the most w&hown model is the Foufold TwoDimensional

Mode | of Accul turation proposed by Berry

individuals experience two main dimensions during that process;

1 acculturation is a linear phenomenon which emphasizes that the actions are
derived from the heritage culture by beimgegrated and replaced with the
actions from the target culture;

1 unlike being constant, acculturation has a complex and -“ayéred natural
process in which individuals cope with new behaviors of the host culture and

acquire them without replaced theevious ones.

The nature of acculturation is very complex, dynamic, and multidimensional.
The second principal is our main concern; hence it is well known that biculturalism as
well as adapting oneself to a host culture has many factors such as tatiperof
individuals, their preferences, sodinguistic backgrounds, immediate environment
they encounter regularly, their society, family, and such. Berry and Same (1996)
classify biculturalism as the consequence of four probable products of adauitufs
it is seen in Figure 1, within the aboementioned second principal, there are four
acculturation patterns, integration, assimilation, separation, and marginalization.
Individuals undertake these four operations while adapting and the domirtart eud

trying to keep interaction between the heritage and the host culture.
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Figure 1.B e r r y éFsld Tewvo-Dimensional Acculturation Model

Keyl éojlu & W)mmer, 2015, p. 4

Based on this modeintegration reflects the covet to maintain the interaction
with the heritage culture by internalizing its core values, beliefs, motives, language, etc.
while there is a contemporaneous interest to become a part of the host culture
establishing positive interculturaklations. As cited in Weil and Crowley (1994)
Jenkins and Secretary characterize integr
but cultural diversity, coupled with equal opportunity in atmosphere of mutual
t ol er an c Assimifatpnindidates2d)scarding the cultural identity by rejecting of
the heritage culture and deciding to acquire the dominant culture solely. According to
Berry (1998) and Trimble (2003) assimil al
culture of origin in order to con$ése to adopt the beliefs, values, and perceptions of the
majority culture.Separationis identified as establishing the desire to sustain the culture
of ones?®b home country al one without di s
dominant culture and beirrgsistant to assimilatioh.n ot her wor dshe sepal
adaptation style that characterizes most immigrant parents who cling strongly to their
cultureofor i gin i dentity and who find the accu
(Smokowski, Baallao, & Evans, 2017, p. 4). Finallyparginalizationstands for the
negligence of both cultuse Vivero and Jenkins (1999) illustrate marginalization, in

other words deculturation, as a strategy of being homeless and feeling not a part of any
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cultural saiety. Although, those acculturation strategies occur in the process of
adapting the dominant culture and integrating it with his/her own heritage culture, the
undergone process by the immigrant individuals is not sfrees linguistic
mismatching, culttal differences, discrimination, conflicts in constructing the sense of
self, lack of social familiarity and support and the like.

Apart from acculturation, hybridity is another key phenomenon embedded
within biculturalism. According toDallaire et al. (2005) hybridity is conceptualized as
the Atransgression of socially cdordert ruct e
ex per i enc ePartclaly, hybrdli Jncorporates both the similarities between
the cultures, that enables indivals to socialize, and differences, in which their
identities result in fusing the two culturt
behaviors, especially identity and guides their thoughts, perceptions, and self
presentations. Sefepresentatins of onesodé6 self are mul tidi
construct and reconstruct his/her own identity within the process of either hybridity or
acculturation with the influence of various conditions and situations (Deaux & Perkins,
2001). Hall (1992) kims that hybridity isassociated with novel ethnicities supplying
no fluid perspective on ethnic culture.

2.4. Biculturalism, Identity , and Bicultural Identity Integration

With the influence of globalization, people interact within more than onereultu
Recently, in fasfaced world children grow up with at least two cultures. They acquire
the features, parameters, values, components, and items of both cultures by birth. Those
individuals have acquired at least two cultures, theadied bicultural individuals.
Cited in Leong (2008), Buriel and S. Saenz (1980) identify biculturalism as the
harmony of different competencies and awareness associated with two cultural
interplaying within an individual. Extensively, biculturalism refledisc o mf o r t an
prof i ci ency with both onebds heritage cul tur
which one has settled. o6 (Schwartz & Unger
clear that welbeing and competence of the individuals in comprehending boith the
own heritage culture and the target culture is emphasized. The more individuals feel
secure and in comfort the more they will feel satisfied in the second culture and will
divine themselves beyond doubt of the question of their ethnicity and identity.

According to LaFromboise et al. (1995) biculturalism is the sense of belonging to two
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various cultures by maintaining the origirt
biculturalism as oneb6s competencaluesad extr
both the heritage and the second culture. Furthermore, he remarks that it is the intention

to interact in both cultures regardless of relating them in a progressive attitude. Despite

the fact that biculturalism enables adherents to interact witiplp of both cultures, it

may entail pressures and stress while causing individuals to meet the expectations of the
heritage cultures as well as the second culture (Schwartz, Montgomery, & Briones,
2006). Carter (2006) claims that biculturalism has arptaga nature in which ethnic

groups cope with second culture interactions as well as the backwash of acculturative
anxiety.

Culture, biculturalism and identity are closely integrated with each other.
Defining identity without having a closer look at @taltural context is inevitable. As
mentioned above, culture has many milatfiered constituents and one of its very
important elements is the existence of identity in which it indicates a cyclic interaction
between the individual it the society. Not onlyetculture affects and shapes the
identity, but also identity as well as identities influence andefée the culture. Hecht,
Collier, and Ribeau (1993) claim that ethnicity and identity are two main key
determiners generate daily life of people livimgmore than one cultural society. Kidd
and Teagle (2012) interpret identity as being aware of who you are. Additionally, Yon
(2000) one has no one identity, but many identities depending on the conditions, and it
influence the religion, gender, age, ancre\the ethnicity of a nation. James (1927)
states that an individual has multiple selves, anticipating that adherents have various
selves during interacting with their peers which results in forming multiple identities as
well as social identities. Resehers (Stryker, 1980; Stryker & Burke, 2000) put
emphasis on the operation how crsgsational stability of identity formation is
constructed. In other words, identities are the outcome of cultural meanings being
internalized and associated expectatiorighiw various social condition and roles
initiated in a social network. The term is embedding two main dimensions of identity;
social identities and personal identities. Social identities, as described by Tajfel (1981),
is the requirement of knowledge alhdhe membership to a social group and emotions
toward that group as well as being aware of the status and social hierarchy in contrast to
other groups. On the contrary, Owens et. al. (2010) points out that personal identities
are the reflection of chareistics differentiating the social status and role of identities,

associated to some, and/or all of these them. Some early researches and studies (e.g.,
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Park, 1928; Stoneguist, 1935; Adler, 1977) have argued that biculturalism causes
conf |l i ct isterwes and & kirddersetxe flow of his/her daily life. Conversely,
researchers (e.g., Carringer, 1974, Tran, 1994, Bialystok, 1999, Peal & Lambert, 1962)
have made evident that biculturalism fosters individual-»eilhg, sense of belonging,

and forming arelatively positive intellectual competence and put forward that they do
not always face the conflict of linguistic aspects and other confusion related to the
process they undergo. Indeed, while interacting and merging in two cultures, bilinguals
profit supposing that they do not absorb probable conflicts between theopeeated
cultures.

Globalization and the rapid change in the world have causedsschrape ones o
identities and adjust their sense of self accordingly since most of the individuals are no
more monecultural but they maintain their life by being integrated in at least two
cultures at a time. Therefore, there are various types of identities such cultural identity,
which is mention above and includes social and personal identities, ethnic identity,
bicultural identity, and hybrid identity. Individuals living in bicultural sogidace
challenges such as acquiring the target language, values, cultural indicators, social
communication, and so forth. In consequence, these individuals face conflicts and
difficulties in integrating those cultural aspects into their own value systemm@in
focus is on the bicultural identity hence our research context is based on the bicultural
individuals. In order to provide a precise definition of bicultural identity the concept of
Bicultural Identity Integration (BIl) has being proposed Bgnet Martinez and
Haritatos (2005). Bll establishes discrepancies of bicultural people toexient of
which they conceptualize their mainstream and ethnic cultural identities as appropriate
and integrated in contrast to difficulties and problems to feel integrated. Bll focuses on
the individual differences of the agent interaction within a biculturatext and how
they deal with dual identities to survive and function in both of the cultural situations.
According toBenet Martinez and Haritatos (2005pBlI1 illustrates the correlation with
both dispositional components like readiness to experiencenagdtion with the
perception of pressures within cultural context dilemmas in language specific domain
and/or experiences of cultural in separation and intolerance. In other words, bicultural
adherentsd approach and/ o df-conaept (highnBll)jsot egr a
called cultural identities emerge to influence their behaviors in particular cultural
stimuli, causing either to survive and accommodate or to contradiction and conflicts in

i ndividual s6 cogni ti ve oacpedinawoikey disengionsp w Bl
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cultural blendedness vs. compartmentalizadodcultural harmony vs. confligBenet
Martinez & Haritatos, 2005). From this point of approaching, cultural blendedness is
displays a complete integration of individual diffecea in dual cultures, whereas
compartmentalization reflects the degree of which cultural identities are interrelated.
Moreover, cultural harmony represents the process of compatibility of two cultures in
contrast to conflict in which the individuals havifidulties to regulate their anxiety

and tension to cope with both the heritage and the dominant culture.

2.5.Bilingualism

Being a bicultural individual and being bilingual are two different terms which
need to be examined in depth. Biculturalis® defined above, is the concept to be used
in order to determine individuals who live in a dominant culture besides their heritage
culture and acquire the system of that culture. On the other hand, bilingualism is the
termused to determinthe aspect ofiaving nativelike crosslinguistic competence and
maintainng a positive communication within the society. Soffietti (1960) presents a
holistic view on the distinction of two terms; a person can be bilingual by being the
member of his/her heritage cultusaly, or s/lhe can be monolingual but have acquired
and internalized both the heritage culture and the host culture. Regarding the definition,
it is evident that being competent in dual languages does not always require acquisition
of the second languagelture or vice versa. There is no condition that bilingualism and
biculturalism need to be necessarily coexistent. However, our main primarily focus in
on both bicultural and bilingual individuals.

Language is a supreme component of culture. Cultural canalis,
communication patterns, values, determiners, roles, social relations, and such, are
transmitted through the use of language. Humans are social beings who communicate in
both verbal and nemerbal channel. However, the use of language is the maiiume
for communication and interaction which enables them to maintain successful relations
in their social everyday life. In the 2i1century, with the developing world and
technologies one can hardly argue that there is single culture and language. Lingua
Franca is which puts emphasis on bilinguals. Our main focus is on the individuals who
have acquired dual cultures and are proficient in both linguistic mediums. Those
individuals are called bilinguals. According to Weinreich (1968) and Mackey (1962)

bilingualism is the practice of two languages in a dynamic cyclic switching of the
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linguistic features. Furthermor&ook (1991) represents a more detailed definition of
bilingualism by stating that bilingual people have an interconnected state of cognition
with dual structural knowledge and are mpltoficient in both languages, in which they
are interrelated and integrated, in contrast to coexisting. According to Bloomfield
(1933) bilingualism is a term used to determine individuals who have Hikive
proficiency in two languages. Karahan (2005) notices thatcan@otcategorze the

kind of bilingualism of a person in ease. However, a-sw@l discrimination of

bilingualism is being demonstrated:

1 elitist bilingualism, which is clearly illustrated by Edwlar(1994) as the type of
bilingualism in which the individuals of middigass or higher with high level
of education entitle;

1 folk bilingualism, as stated by Tosi (1982) is the outcome of a process where
individuals are reluctant to become bilinguals, & compelled to integrate and
form a bilingual identity in order to function in the ethnic and cultural society

they live.

These are twanain types of bilingualism. Nevertheless, there are various types
of it. Table 1 pictures the kind of bilingualisnrmchas seen in the table, it is hard to
define the sort of bilingualism. Therefore, regarding bilingualism a whole part of

biculturalism would benefit both the researchers and the scientist much more.
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Type of Bilingual

Definition

Additive Bilingual An mdividual whose two languages combine 1n a complementary and
enriching fashion.
Ascendant Bilingual An mdividual whose ability to function in a second language 1s developing

due to increased use.

Balanced Bilingual (equilingual)
{(symmetrical bilingual)
(ambilingual)

An individual whose mastery of two languages 1s roughly equivalent.

Compound Bilingual

An individual whose two languages are learnt at the same tune, often in the
same context.

Co-ordinate Bilingual

An individual
contexts.

whose two languages are learnt in distinctively separate

Covert Bilingual

An individual who conceals his or her knowledge of a given language due
to an attitudinal disposition.

Diagonal Bilingual

An individual who 15 bilingual in a non-standard language or a dialect in an
unrelated standard language.

Dominant Bihingual

An individual with greater proficiency in one of his or her languages and
uses 1t significantly more than the other language(s).

Dormant Bilingual

An individual who has emigrated to a foreign country for a considerable
period of time and has little opportunity to keep the first language actively
in use.

Early Bilingual (Ascribed An individual who has acquired two languages early in childhood

Bilingual)

Functional Bilingual An individual who can operate in two languages with or without full
fluency for the task in hand.

Horizontal bilingual An individual who 1s bilingual in two distinct languages which have a
sumilar or equal status.

Incipient Bilingual An individual at the early stages of bilingualism where one language is not

fully developed.

Late Bilingual (achieved

An individual who has become a bilingual later than childhood.

bilingual)
Maximal Bilingual An individual with near native control of two or more languages.
Minimal Bilingual An individual with only a few words and phrases in a second language.

Natural Bilingual (primary
bilingual)

An individual who has not undergone any specific training and who 1s often
not in position to translate or mterpret with facility between two languages.

Productive Bilingual

An individual who not only understands but also speaks and possibly writes
in two or more languages.

Receptive Bilingual
(semibilingual) (asymmetrical
bilingual)

(passive bilingual)

An individual who understands a second language, in either its spoken or
written form, or both, but does not necessarly speak or write it.

Recessive Bilingual

An mdividual who begins to feel some difficulty in erther understanding or
expressing hiumn or herself with ease, due to lack of use.

Secondary Bilingual An individual whose second language has been added to a first language via
mnstruction.
Semilingual An individual with insufficient knowledge of either language.

Simultaneous bilingual

An individual whose two languages are present from the onset of speech.

Subordinate bilingual

An individual who exhibits interference in his or her language usage by
reducing the patterns of the second language to those of the first.

Subtractive bilingual

An individual whose second language 1s acquired at the expense of the
aptitudes already acquired in the first language.

Successive bilingual (consecutive
bilingual)

An mdividual whose second language 1s added at some stage after the first
has begun to develop.

Vertical bilingual

An individual who is bilingual in a standard language and a distinct but
related language or dialect.

Figure 2. Types ofBilingualism (Wei, 2000)
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To some degree, bilingual people have gone through the process of assimilation
within dual cultural context by reonstructing their identity/identities, recursively.
According to Delgado (1994) three key concepts are markers of assimilation; culture,
identity, and language. In other words, culture, identity, and language are closely linked
with each other and cannot be defined in isolation. Within a culture, langsidge i
main tool of an interactive communication operation in which the identities of an
individual are being relefined, readapted, and reonstructed in process. Hymes
(1972) goes further by claiming that the language choice and use of bilingual

individuals do not represent a universal characteristic and system of value.

2.6. Foreign Language Learning Beliefs

Regarding each individual as an outcome of his/her own cultural and socio
linguistic community, it is neither plausible nor rational assuming that those individuals
lack of their own system of beliefs. Hence our aim is to consider beliefs about learning a
foreign language, review of the definition about Foreign Language Learning (FLL) will
be represented. Learning a language is a flaylired and mukldirectional process
with is being influenced not only by the environment, its culture, users, teaching
agproaches, and classroom at mosphere, but
background, experiences, setincept, efficacy, identities, expectations, and goal play a
vital role. There are various explanations provided by various researcherammex
and define learner beliefs. According to Barcelos (2000) beliefs are in line with the
behaviors of learners. He puts further by claiming that those beliefs direct the way how
one acts and functions in a community. Thus, beliefs are closely relatedneiway
how learners act and are deeply interconnected. Matsumoto et. al. (2013) describes
beliefs is an influential and compelling concept which can be categorized as individual
differences in the learning style of language, which is a product of sémgal-being,
ones0 characteristic features, alfepaske.ac hi n¢
Each individual is unique emotional and complex beings. Beliefs are construction of
various factors and aspect ssiC@ohcerdaptly,onei ng w
can state that beliefs have major influence on cognition, actions, and even feelings of
individuals. According to Barcelos (2000) beliefs are interrelated with knowledge and
action. Defining beliefs without its core variables is bela@n rational explanation.
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Furthermore, Rott (2002) illustrates a network visualizing the interconnectedness of

cognition, emotion, andehavior:

< Cognition ) < > ( Emotion )

Thoughts Affects

'\ Behaviour /
( Action >

Figure 3.Rot t 6s I nterconnectedness of Cogniti o

Additionally, Horwitz (1988)claims thatlearners of a foreign language are face
the challenge of being thrilled by the shared and, on occasion, unpredictable and
conflicting beliefs. Likewise, FLL beliefs may not only manifest discrepancies from
learner o learner, but also it may differ from learning context to context, and even it
may display variety within the identical context (Kalaja, 1995). Richards and Rodgers
(2014) come up with the point of view that gender plays also an important role in the
formation of FLL learner beliefs as well as the early a language is learned the more
proficient and competent, in terms of linguistic and ciosguistic aspects, agents will
become. There are various characteristics of FLL beliefs. Sakui and Gaies (1999)
mertion three features of FLL beliefs. Firstly, they state that beliefs are based on the
instinctive understandings. Thus, beliefs do not mirror environmental reality, indeed.
Beli efs are transmitters of i ndi vihegwwal s i
promote language learning (e.g. females are better language learners than males).
Secondly, having an almost fixed nature, it is clearly determined that beliefs are
demonstrations of constructed and preserved by an interconnected, dynamic, multi

dimensonal cultural and social system.
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Horwitz (1985) is regarded as one of the vkelbwn researchers whose studies
and researches core concern is FLL beliefs. Horwitz (1988) constructed an instrument to
measure FLL beliefs which is named as Beliefs alhamguage Learning Inventoily
BALLI (EFL version). Her studies have inspired other researchers who have similar
concerns about beliefs in foreign language learning process. For the purpose of
surveying FLL beliefs 34 items were constructed which are caregointo five main

factors:

1. Difficulty of language learningthe overall conflicts and discrepancies faced
during foreign language learning as well as the demanding of the foreign
language which the students intends to learn.

2. Foreign language aptitude individual differences, successful linguistic
competency of | earner s, l earnersdé moti
user of a language.

3. The nature of language learningnfluence of cultural factors, regarding
language learning to other learnirand structural varieties between first
language and foreign language.

4. Learning and communication strategiebnguistic and structural practices
during the process of real language learning.

5. Motivations and expectationswillingness and facilities thathe individuals

correlate with learning English language.

2.7. German SchooBystem

The education system in Germany is based on the state adminis{iEtien
Basic Law for the Federal Republic of Germany, art. 7, .8The state of German
government has federal state structure. Germany has 16 federal states, dGindied
in which each federal state has its own school administration and government within the
general German education system. Federal states arensddpofor their own
education and school policy; hence they have their own $tatel(legislation. For the
purpose of forming a unified fundamental education system, the Basic Law constructs

the framework, Federation andinder Commission for EducatiohaPlanning and
Research Promotigrior both the Federation and thé&nder.Although theLanderand

the Federation are in a firm cooperation, the government bét@erinteroperate with
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each other within the scheme of Standing Conference ofLéimeler Ministers of
Education and Cultural Affairs. All 18.&nder have acknowledged a common
notification of educational qualifications. Education is regulated and structured on the
basis of federal states. Thus, according to Dobert (2017), the states are the major
decisionmakers of their own education policy in terms of the curricula, the objectives
of each school subjects, the evaluation and assessment requirements, the types of
schools, and the qualifications of graduation. Débert (2008) mention that with the
industrialization starting in the ¥9century, new social statues have gained importance
forming a threeclass social stratum, that is also reflected in the recent German
education system, which is structured into a tfiraek school system, besides primary
educationGrundschule)Hauptschule/Mittelschule, Realschule, and Gymnasium.
Depending on the federal state school system, the obligatory education is
between nine to ten years. Students have to attend the lesson at school because home
schooling is inall sixteen states not provided. Moreover, in all sixteen states education
is chargefree and this is assigned by law. Besides, public school, students have the
opportunity to register for a privagehool. Despite the fact that the majority of private
schools are funded by churches and have a religious governing. all private schools are
centralized to the state they are funded and receive financial support. However, students
who attending public schools are few in numb&eccording to Klemm, Hoffmann,
Maaz and Stanat (2018), only 9% percent of the students attending school in 2016 were
enrolled in a private school.
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The German education system is divided into four categoilhe first and
privileged category is the pg@imary education, which is also namedKasdergarten.

Since it is not mandatory, if parents wish, children between the ages of two and five,
have the option to take pprimary education. The second category, which the
attendance is obligatory, is primary school education. At the age of six children are
enrdled in a general and overarching schooling, which the administration is centralized
and is common in all sixteen federal states (Dobert, 2017). During four years students
take a comprehensive primary education and the English Language education stars at
second grade. After four years, students are set to decide which of the three school types
they fAcano and fihavedo to attend.

In Bavarian federal state, which is the supreme state in Germany, students with
low academic achievement attend secondary scho@thwprovides students with
school subjects on the fundame Mitt@dchulef v oc
lasts nine to ten years and students succeeding good academic qualification in German,
Mathematics, and English subjects, if they wish, catendt 1¢' grade. Pupils
accomplishing ningears of education receive the certificate of basic qualification and
are qualified for further vocational trainings. Pupils who have accomplishegktes
of education receive the intermediate school certificitee upper secondary school
(¢caker, 2019) or intermedi at e SRedscholg Sal d
prepares students with more academic school subjects and the demanding of those
subjects is higher in contrast to secondary school tiigelschule. The upper
secondary school Realschule- leads students with poorer academic performance
attend upper secondary school in which they will be qualified in general and vocational
education. After completing teyears of education students receivesoalthe
intermediate school certificate. The thirdck school type is high school called
Gymnasium/Fachoberschul&he education in this school type lasts eight years starting
at 8" grade to 1% grade. Students having excellent academic skills at the®tne &'
grade are enrolled in this school type. Having finiskidnnasium/Fachoberschule,
pupils obtain the diploma of the highest graduating qualification (Abitur), that provide
them the opportunity to enroll for a university.

In all three shool types three key agencies play a vital role; opinions and
demanding of parents, recommendations and facilitation of teachers, and the academic
success, aptitude, agency, and future goals of students. Starting frofh gnad8 of

each school type, parents wish, students can apply for an exam and if they pass the
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exam they get the opportunity to enroll for a higher school type. In the Figure below,
the interplay of three main agencies in determining which school type students will

attend is demonstied.

Student’s academic

Future zpals and Teacherrecords student’s proficiency.

wishes of both academic qualifications, and m otivation,

FiE o is in constantfacilitation and aptitude toleam,

discussed guides student throughout the etc. bothin school

regularly e andhomeare
discussed

decidingonthe
school type

Figure 5. Interplay of Parents, Student, and Teacher in Gei®ahool System
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CHAPTER 1lI

3.METHODOLOGY

3.1.Introduction

This chapter includes an overview of the methodology and the procedures used in
this study The study seeks to explore the relationship of bicultlitakishrGerman
bilinguals, who live in the Bavarian federal state of Germany, and the Foreign Language
Learning beliefs, which is the English language in this context. Concordantly, the
current chapter is arranged in the following sections; research design, rese&egh con

and participants, data collection instruments, and data analysis.

3.2.ResearchDesign

The research design of this thesis pursues a nonexperimental correlational and
descriptive quantitative research procedure in order to identity the relatidretiripen
Turkish-Germanbicultural bilingual learners of English and their beliefs about FLL,
who live in Bavaria/Germany. According to Creswell (2009) quantitative research
provides an opportunity to measure objective hypothesizes by means of deterh@ning t
relationship of various variables. Quantitative research designs generate, ameliorate,
and enhance knowledge by adopting objective, rigid, systematic, and methodic
strategies (Burns & Grove, 2005; Polit, Beck, & Hungler, 2001; Creswell, 2003;
Carvalho,2004).

Burns and Grove (2005) argue that quantitative researches are originally
operated to determine inferable reasoning and generalization. They state that inferable
reasoning the operation that the researchers commence with established framework, in
which the notions and concepts have two variables, and collect proof to test, if the
framework is approved. On the other hand, théso state that generalization is the
notion of finalizing conclusions based on the proofs and data collected from a group of
samples which can be extended to the larger group of people. Quantitative data
collection method includes mainly two variables which are independent, that is the
outcome, and dependent, that is the predictor, variables (Sousa, et. al., 2007). The main
purpose of this thesis is to analyze the relationship of bicultural bilingualism and EFL
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learner beliefs. Thus, regarding the research questions, this study has dependent and
independent variables.

Additionally, descriptive research follows the procedure&efining a context or
situation by collecting analyzing data in a period of time. In other words, it aims to
describe a current contextual situation or framework of predetermined variable(s). The
researchers Glass and Hopkins (1984) and Kumar (2005) @airthat the collected
data depending on a specific context demand to be gathered systematically, analyzed
methodic, and schematized accurately.

Finally, correlational research aims to find out if there is a relationship among or
between the variables, and if so, to what extent does the relationship exists (Gay &
Airasian, 2000). Also, it seeks to present the relationship in order to make predictions.
More specifically, Charles (1998) provides a more detailed definition by claiming that
correlational research design is used to identify the feasible existence of a caution.
According to Johnson (2001), in order to use correlational research, the variadée(s) n

to be examined in its own situational context naturalistically.

3.3. ResearciContext and Participants

This study was conducted in the Bavarian federal state of Germany. Bavaria is
not only the oldest state in Germany, but also it is one of thestokdiate entities in
Europe (James, 1995). Among other federal states of Germany, Bavaria is the only state
with the title of AThe Free State of Bav
highlights the presence of Bavaria as gaining it new titleRgaublic, rather than
existing as a kingdom after 1918. It still preserves its title and is the only state with the
largest geographical province. Only the German Bavarians reserve the right to vote for
independence for the Federal Republic of Germany. féflects the fact that how
effective and autonomous the state government act in the degiaking process in
whole country. The Free State of Bavaria is not only autonomous in political issues, but
also it has the most rooted education and school syateamg other federal states.
Therefore, in comparison to other federal states Bavaria has the strictest education
policy and reforms. Thus, the students receive precise education in all school types from
the teachers who have taken teacher training andagdocand were qualified in
Bavarian universities. The ratioeabehind this fact is that Bavaria has its own

regulations and school reforms; can decide on its own-egedations and education
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policies. This makes it evident how rigorously the educagbiamgrams in this state is
formed, administrated, and governed from bottom to top educational bodies.

According to the results of Program for International Students Assessment
(PISA) between 2000 and 2003, Bavaria had the highest performances scorgshemon
other countries that took the same examination as well (Rotte & Rotte, 2007).
Moreover, in their research paper, they state that the students being schooled in Bavaria
performed top scores. In other words, Bavaria has the highest school and education
standards. Therefore, it can be stated as one of the reasons why the Bavaria federal state
was chosen for the possible proper context. Another reason is that in Bavaria the
number of pupils with Turkish ethnic background and TurG&mman bicultural
bilingual identity are relatively higher in contrast to other federal states of Germany.
Accor di n%2019) arotra KEOODUrkish-Germanbilingual students from all
threetypes of schools are enrolled in Turkish classes. Concordantly, based on the
abovementioned number of students, one can conclude that the numbBerki$h-
Germanbicultural bilingual students might be higher, henceehsrthe possibility of
not being enrolled in Turkish classes and student diversity is relatively possible. For this
reason, to gather data for the thesis study, we decided to carry out our study in Bavaria.

Deciding on the participants from whom the pbkesdate needs to be collected,
is a critical and one of the foremost important pafta research. A random sampling
design was used to select the potential participants. As cited in Tejero (2006), Sevilla,
et. al(n.d) insist on random sampling enablesearchers to select their samplings form
a greater population, so that each sample has the same equal chance of taking part in the
samplingprocess and all possible combinations of the targets have an equal opportunity
of being selected as the sample.

The researcher aimed a voluntarily participation. The diversity of participants is
relatively high, since the samples take part from 28 different cities of Bavaria.
Originally, there were 151 participants. However, due to the fact of providing
unrealisticresponses, the survey number 106 was eliminated. Theréfersamples
having participated in this study are 150, (69 male and 81 fenTalelish-German
bicultural bilinguals, between the grades d&f and 12" of all three school types
(Mittelschule, Ralschule, Gymnasiunliving in the Bavarian federal state of Germany.

Their age is ranging between 11 to over 19 years old. More specifically, there &te 19 7

! Prof. Dr. Mustafa CAKIR, Educational Attache Turkish General Consulate, Munich/Germany
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graders, 17 '8 graders, 46 9 graders, 29 10D graders, 15 1M graders, and 24 ¥2
graders. The samples from 28 different cities have argued to take part in thisTseidy.
ethnicity of the participants is TurkisiBesides Germartheir first mother tongue is
Turkish and also all of them have immigration backgrourite researcher mehe
participants in person, small groups, yeutketings, and even visited them at their

home.

3.4. Data Collection
3.4.1.Instruments

The determining context, purpose of the study, the target population, and
researcher 6s bi cul etakenanto cdnsiderationgirutizelplanninigeon t i t
data collection. Principally, the researcher ensured that the consent of each participant
and/or the legal representatives of each sample taken, so that the data collection
procedure could process feagiblThe consent form (see Appendic2sand 3 was
provided both in Turkish (TR) and German (GR) languages, so that both the
participants and the parents could understand the purpose of the study.

In addition, since the sample populationTigrkish-Germanbilinguals, for the
purpose of prohibiting possible misunderstandings of the stated itamthe
questionnaire, the researcher endeavored to translate each item into both TR and GR
languages(see Appendices 4, 5, and. ®uring translation operations, thesearch
contacted four academic professionals (AP) who are language experts in German (GR),
English (EN), and Turkish (TR). In fact, the researcher is alSturkishrGerman
bicultural bilingual. Therefore, theGermantranslation process wereundertakenby
the researcher herself, at first. The translation process is based -opdicelevels as
demonstrated in Figure Back translations into Englishvere done by the academics
who wereexperts in German, English, and Turkish languages. One researcher and the
researcher herself checked back translatiotisaprocess.

The final version of thesurvey consisted ofboth German and Turkish
translated items to ensure comprehensibilitysedering the unique bicultural and
bilingual characteristics of the participants as onerc@determine in which language
(German or Turkish) they have higher language comprehendadidlitionally,
researcher herselfeing a bicultural bilingualin light with her language experiences,
she also confirmed the idead¢bminate possiblehallengesTherefore, each item was
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provided primarily in Turkish and right below inGermanin the same survey
considering the bicultural bilingudlscharacteristics and hguage competency
Bicultural Bilingual TurkishGerman versiom of BIOS and BALLlI besides
demographic information part, which was afgovidedin both German and Turkish,
were administrated to the participanBefore the actual data collection period, a pilot
study was also conducted with P@rticipants using the survey and their comments
regarding the survey items were noted ending up with minor modifications in the

finalized version.

. 2. STEP
1. STEP = cross-cheking and
translation mto GE . adapting feasible
&TE bythe researcher : editings by the

researcher

3. STEP

checking and proof- pt
translating into GR. by editings by
AP2 researcher

4. STEP

checking and proof-
translating inta TE. AP3

5. STEP

cheking and proof-
translating mto GE. &
researcher TE

finalizing the translation
process by the
researcher

Figure 6. Translation Process

3.41.1 Demographic Questionnaire

The first part of the survey consists of 17 demographic questionseThe
guestions were developed to gain a deeper understanding of the background information
of the participants, their school experiences, nationality of their parents, and their
language experiences both with the target language, which is English, and their dua

mothertongue, which are German and Turkish.
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3.41.2 Bicultural Identity Orientation Scale (BIOS)

Bicultural Identity OrientationScale (BIOS) was developed by Comanaru in
2009(see Appendixp ltisarrangedinstk i kert scale 1 being St
being AStrongly Disagr eeo. categotizedcimdivea i st s

factors;

1) monocultural orientationitems 1i 4 (indicating the preferences of individuals
to be loyalto one cultural group)

2) flexibility, items 57 8 (sampl es 6 b el ibasked varialility unt i de
context and on people involved)

3) compatibility,items 97 12 (beliefs on the two cultures being in harmony and
correlative from participants6é perspect

4) conflict, items 137 16 (the difficulty and inconvenience of belonging two
cultures)

5) hybridity,items 171 20( par ti ci pant s6 have successf

overlapped the two cultures)

Only minor adaptations, such as adapting the country and ethnicity names, were
made.The item 13 under the fact@onflict was eliminated in order to increase the
reliability of the scale.The Cronbach Alphavalue of five factors of théicultural
Bilingual Turkish-German version of the scaie between .85 and .91he Cronbach
Alpha value of the conducted pilot study is .87translated by the researchier
collaboration with five other language expérteas completed. In the conducted study
the CronbachAlphavalue of the translated Turkigherman version of BIOS is .71.

3.4.1.2.1. ExploratoryFactor Analysis (EFA) for BIOS Scale

As shown n Tablel, EFA was applied to determine factor loads. B factor
analysis, Kaiseii Mayeri Olkin (KMO) sample adequacy test was performed and

factors with factor loads above 0.40 were selected.
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Exploratory Factor Analysis
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ITEM S

11. My ethnic identity pairs nicely with my German identity.

10. Although they are different, the two cultural groups | identify wit
go well together.

12. My ethnic and German identities are in harmony.

9. My ethnic culture is compatible with the German culture.

17.1 feel my identity is a hybrid of two cultures.

18.1 feel my identity is a mix of two cultures.

19.1f | were to describe the relationship between the two cultures
within myself, 16d depict ther
20.Most of my friends see me as belonging to both my ethnic cultu
and the German culture.

3. | feel one should be loy& only one cultural group.

2.1 feel one has to make a decision of choosing a particular culture
the other.

Monocultural

Orientation

0.825
0.751

0.647
0.618

Flexibility Compatibility

0.819
0.784
0472

0.407

0.785
0.784

Conflict

Hybridity
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ITEMS

Monocultural o o ) o
. . Flexibility ~Compatibility Conflict Hybridity
Orientation

4. feel that | must decide which of my two cultures is more central 0.669

my identity.

1.1 f | were born again, |l 6d cho 0.658

15. | feel it is hard to belong to two cultural groups. 0.823

16.1 have difficulty reconciling the differences between my ethnic 0.773

culture and the German culture.

14. Sometimes | am confused 0.693

about my ethnic identity.

8. 1 adapt my ethnic identity according to the circumstances. 0.754
6. | often find myself switching between cultures in different situatio 0.730
7.1 adjust my identity depending on whether | am with people from 0.692
ethnic group or Germans.

Kaiser Meyer Olkini KMO 0.695

Bartlett Test of Sphericity

6l = 981,265; df
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EFA was carried out with the help of basic components technique in order to
determine the size of the 20 items in the application form prepared within the scope of
the research, to reveal the factor structure of the scale and to determine the suitability of
the original scale to the factor structufe. can be seemiTable2, the KMO value that
tested the sample suitability was found to be 0.695 and this result showed that the
research group (N = 150) was suitable for performing this analysis. In the erpjanat
factor analysis, it was observed that there were 5 factors (Hair et al., 2006) with
eigenvalue scores above 1 and explaining 60.021% of the total variance, and the items
were distributed among these factors. When the resulting factor structures were
amalyzed, it was seen that the expressiamder the factor oflexibility, fil often find
myself switching between cultures in different situations.was | oaded on anc
other than the factor that should be, or loaded on two factors with a siagitar foad.
At this stage, itentotal correlation was performed to determine item discrimination. In
the interpretation of the iteitotal correlation, items with a value of .30 and above are
considered sufficient to distinguish the property to be meas(8ezlens, 2002).
Therefore, as a result of the analysis, it was seen that the corrected item total correlation
oft he expression A often find myself S W
si t ua wasdower than the accepted value. 8opften find myself switching

between cultures in different situatiansas removed from the questionnaire form.

3.41.3 Beliefs about Language Learning Inventory BALLI )

The BALLI inventory was developed by Horwitz in 1988 and consists of 34
items. It is a fivepoint Likert scale showingst r ongl y agr eeo, il a ¢
i deao, il do not agreeo, and il strongl y
responeéd to the items. Intem 4 and item 15 therare different respond scales. The
prior aim of this inventory is to assess the beliefs of language learners towards learning
the English language geneal.

The Turkish version of BALLI was usedthes t udi es of Beaskdaérka n (
(2014), and Geyimci (2015). Therefore, the Turkish version was giteadslated by
other researchersHowever, the German version wasnslatedby the researcher
herselfFor this reason, item number 5 AThe En
my mot her | anguageo in the original BALLI

increase the understandability of the items, so that the bilingual participants could
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comprehed which mother language (German or Turkish) have the same structure as
English or not. For this reason, the BALLI items are 35 instead of 34 i{ee®s
Appendix §. In the pilot study theCronbach Alphavalue of Bicultural Bilingual
Turkishi GermanVersian was found to be893.In the conducted study the translated

Turkish-Germarversion of BALLI has a&ronbach Alphaalue of .76.

3.5. Data Analysis

To identify and analyze the collected dalee Statistical Program for Social
Sciences (SPSSyas used.Descriptive analyses of the demographic section were
operated. Descriptive statistics, means, standard deviatierescomputed in order to
define the demographic information of the studBearson correlational analysis,
independent sampletést, and corelational operations were undertaken to define the
relationship of the variables. Moreover, BIOS scale was translated both into Turkish
and German.Thus exploratory factor analysisvas computed in order to identify
whether the translated version vary frahe original version or not. Additionally,

regression and multiple regression analysse operated to indicated the predictability

o f bilingualsé cul tural identity orientat

Lastly, ANOVA tests wereised o analyze the results.
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CHAPTER IV

4. FINDINGS

4 .1.Introductio n

This chapter presents the findings of this study with regard to tlearces
questions. Firstly, demographic data results will be displayed. Secondly, the findings of
Bicultural Identity OrientationScale BIOS) will be presented. Lastly, the data results
collected fromBeliefs about Language Learning InventoBALLI ) will be described.

4.2. Descriptive AnalysisResults

4.2.1. Descriptive Analysis Results of Demographi€haracteristics
In Table 2, statistical information about the demographic characteristics of the

participants discussed within the scope of the research is detailed.

Table2.

Demographic InformatioRegarding the Participants

) ) Frequency
Descriptors Sub-descriptors Percentage
(N =150)
Gender Male 69 46.0
Female 81 54.0
11-14 years 41 273
Age 1519 years 96 64.0
over 19 years 13 8.7
7thi Mittelschule 7 4.7
7thi M-Zug/Mittelschule 4 2.7
7thi Realschule 5 33
7thi Gymnasium 3 2.0
Grade 8th1 Mittelschule 5 3.3
8th - M-Zug/ Mittelschule 3 2.0
8thi Realschule 5 33
8thi Gymnasium 4 2.7
9th1 Mittelschule 36 240



9th - M-Zug/ Mittelschule 1 0.7

9thi Realschule 4 2.7
9thT Gymnasium 5 3.3
10th- M-Zug/ 11 7.3
Mittelschule
10thT Realschule 13 8.7
10thT Gymnasium 5 3.3
11thi Fachooberschule 10 6.7
11th7 Gymnasium 5 3.3
12th7 Fachoberschule 6 4.0
12thT Gymnasium 18 120
School Type Priva-lte School 16 10.7
Public School 134 89.3
4-7 years 100 66.7
English Experience i years o 300
12-15 years 2 13
over 15 years 3 2.0
Nationality Turk?sh 130 86.7
Turkish-German 20 133
Mainburg 28 187
Current City Augsburg 3 2.0
Ingolstadt 4 2.7
Munih 31 20.7
Kelheim 37 24.7
Rosenheim 1 0.7
Kolbermoor 1 0.7
Abensberg 3 2.0
Langwaid 7 4.7
Painten 2 13
Lauf a. d. Pegnitz 1 0.7
Siegenburg 1 0.7
Schropenhausen 3 2.0
Ihrlerstein 1 0.7



Current City

Country of Birth

Coming to Germany

(age)

Learned Turkish

Learned German

Nationality of Mother

Nationality of Father

Language Preference

with Friends

Neutraubling

Neuburg a.d.

Neustadt a.d
Nuremberg
Landshut
Regensburg
Amberg
Passau

Ulm
Pfaffenhofen
Eiching
Freising
Schierling
Turkey

Germany

Another country

born in Germany

0-3 years
4-7 years
8-11 years
12-15 years
at home

at school

at home

at school
from friends
Turkish
German
Turkish
German
Turkish
German

English

R N N P N P NN O P DO DN

|
[ERN

138

137

148

42
102

137

13
143

23

13
4.0
13
0.7
2.0
13
13
0.7
13
0.7
13
13
0.7
7.3
920
0.7
913
4.0
2.0
2.0
0.7
98.7
13
280
68.0
4.0
913
8.7
953
4.7
6.0
153
0.7

36
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Turkish-German 117 780

Turkish 58 38.7
LanguagePreference at

German 3 2.0
Home )

Turkish-German 89 593

~ Turkish 1 0.7

Language Preference in

German 84 56.0
School

Turkish-German 65 433

In Table2, it is represented that female participants are in majority (69 male and
81 female). Likewise, 64% of the participants are between the ages of 15 and 19 years
(N=96). The rest of the participants are between 11 and 14 years (N=41) and over 19
years old (N = 13). The students participated from 28 different cities in Bavaria.
Howeva, it is seen that three major cities have the highest frequency in terms of the
number of the participants. There are 37 participants from Kelheim, 31 participants
from Munih, and 28 participants from Mainburg. 1®&rticipantswere born in
Germany, whe@s 11 of them were born in Turkey and one of them were born in
another country. The participants, who were born either in Turkey or another country,
came to Germany when they were betweeh ® years old (N4), 41 7 years old
(N=3), 81 11 years oldN=3), and 12 15 years old (N = 1). Moreover, 98.7% of the
students stated that they have learned the Turkish lgagaishome (N=148) and only
1.3 % of them have learned Turkish at schoaZN On the other hand, the number of
the students who have lea@d German at home is 42. Also, most of the students have
learned German at school (N=102) and jesty few of them answered that they have
learned German from their friends (N=6). Considering the nationality of both the
mother and the father of each f@pants, it is demonstratedthat 137 of tle
par t i cmoghesrate sTarkishwhereas13 are German. Likewise, most of the
par t i dathgpsaarefTakish (N=143) and the rest f the participant:
German (N=7).Whether they are at home, ichool, or with their friends, the
participants prefeto speak both Turkish and German largguan a mixture. The
participants athome 59.3% (N=89), in school 43.3% (N=65), and with frien8l9%
(N=117) speak Turkish and German languages in mix. Besjaeasking Turkish and
German in mix, learneraere found toprefer speakingGerman language in school
(N=84) and with their friend@N=23).
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4.2.2. Descriptive Analysis Results @10S Subscales

This section includethe frequency, percentage, mean, atahdard deviation
scores of BIOS subscales; Monocultural Orientation, Flexibility, Compatibility,
Conflict, and Hybridity within the scope offirst the research questionWhat
perceptions dorurkishGermanbicultural bilinguals have of theiBicultural ldentity
Orientatior?0 Thereliability of the scale used in the study was evaluated by looking at
the Cronbach Alphaoefficient, which shows the internal consistency of the variables
that make up the scale. When tbwnbach Alphaoefficient, which rages from 0 to
1, is 0.60 or lower, results on internal consistency reliability are not satisfa&totlye
13th question of the studihe statemeni lere is a conflict within myself between the
two cultures | belong to was removed from the analysigth the item delehg process
and the Alpha coefficient from 0.69 was increased to.OTTikrefore, theBicultural

Identity Orientatioris reliable with theCronbach Alphaoefficient of 0.71.

4.2.2.1. Descriptive Analysis Results &IOS Monocultural Orientation Subscale

Monocultural Orientation subscale aims to explore the perceptions of Turkish
German bicultural bilinguals about belonging and being loyal emlpne cultural
group. This subscale consists of four itedscording to the findings in Tabl&below,
24 % of TurkishGerman biculturabilinguals $rongly disagree, 22% disagreedand
10.7 % of them slightly disagre¢d belong to only one culture if they were born again
as they responded to item 1 (M=3.16, S8).Although, 19.3 % of the participants
agreed adl4 % slightly agreedvith item 3 i | feel one should be
cul t ur a,l24 9 of thenpdisagreed and 23.3 % have strongly disagubedeas
12% slightly disagreedith the same item (M=3.04, SD=1.66). Moreover, considering
the responses given item 4, 18.7 % of the respondents disagreed and 22.7 % strongly
disagreed that they do have to decide whether German or Turkish culture is more
central to their identity, vereas 16.7 % of them agree (M=3.18, SD=1.65). The results
indicate that, on the one hand, 18.7 % of the participants agidtedem?2ii | f e e | on-
has to make a decision of <choofndnogthea par-t
other hand, 16.7 % dhem disagreed and 23.3% strongly disagreed with the same item
(M=3.26,SD=1.72).
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Descriptive Analysis Results of BIOS Monocultural Orientation Subscale (N=150)
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ITEMS Sfrongly Disagree S.Ilghtly Slightly Agree Strongly Mean SD
Disagree Disagree Agree Agree
F % F % F % F % F % F %
1. | f I wer e bor n be paa ofronly ohe 36 24.0 33 22.0 16 10.7 23 153 19 12.7 23 153 3.16 1.79
cultural group.
2. | feel one has to make a decision of choosing a partic 33 22.0 25 16.7 25 16.7 21 14.0 28 18.7 18 12.0 3.26 1.72
culture over the other.
| feel oneshould be loyal to only one cultural group. 35 23.3 36 24.0 18 12.0 21 140 29 193 11 7.3 3.04 1.66
| feel that | must decide which of my two cultures 34 22.7 28 18.7 16 10.7 34 22.7 25 16.7 13 8.7 3.18 1.65

more central to my identity.
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4.2.2.2. Descriptive Analysis Results &10S Flexibility Subscale

Flexibility subscale seeks to determinéhether TurkiskGerman bicultural
bilinguals alter their behaviors depending on the situation and whether they behave
themselves either according to the norms of their ethnic culture, which is Turkish, or to
norms of their host culture, German. Tablbelow shows the results obtained from the
current study.As for the results gathered fronmtem 5A My et hni c 1 denti
dependi ng on whhe mspbnsea shownhat 28 .%00f the participants
strongly disagreed and 22.7 % disagreed, whereas 8rily t&f them agreedith item
(M=2.96, SD=1.71). Despite the fact that 24 % of Tur&rman bicultural bilinguals
slightly agreed and 23.3 % agreadth item 6, 19.3 % of them disagreed, indeed
(M=3.50, SD= 1.56). However, considering tlesponses tdem 81 | adapt my et
identity accor di n@2% da the target gooupragreedhand slightye s . 0
agreedwith item (M=3.41, SD=1.61). The analyzed results for the item 7 indicate that
21.3 % of the respondents disagreed and 18.7 % of them strongly disagteadm
(M=3.24, SD=1.64). Surprisingly, 18.7 % of the participants slightly agreed@ %
agreed and 10 % bthem strongly agreethe same item. Overall, TurkisBerman
bicultural bilingualswere found to beltering their bicultural identity according to the

situations and contexts they encounter within the Turkish and German cultural groups.



Table4.
Descriptive Analysis Results of BIOS Flexibility Subscale (N¥150
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ITEMS Sfrongly Disagree S-Ilghtly Slightly Agree Strongly Mean SD
Disagree Disagree  Agree Agree
F % F % F % F % F % F %
5. My ethnic identity varieslepending on whom | ar 42 28.0 34 22.7 13 8.7 22 147 27 18.0 12 80 296 1.71
with.
6. | often find myself switching between cultures 20 13.3 29 19.3 17 113 36 24.0 35 233 13 8.7 350 1.56
different situations.
7. 1 adjust my identity depending amhether | am with 28 18.7 32 21.3 21 14.0 28 187 26 17.3 15 10.0 3.24 1.64
people from my ethnic group or Germans.
8. | adapt my ethnic identity according to t 24 16.0 28 187 21 140 30 20.0 33 220 14 93 341 161

circumstances.
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4.2.2.3. Descriptive Analysis Results of BIOS Compatibility Subscale

Compatibility subscale examines tlaltural adjustment, sense of belonging,
and psychological welbeing of the participants who have bicultural identity and living
within two cultures. The data analysis results of the compatibility subamadgven in
Table 5 below. Regarding the item 9Qyhich states whether the participants perceive
their Turkish identity compatible with the German culture, 24 % of Tusdsiman
bicultural bilinguals slightly agreed and 20.7 % of them agnegd item (M=3.30,
SD=1.61). However, quite a considerable bemof the participants responded to the
very same item as strongly disagreeing (20 %). Furthermore, 26.7 % of the learners,
who take part in this study, agreed and 13.3 % of them strongly agrdedem 10
AAlthough they are different, the two cultugar oup s | identi fy with
(M=3.80, SD=1.54). The findings represent that 26% of the participants agreed that
their Turkish identity nicely pairs with their German identity, whereas only 9.3 % of
them pointed out that they strongly disagregh item 11 (M=3.86, SD=1.53). In
addition, the collected data analysis results show that 27.3 % of the respondents agreed
and 26.7 % of them slightly agreadgth item 12, that their Turkish and German cultural
identities are in harmony (M=3.84, SD=1.48p sum up, TurkistGerman bicultural

bilinguals perceive their identity as alternated and integrated.



Table5.
Descriptive Analysis Results of BIOS Compatibility Subscale (N=150)
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—_— Sfrongly Disagree S.Ilghtly Slightly Agree Strongly Mean  SD
Disagree Disagree  Agree Agree
F % F % F % F % F % F %
9. My ethnic culture is compatible with the Germ 30 20.0 25 16.7 17 11.3 36 240 31 20.7 11 7.3 330 161
culture.
10. Although they are different, the two cultugdoups | 15 10.0 20 13.3 25 16.7 30 20.0 40 26.7 20 13.3 3.80 154
identify with go well together.
11. My ethnic identity pairs nicely with my Germeé 14 9.3 20 13.3 21 14.0 34 227 39 26.0 22 147 3.86 1.53
identity.
12. My ethnic and German identiti@se in harmony. 16 10.7 15 10.0 21 14.0 40 26.7 41 273 17 11.3 3.84 1.48
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4.2.2.4 Descriptive Analysis Results of BIOS Conflict Subscale

The findings of the Conflict subscalehich identity the orientation of bicultural
bilinguals within the scope of the challenges, struggles, and difficulties and encounter
both in their ethnic culture and host culture, are represented in @ aklew. As to the
responses given tdem 14, Turkish-German bicultural bilinguals strongly disagree,
disagree, and slightly disagree with the statement that they feel confused about their
ethnic identity, which is Turkish (45.3 %, 22.7 %, 14 %, respectively; M=2.18,
SD=1.42). Witln the scope of iteml5 il feel it is hard to belong to two cultural
g r o u p2s7.%0of the participants disagreed and 31.3 % of them strongly disagreed
with item (M=2.70, SD=1.57). Equally, 28.7 % of bicultural bilinguals revealed that
they strongly disagree, 26.7 % of thegree, and 18.7 % slightly disagregh item 16
Al have difficulty reconciling the differ:
c ul t gv=256,05D=1.40). To conclude, the target group of this study, who were
Turkish-German bicultural bilinguajsregard their bicultural identitgre found to be
relatively positive and stablé considerable number dhe participantsio not think
that they are confused about their Turkish identity, or that it is hard to be part of two

cultural groups.
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Table6.
Descriptive Analysis Results of BIOS Conflict Subscale (N=150)

Strongl Slightl Slightl Strong|
ITEMS _ Y Disagree -g Y Iy Agree i Mean SD
Disagree Disagree  Agree Agree

F % F % F % F % F % F %
14. Sometimes | am confused about my ethnic identitt 68 45.3 34 22.7 21 140 13 87 8 53 6 4.0 218 142
15. |feelitis hard to belong to two cultural groups. 47 31.3 34 227 18 120 25 16.7 20 133 6 40 270 1.57
16. | have difficulty reconciling the differences betwe 43 28.7 40 26.7 28 187 20 13.3 16 10.7 3 2.0 256 1.40

my ethnic culture and the German culture.
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4.2.2.5. Descriptive Analysis Results of BIOS Hybridity Subscale

Hybridity subscale of BIOS illustrates the integration athptation of the
individualidentites who hae beena part of both the ethnic culture and the dominant
culture. According to the finding computed from the descriptive analyssggnificant
number of TurkiskGerman bicultural bilinguals strongly agee agreed, and slightly
agreedwith item20A Most of my friends see me as bel
and the Ger (28& %, 2831%,t21.3 %, .re3pectively; M=4.26, SD=1.57).
Moreover, 16.7 % of the participants strongly agreed, 26 % agaeed28 % slightly
agreedwith item 19, which indicates that they would describe they themselves as
integrated into both the Turkish culture and the German culture (M=4.01, SD=1.51).
Particularly, 31.3 % of the respondents agreed and 20 % of them sbkgindgd that
their identity is a hybrid of Turkish and German culture, as stated in item 17 (M=3.86,
SD=1.59). Subsequently, 23.3 % of TurkiSkerman bicultural bilinguals slightly
agreed, and 25.3 % of them agreed that their identity is a mix of botimesu{tM=3.78,
SD=1.62). Overall, TurkisiGerman bicultural bilinguals perceive and admit that their
identity is a hyphenated one, which is successfully integrated and alternated in both

Turkish and German culture coping positively with both cultural elésnen



Table7.
Descriptive Analysis Results of BIOS Hybridity Subscale (N=150)

a7

Strongl Slightl Slightl Strongl
ITEMS _ d Disagree -g Y i Agree i Mean SD
Disagree Disagree  Agree Agree
F % F % F % F % F % F %
17. |feelmy identity is a hybrid of two cultures. 19 12.7 17 11.3 17 11.3 30 20.0 47 31.3 20 13.3 3.86 1.59
18. | feel my identity is a mix of two cultures. 21 140 17 11.3 17 11.3 35 233 38 253 22 147 3.78 1.62
19. If | were to describe the relationsHiptween the twc
. . 14 9.3 15 10.0 15 10.0 42 28.0 39 26.0 25 16.7 4.01 151
cultures within myselHf
20. Most of my friends see me as belonging to both v
11 73 16 10.7 14 93 32 21.3 35 233 42 28.0 4.26 157

ethnic culture and the Germaulture.
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Table8.

Descriptive Statistics of Total Mean Score of Subscales in BIOS Scale

SUBSCALES N Min. Max. Mean SD
Monocultural 150 1.00 6.00 12.65 5.08
Flexibility 150 1.00 6.00 1.12 4.52
Compatibility 150 1.00 6.00 14.81 4.78
Conflict 150 1.00 6.00 10.58 4.31
Hybridity 150 1.00 6.00 15.92 4.66
TOTAL 63.96 12.16

Table 8 presents the overall mean scores and standard deviations of each

subscale. According to theverallresponses of the participants to each subscale, being

close to Strongly Agree (5) indicates a positive finding whereas being close to Strongly

Disagree (1) displays a negative finding. Conflict orientation is the closest subscale to

Strongly Agree (M=10.8, SD=4.31). The second subscale that reveals clpestive
result is Flexibility (M=1.12, SD=4.52). However, Hybridity with 15.92 mean score and
4.66 standard deviation is the farthest orientabygrbeing close to Strongly Agree.
Moreover, consideringCompatibility subscale withits 14.81 mean score and 4.78
standard deviationt is the second closest orientation to Strongly Disagree. Finally,
Monocultural Orientation subscalevealthe highest scores being at the first place
revealinga negative redu (M=12.65, SD=5.08). The descriptigtatistical analysesf
identity orientation of TurkistGerman bilinguals demonstrate that the overall results of
each subscale display high scores of standard dewsasiod mean scores, which

indicate that, althougBIOS isslightly on Conflict orientation findings.

4.2.3. Descriptive Analysis Results @dALLI inventory

The descriptivestatistical analyss resultscomputed from the dateollectedby
theBALLI inventorystatistical analysis) order to address tisecondesearch questio
fWhat perceptions ddurkishGermanbicultural bilinguals have of their EFL learner
b el i ,evhich & éhown in Tabl® below. Theresults obtained fatem 4 and item 15
which are directed to aarkpresemtdd irvtwadseparate 6
tables Therefore, instead gbroviding answersbetween 1 (strongly disagree) and 5

pe



49

(strongly agree), the participants were asked to give their personal opinion to the item 4,
which seeks to identify about the difficulty ofetliEnglish language 1 (very difficult), 2
(difficult), 3 (medium difficult), 4 (easy), and 5 (very easy). Likewise, item 15 questions
the parti ci papetcegpiion abautl ther dudatioa lof learning the English
language in which theyere asked tpoint out their opinion as 1 (less than a year), 2 (1

i 2years),3(35years),4(310 years), and 5 (you canot
day).
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Table9.
Descriptive Analysis Results of BALlhiventay

Strongly _ Strongly
ITEMS _ Disagree No Idea Agree Mean SD
Disagree Agree

F % F % F % F % F %

It is easier for children than adults to learn a foreign language 8 5.3 5 33 15 10.0 44 29.3 78 52.04.19 1.09

2. Some people are born with a special ability which helps them 11 7.3 8 53 37 247 65 43.3 29 19.33.62 1.08
a foreign language.

3. Some languages are easier to learn than others. 5 33 13 8.7 22 147 68 453 42 28.03.86 1.02

5. The English language. | am trying to learn. is structured in the 42 28.0 49 32.7 44 293 10 6.7 5 33224 104
same way as Turkish.

6. The English language. | am trying to learn. is structured in the 15 10.0 38 25.3 27 18.0 52 34.7 18 12.03.13 1.21
same way as German.

7. | believe that | will ultimately learn to speak this language ver 21 140 11 7.3 38 253 47 31.3 33 22.03.40 1.29
well.

8. Itis important to speak a foreign language with an excellent 9 6.0 38 253 29 193 46 30.7 28 18.73.30 1.20
accent.

9. Itis necessary to know the foreign culture in order to speak tt 32 21.3 40 26.7 35 233 37 247 6 4.0263 1.18

foreign language.




Strongly _ Strongly
ITEMS . Disagree No ldea Agree Mean SD
Disagree Agree
F % F % F % F % F %
10. You should not say anything in the foreign language unti 67 44.7 51 340 14 93 14 93 4 2.7 191 1.07
can say it correctly.
11. It is easier for someone who already speaks a foreign lar 9 6.0 25 16.7 30 20.0 67 44.7 19 12.7 3.41 1.09
to learn another one.
12. It is better to learn a foreign language in the foreign country 16 10.7 16 10.7 28 18.7 48 32.0 42 28.0 3.56 1.29
13. If | heard someone speaking the language | am tryingtole 11 7.3 16 10.7 41 27.3 56 37.3 26 17.3 3.46 1.12
would go up to them so that | could practice speaking
language.
14. It is okay to guesf you do not know a word ithe foreign 7 47 20 13.3 33 22.0 69 46.0 21 14.0 3.51 1.04
language.
16. | have a foreign language aptitude. 8 53 17 11.3 35 23.3 70 46.7 20 13.3 3.51 1.03
17. Learning a foreign language is mostly a matter of learning 6 40 11 73 20 13.3 82 54.7 31 20.7 3.80 .98
new vocabulary words.
18. It is important to repeat and practice often. 7 47 3 20 10 6.7 59 39.371 47.3 4.22 .99

51
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Strongly ) Strongly
ITEMS . Disagree No Ildea  Agree Mean SD
Disagree Agree
F % F % F % F % F %
19.1 feel timid speaking English with others. 40 26.7 53 35.3 21 140 25 16.7 11 7.3 242 1.24
20.If you are allowed to make mistakes in the beginning. it wi 15 10.0 33 22.0 47 31.3 40 26.7 15 10.0 3.04 1.13
hard to get rid of them later on.
21. Learning a foreign language is mostly a matter of learninga 8 5.3 12 8.0 48 32.0 65 43.3 17 11.3 3.47 .98
of grammar rules.
22. It is important to practice in the language laboratory. 10 6.7 15 10.0 70 46.7 39 26.0 16 10.7 3.24 1.00
23. Women are better than men at learning foreign languages. 30 20.0 29 19.3 60 40.0 18 12.0 13 8.7 2.70 1.17
24.1f | speak English very well. | will have many opportunitiestc 2 1.3 11 7.3 14 9.3 59 393 64 427 414 .95
it.
25. 1t is easier to speak than understand a foreign language. 17 113 47 313 41 273 35 233 10 6.7 282 111
26. Learning Englishs different from learning other school subjec 14 9.3 16 10.7 44 294 65 433 11 7.3 3.28 1.06
27.Learning English is mostly a matter of translating. 7 47 44 293 37 247 44 293 18 120 3.14 1.11
28.1f | learn to speak this language very wellill help me get 3 20 6 40 19 127 46 30.7 76 50.7 4.24 .96

good job.
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Strongly _ Strongly
ITEMS _ Disagree Noldea  Agree Mean SD
Disagree Agree
F % F % F % F % F %
29.1t is easier to read and write this language than to spea 8 5.3 42 28.0 29 19.3 57 380 14 93 3.18 1.10
understand it.
30. People who are good at math and science are notgood atll 28 18.7 43 28.7 45 30.0 21 140 13 8.7 265 1.18
foreign languages.
31. Turkish-German bicultural bilinguals think that it is important 7 4.7 11 7.3 55 36.7 58 38.7 19 12.7 3.47 .96
speak a foreign language
32.1 would like to learn this language so that | can get to knc 13 8.7 32 21.3 30 20.0 57 38.0 18 12.0 3.23 1.17
speakers better.
33.People who speak more than one language well are 23 153 39 26.0 29 19.3 40 26.7 19 127 295 1.28
intelligent.
34. Turkish-German bicultural bilinguals are good in learn 8 5.3 23 153 45 30.0 56 37.3 18 12.0 3.35 1.05
foreign languages.
35. Everyone can learn to speak a foreign language. 2 13 3 20 7 47 32 21.3 106 70.7 458 .78

* Descriptive statistic results for Item 4 and Item 15 will be shown in Different Taldad Tablell.
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In Table 9, frequencies, percentages, means, and standard deviations of each
item are calculated. According to the findings, the majority of the Tw®Estman
bicultural bilinguals strongly agreed (70.7 %) and agreed (21).3w#h item 35
AEveryone can | earn t oM=lp8 3Dk.78n Mdremvere 50 n | an
% of the participants think that learning a new language will assist them to get a good
job as they strongly agreed and 30.7 % of them agreed with item 28 (M=4.72, SD=.96).
The results reveal that out of 150 participantgdtticipants (47.3 %) strongly agreed
and 39. 3 % agreed with item ¥8I1 t i's 1 mportant t o. or epea
(M=4.22, SD=.99). Over the half of the respondents strongly agreed (52 %) and agreed
(29.3 %) that it is easier for children to learnoaefgn language than adults as it is
stated in item 1 (M=4.19, SD=.99). Also, a great number of the participants agreed
(54.7 %) and strongly agreed (20.7 %) with itemflE e ar ni ng a f or ei gn
mostly a matter of learning many new vocabulary wordd=3.80, SD=.98).
Following, 46.7 % of TurkistGerman bicultural bilinguals strongly agreed and 13.3%
of them agreed that they have foreign language aptitude which was represented in item
16 (M= 3.51, SD=1.03). Most of the participants seem to havagiyragreed (14 %)
and agreed (46 %) with the beliefs that it is quite understandable to guess the meaning
of a word if one does not know its meaning which was remarked in item 14 (46 %,
M=3.51, SD=1.04). Similarly, 45.3 % of the participants agreed anéo2&rongly
agreed that some languages are easier to learn in comparison to other languages as
stated in item 3 (M=3.86, SD=1.02). A great number of the participants agreed (43.3 %)
and strongly agreed (11.3 %) withitem2llL ear ni ng a f omostygn | an
matter of | earni ng andmsamalynumbker peraerdagan(a.3 %)r ul e
strongly agreed while 43.3 % of them agreed, whereas 29.4 % of them remained
undecided with item 268 Lear ni ng English is different
subje¢ s .(M=3.47, SD=.98; M=3.28, SD=1.06, respectively). Additionally, the
respondents strongly agreed (12.7%), agreed (38.7 %) that T@kishan bicultural
bilinguals think that it is important to speak a foreign language whereas 36.7 % of them
remained wihout an idea as stated in item 31 (M=3.47, SD=.96). However, out of 150
participants 70 of them (46.7 %) stated that they have no idea whether it is important to
practice the language that they learn in language laboratory or not, as pointed out in
item 2 (M=3.24, SD=1.00). Subsequently, the respondents neither agreed nor
disagreed with item 28 Wo men ar e better than mehy at | e

being uncertain (40 %, M= 2.70, SD=1.17). The participants answered as having no
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idea to the item 18 | f I heard someone speaking the
would go up to them so that (27.8%,ME346,pr act |
SD=1.12), while 37.3 % of the participants agreed and 17.3 % of them strongly agreed
with the same itemRegarding item 19, 35 % of Turkigherman bicultural bilinguals
disagreed with the belief that they feel timid when they speak English with others, while
26.7 % of them claimed that they strongly disagreed (M=2.42, SD=1.24). Furthermore,

47 % of the partipants pointed out that they strongly disagreed and 34 % disagreed
with item 10 You shoul d not say anything in the
corr e =191, ID=1.07). Considering item 5, 32.7 % of the participants
disagreed and 28 % shgly disagreed that the English language has the same structure

as Turkish (M=2.24, SD=1.04). Also, the findings of item 9 reveal that 21.3 % of the
respondents strongly disagreed that it is a must to know the foreign language culture to
speak its languag@®1=2.63, SD=1.18).

Table10.
Descriptive Analysis Results of BALLI Item 4

Very y Medium Very
ITEM o Difficult y Easy Mean SD
Difficult Difficult Easy

F % F % F % F %9 F %
4. Thelanguage 10 6.7 32 21.3 59 39.3 39 26.0 10 6.7 3.04 1.00
| am trying to

learn is:

As seen in Tabled item 4 hasa different answer scale. Participants were
expected to respond &E) very difficult, (2) difficult, (3) medium difficult, (4) easy, and
(5) very easyto theitemi The | anguage | a mccdrding fomhg t o |
descriptive data analysis findings, 39.3 % of Turk&trman bicultural bilinguals
believed that the English is a medium difficult language, whereas 26 % of them
considered that it is easy (M=3.04, SD=1.00); 21.4 % of the learners redgargksh
as a difficult language. Surprisingly, quite the same percentages of the participants
thought that English is very difficult (6.7 %) and equally 6.7 % of them considered it as

very easy.
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Descriptive Analysis Results of BALLI Itet 1
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language Mean SD

you can't
less learn a
ITEM thana - > >0
years years years
year in 1 hour
a day
F % F % F % F % F %
15. If someone 26 17.3 89 59.3 23 153 5 33 7 47
spent one
hour a day
learning a
language,
how long
would it
take
him/her to
become
fluent?

2.18 92

item 15 with its different answers scale, are displayed. The results reflect that out of
150 participants 89 participants (59.3 %) thought that learning a new language will take
between I 2 years if someone will spent one hour a day to learn that language and, in
contrast, 17.3 % of the students believed that it will take less than a year to learn that
language (M=2.18, SD=.92). Also, 15.3 % of the participants believed that if they spent
one hour a day learning English language, it will take between 3 to 5 years. Only a

Also, in Tablell below, descriptive analysis findings obtained from the BALLI

small percentage (4.7 %) of the participants pointed out thatcan@ot learn a

languagen less than a year.

In general, the descriptive data results of BALLI inventory reveal that a

considerable number of Turkigherman bicultural bilinguals believe that
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1 everyone can learn a language, it is easier for children to learn a foreign
language in comparison to adults, it is important to repeat and practice regularly,

1 leaning English language will assist them to get a good job, learning new
language means learning its vocabulary and structure,

1 one can guess the meaning of the word, some languages are easier to learn than

the others,

learning English will provide them meopportunities to use it,

learning English language is different than other school subjects,

they have a foreign language aptitude, English language is medium difficult,

= =2 =/ =2

learning a foreign language will take between one to two years andlesgen
thana yea.

4.3. Correlation and Multiple RegressionAnalysesResults
4.3.1. Correlation Analyses Results
4.3.1.1. Correlation Analysis Results of BIOS and BALLI

This section aims to present the findiragidressindhe research questid@iils
there a relationship betweemurkishGermanb i cul t ur al bilingual s
learner beliefs andBicultural Identity Orientatios? Thereby,Pearsorcorrelationtest
was computed between BIOS dimensiomdpnocultural Orientation, Flexibility,
Compatbility, Conflict, and Hybridity as independent variables and BALLI as the
dependent variable to analyze the relationship between Bibaltural Identity
Orientationand EFL learner beliefs. The findings attained from the analysis are given in
Table12.
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Tablel2
Correlation Analysis between BIOS aBALLI Inventory

BELIEFS N r p
(Constant)
Monocultural Orientation 150 .19 .01*
Flexibility 150 .30 .00**
Compatibility 150 A7 .03*
Conflict 150 .10 .18
Hybridity 150 .36 .00~*

TOTAL 150 44 .00**

*n <005 * p<Q0l

As demonstrated in Tabl&2, correlationof Monocultural Orientationwith
English Language Learning Beliefs shows postive relationship (r=.19), and is
statistically highly significant (p=.01). Also, the correlation analysis of #exond
dimensionFlexibility display a pogive relationship (r=.30) with Language Learning
Beliefs and is statistically highly significant (p=.00). Equaliybridity factor reflects
also apositivelinear correlation (r=.36) between the Language Learning Beliefs and is
statically strongly significant (p=.00). In Additio€ompatibilityis another dimension
which shows apositive correlation (r=.17)with BALLI total scoreand displays a
statistically significance (p=.03). Although, there B positive relationship (r=10)
between Conflict and EFL learner beliefsConflict did not reveal anystatistical
significance (p=.18)Overall there is a positive linear relationship (r=.44) between
Bicultural Identity OrientationScale and Beliefs about Language Learning Inventory. In
addition, BIOS revealstatisticaly a very strong significance (p=.00) on the EFL

learner beliefs.

4.3.1.2. Correlation Analysis Results of Demographic Characteristics anBALLI

This section includes the finding$ the studyin relation to theesearch question
4iils there a relationship betwe@urkishGermanb i cul t ur al bi l i ngual s
l earner beliefs and t hei Pearsorecomwmetpticawerei ¢ ¢ h

operated between the total scores of the Beliefs about Language Learning Beliefs as
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dependent variables and total scores of five demographic feanaesy gender, age,
grade, English experience, and nationality as independent variables. Thegdindi

gathered from the analysis are provided in TdBle

Table13.
Correlation Analysis between Demographic Characteristics and BALLI

SCALES N r p
Gender 150 -12 A3
Age 150 .08 91
Grade 150 .07 39
English Experience 150 .03 .66
Nationality 150 -0.2 T7

*p<0.05 **p<Q01

As seen in Tabld3, there is a negative linear correlation {f:2) between the
gender and the beliefs of the learners alEnglish language learning. The negative
correlation between these two variables display no staticadjgificance (p=.13)
Moreover, another negative correlation -2, p=77) is obtained between the
nationality of the participants and theianguagebeliefs, which show no significance.
Although, age (r=.08, p=.91), grade (r=.07, p=.39), and English experience (r=.03,
p=.66) demonstrate a positive relationship between tesablesand BALLI, none of
these independent variables had a significant effect on BALd sumup, there is no
relationship between the demographic characteristics such as gender, age, grade,

English experience, and nationality and Beliefs about Language Learning.

4.3.1.3. Correlation Analysis Results of BIOS and Gender

With the scope of the research questtoriils there a relationship between
TurkishGermanb i cul t ur al b i IBicuttugall ladntgydOrigmtatioscamd v e d
their demographic characteristites0 t hi s secti on shows the
analyges between theBicultural Identity Orientation dimensions; Monocultural
Orientation Flexibility, Compatibility, Conflict, andHybridity as dependentariables
and gender as independent variable. The findings obtained from the analysis are shown
in Tablel4.
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Tablel4.
Correlation AnalysidRResultdetween BIOS and Gender
SCALES N r p

MonoculturalOrientation 150 -.06 40
Flexibility 150 .01 .83
Compdibility 150 .08 .28
Conflict 150 .09 27
Hybridity 150 A1 A7
TOTAL 150 .08 30

*n <005 * p<Q0l

As can be obtained from Tablel, correlation analysis findings between the
gender andBicultural Identity Orientatiordimension;Monocultural Orientatiorfr=.06,
p=.40),Flexibility (r=.01, p= .83)Compatibility (r=.08, p=.28)Conflict (r=.09, p=.27,
and Hybridity (r=.11, p=.17) indicated that there was no statistically significant
relationship between the gender of bicultural bilingual individuals and Bieuttural
Identity Orientatios. To conclude, the totatorrelation analysis scoreseflect that

gender had no significant effect on the dimensions of Bi€Ge(r=.08, p=.30).

4.3.1.4. Correlation Analysis Results of BIOS and Age

Likewise, regarding the research question 5, Pearson correlationenadre
computed in order to identify theossible relationship of Bicultural Identity
Orientatiors as dependent variableand the age factor of the respondermis
independent variablélhe results obtained from correlation analysisgiven in Table
16.
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Table15.
Correlation Analysis between BIOS and Age

SCALES N r p
MonoculturalOrientation 150 -.09 23
Flexibility 150 -07 33
Compdibility 150 -17 .03*
Conflict 150 -.15 .06
Hybridity 150 -.03 71
TOTAL 150 -.19 01*

*p<0.05 **p<Q01

In Table B, Pearson correlation anagsresults calculatdaetween the age and
the dimensions of BIOS is indicated. On the one hdtahoculturalOrientation (r=-
09, p= .23),Flexibility (r=.-07, p=.33),Conflict (r=-15, p=.0§ andHybridity (r=.-03,
p=.71)dimensonsascertained no significant correlation with the age factor of bicultural
bilinguals. On the other hand, the dimensioilCompatibility revealed a negative linear
correlation (r=17) andwas found to havstatistically significant (p=.03) relationship
with the age factor. Overall, although the correlation analysis illustrates a negative
relationship (r=19), thetotal BIOS scoresand age of the participants show a high

significant (p=.01) relationship.

4.3.1.5. Correlation Analysis Results of BIOS ad Grade

Similarly, this sectioraddressethe research question 5; Pearson correlation data
analysesvere computed in order to identify the relationship between the grade of the
participants as independent variableand the dimension of Bicultural Identity

Orientationas dependent variable. The results are presented in Table 1
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Table16.
Correlation Analysis between BIOS and Grade

SCALES N r p
MonoculturalOrientation 150 -12 A4
Flexibility 150 .07 .38
Compdibility 150 -.04 .60
Conflict 150 -.16 .04*
Hybridity 150 A1 A7
TOTAL 150 -.05 52

*p < 0.05

According to the Table 6 there is nota significant effect of grade on the
dimensions; Monocultural Orientation (r=-12, p=.14), Flexibility (r=.07, p=.38),
Compatibility (r=-04, p=.60), andHybridity (r=.11, p=.17). However, considering the
dimension ofConflict, the findings indicated that there is a negative linear correlation
(r=.-16) which establishes significant relationship (p=.05) with the grade tévible
participants.

4.3.1.6. Correlation Analysis Results of BIOS and English Experience

Equally, this section includes the ogation analysis results of the study with
regard to the research question 5. Pearson correlation esvaigre operated talefine
the possible relationship between the five dimensions of BIOS and the English
experience of Turkisieerman bicultural bilinguals. The results considering the
correlation analyses are provided in Table 1

Tablel7.
Correlation Analysis between B8and English Experience
SCALES N r p

MonoculturalOrientation 150 -15 .05
Flexibility 150 -.04 55
Compdibility 150 -.00 .95
Conflict 150 -.16 .04*
Hybridity 150 .09 .26
TOTAL 150 -.10 21

*p < 0.05
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Table T illustrates the Pearson correlatianalyses resultsetween the English
experience of bicultural bilinguals learners aBdcultural Identity Orientatios;
MonoculturalOrientation (r=:15, p=.05) Fexibility (r=.-04, p=.55) Compatibility (r=
.00, p=.95), andHybridity (r=.09, p=.26) reveal no significant relationship.
Nevertheless, the fourth dimensid@onflict, displays a negative correlation {E6)
and has a significant correlation (p=.04) with the English language erperiOverall,
regarding the total score of BIOS, the correlation analyses demonstrate no significant

relationship to English language experience.

4.3.1.7. Correlation Analysis Results of BIOS and Nationality

Lastly, this section also addresses the tation analyses findings within the
scope of the research question 5. Pearson correlation esvalgee operated itlustrate
the possible relationship between the five dimensions of BIOS andatianality of
Turkishr-German bicultural bilingualsTable 18 includes the correlation analyses

findings whichweregiven below.

Table18.
Correlation Analysis between BIOS and Nationality
SCALES N r p

MonoculturalOrientation 150 -.06 45
Flexibility 150 16 .03*
Compdibility 150 .08 27
Conflict 150 -.07 34
Hybridity 150 .06 39
TOTAL 150 .07 39
*p < 0,05

As seen above, Tablé Hemonstrates the correlation analyses findings between
the nationality of bicultural bilinguals learners of English and the dimesisibn
Bicultural Identity Orientation Scale; Monocultural Orientation (r=:06, p=.45),
Compatibility (r=.08, p=.27),Conflict (r=.-07, p=.34), ad Hybridity (r=.06, p=.39)
dimensiongid not demonstrateng significant relationshigmongthe nationality of the

learners. More specificallghe second dimensioR]exibility, displays a positive linear



64

correlation (r=.16) and indicates that there is a significant (p=.03) relationship between
the nationality of bicultural bilinguals

4.4. Multiple Regression Analysis

In standard multivariate regression analysis, the first condition is that the number
of samples obtained is sufficient. For th
formula is used. Therefore, 150 samples are sufficierh fodependent variables. The
second condition is; to evaluate the correlation coefficients to test whether there are
multiple connection problems between variables. Tabachnick and Fidell (2007) stated

that the correlation coefficients between variablesikhoot be over 0.90.

Tablel9.

Correlation Coefficients Between Variables

Monocultural o N . o
Flexibility Compatibility Conflict Hybridity

Orientation
Flexibility .198
Compatibility -.085 292
Conflict 075 .090 =174
Hybridity -.180 .299 464 -.046
Beliefs 193 .306 176 .108 .363

In Tablel9, it is seen that the correlation coefficients between the variables are
below 0.90. This makes it clear that there are no multiple connection problems between
values.

The test results obtained as a result of the standard multivariate regression
analysis performed for H1 in line with the model of the research are shown inZDable
In this research hypothesis; In the framework of the standard multivariate regression
equdion, the Bicultural Identity Orientation(Moncculture Orientation Flexibility,
Compatibility, Conflict, and Hybridity) dimension is determined as an independent

variable, while beliefs about English learning are considered as a dependent variable.
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Multiple Regression Analysis
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Unstandardized

Coefficients

Standardized

Coefficients

Belief b SD B T p
(Constant) 2.26 .185 1221
Monocultural  .079 .028 223 2.87 .005
Flexbility .052 .029 145 177 .079
Compatibility  .000 .032 .000 .003 .997
Conflict 037 .029 .095 1.26 .209
Hybridity 141 .033 .364 4.22 .000

R=047 R2= 023 F= 858 p= 0000

When the parametric values of the model obtained as a result of the standard

multivariate regression analysis in TabB® are examined; it is seen that the

independent variabdeareMonocultural OrientationFlexibility, Harmony,Conflict and

Hybridity explains 23% of the variance on the dependent varifiidéiefs about

learning English When t he

values related to them are examined, it is clearly seen that each of the variables included

val ues

obt ai

ned

Bos

in the lypothesis has 5% significance level, excludkigxibility, Compatibility and

Conflict variables.

When the coefficients of thaBicultural Identity Orientationsfactors are

examined in TableO, it is observed that the highest Beta coefficient belongheo
Hybridity variable. In other words, when the variance explained by other variables is

taken under control, the independent variable that increases its strength by contributing

most to the description of the dependent variable is Hybridity Jari@his is followed

by Monocultural Orientaton, Flexbility, and Conflict. The contribution of the

Compatibility variable on the dependent variable i which remark strong

significance.

a

Also, the fixed term was found to be 2.26. The parameter value for Hybridity is

0. 14 (b = 0.14) .

Orientationbeliefsin language learning in question increases by 0.14 units. When the

Wh e n

r

e

Hy b r Bicdltural yldentitth c r e a s
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Monocultural Orentationlevel increases by one unit Bicultural Identity Orientation

beliesi n Engl i sh | earning increases by (b = C
Considering the coefficients in the new model created to explain the hypothesis,

it can be concluded that all independentiataes included in the model affect the

dependent variable, excelplexibility, Compatibility, Conflict variables. Hybridity and

MonoculturalOrientationstand out as the most influentaid significanwvariableslt is

reflected that English languaggarning beliefs can be predictéB %)
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CHAPTER V

5. DISCUSSION AND CONCLUSION

5.1. Introduction

Foremost, this chapter presents the summary of the study. The second section
continues with discussion of the results addressing the research questions. Following,
possible implication for teaching practice, the limitations of the current study, and

suggesons for further studies will be outlined.

5.2. Summary of theStudy

The ultimate goal of this study was to identify the relationship between Turkish
German bilinguald bicultural identity, andtheir EFL learner beliefs. Regarding
bicultural bilinguals BIOS five major factordflonocultural OrientationFlexibility,
Compatibility, Conflict, andHybridity were inspected The recent study was carried out
in the fAThe Fr &n&ermanya 15@articifantsBoatwesngradé and
12" grade, from 28 different cities in Bavaria, from all three school t¢igtselschule,
Realschule, Gymnasiurhpave contributed to this study. Furthermore, the participants
were selected randomly. The survey consists of three parts. The first part has addressed
17 demographic questions in order to gain a deeper understanding of each participants
bicultural and bihgual backgrounds as well as their experiences with the English
language. The second paftthe survey includeicultural Identity OrientatiorScale
(BIOS) taken from Comanaru (2009) and included 20 items under five dimensions;
Monocultural Orientationflexibility, Compatibility, Conflict, and Hybriditylt is a six
point Likert scale rating from 1 (strongly disagree) to 6 (strongly agree). The last part,
whichwasdi rected to ex ps|lwas eomgrigsed of nBeliefs aboub e | i e
Language Learningnventory (BALLI) taken from Hortwitz (1988) and was embodied
into 35 items arranged in fiyeoint Likert scale rating from 1 (strongly disagree) to 5
(strongly agree). The collected dat@reyanalyzed by meansf descriptive statistics,
correlation, and mitiple regression analyses on SP$Be findings of theresenstudy
represent thatlonocultural Orientationwhich indicates the preferences of individuals
to be loyal to one cultural group, aktybridity, that demonstrates the integration into

both cutural groups, having mixed and overlapped the components of both German and
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Turkish culture, outlined a close relationship on EFL learner beliefs.d&wiptive
statisticalfindings of each bicultural dimensions and their correlation to EFL learner
beliefs as well the relationship of demographic factors will be discussed in respect to the

research questions in the following section.

5.3.Discussionof the Findings in Reference to Reseah Questions

In this part of the study, the findings in relation to each research questions of this

thesis study are discussed under the scope of the following subtitles.

5.3.1. Research Question 1:What perceptions do Turkish-German bicultural
bilinguals have of their Bicultural Identity Orientation?

The resultsof this studyindicate that TurkistGerman bicultural bilinguals
believe in beindoyal to one cultural group. However, they contradict with themselves
since they reject tbecomea part of only one culture, if they were born. Tomlinson
(2011) has found similar results. In her study, she found that bicultural bilingual
participants feel themselves loyal to one culture. Moreover, almost all of the Furkish
German bicultural bilingual stated thathey do not thnk about deciding whether
German or Turkish cultural is central for their identity. This may reflect that these
learners perceive their bicultural identity as only one whole identity. Concordantly, the
study results show thalnaost all of them also reject to decide one culture over the other
one. Moreover, considering the perceptions of these leareiss found that they
contradict with themselve®©n the one hand, they pointed out disagreement that their
identity does not epend on the people with whom they are, but, on the other hand, they
consent that they adjust their bicultural identity elements according to the situations
they encounterRelated to this,BenetMartinez, Lee, and Leu (200&)laim that
bicultural represeanations of one is much more complex and interrelated with various
factors than those of monoculturadsidthe percentage of the participants who admit
that they realize themselves switching between Turkish and German culture is relatively
high. This might demonstrate the awareness of the learners about their bicultural
identity and their sense of self is almost high. Subsequently, almost a half of the
participants consider that their Turkish identity is quite compatible with their German
identity while anther half of them have shown disagreement. In fact, a possible

explanation for this result may belated taheir personal experiences, parental aspects,
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or their immediate environment as well as their individual perceptions about the
heritage culture anthe marginalized culture. Considering the perceptions of conflict
orientation, the findings illustrate that almost all of the participants refasiegltin a
conflict and are confused about their identity. Particularly, over 60 % of them regarded
their nature of belonging to two culture as not challengatguallythey encountered it

as comfortable and welcoming. According Schwartz, Montgomery, & Briones (2006) if
an individual meets the expectations of both cultures and overcome the social pressures,
it is more common to face that those individuals cope well with two cultures and they
will desire to interact with their environment more that those who face stress to meet the
expectations of both cultures. From this point of view, it may be probabl&uhdash
German bicultural bilinguals have ovenge the culturaleriving anxiety and stress
successfully and regulated themselves in order to overcome the possible pressures and
challenges of both cultures. Particularly, one can assume that his suggasatibeof
Turkish-German bicultural bilinguals is quite compatibility oriented. Namely, over the
half of TurkishGerman bicultural bilinguals are aware of the differebhetveentwo
cultures and asserted that both Turkish and German culturesadteiher positively.

In the same way, a great number o tarticipantsalso stated that their Turkish and
German culture pairs positively with each other. It seems plausible that these
participants of the study have integrated their ethnic identity withr thet culture
identity and they possibly fadewerconflicts with both cultural elements. Additionally,

over 70 % of the learners emphasized that they are regarded as both Turkish and
German by their peer in their society. Likewise, almib& 7% with the previous
perception, describe themselves as both Turkish and German, rather than perceiving
themselves as only Turkish or only German. Within the scope two dimensions of
identity, namely social identity and personal idenfifgijfel, 1981) it can be déuced

that the social identity and the personal identity of Turk&nman bicultural bilinguals
overlap successfully causing them to have higher self fulfilment and sense of belonging
into both culturalgroupsaffecing their success and positive attitsdiward English
language learning. More specifically, it can be assumed that the possible interference of
affective indicators or peers, society, or social interaction with other people may have
an effect on the p@&hedneipgsof tlisnstudy haveaisshavd | d e nf
that society has a positive impact on identity constructdevertheless, it should be
noted that identity construction is a dynamic and complex process, just like the nature of

the society in which the multirectional aspet cannot be neglected. Therefore, it
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would be beneficial to bear in mind that a negative interferenightrbe obtained in
different contexts with different participants. Mcgowan, Shiu and Hassan (2016) carried
out a study to determine whether sociahtity has an effect on the value perceptions of
the individuals. Findings show that perceived social identity influences and mediates
value perception in a positive way. Concordantly, the higher perceived social identity is,
the higher is the value percept of an individual. In our case, the value perception
signifies the values system of both cultures. Deducing from this outcome, assuming that
the more TurkiskGerman bicultural bilinguals feel themselves weleoby their
society, the more they may constt their identity positively and perceive themselves as
belonging to both cultural groups which also may have a positive impact on their
academic and language achievements. Correspondingly, the current study findings
report thatmore tharslight 90 % of he participants see their identity as a hybrid and a
mixture of Turkish and German cultures.eBefindingsmay lead to postulate that these
individuals demonstrate relatively positive acculturation. As mentioned in Chapter 2,
Hall (1992) claims that hyldity traces novel ethnicities causing no fluid perspective of

on the ethnic culture. Deducing from this definition and the findings of our study, one
may assume that TurkisBerman bicultural bilinguals perceive their identity as a
product of their noveltanicity, TurkishGerman ethnic culture.

5.3.2. Research Question 2What perceptions do Turkish-German bicultural
bilinguals have of their EFL learner beliefs?

Within the scope of the first research question, the descriptive findings show
parallel and contradicting perceptions among the results. According to the findings of
the study, almost all of TurkisBerman bicultural bilingual learners of English believe
that they have a foreign language aptitude and emphasized the thought that everyone
can learn a foreign language. These results are consistent with the findihgsstfdy
conducted bBakar an (2010) i n which he put ef f
Leaning Beliefs of participants and obtained that the majority of the respondents
believe the same way. Similarly, Horwitz (198&)ported in her studywhich was
carried out with 80 students of German, 63 French, and 98 Spanish students, identical
results vith our study findingswere revealedHowever, when comparing our study
results with the findings othe study conducted by e v i k , Yal -én and B
(2018), it must be pointed out that although their participants believed that everyone can

learn Engish, surprisingly only a minority of them had foreign language aptitude which
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contradictswith the esultsof the present studyOne of the possible reasons why the
Turkish-German bicultural bilingual learners of English believe that learning foreign
language is not as challenging as some think and regard themselves as having a foreign
language aptitudemight have been caused by théitingual ability and English
linguistic competency which enable them to become more motivated towards learning
another foeign languageAnother explanatiomo this resulimight be the positive effect

of bilingualism and biculturalisron their language learning motivaticBardner (1985)
supports this assumption by claiming ttia¢ mostimportantfactor which affects and
influences learning a new languagenistivation.

Furthermore, the vital role and impact of vocabulary and granuawanotbe
disregaréd in this study.Lexical and structural knowledge of a language enables its
speaker to combine them communicatively tnagcismit their thoughts, ideas, opinions,
feelings, etc. while communicating with the sociedso, the essentialism of practice
and repetition is highlighted in this resent study. Nearly allhefTurkish-German
bicultural bilinguals stated that besidee importance of vocabulary and grammar,
reputation and practice are crucial in order to be a proficient udereafin language.
Related studies have obtaingidhilar resultsto our research findings in whickurkish
EFL learnerdelieve that learning a foreign language is mostly a matter of learning its
grammar and vocabul ary ( ke vTh& studyrresults éfn ,
Wong (2010) reveal also similar findings. He found that learning vocabulary and
grammar rules arfundamental. Likewise, his study findings manifested the significant
role of practicing the language by repeating newly learned linguistic aspects. Altan
(2006) investigated language learner beliefs of German, French, Arabic, Japanese, and
English studehand found that a great number of the students believe that learning a
language a matter of learning new vocabulary and being competent in its grammatical
knowledge. In contrast to our study findings, Altan (2006) found that the learners do not
really beleve that repetition and practice in language learning really matters. Indeed,
according to Truitt (1995) Korean EFL learners contradict with the belief that it is
learning grammar rules is not important in language learning.

Additionally, the results ab report that Turkisiserman bicultural bilinguals do
believe that learning a new language will enable them to get a good job as well as it will
provide them various opportunities to use the languageording to the findingsa
study conducted bfpaif-Allah (2012) language learners strongly believe that learning

English is the key to get a better job. Alslee participants of this studgtaim that if
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they learn English they will have opportunities which they will make use of the
English language to fifil themselves. Likewise, in her researchY a z §2011)
determined that the learners were very much instrumentally oriented towards English
language learning which supports the findings of this study. She found that the majority
source of motivation inelarning a foreign language is the fact that it will insure them to
get a good qualified job and give them various chances to use it. However, Horwitz
(1988) found that the learners contradict with the belief that learning a new language
would not make angifference in getting a good job.

Considering the motivational believes and language learning aptitude, an
assumption about the nature of these believes can be pointed out in which they may be
universal and common among language learners. However, as reported in some studies,
contradictingresults may occur. This may be because of various reason such as
individual learner differences, soedinguistic factors, seltoncept, and such.
Therefore, in order to gain deeper understand of reason for these believes,-a socio
linguistic features andbackground experiences of language learners should be taken
into consideratioriNikitina & Furuoka, 2006).

Nevertheless, in accordance with the research findings, learners with bicultural
identity think that English language is a language of medium difficulty. Also, they
believe that learning the English language will take between 1 to 2 years, indeed.
Relatedstudies indicate that most of EFL learners evaluate English as a language of
medium difficulty and believe that they will need between 1 to 2 years to be competent
language users (Horwitz, 1988; Sundari & Nurhayati 2014). Although Wong (2010)
found that tle learners regard English as not very difficult, she pointed out that the
learners believe that they will need-3 years to learn it. One can assume that being
bicultural and bilingual may shorten the duration of learning English language, hence
the morean individual speaks languages, the more s/he may have lower language
anxiety and considering the issue from psycholinguistics perspective, the language
learning competency and ability may be higher in comparison to a monolingual learner.
Horwitz (1988) onducted her study with American native learners who learn German,
French, and Spanish. Although her target group was English native speakers, their
beliefs about the duration of learning a language did not show any contrastingiresults
they thought thatearning a language will take between 2 years, so that it may be
assumed that the difficulty of any language does not has an impact on the length of the

| earning process. Definitely, -rejuatton,ner s o
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autonomy, or theilanguage learning investment may play a crucial role in the process

of learning a foreign language.

5.3.3. Research Question 3: Is there aelationship between Turkish-German
bicultural bi I i ngual s 6 perceived EFL |l earner
Orientations?

The main concern of this study is to identify the relationship between Bicultural
Identity orientationsand EFL learner beliefs. The findings reported strong correlation
(r=.44, p=.00) between bicultural orientation of TurkS8arman bicultual bilinguals
and EFL learner beliefs. In other words, as learperceive their bicultural identity
positively their EFL learning beliefwill alsobe affected positively. However, if there
is negative bicultural orientation negative EFL learner beliéisbe developed More
interestingly, our study findings show that the fourth subscatmflict Orientation,
reflected no significant correlation with EFL learner balieTherefore, it can be
claimed that almost all of the participants perceive thieultural identity in harmony
in which they successfully cope with both their Turkish and German identities and
dispose the occurring cultural conflicts they have encountered, so that their EFL
learning beliefsare influenced in a positive manner. Contragt our findings,
Majchrzak (2018) found that the bilingual learners of English language face both
cultural and linguistic conflicts which influenced their perceptions of English language
negatively, since those bilinguals may have struggled to managedhging conflicts.

One rational explanation for the contrasting findings to our study may be the unique
identity of our participants. They were not only bilinguals, but they were bicultural at
the same time. Having bicultural characteristic features faalitate the learners to
construct positive perceptions of their selves and assist them to manage the cultural
conflicts with minimizing its effect on their language learning beliefs. Similarly, being
bicultural may lead bilinguals to be competent ireinalizing the value system of both
cultures, understand both cultural elements, and have a wider evaluation perspective
when interpreting the cultural aspects from bdikir ethnic identity and dominant
identity.

Within the scope of BIOS dimensions, our findings reveal that Monocultural
Orientation, Flexibility, and Hybridity displayed very strong correlation (r=.19, p=.01;
r=.30, p=.00, r=36, p=.00, respectively) with language learning beliefs. Subsequently,

Compdibility orientation also demonstrated significant correlation (r=.17, p=.03) with
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ELF learner beliefs. These correlations indicate that bicultural idesrigptationsand

EFL learning beliefs are in relation. Ward, Bochner and Furnham (2001) claimed
cultural maintenance is crucial for psychological wading. In addition tq cultural
adoptions may also cause a positive attitude for sociocultural acculturation to the
dominant culture. Considering the findings of our study, we can assume that Turkish
German bicultural bilingual leaers are successfully acculturated, so that they may

have high sense of belonging to both cultures, wihildo demonstrats that these

learners regarded their identity as hyphenated. For this reason, it can be deduced that the

hybrid nature oftheir identity affects their EFL learning beliefs and enable them to
construct positive attitude towards the English language culture.

Relatedto the Monocultural Orientation perceptions of the learners, wéiieh
discussed in the previougsearch question, the findings illustrate that participants
regard their bicultural identity as one ethnic identity. Thus, they may feel neither part of
their heritage culture nor their dominant culture, rather they may feel part of both
cultural groupsor depending on the situations they may choose to belong only to one
culture. Moving between cultural groups andcomstructing their bicultural identity
constantly as they gain more sociolinguistic and sociocultural experiences, may enable
them to recorstruct their EFL beliefs, hence thdrcultural Identity Orientations in
close relation with their EFL learning beliefs. Regarding their both bicultural and
bilingual nature of identity, one can deduce that the more sophisticated, belonging, and
integrded they feel, the more it is plausible to assume that their EFL learning beliefs
will be constructed in a positive way, so that their language proficiency, expectations,
and linguistic achievements will may be affected positively, as Wk extend of
being integrated into the both heritage and the host culture, which are Turkish and
German cultures in our <case, the sense
their identity as a mixture of both cultures, demonstrate a relationship with the loélief
the students towarithe English language learning process. The major reason behind this
finding might be that these individuals where born in Germany and educated there
starting from early years. They perceive themselves as both German and Turkish.
Turkish is the heritage culture which is dominant at home, probably. But outside home
their social environment is mainly German. They might not face any difficulty in being
integrated and having a hybrid identity. The value system, stereotypes, cultuxesnoti
and such are regarded as part of their own identity by Tursitman bicultural

bilinguals. Additionally, evaluating the findiegthese respondents do acknowledge that

of
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they have a mixed identity, indeed. Having both language competencies anthgeflec
their characteristics by using both Turkish and German situationally assist them to cope
with both cultures easily, so that their English language learning beliefs are being
influenced positively. Miramontez, Benklartinez, and Nguyen (2008) have
overlapping findings. In their study they have found that if bicultural bilinguals perceive
themselves as integrated and blended in the current society they live in, so do they
easily welcome the members of that culture and have minimum conflict and siruggle
being adapted to the host culture. This results in forming a strong identity, which affects
their attitudes, behaviors, and action in that specific cultural context regarding English
language learning beliefs, to@imitrova, Ayd n IClgasiotis, Benderand Van De
Vijyer (2015) conducted a study with TurkidBulgarian and TurkisiGerman
adolescents in which they investigated to identify the -weilhg of those individuals.
They found that in comparison to TurkiBlulgarian individuals, TurkisiGerman ong
displayed higher welbeing. These results may be highly related with the socio
economic aspects and life satisfaction. Germany is an industrialized country with high
life standards. Having better financial life conditions may derive and foster their
acallturation, integration, and cultural adjustments, so that they may have more
opportunities to use the English language, which again may have an impact on
constructing EFL learning beliefs, since there is a close relationship with their
Compatibility, Flexbility, Hybridity, and Monocultural identity orientations and EFL
learning beliefs. Concorddgt Gibbons and Ramirez (2004) pointed out in their study
that language behaviors are in strong relationship with cultural orientations.

5.3.4. Research Quesin 4. Is there a relationship between TurkishkGerman
bicultural bilingual so perceived EFL | e a
characteristics (age, gender, nationalityEnglish experience, graddevel)?

The findings overall show no statistically significant relationship between
TurkishrGer man bicul tur al bilingual sbo percei\
demographic characteristitsage, gender, nationality, English experience, and grade
However, regarding other studies investigating the oelatiip between EFL learner
beliefs and these demographic characteristics, contrasting findings were obtained.
Bernat and Llyod (2007) have found that gender plays a vital role in forming positive
beliefs about learning the English language, especiallyaliemparticipants display

strong beliefs, which supports our findings that gender and English experience are
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interrelated and/or correlative. Also, Ahmadi, Abdollahzadeh, Taghinezhad, and Beigi
(2016) bundsimilarly findings that gender have a positivéluence on the formation
and construction of beliefs.

The findings of the study conducted bYyaz écé (20 1dthat tdbhmonst i
female and male participants show no difference in the formation of positive beliefs. In
other words, female and mae&udents have similar attitudes towards English language
learning.In addition, the gender might be responsible for caivdulanguage learning
beliefs as stated in the findings of different studgscbn and Finnemari992 Oz,
2007 Siebert 2003 Igbal & Yongbing 2017. Furthermore, Ruyffelaert and
Hadermann (2012) statehat the higher the age of the learner, the higher is lenest

of positive attitudes and motivation toward language learning.

5.3.5. Research Question 5: Is there a relationghibetween Turkish-German
bicul tural bilingual so perceived Bicul tu
demographic characteristics (age, gender, nationality, English experience, grade
level)?

One of the main concerns of this study was the relationship of Bicultural Identity
Orientation of TurkiskGerman bicultural bilinguals and their demographic
characteristic. Especially, five main demographic characteristics, that are age, gender,
grade, naobnality, and English experience, were analyzed in terms of their relationship
with Bicultural Identity Orientation. The study results indicate that there is no
significant correlation between gender and Bicultural Identity Orientation. In other
words, ths finding demonstrates that gender has no role in the way how Turkish
German bicultural bilinguals orient their bicultural identity.

However, an interesting correlation @&as found between the age and
Compatibility orientation of bicultural bilinguals. Piadlarly, when the age of the
participants increases, their Compatibility Orientation will decrease, which is an
interesting outcome of this study. Dan (2020) found that learners in early childhood
undergo the process of affirmation and their concept df-be@ng of the children is
vital to construct their identity within their cultural and linguistic contexts, which are
decisive for in the future adulthood identity construction. It can be assumed that the
linguistic and mental development in early ages aery dynamic as well as their
cultural, social, and personal identity constructids. mentioned in Chapter 2, Cook

(1991)suggestshat bilinguals have interconnected state of cognition withswaoes of
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structural knowledge. Since their bicultural ntiey development in early ages may be

not as robust ashat of the identity construction and -o®nstruction in adulthood.
Expanding his theory, it can be regarded that the same interconnected state of dual
cultural development is operated in bicultural’dlopment, especially in young leaners.

For this reason, the younger the learners are, the more they will may manage to be
compatible in both cultures, henteey grow up within both Turkish and German
cultural groups and are in constant interaction.

Furthermore, another significant finding of theesentstudy is that it illustrates
a significant correlatiorbetweenFlexibility subscalescoresand nationality of the
Turkish-German bicultural bilinguals. More specifically, the more bicultural bilinguals
are flexible within both cultures, in terms of switching between them and occurring
variations in their identity depending on the situation and people they are with, the more
they will regard themselves affirmed to one nationality. Also, it can be deduaehyt
being flexible, those learners may face acculturation process muchAcooeding to
the study results conducted Bpmanaru, Noels and Dewaele (2Q1¥)an individual
has flexible identity and switches between two cultureseilehepossibilityto a face
greater adaptability and greater alternation. In other words, it can be assumed that
greater adatability and alternation may lead to greater sense of belonging and thus may
affect the sense of having one nationality positively.

Additionally, our findings demonstrata negative significant correlation
between Conflict orientation and the grade of Tur@srman bicultural bilinguals.
Specifically, the lower the grade level of the participants, the higher is their identity
conflict, or the higher the grade level, the lower is the conflict. This may be an
important finding in order to understand up to which grade level bicultural bilinguals
encounter challenges and problems in terms of their bicultural identity. However, it may
be valuake to emphasize the inevitable impact of cognitive and social representations
of selves. A possible explanation where there is a significantly negative correlation
between the two may be due to the ongoing mental, cognitive, social, and cultural
developmenin lower grades. This finding can be correlated with the result of age and
compatibility correlation. This result might be due to thdynamic, interactive,
interconnected, affiliated, and intense development of @italuesn childhood.

Finally, ourstudy results show that there is also a significant correlation between
learner English language experience and their Bicultural Identity Orientation. However,

a negative correlation is being detected in our findings. Therefore, it is clearly indicated
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that if bicultural bilinguals have more experience with the English language their
identity conflict will be less. Weltleveloped linguistic knowledge and high sense of
language aptitude, due to their bilingual identity, may explain the negative correlation
between English experience and conflict. In other words, learners who interact more
with the English language theyight be more successful in eliminating possible
challenges that may occun. the relatediterature, Brown (2000) states that considering

a culture without its language and language without its culture is impossible.
Language and culture are one unique phenomenon. Consequently, because of the unique
characteristics of our target group, it can be assumed that those learners have already
bicultural and bilingual experiences, thus may be reflected that they have higher English
language aptitude, which leads thémmbecome a good problem solver in terms of
coping well with cultural conflicts they face while learning a new language. More
specifially, they may be good at orienting their Turkish and German cultures just like
their Turkish and German language which may be reflected in their process of learning
English. Neverthelessconnected with the previous finding aboveas English
experienceancrease with the gradelevel they attend, their conflict solvirgkills may

develop much more intensively and positively.

5.3.6. Research Question 6: Do Turkisfice r man bi cul t ur al biling
of Bicultural Identity Orientations predict their EFL learning beliefs?

In the current study we investigated the predictability of EFL leaner beliefs by
analyzing five Bicultural Identity Orientation dimension. We hypothesized that
Monocultural Orientation, Flexibility, Compatibility, Conflict, and Hybridity
dimensions are predictors of Turki€erman bicultural bilinguals EFL beliefs. The
correlation and multiple regression analysis findings illustrate that Monocultural
Orientation is a predior for English language learning beliefs. Additionally, Hybridity
orientation of TurkisiGerman bicultural bilingual&/as found tgoredict their language
learning beliefs. In other words, EFL learning beliefs of Tudksirman bicultural
bilinguals are ifluenced by their orientation to one culture only and their integration
and adjustment to both cultures.

Having reviewed the literature and possible related studies, there were no
relevant studies which explatethe impact of Bicultural Identity Orientatio
dimensions on EFL learner belief$he study findings byomanaru (20093how that

she investigated to determine the internal and regressive relationship of each Bicultural
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Identity Orientation dimensions with each other. However, theai¢aisk in the number
of studieswhich investigae the impact of Bicultural Identity Orientations within the

fields of foreign language teaching and learning.

5.4. Implications of the Study

Regarding the findings of this study, the existence of bicultural bilingnals
English language learning environment should be not disregarded. Rather, it would be
beneficial if the school administrators, curriculum makers, textbook writers, and more
importantly the language teacher would take those learners unique iédeimtio
consideration by planning their lessacordingly,so that those learners with similar
features could feel themselves as a part of the classroom comnkindings of this
study clearly demonstita that if the refugee or immigrant learnergspeciallyin
Turkey, feel integrated their language learning beliefs would be constructed and re
constructed during the learning and teaching process. Thus, their language achievement
would be affected in a positive way. Additionally, regardless of the fact howurelu
bilinguals feel incompatible and go through various conflict in terms of learning the
English language, as long as they see themselves as a part of the social entity, their
language aptitudenight beincreased. Therefore, teachers need to be awatieese
facts and revise their teaching habit in respect. Furthermore, those individuals mirror a
rich source for the classroom environment. Both of their bicultural and bilingual
experiences can facilitate the learning process and affect their peerseposit
Moreover n-class activities and redife tasks should be in a wide range and
demanding, so that those tygoaf learners couldievelopa positive approach towards
English language learning. Likewise, additional seminars could be organized on the
issue howlanguage teachgrcan develop, revise, adapt, and modifir teaching
approaches, methods, materials, resources, and teaching objéctitersns of not
discriminating bicultural bilinguals in their classroon®onsidering Turkish language
teachng and learning context, there are refugee learners of English with traumatic
backgrounds, adaptation problems to the Turkish society, or low positive self. for
instance. Classroom is a globalized social space. Therefore, language teachers can
provide bilngual stories to the learners with refugee background. Likewise, teachers

can let them write narratives. This may assist not only the learners to feel belonging and
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free to express themselves with minimum anxiety, but also it will help teachers to

understad the inner self of those learners.

5.5. Suggestions for FurtheiStudies

This study was conducted in the federal state of Bavaria in Germany. Further
studies could enlarge their contexand different studiesan be carried out in other
states of Germany, other countries, where the Turkish population of bicultural bilinguals
exist. Also, the focus of the study was on Turkid®rman bicultural bilinguals.
Therefore, further researches might carry out the saomdy swith other bicultural
bilinguals such as Turkishrench, TurkishGreek, TurkisbAustrian, and like. The
number of the participants coulde also increased. Moreover, the present study
followed a quantitative research design. Conducting similar stbgiesing qualitative
research design including interviewirig examire the cause and effect of their
beliefs, or even exploratory case studiasa be stated astherpossible suggestion. The
mobilized and globalized world outlines how inevitable the f#cbiculturalism and
bilingualism in teaching and learning environment is. Reviewing the literature, it
became obvious that there are few studies investigating bicultural identity and EFL
learner beliefs of bilinguals in English language learning confBiérefore, more
studies are needed in order to gain deeper understanding of these concepts, which will
assist not only teachers, but also the learners themselves to understand and became
aware of their existent bicultural identities rather than regatrithisgreality as a reason
for not belonging to a cultural group and discriminatiém contrast, one should keep in
mind that both affectively and cognitively rich formations such as personal belief
system, it is challenging to consider the whole pictim@ugh considering set of
normative statements (Bernat, 2006). For this reason, it is strongly suggested that
further investigatios on the Bicultural Identity Orientations aiitg relation with EFL

learner studies should kenducted

5.6.Limitations of the Study

This study has several limitations. Firstly, the number of the participants is
restricted to 150 bicultural bilinguals. Additionally, this study followed quantitative
research procedure. The intention of the researcher was to cormlatitative research
choserby some of the participants, who show different features from the rest, right after
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having collected and analyzed the quantitative data. However, due to the recent global
pandemic situation, the academic year was paused. Thrbkerf qualitative data
collection process, which was planned beforehand in our study, could not be
implemented, which is another shortcoming. Lastly,ftdoeis of thisstudywas limited

with the data obtained frorthe leanersbetween ¥ and 12" graders which can be

countedas another limitation of the current study.
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