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ABSTRACT  

BICULTURAL IDENTITY AND ITS RELATION WITH EFL LEARNER 

BELIEFS OF TURKISH -GERMAN BILINGUALS  

 

Emine ADIYAMAN  

 

M.A. Thesis, Department of English Language Education  

Supervisor: Dr. Seden TUYAN 

June 2020, 123 Pages 

 

This quantitative study was carried out with 150 Turkish-German bicultural 

bilingual learners to investigate the relationship between their Bicultural Identity and 

their EFL learning beliefs. The data of the study, which was conducted in the ñFree 

State of Bavariaò in Germany, was gathered by quantitative research methods. Serving 

the aim of the study, three different instruments were used in order to measure bicultural 

bilingualsô Bicultural Identity Orientations and EFL learner beliefs. Descriptive, 

correlational, and multiple regression analyses were operated to analyses the data. The 

findings of the study mainly revealed that Turkish-German bicultural bilingual learners 

were Monoculture, Hybridity, Compatibility, and Flexibility oriented. Also, while their 

age, grade, English experience, and nationality were found to be related, their gender 

had no relationship with their Bicultural Identity Orientation. The results of the study 

also revealed that no significant relationship existed between EFL learning beliefs and 

demographic characteristics such as age, gender, nationality, English experience, and 

grade. Moreover, the results indicate that bicultural bilinguals have mainly positive 

English language learning beliefs. More specifically, the study findings illustrate that 

Monocultural Orientation and Hybridity are the predictors of Turkish-German bicultural 

bilingualsô EFL learner beliefs. 

 

Keywords: Bicultural Identity Orientation (BIOS), Beliefs about Language Learning 

(BALLI), Bilingualism, Acculturation, Hybridity 
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ÖZET  

BĶK¦LT¦REL KĶMLĶK VE T¦RK-ALMAN ĶKĶ DĶLLĶ OLAN 

¥ĴRENCĶLERĶN ĶNGĶLĶZCE ¥ĴRENĶME DAĶR ĶNAN¢LARI ARASINDAKĶ 

ĶLĶķKĶ 

 

Emine ADIYAMAN  

 

Y¿ksek Lisans Tezi, Ķngiliz Dili Eĵitimi Anabilim Dalē 

Tez Danēĸmanē: Dr. ¥ĵr. ¦yesi Seden TUYAN 

Haziran 2020, 123 Sayfa 

 

 Bu nicel araĸtērma, 150 T¿rk-Alman bikültürel iki dilli ºĵrencilerin Ķki K¿lt¿rl¿ 

Kimlikleriyle Ķngilizceôyi yabancē dil olarak ºĵrenme inanlarē arasēndaki iliĸkiyi 

araĸtērmak iin yapēlmēĸtēr. Almanyaônēn Bavyera eyletinde y¿r¿t¿len alēĸmanēn 

verileri nicel araĸtērma yºntemleri ile toplanmēĸtēr. Ķki kültürlü kimlik yönelimlerini ve 

Ķngilizceôyi yabancē dil olarak ºĵrenen Türk-Alman iki dilli iki kimlik sahibi olan 

ºĵrencilerin inanlarēnē saptamak için üç farklē veri toplama aralarē kullanēlmēĸtēr. 

Verileri analiz etmek iin tanēmlayēcē, korelasyonel ve oklu regresyon analizleri 

uygulanmēĸtēr. ¢alēĸmanēn bulgularē temel olarak T¿rk-Alman iki kültürlü iki dilli 

ºĵrencilerin Monok¿lt¿r, Melezlik, Uyumluluk ve Esneklik odaklē olduĵunu ortaya 

koymuĸtur. Ayrēca, yaĸlarē, sēnēf kademeleri, Ķngilizce deneyimleri ve uyruklarē iliĸki 

ortaya koyarken, cinsiyetlerinin Ķki Kültürlü Kimlik Oryantasyonu ile hibir iliĸkisi 

olmadēĵē saptanēlmēĸtēr. Ķngilizceôyi yabancē dil olarak ºĵrenenlerin yargēlarē ile yaĸ, 

cinsiyet, uyruk, Ķngilizce deneyimi ve sēnēf kademesi gibi demografik özellikleri 

arasēndaki bir iliĸkiye rastlanēlmamēĸtēr. Araĸtērma bulgularē iki kültürlü iki dilli 

ºĵrencilerin temel olarak olumlu Ķngilizce dil ºĵrenme yargēlarēna sahip olduklarēnē 

gºstermektedir. Daha spesifik olarak, alēĸma bulgularē Monok¿lt¿rel Yºnelim ve 

Melezliĵin T¿rk-Alman iki dilli Ķngilizceôyi yabancē dil olarak ºĵrenen ºĵrencilerinin 

yordayēcēlarē olduĵunu gºstermektedir. 

 

Anahtar Kelimeler: Ķki K¿lt¿rl¿ Kimlik Oryantasyonu (BIOS), Yabancē Dil ¥ĵrenme 

Envanteri (BALLI), Ķki Dillilik, K¿lt¿rleĸme, Melezlik  
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CHAPTER I  

1. INTRODUCTION     

The present study which was carried out in the province of Bavaria, Germany, 

attempts to present an understanding of the relationship of bicultural identity and EFL 

learner beliefs of Turkish-German bilinguals. Correspondingly, the study also aims to 

explore the language learner beliefs of Turkish-German bilinguals with bicultural 

identity background in depth and find out the role of demographic characteristics such 

as gender, age, nationality, English experience, and grade in the formation of those 

beliefs. This chapter is arranged in the following sections: the study background, 

statement of the study, the purpose of the study, the significance of the study, research 

questions, and limitation of the study.  

 

1.1. Background of the Study 

Globalization, immigration, global developments in educational and professional 

settings, and explosion of technological innovation, such as the Internet, have revised 

the role of English. Environmental, economic, cultural, technological, and political 

interactions have caused intercultural contact to enhance considerably. Likewise, it has 

increased the number of bicultural as well as bilingual people exposed to at least two 

cultures and languages at the same time. The number of bilingual individuals is higher 

than the number of individuals, who are proficient only in one language (Paulston & 

Tucker, 2003). In the 21st century English is no more conceptualized as English as 

Native Language (ENL), but there is an emergence of English as Lingua Franca (ELF) 

paradigm. Firth (1996) defines ELF as ñcontact languageò among people who do not 

have neither a language nor a culture in common, but use English as Foreign Language 

(EFL) in order to communicate with each other. According to Jenkins (2006) ELF is 

used only by non-native speakers of English to express themselves. English is used as a 

mean of communication for different interactions in different settings among the users 

of English who are not native speakers of English but use the language as a second 

language or foreign language. Moreover, ELF is determined as ñany use of English 

among speakers of different first languages for whom English is the communicative 

medium of choice, and often the only optionò (Seidlhofer, 2011). As stated by Crystal 

(2003) only one out of every four speakers of English worldwide is a native speaker, 
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however, the majority of the interactions occur among the native speakers of another 

language using English as a second or a foreign language. Schwartz and Unger (2010) 

define bicultural individuals as those who are competent in both languages of their 

heritage culture and the receiving culture of the second language, they have friends 

from both cultures, read various written materials and watch television from both 

culture backgrounds. Internet, cell phones, video games, email, texting, etc., allow 

individuals to interact and communicate people from various cultures and parts of the 

world. Regardless of the fact that whether individuals live in second culture or not, as 

long as innovative technology allow us to get cross-cultural contact, those individuals 

become acculturated in the second culture. Brown (1986) pointed out that the term 

acculturation refers to the process in which one undergoes the process of an adaptation 

to the new culture. In other words, bicultural learners are acculturated to the new culture 

which is different than the old one, so called heritage culture.  

Respectively, although the number of bilinguals can be estimated, a considerable 

number of people are either bilinguals of English, or bilinguals of other languages but 

are proficient in English as their third or even foreign language. Particularly, bilinguals, 

who live in other countries than their home-country learn the native of language of that 

country naturally by birth, other than their mother tongue, and master in English, 

accordingly. Bicultural bilinguals display higher language competency when learning 

English as their foreign language. According to Kemp (2001) bilinguals have developed 

abilities which allow them to cope with more complex linguistic aspects. Thus, having 

these abilities is suggested to have a significant impact on learning English language in 

a non-native context. The language awareness as well as language experience have a 

wider range both cognitively and linguistically. Balkan (1970) states that speakers of at 

least two languages have greater competency in re-establishing perceptual conditions 

and situations.  

Bicultural bilingual EFL learners construct and re-construct their identity and, 

thus, cause to gain a higher sense of belonging and readiness, which enable the learners 

to set up an almost positive attitude and approaching towards learning English as 

foreign language, accordingly. This has a fundamental effect on constructing EFL 

learnersô beliefs. Bilinguals, who are integrated in both cultures and have different 

backgrounds, learn English language as foreign language and construct their identity 

respectively. Thus, enable them to form bicultural identity which has an influence on 

restructuring English language learning beliefs. In Adlerôs words, ñevery culture 
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provides the individual some sense of identity, some regulation or belonging and some 

sense of personal place in the school of thingsò (1975, p. 20). Opposite to monolingual 

learners, bilinguals are demonstrating bicultural identity and, therefore, their beliefs are 

formed in much more diverse and various ways presenting their demands in learning 

English as foreign language. Acculturation is another crucial component of 

biculturalism in which the bilingual learnersô beliefs about learning English as foreign 

language and for this reason their expectations, needs, and demands vary in comparison 

with monolingual learners. According to Chen, Benet-Martinez, and Bond (2008) 

globalization-based acculturation emphasizes identity aspects as the main psychological 

cause of globalization for individuals identifying themselves considering various ethnic 

or cultural boundaries. 

Every language learner displays unique language learner characteristics and 

learners are individually different from each other. Thus, their identity, demands, and 

beliefs about English language learning vary, respectively. During the process of 

forming and re-forming the identity of a bicultural bilingual learner of English, beliefs 

about language learning take a recursive construction. Learner beliefs are very dynamic 

and complex affecting learner behaviors and expectations in language learning. Beliefs 

refer to how language learners perceive themselves while learning English, their 

immediate environment, community, learning situation, and setting.     

 

1.2. Statement of the Problem  

Increasing technological innovations and globalization over decades caused 

researchers and linguists to investigate the influence of cross-culturalism that affect and 

contribute foreign language learning and teaching. Whether it is in politics, business, 

other international interactions, and even in daily life of individuals bilingualism, 

biculturalism, and the diversity of oneôs culture caused academic world to put emphasis 

on these aspects and consider them in education of foreign language. There is an 

increasing number of bilinguals in the world. The interconnectedness of language, 

culture, and beliefs can-not be neglected and have vital importance in understanding 

foreign language learner beliefs. The majority of language studies focus on monolingual 

individuals (Bialystok, 2001). Researches draw attention to the field of bilingualism and 

to investigate the benefits of being bilingual in terms of cognition, society, and identity. 

Those studies tried to examine the language learner beliefs of bilinguals living in 
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different countries with different ethnic backgrounds. Learning a language means 

learning and acquiring the culture of that language. However, very few studies were 

concerned with the phenomenon of bicultural bilingual individuals and their beliefs 

about English language learning. Being bilingual and being bicultural are two different 

areas in the field of social sciences which needs a special and a deeper investigation. 

Bicultural bilinguals acquire two cultures of two languages almost at the same level. On 

the other hand, they learn English as a foreign language.  

There are very few studies focused on the bilinguals with dual cultural identity 

and beliefs of both bilingual and bicultural individuals who learn English as a foreign 

language. Turkish-German bicultural bilingual EFL learners living in Germany are a 

prophetic target group. Since 1960s many Turkish citizens have immigrated to Germany 

and significant number of Turks and the following generations have been born and 

raised up in two cultures, namely the heritage culture, which is Turkish, and the second 

culture, that is German. Still, one can state about a gradual increase of the presence of 

Turks living in Germany, hence the following generations give preference to live in the 

country they were born and raised up in the target culture, in which they have their own 

social community, socio-cultural environment, and educational setting. According to the 

Working paper of German Federal Office of Refugee and Migration 2.9 million 

individuals with Turkish ethnic background live in Germany in 2015 (Schührer, 2018). 

Those learners of English language live between two cultures and have two native 

languages. They are not only bilinguals, but have bicultural identity. Therefore, the 

process of identity construction is much more dynamic and complex causing them to re-

define their language learning beliefs, which needs to be examined adequately in order 

to gain a deeper understanding of the process they go through. For this reason, language 

learning beliefs of both bicultural and bilingual individuals should be investigated in 

depth.  

 

1.3. Significance of the Study  

Germany provides an interesting context due to the fact that the majority of 

individuals with Turkish ethnic background are integrated as well as accultured in that 

country, so that it enables a rich socio-linguistic background for our study on bicultural 

identity and its relation to language learner beliefs. Studies on beliefs of monolinguals 

have been conducted, but there are insufficient and only a few numbers of studies 
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considering the beliefs of individuals who are living in bicultural context, especially in 

Turkish-German context with immigration background. They have native-like language 

competence in two languages which plays vital role in constructing and formation of 

their own beliefs. It is crucial to examine how they perceive and learn English as a 

foreign language and form their beliefs including their demands, expectations, and 

needs. One can-not neglect the existence of globalization-based acculturation and its 

influence on shaping and conceptualizing language learning beliefs.    

Therefore, this study will assist not only English language teachers, but also 

curriculum designers, school administrators, and course book writers to gain a deeper 

understanding about needs and beliefs of the bilingual learners who have bicultural 

identity. One of the main reasons why this study aims to explore the beliefs of bicultural 

Turkish-German bilinguals who learn English as a foreign language in Germany, 

especially in the federal state Bavaria, is to shed light to the field of English language 

teaching context, increase cultural awareness of both the teacher and the leaners, how 

those Turkish-German bilinguals effect and shape the classroom atmosphere in both 

positive and negative ways, and contribute to form an effective way of approaching to 

cultural diversity aspects in EFL context.  

 

1.4. Purpose of the Study 

This study intends to explore primarily the English language learning beliefs of 

bicultural Turkish-German bilinguals living in Bavaria/Germany. In addition, it is 

aimed to investigate whether the presence of bicultural identity can display a predictive 

significance on the formation of beliefs about learning a foreign language, in this case 

English. Additionally, this study aims to illustrate bicultural identity orientations of 

Turkish-German EFL learners. Also, another purpose of this study is to identify the 

language learning beliefs of bicultural Turkish-German bilinguals and whether those 

beliefs represent a variation. Furthermore, the ultimate purpose of this study is to 

determine the relationship between bicultural identity and EFL language learner beliefs.  
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1.5. Research Questions of the Study  

The research questions of in the current study are:  

 

1. What perceptions do Turkish-German bicultural bilinguals have of their 

Bicultural Identity Orientation? 

2. What perceptions do Turkish-German bicultural bilinguals have of their EFL 

learner beliefs? 

3. Is there a relationship between Turkish-German bicultural bilingualsô perceived 

EFL learner beliefs and Bicultural Identity Orientations? 

4. Is there a relationship between Turkish-German bicultural bilingualsô perceived 

EFL learner beliefs and their demographic characteristics? In terms of their  

a. gender 

b. age 

c. grade level 

d. English experience 

e. nationality 

5. Is there a relationship between Turkish-German bicultural bilingualsô perceived 

Bicultural Identity Orientations and their demographic characteristics? In terms 

of their 

a. gender 

b. age 

c. grade level 

d. English experience 

e. nationality 

6. Do Turkish-German bicultural bilingualsô perceptions of Bicultural Identity 

Orientations predict their EFL learning beliefs? 

 

1.6. Limitations of the Study  

This study was carried out in German EFL context, especially in the state of 

Bavaria, with bicultural Turkish-German bilinguals, who have immigration background. 

There are several limitations of this study. One limitation of this study might be the 

sample of the learners who have immigration background and living in Germany with 

Turkish heritage culture. The study was conducted with 150 bicultural Turkish-German 
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bilingual EFL learners living in Bavarian province. Therefore, the current study can-not 

be generalized to all bicultural Turkish-German bilinguals in Germany. The present 

study is a quantitative study so this can be seen as another shortcoming. In order to get a 

deeper understanding and gaining a greater comprehension of the relationship between 

bicultural identity and EFL learner beliefs of Turkish-German bilinguals living in 

Germany, other studies with much more participants and from different states in 

Germany, as well as from other countries, could be implemented.  
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CHAPTER II  

2. LITERATURE REVIEW   

2.1. Introduction  

This chapter will present a compilation of the literature related to this study. First, 

it will give information about the definition of culture and biculturalism. Also, it will 

address the clarification of interconnectedness of acculturation and hybridity. 

Correspondingly, it will elucidate the concepts of identity, bicultural identity, 

bilingualism, and beliefs about language learning. Finally, English language education 

in Germany, and particularly in Bavaria, will be illustrated in order to provide a clear 

understanding of the German education system.  

 

2.2. Culture  

 Culture is a dynamic and complex phenomenon and it can-not be defined in 

isolation. According to Corbett (2003), the fundamental beliefs and values of the culture 

are created by the various patterns of actions of a group in which these beliefs and 

values are being consulted invariably. ñCulture is a historically transmitted pattern of 

meanings embodied in symbolic forms by means of which men communicate, 

perpetuate, and develop their knowledge about and attitudes toward lifeò (Geertz, 1973, 

p.89). Culture is a nested system which consists of various components causing 

researchers difficulties in defining its meaning. Kroeber and Parsons (1958) define 

culture as ñtransmitted and created content and patterns of values, ideas, and other 

symbolic- meaningful systems as factors in the shaping of human behaviorò (p. 583). 

According to Goodenough (1971) the concept of culture comprises of specific norms 

which need to be acquired by the individuals in order to detected events and actions 

around him/her, commentate and respond adequately as part of the community they 

belong to. Therefore, culture shapes the way individuals perceive their immediate 

environment, community, and social relations which make them learn how to act and 

behave accordingly in various situations in order to survive. Culture is not only a matter 

of learning, but also it is shared and is re-defined by its members of the one and the 

same society. Byram (2003) remarks culture as norms and actions shared in a social 

community. Each value, norm, pattern, and belief within a society is a product of shared 



9 

and negotiated meaning, hence each culture has its own unique indicators that allow to 

understand certain phenomenon and aspect to interpret within the context. These 

indicators are symbols, figures, language, traditions, folklores, rituals, arts, music, 

customs, and such. According to Byram (1989) these parameters are blended and nested 

with the practice of the meaning within in its cultural context.  Humans are social 

beings, living in groups, having the need to communicate and share their experiences, 

thoughts, values, ideologies, etc., with their adherents in their social community. 

Kramsch (1997) states that culture is arbitrary. It is the product of human interactions 

and behaviors, and it is the most apparent manifestation of a nation. Its collective nature 

provides its adherents with a variety of phenomenon enabling them to engage within 

their social environment. According to Kramsch (1998) culture is ña membership in a 

discourse community that shares a common social space and history, and a common 

system of standards for perceiving, believing, evaluating, and actionò (p. 127). 

Furthermore, Spencer-Oatey and Franklin (2009) put another definition by claiming that 

human actions and the interpretation of those actions are influenced by the culture, and 

interaction causes individuals to construct and re-construct culture. By that definition, 

they highlight the importance of discourse within the community individuals live in and 

the influence of their behaviors. Holliday, Hyde and Kullman (2004, p. 59) define 

culture as ñcomplex whole which includes knowledge, belief, art, morals, law, customs, 

and any other capabilities and habits acquired by man as a member of society.ò In other 

words, the most avowed feature of culture is its dynamic and multi-layered nature.  

 

2.3. Acculturation and Hybridity  

Immigrants and young individuals with immigrant background undergo through 

the process of adjusting various parameters of the target culture, which is labeled as 

acculturation. Those adherents are exposed to another culture rather than their heritage 

culture. They re-construct their beliefs, identity, and their own system of self in which 

they cope with the second cultural context they experience in their daily life, social 

community, by the language they use as a tool to communicate, and in educational 

settings. The very early definition of acculturation was proposed by Redfield et. al. 

(1936) as ñphenomena which result when groups of individuals having different 

cultures come into continuous first-hand contact with subsequent changes in the original 

culture patterns of either or both groupsò (p. 149). In other words, acculturation is not 
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only a product, rather it is the process of adaptation and the result of exposure to not 

only onesô heritage culture, but also to the target culture. Also, it has bidirectional 

nature and is an outcome of long-term process. Further definition was provided by 

Smith and Guerra (2006) by illustrating acculturation as ñthe differences and changes in 

values and behaviors that individuals make as they gradually adopt the cultural values 

of the dominant societyò (p. 283). Moreover, acculturation indicates the interaction 

between individuals and/or groups from divergent cultural backgrounds (Berry, 1980). 

One can-not assume and expect one universal conceptualization of acculturation, hence 

with the mobilization and industrialization of the modern world, it has gained novel 

definitions (Smokowski, Bacallao, & Evans, 2017). There are various models of 

acculturation. However, the most well-known model is the Four-Fold Two-Dimensional 

Model of Acculturation proposed by Berry (1997). According to Berryôs model, 

individuals experience two main dimensions during that process; 

 

¶ acculturation is a linear phenomenon which emphasizes that the actions are 

derived from the heritage culture by being integrated and replaced with the 

actions from the target culture;  

¶ unlike being constant, acculturation has a complex and multi-layered natural 

process in which individuals cope with new behaviors of the host culture and 

acquire them without replaced the previous ones.  

 

The nature of acculturation is very complex, dynamic, and multidimensional. 

The second principal is our main concern; hence it is well known that biculturalism as 

well as adapting oneself to a host culture has many factors such as the perception of 

individuals, their preferences, socio-linguistic backgrounds, immediate environment 

they encounter regularly, their society, family, and such.  Berry and Same (1996) 

classify biculturalism as the consequence of four probable products of acculturation. As 

it is seen in Figure 1, within the above-mentioned second principal, there are four 

acculturation patterns, integration, assimilation, separation, and marginalization. 

Individuals undertake these four operations while adapting and the dominant culture and 

trying to keep interaction between the heritage and the host culture. 
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Figure  1. Berryôs Four-Fold Two-Dimensional Acculturation Model  

(Kēylēoĵlu & Wimmer, 2015, p. 4). 

  

Based on this model, integration reflects the covet to maintain the interaction 

with the heritage culture by internalizing its core values, beliefs, motives, language, etc. 

while there is a contemporaneous interest to become a part of the host culture 

establishing positive intercultural relations. As cited in Weil and Crowley (1994) 

Jenkins and Secretary characterize integration as ñnot flattening process of uniformity 

but cultural diversity, coupled with equal opportunity in an atmosphere of mutual 

toleranceò (p. 112). Assimilation indicates discarding the cultural identity by rejecting of 

the heritage culture and deciding to acquire the dominant culture solely. According to 

Berry (1998) and Trimble (2003) assimilation is the outcome of disavowing onesô 

culture of origin in order to confesse to adopt the beliefs, values, and perceptions of the 

majority culture. Separation is identified as establishing the desire to sustain the culture 

of onesô home country alone without displaying a positive attitude towards the 

dominant culture and being resistant to assimilation. In other words, separation is ñis the 

adaptation style that characterizes most immigrant parents who cling strongly to their 

culture of-origin identity and who find the acculturation process particularly stressfulò 

(Smokowski, Bacallao, & Evans, 2017, p. 4). Finally, marginalization stands for the 

negligence of both cultures. Vivero and Jenkins (1999) illustrate marginalization, in 

other words deculturation, as a strategy of being homeless and feeling not a part of any 
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cultural society. Although, those acculturation strategies occur in the process of 

adapting the dominant culture and integrating it with his/her own heritage culture, the 

undergone process by the immigrant individuals is not stress-free; linguistic 

mismatching, cultural differences, discrimination, conflicts in constructing the sense of 

self, lack of social familiarity and support and the like.    

Apart from acculturation, hybridity is another key phenomenon embedded 

within biculturalism.  According to Dallaire et. al. (2005) hybridity is conceptualized as 

the ñtransgression of socially constructed cultural boundaries and to the cross-border 

experienceò (p. 147).  Particularly, hybridity incorporates both the similarities between 

the cultures, that enables individuals to socialize, and differences, in which their 

identities result in fusing the two cultures. Just like, acculturation, hybridity shape oneôs 

behaviors, especially identity and guides their thoughts, perceptions, and self-

presentations. Self-representations of onesô self are multidirectional and each individual 

construct and reconstruct his/her own identity within the process of either hybridity or 

acculturation with the influence of various conditions and situations (Deaux & Perkins, 

2001). Hall (1992) claims that hybridity is associated with novel ethnicities supplying 

no fluid perspective on ethnic culture.  

 

2.4. Biculturalism, Identity , and Bicultural Identity Integration  

With the influence of globalization, people interact within more than one culture. 

Recently, in fast-faced world children grow up with at least two cultures. They acquire 

the features, parameters, values, components, and items of both cultures by birth. Those 

individuals have acquired at least two cultures, the so-called bicultural individuals. 

Cited in Leong (2008), Buriel and S. Saenz (1980) identify biculturalism as the 

harmony of different competencies and awareness associated with two cultural 

interplaying within an individual. Extensively, biculturalism reflects ñcomfort and 

proficiency with both oneôs heritage culture and the culture of the country or region in 

which one has settled.ò (Schwartz & Unger, 2010, p. 1). By that definition it is crystal 

clear that well-being and competence of the individuals in comprehending both their 

own heritage culture and the target culture is emphasized. The more individuals feel 

secure and in comfort the more they will feel satisfied in the second culture and will 

divine themselves beyond doubt of the question of their ethnicity and identity.  

According to LaFromboise et al. (1995) biculturalism is the sense of belonging to two 
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various cultures by maintaining the originality of oneôs cultural identity. He also defines 

biculturalism as oneôs competence to extricate between the rules, norms, and values of 

both the heritage and the second culture. Furthermore, he remarks that it is the intention 

to interact in both cultures regardless of relating them in a progressive attitude. Despite 

the fact that biculturalism enables adherents to interact with people of both cultures, it 

may entail pressures and stress while causing individuals to meet the expectations of the 

heritage cultures as well as the second culture (Schwartz, Montgomery, & Briones, 

2006). Carter (2006) claims that biculturalism has an adaptive nature in which ethnic 

groups cope with second culture interactions as well as the backwash of acculturative 

anxiety.   

Culture, biculturalism and identity are closely integrated with each other. 

Defining identity without having a closer look at its cultural context is inevitable. As 

mentioned above, culture has many mutli-layered constituents and one of its very 

important elements is the existence of identity in which it indicates a cyclic interaction 

between the individual it the society. Not only the culture affects and shapes the 

identity, but also identity as well as identities influence and re-define the culture. Hecht, 

Collier, and Ribeau (1993) claim that ethnicity and identity are two main key 

determiners generate daily life of people living in more than one cultural society. Kidd 

and Teagle (2012) interpret identity as being aware of who you are. Additionally, Yon 

(2000) one has no one identity, but many identities depending on the conditions, and it 

influence the religion, gender, age, and even the ethnicity of a nation. James (1927) 

states that an individual has multiple selves, anticipating that adherents have various 

selves during interacting with their peers which results in forming multiple identities as 

well as social identities. Researchers (Stryker, 1980; Stryker & Burke, 2000) put 

emphasis on the operation how cross-situational stability of identity formation is 

constructed. In other words, identities are the outcome of cultural meanings being 

internalized and associated expectations within various social condition and roles 

initiated in a social network.  The term is embedding two main dimensions of identity; 

social identities and personal identities. Social identities, as described by Tajfel (1981), 

is the requirement of knowledge about the membership to a social group and emotions 

toward that group as well as being aware of the status and social hierarchy in contrast to 

other groups. On the contrary, Owens et. al. (2010) points out that personal identities 

are the reflection of characteristics differentiating the social status and role of identities, 

associated to some, and/or all of these them. Some early researches and studies (e.g., 
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Park, 1928; Stoneguist, 1935; Adler, 1977) have argued that biculturalism causes 

conflict in onesô existences and it hinders the flow of his/her daily life. Conversely, 

researchers (e.g., Carringer, 1974, Tran, 1994, Bialystok, 1999, Peal & Lambert, 1962) 

have made evident that biculturalism fosters individual well-being, sense of belonging, 

and forming a relatively positive intellectual competence and put forward that they do 

not always face the conflict of linguistic aspects and other confusion related to the 

process they undergo. Indeed, while interacting and merging in two cultures, bilinguals 

profit supposing that they do not absorb probable conflicts between the inter-operated 

cultures.    

Globalization and the rapid change in the world have caused to re-shape onesô 

identities and adjust their sense of self accordingly since most of the individuals are no 

more mono-cultural but they maintain their life by being integrated in at least two 

cultures at a time. Therefore, there are various types of identities such cultural identity, 

which is mention above and includes social and personal identities, ethnic identity, 

bicultural identity, and hybrid identity. Individuals living in bicultural society face 

challenges such as acquiring the target language, values, cultural indicators, social 

communication, and so forth. In consequence, these individuals face conflicts and 

difficulties in integrating those cultural aspects into their own value system. Our main 

focus is on the bicultural identity hence our research context is based on the bicultural 

individuals. In order to provide a precise definition of bicultural identity the concept of 

Bicultural Identity Integration (BII) has being proposed by Benet- Martinez and 

Haritatos (2005).  BII establishes discrepancies of bicultural people to the extent of 

which they conceptualize their mainstream and ethnic cultural identities as appropriate 

and integrated in contrast to difficulties and problems to feel integrated. BII focuses on 

the individual differences of the agent interaction within a bicultural context and how 

they deal with dual identities to survive and function in both of the cultural situations. 

According to Benet- Martinez and Haritatos (2005), BII illustrates the correlation with 

both dispositional components like readiness to experience and negation with the 

perception of pressures within cultural context dilemmas in language specific domain 

and/or experiences of cultural in separation and intolerance. In other words, bicultural 

adherentsô approach and/or act in integrating their sense of self -concept (high BII), so 

called cultural identities emerge to influence their behaviors in particular cultural 

stimuli, causing either to survive and accommodate or to contradiction and conflicts in 

individualsô cognitive operations (low BII). BII is approached in two key dimensions; 
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cultural blendedness vs. compartmentalization and cultural harmony vs. conflict (Benet-

Martínez & Haritatos, 2005). From this point of approaching, cultural blendedness is 

displays a complete integration of individual differences in dual cultures, whereas 

compartmentalization reflects the degree of which cultural identities are interrelated. 

Moreover, cultural harmony represents the process of compatibility of two cultures in 

contrast to conflict in which the individuals have difficulties to regulate their anxiety 

and tension to cope with both the heritage and the dominant culture.    

 

2.5. Bilingualism  

 Being a bicultural individual and being bilingual are two different terms which 

need to be examined in depth. Biculturalism, as defined above, is the concept to be used 

in order to determine individuals who live in a dominant culture besides their heritage 

culture and acquire the system of that culture. On the other hand, bilingualism is the 

term used to determine the aspect of having native-like cross-linguistic competence and 

maintaining a positive communication within the society. Soffietti (1960) presents a 

holistic view on the distinction of two terms; a person can be bilingual by being the 

member of his/her heritage culture only, or s/he can be monolingual but have acquired 

and internalized both the heritage culture and the host culture. Regarding the definition, 

it is evident that being competent in dual languages does not always require acquisition 

of the second language culture or vice versa. There is no condition that bilingualism and 

biculturalism need to be necessarily coexistent. However, our main primarily focus in 

on both bicultural and bilingual individuals.  

Language is a supreme component of culture. Cultural indicators, 

communication patterns, values, determiners, roles, social relations, and such, are 

transmitted through the use of language. Humans are social beings who communicate in 

both verbal and non-verbal channel. However, the use of language is the main medium 

for communication and interaction which enables them to maintain successful relations 

in their social everyday life. In the 21st century, with the developing world and 

technologies one can hardly argue that there is single culture and language. Lingua 

Franca is which puts emphasis on bilinguals. Our main focus is on the individuals who 

have acquired dual cultures and are proficient in both linguistic mediums. Those 

individuals are called bilinguals. According to Weinreich (1968) and Mackey (1962) 

bilingualism is the practice of two languages in a dynamic cyclic switching of the 
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linguistic features. Furthermore, Cook (1991) represents a more detailed definition of 

bilingualism by stating that bilingual people have an interconnected state of cognition 

with dual structural knowledge and are multi-proficient in both languages, in which they 

are interrelated and integrated, in contrast to coexisting. According to Bloomfield 

(1933) bilingualism is a term used to determine individuals who have native-like 

proficiency in two languages. Karahan (2005) notices that one cannot categorize the 

kind of bilingualism of a person in ease. However, a two-level discrimination of 

bilingualism is being demonstrated: 

 

¶ elitist bilingualism, which is clearly illustrated by Edwards (1994) as the type of 

bilingualism in which the individuals of middle-class or higher with high level 

of education entitle; 

¶ folk bilingualism, as stated by Tosi (1982) is the outcome of a process where 

individuals are reluctant to become bilinguals, but are compelled to integrate and 

form a bilingual identity in order to function in the ethnic and cultural society 

they live. 

 

These are two-main types of bilingualism. Nevertheless, there are various types 

of it. Table 1 pictures the kind of bilingualism and as seen in the table, it is hard to 

define the sort of bilingualism. Therefore, regarding bilingualism a whole part of 

biculturalism would benefit both the researchers and the scientist much more.  
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Figure  2. Types of Bilingualism (Wei, 2000) 
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To some degree, bilingual people have gone through the process of assimilation 

within dual cultural context by re-constructing their identity/identities, recursively.  

According to Delgado (1994) three key concepts are markers of assimilation; culture, 

identity, and language. In other words, culture, identity, and language are closely linked 

with each other and cannot be defined in isolation. Within a culture, language is the 

main tool of an interactive communication operation in which the identities of an 

individual are being re-defined, re-adapted, and re-constructed in process. Hymes 

(1972) goes further by claiming that the language choice and use of bilingual 

individuals do not represent a universal characteristic and system of value.  

     

2.6. Foreign Language Learning Beliefs   

  Regarding each individual as an outcome of his/her own cultural and socio-

linguistic community, it is neither plausible nor rational assuming that those individuals 

lack of their own system of beliefs. Hence our aim is to consider beliefs about learning a 

foreign language, review of the definition about Foreign Language Learning (FLL) will 

be represented. Learning a language is a multi-layered and multi-directional process 

with is being influenced not only by the environment, its culture, users, teaching 

approaches, and classroom atmosphere, but also learnersô gender, age, family, cultural 

background, experiences, self-concept, efficacy, identities, expectations, and goal play a 

vital role. There are various explanations provided by various researchers to examine 

and define learner beliefs. According to Barcelos (2000) beliefs are in line with the 

behaviors of learners. He puts further by claiming that those beliefs direct the way how 

one acts and functions in a community. Thus, beliefs are closely related with the way 

how learners act and are deeply interconnected. Matsumoto et. al. (2013) describes 

beliefs is an influential and compelling concept which can be categorized as individual 

differences in the learning style of language, which is a product of sense of well-being, 

onesô characteristic features, approaching towards learning situations and real-life tasks. 

Each individual is unique emotional and complex beings. Beliefs are construction of 

various factors and aspect interplaying within onesô inner process. Concordantly, one 

can state that beliefs have major influence on cognition, actions, and even feelings of 

individuals. According to Barcelos (2000) beliefs are interrelated with knowledge and 

action. Defining beliefs without its core variables is beyond a rational explanation. 
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Furthermore, Rott (2002) illustrates a network visualizing the interconnectedness of 

cognition, emotion, and behavior: 

 

 

Figure  3. Rottôs Interconnectedness of Cognition, Action, and Emotion (2002) 

 

Additionally, Horwitz (1988) claims that learners of a foreign language are face 

the challenge of being thrilled by the shared and, on occasion, unpredictable and 

conflicting beliefs. Likewise, FLL beliefs may not only manifest discrepancies from 

learner to learner, but also it may differ from learning context to context, and even it 

may display variety within the identical context (Kalaja, 1995). Richards and Rodgers 

(2014) come up with the point of view that gender plays also an important role in the 

formation of FLL learner beliefs as well as the early a language is learned the more 

proficient and competent, in terms of linguistic and cross-linguistic aspects, agents will 

become. There are various characteristics of FLL beliefs. Sakui and Gaies (1999) 

mention three features of FLL beliefs. Firstly, they state that beliefs are based on the 

instinctive understandings. Thus, beliefs do not mirror environmental reality, indeed. 

Beliefs are transmitters of individuals ñacknowledged truthsò and for this reason they 

promote language learning (e.g. females are better language learners than males). 

Secondly, having an almost fixed nature, it is clearly determined that beliefs are 

demonstrations of constructed and preserved by an interconnected, dynamic, multi-

dimensional cultural and social system.    
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 Horwitz (1985) is regarded as one of the well-known researchers whose studies 

and researches core concern is FLL beliefs. Horwitz (1988) constructed an instrument to 

measure FLL beliefs which is named as Beliefs about Language Learning Inventory ï 

BALLI (EFL version). Her studies have inspired other researchers who have similar 

concerns about beliefs in foreign language learning process. For the purpose of 

surveying FLL beliefs 34 items were constructed which are categorized into five main 

factors:  

 

1. Difficulty of language learning: the overall conflicts and discrepancies faced 

during foreign language learning as well as the demanding of the foreign 

language which the students intends to learn.  

2. Foreign language aptitude: individual differences, successful linguistic 

competency of learners, learnersô motivation and desire to become proficient 

user of a language.   

3. The nature of language learning: influence of cultural factors, regarding 

language learning to other learning and structural varieties between first 

language and foreign language.  

4. Learning and communication strategies: linguistic and structural practices 

during the process of real language learning.  

5. Motivations and expectations: willingness and facilities that the individuals 

correlate with learning English language.  

 

2.7. German School System 

 The education system in Germany is based on the state administration (The 

Basic Law for the Federal Republic of Germany, art. 7, § 1). The state of German 

government has federal state structure. Germany has 16 federal states, so called Länder, 

in which each federal state has its own school administration and government within the 

general German education system. Federal states are responsible for their own 

education and school policy; hence they have their own state (Land) legislation. For the 

purpose of forming a unified fundamental education system, the Basic Law constructs 

the framework, Federation and Länder Commission for Educational Planning and 

Research Promotion, for both the Federation and the Länder. Although the Länder and 

the Federation are in a firm cooperation, the government of 16 Länder interoperate with 
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each other within the scheme of Standing Conference of the Länder Ministers of 

Education and Cultural Affairs. All 16 Länder have acknowledged a common 

notification of educational qualifications. Education is regulated and structured on the 

basis of federal states. Thus, according to Döbert (2017), the states are the major 

decision-makers of their own education policy in terms of the curricula, the objectives 

of each school subjects, the evaluation and assessment requirements, the types of 

schools, and the qualifications of graduation. Döbert (2008) mention that with the 

industrialization starting in the 19th century, new social statues have gained importance 

forming a three-class social stratum, that is also reflected in the recent German 

education system, which is structured into a three-track school system, besides primary 

education (Grundschule), Hauptschule/Mittelschule, Realschule, and Gymnasium.  

Depending on the federal state school system, the obligatory education is 

between nine to ten years. Students have to attend the lesson at school because home-

schooling is in all sixteen states not provided. Moreover, in all sixteen states education 

is charge-free and this is assigned by law. Besides, public school, students have the 

opportunity to register for a private school. Despite the fact that the majority of private 

schools are funded by churches and have a religious governing. all private schools are 

centralized to the state they are funded and receive financial support. However, students 

who attending public schools are few in number. According to Klemm, Hoffmann, 

Maaz, and Stanat (2018), only 9% percent of the students attending school in 2016 were 

enrolled in a private school. 

 

 

Figure  4. Education System in Germany (Heidegger, 1988) 
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The German education system is divided into four categories. The first and 

privileged category is the pre-primary education, which is also named as Kindergarten. 

Since it is not mandatory, if parents wish, children between the ages of two and five, 

have the option to take pre-primary education. The second category, which the 

attendance is obligatory, is primary school education. At the age of six children are 

enrolled in a general and overarching schooling, which the administration is centralized 

and is common in all sixteen federal states (Döbert, 2017). During four years students 

take a comprehensive primary education and the English Language education stars at 

second grade. After four years, students are set to decide which of the three school types 

they ñcanò and ñhaveò to attend.   

In Bavarian federal state, which is the supreme state in Germany, students with 

low academic achievement attend secondary school which provides students with 

school subjects on the fundamental of vocational education (¢akēr, 2019). Mittelschule 

lasts nine to ten years and students succeeding good academic qualification in German, 

Mathematics, and English subjects, if they wish, can attend 10th grade. Pupils 

accomplishing nine-years of education receive the certificate of basic qualification and 

are qualified for further vocational trainings. Pupils who have accomplished ten-years 

of education receive the intermediate school certificate. The upper secondary school 

(¢akēr, 2019) or intermediate school Salden & Hertlein (2020), named as Realschule, 

prepares students with more academic school subjects and the demanding of those 

subjects is higher in contrast to secondary school type, Mittelschule. The upper 

secondary school ï Realschule - leads students with poorer academic performance 

attend upper secondary school in which they will be qualified in general and vocational 

education. After completing ten-years of education students receive also the 

intermediate school certificate. The third-track school type is high school called 

Gymnasium/Fachoberschule. The education in this school type lasts eight years starting 

at 5th grade to 12th grade. Students having excellent academic skills at the end of the 4th 

grade are enrolled in this school type. Having finished Gymnasium/Fachoberschule, 

pupils obtain the diploma of the highest graduating qualification (Abitur), that provide 

them the opportunity to enroll for a university.         

In all three school types three key agencies play a vital role; opinions and 

demanding of parents, recommendations and facilitation of teachers, and the academic 

success, aptitude, agency, and future goals of students. Starting from the 5th grade of 

each school type, if parents wish, students can apply for an exam and if they pass the 
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exam they get the opportunity to enroll for a higher school type. In the Figure below, 

the interplay of three main agencies in determining which school type students will 

attend is demonstrated.  

 

 

Figure  5. Interplay of Parents, Student, and Teacher in German School System 
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CHAPTER III  

3. METHODOLOGY    

3.1. Introduction   

This chapter includes an overview of the methodology and the procedures used in 

this study. The study seeks to explore the relationship of bicultural Turkish-German 

bilinguals, who live in the Bavarian federal state of Germany, and the Foreign Language 

Learning beliefs, which is the English language in this context. Concordantly, the 

current chapter is arranged in the following sections; research design, research context 

and participants, data collection instruments, and data analysis.  

 

3.2. Research Design 

The research design of this thesis pursues a nonexperimental correlational and 

descriptive quantitative research procedure in order to identity the relationship between 

Turkish-German bicultural bilingual learners of English and their beliefs about FLL, 

who live in Bavaria/Germany. According to Creswell (2009) quantitative research 

provides an opportunity to measure objective hypothesizes by means of determining the 

relationship of various variables. Quantitative research designs generate, ameliorate, 

and enhance knowledge by adopting objective, rigid, systematic, and methodic 

strategies (Burns & Grove, 2005; Polit, Beck, & Hungler, 2001; Creswell, 2003; 

Carvalho, 2004).   

Burns and Grove (2005) argue that quantitative researches are originally 

operated to determine inferable reasoning and generalization. They state that inferable 

reasoning the operation that the researchers commence with established framework, in 

which the notions and concepts have two variables, and collect proof to test, if the 

framework is approved. On the other hand, they also state that generalization is the 

notion of finalizing conclusions based on the proofs and data collected from a group of 

samples which can be extended to the larger group of people. Quantitative data 

collection method includes mainly two variables which are independent, that is the 

outcome, and dependent, that is the predictor, variables (Sousa, et. al., 2007). The main 

purpose of this thesis is to analyze the relationship of bicultural bilingualism and EFL 
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learner beliefs. Thus, regarding the research questions, this study has dependent and 

independent variables.  

Additionally, descriptive research follows the procedure of defining a context or 

situation by collecting analyzing data in a period of time. In other words, it aims to 

describe a current contextual situation or framework of predetermined variable(s). The 

researchers Glass and Hopkins (1984) and Kumar (2005) point out that the collected 

data depending on a specific context demand to be gathered systematically, analyzed 

methodic, and schematized accurately.  

Finally, correlational research aims to find out if there is a relationship among or 

between the variables, and if so, to what extent does the relationship exists (Gay & 

Airasian, 2000). Also, it seeks to present the relationship in order to make predictions. 

More specifically, Charles (1998) provides a more detailed definition by claiming that 

correlational research design is used to identify the feasible existence of a caution. 

According to Johnson (2001), in order to use correlational research, the variable(s) need 

to be examined in its own situational context naturalistically.  

 

3.3. Research Context and Participants  

This study was conducted in the Bavarian federal state of Germany. Bavaria is 

not only the oldest state in Germany, but also it is one of the oldest state entities in 

Europe (James, 1995). Among other federal states of Germany, Bavaria is the only state 

with the title of ñThe Free State of Bavariaò. James (1995) mentions that the title 

highlights the presence of Bavaria as gaining it new title as Republic, rather than 

existing as a kingdom after 1918. It still preserves its title and is the only state with the 

largest geographical province. Only the German Bavarians reserve the right to vote for 

independence for the Federal Republic of Germany. This reflects the fact that how 

effective and autonomous the state government act in the decision-making process in 

whole country. The Free State of Bavaria is not only autonomous in political issues, but 

also it has the most rooted education and school system among other federal states. 

Therefore, in comparison to other federal states Bavaria has the strictest education 

policy and reforms. Thus, the students receive precise education in all school types from 

the teachers who have taken teacher training and education and were qualified in 

Bavarian universities. The rationale behind this fact is that Bavaria has its own 

regulations and school reforms; can decide on its own inner-regulations and education 
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policies. This makes it evident how rigorously the education programs in this state is 

formed, administrated, and governed from bottom to top educational bodies.   

According to the results of Program for International Students Assessment 

(PISA) between 2000 and 2003, Bavaria had the highest performances scores among the 

other countries that took the same examination as well (Rotte & Rotte, 2007). 

Moreover, in their research paper, they state that the students being schooled in Bavaria 

performed top scores. In other words, Bavaria has the highest school and education 

standards. Therefore, it can be stated as one of the reasons why the Bavaria federal state 

was chosen for the possible proper context. Another reason is that in Bavaria the 

number of pupils with Turkish ethnic background and Turkish-German bicultural 

bilingual identity are relatively higher in contrast to other federal states of Germany. 

According to ¢akēr1 (2019) around 50.000 Turkish-German bilingual students from all 

three-types of schools are enrolled in Turkish classes. Concordantly, based on the 

above-mentioned number of students, one can conclude that the number of Turkish-

German bicultural bilingual students might be higher, hence there is the possibility of 

not being enrolled in Turkish classes and student diversity is relatively possible. For this 

reason, to gather data for the thesis study, we decided to carry out our study in Bavaria.  

Deciding on the participants from whom the possible date needs to be collected, 

is a critical and one of the foremost important parts of a research. A random sampling 

design was used to select the potential participants. As cited in Tejero (2006), Sevilla, 

et. al (n.d) insist on random sampling enables researchers to select their samplings form 

a greater population, so that each sample has the same equal chance of taking part in the 

sampling-process and all possible combinations of the targets have an equal opportunity 

of being selected as the sample.  

The researcher aimed a voluntarily participation. The diversity of participants is 

relatively high, since the samples take part from 28 different cities of Bavaria. 

Originally, there were 151 participants. However, due to the fact of providing 

unrealistic responses, the survey number 106 was eliminated. Therefore, the samples 

having participated in this study are 150, (69 male and 81 female), Turkish-German 

bicultural bilinguals, between the grades of 7th and 12th of all three school types 

(Mittelschule, Realschule, Gymnasium), living in the Bavarian federal state of Germany. 

Their age is ranging between 11 to over 19 years old. More specifically, there are 19 7th 

                                                           
1 Prof. Dr. Mustafa ÇAKIR, Educational Attache Turkish General Consulate, Munich/Germany 
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graders, 17 8th graders, 46 9th graders, 29 10th graders, 15 11th graders, and 24 12th 

graders. The samples from 28 different cities have argued to take part in this study. The 

ethnicity of the participants is Turkish. Besides German, their first mother tongue is 

Turkish and also all of them have immigration background. The researcher met the 

participants in person, small groups, youth-meetings, and even visited them at their 

home.  

 

3.4. Data Collection 

3.4.1. Instruments 

The determining context, purpose of the study, the target population, and 

researcherôs bicultural bilingual identity were taken into consideration in the planning of 

data collection.  Principally, the researcher ensured that the consent of each participant 

and/or the legal representatives of each sample were taken, so that the data collection 

procedure could process feasibly. The consent form (see Appendices 2 and 3) was 

provided both in Turkish (TR) and German (GR) languages, so that both the 

participants and the parents could understand the purpose of the study.   

In addition, since the sample population is Turkish-German bilinguals, for the 

purpose of prohibiting possible misunderstandings of the stated items in the 

questionnaire, the researcher endeavored to translate each item into both TR and GR 

languages (see Appendices 4, 5, and 6). During translation operations, the research 

contacted four academic professionals (AP) who are language experts in German (GR), 

English (EN), and Turkish (TR). In fact, the researcher is also a Turkish-German 

bicultural bilingual. Therefore, the German-translation processes were undertaken by 

the researcher herself, at first. The translation process is based on five-cyclic levels as 

demonstrated in Figure 5. Back translations into English, were done by the academics 

who were experts in German, English, and Turkish languages. One researcher and the 

researcher herself checked back translations in the process.   

The final version of the survey consisted of both German and Turkish ï 

translated items to ensure comprehensibility considering the unique bicultural and 

bilingual characteristics of the participants as one can-not determine in which language 

(German or Turkish) they have higher language comprehension. Additionally, 

researcher herself being a bicultural bilingual, in light with her language experiences, 

she also confirmed the idea to eliminate possible challenges. Therefore, each item was 
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provided primarily in Turkish and right below in German in the same survey 

considering the bicultural bilingualsô characteristics and language competency. 

Bicultural Bilingual Turkish-German versions of BIOS and BALLI, besides 

demographic information part, which was also provided in both German and Turkish, 

were administrated to the participants. Before the actual data collection period, a pilot 

study was also conducted with 20 participants using the survey and their comments 

regarding the survey items were noted ending up with minor modifications in the 

finalized version.   

 

 

Figure  6. Translation Process 

 

3.4.1.1. Demographic Questionnaire  

The first part of the survey consists of 17 demographic questions. These 

questions were developed to gain a deeper understanding of the background information 

of the participants, their school experiences, nationality of their parents, and their 

language experiences both with the target language, which is English, and their dual 

mother-tongue, which are German and Turkish.  
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3.4.1.2. Bicultural Identity Orientation  Scale (BIOS)  

Bicultural Identity Orientation Scale (BIOS) was developed by Comanaru in 

2009 (see Appendix 5). It is arranged in six-Likert scale 1 being ñStrongly Agreeò and 6 

being ñStrongly Disagreeò.  It consists of 20 items which are categorized into five 

factors;  

 

1) monocultural orientation, items 1 ï 4 (indicating the preferences of individuals 

to be loyal to one cultural group) 

2) flexibility, items 5 ï 8 (samplesô beliefs about identity-based variability in 

context and on people involved) 

3) compatibility, items 9 ï 12 (beliefs on the two cultures being in harmony and 

correlative from participantsô perspective) 

4) conflict, items 13 ï 16 (the difficulty and inconvenience of belonging two 

cultures) 

5) hybridity, items 17 ï 20 (participantsô have successfully integrated, mixed, and 

overlapped the two cultures) 

 

Only minor adaptations, such as adapting the country and ethnicity names, were 

made. The item 13 under the factor Conflict was eliminated in order to increase the 

reliability of the scale. The Cronbach Alpha value of five factors of the Bicultural 

Bilingual Turkish-German version of the scale is between .85 and .91. the Cronbach 

Alpha value of the conducted pilot study is .87 - translated by the researcher in 

collaboration with five other language experts ï was completed. In the conducted study 

the Cronbach Alpha value of the translated Turkish-German version of BIOS is .71.   

 

3.4.1.2.1. Exploratory Factor Analysis (EFA) for BIOS Scale   

As shown in Table 1, EFA was applied to determine factor loads. For the factor 

analysis, Kaiser ï Mayer ï Olkin (KMO) sample adequacy test was performed and 

factors with factor loads above 0.40 were selected. 
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Table 1. 

Exploratory Factor Analysis 

ITEM S 
Monocultural 

Orientation 
Flexibility  Compatibility  Conflict  Hybridity  

11. My ethnic identity pairs nicely with my German identity.   0.825     

10. Although they are different, the two cultural groups I identify with 

go well together.   

0.751 
    

12. My ethnic and German identities are in harmony.   0.647     

9. My ethnic culture is compatible with the German culture.   0.618     

17. I feel my identity is a hybrid of two cultures.    0.819    

18. I feel my identity is a mix of two cultures.    0.784    

19. If I were to describe the relationship between the two cultures 

within myself, Iôd depict them as integrated. 
 

0.472 
   

20. Most of my friends see me as belonging to both my ethnic culture 

and the German culture. 
 

0.407 
   

3. I feel one should be loyal to only one cultural group.   0.785   

2. I feel one has to make a decision of choosing a particular culture over 

the other.   
  

0.784 
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ITEMS  
Monocultural 

Orientation  
Flexibility  Compatibility  Conflict  Hybridity  

      

4. I feel that I must decide which of my two cultures is more central to 

my identity.   
  

0.669 
  

1. If I were born again, Iôd choose to be part of only one cultural group.     0.658   

15. I feel it is hard to belong to two cultural groups.      0.823  

16. I have difficulty reconciling the differences between my ethnic 

culture and the German culture.   
   

0.773 
 

14. Sometimes I am confused 

about my ethnic identity.   
   

0.693 
 

8. I adapt my ethnic identity according to the circumstances.     0.754 

6. I often find myself switching between cultures in different situations.       0.730 

7. I adjust my identity depending on whether I am with people from my 

ethnic group or Germans. 
    

0.692 

Kaiser Meyer Olkin ï KMO 

Bartlett Test of Sphericity 

0.695 

ɢĮ= 981,265; df: 171; p<0,000 
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EFA was carried out with the help of basic components technique in order to 

determine the size of the 20 items in the application form prepared within the scope of 

the research, to reveal the factor structure of the scale and to determine the suitability of 

the original scale to the factor structure. As can be seen in Table 2, the KMO value that 

tested the sample suitability was found to be 0.695 and this result showed that the 

research group (N = 150) was suitable for performing this analysis. In the explanatory 

factor analysis, it was observed that there were 5 factors (Hair et al., 2006) with 

eigenvalue scores above 1 and explaining 60.021% of the total variance, and the items 

were distributed among these factors. When the resulting factor structures were 

analyzed, it was seen that the expression, under the factor of Flexibility, ñI often find 

myself switching between cultures in different situations.ò was loaded on another factor 

other than the factor that should be, or loaded on two factors with a similar factor load. 

At this stage, item-total correlation was performed to determine item discrimination. In 

the interpretation of the item-total correlation, items with a value of .30 and above are 

considered sufficient to distinguish the property to be measured (Stevens, 2002). 

Therefore, as a result of the analysis, it was seen that the corrected item total correlation 

of the expression ñI often find myself switching between cultures in different 

situations.ò was lower than the accepted value. So, ñI often find myself switching 

between cultures in different situationsò was removed from the questionnaire form.  

 

3.4.1.3. Beliefs about Language Learning Inventory (BALLI )  

The BALLI inventory was developed by Horwitz in 1988 and consists of 34 

items. It is a five-point Likert scale showing άstrongly agreeò, ñI agreeò, ñI have no 

ideaò, ñI do not agreeò, and ñI strongly disagreeò options, so that the participants can 

responded to the items. In item 4 and item 15 there are different respond scales. The 

prior aim of this inventory is to assess the beliefs of language learners towards learning 

the English language in general. 

The Turkish version of BALLI was used in the studies of Baĸaran (2010), Cēsdēk 

(2014), and Geyimci (2015). Therefore, the Turkish version was already translated by 

other researchers. However, the German version was translated by the researcher 

herself. For this reason, item number 5 ñThe English language has the same structure as 

my mother languageò in the original BALLI was divided into two parts in order to 

increase the understandability of the items, so that the bilingual participants could 
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comprehend which mother language (German or Turkish) have the same structure as 

English or not. For this reason, the BALLI items are 35 instead of 34 items (see 

Appendix 6). In the pilot study the Cronbach Alpha value of Bicultural Bilingual 

Turkish ï German Version was found to be .893. In the conducted study the translated 

Turkish-German version of BALLI has a Cronbach Alpha value of .76.  

 

3.5. Data Analysis   

To identify and analyze the collected data the Statistical Program for Social 

Sciences (SPSS) was used. Descriptive analyses of the demographic section were 

operated. Descriptive statistics, means, standard deviations were computed in order to 

define the demographic information of the study. Pearson correlational analysis, 

independent sample t-test, and correlational operations were undertaken to define the 

relationship of the variables. Moreover, BIOS scale was translated both into Turkish 

and German. Thus, exploratory factor analysis was computed in order to identify 

whether the translated version vary from the original version or not. Additionally, 

regression and multiple regression analysis were operated to indicated the predictability 

of bilingualsô cultural identity orientations on their English language learning beliefs.  

Lastly, ANOVA tests were used to analyze the results.  
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CHAPTER IV  

4. FINDINGS 

4.1. Introductio n  

This chapter presents the findings of this study with regard to the research 

questions. Firstly, demographic data results will be displayed. Secondly, the findings of 

Bicultural Identity Orientation Scale (BIOS) will be presented. Lastly, the data results 

collected from Beliefs about Language Learning Inventory (BALLI ) will be described.  

 

4.2. Descriptive Analysis Results  

4.2.1. Descriptive Analysis Results of Demographic Characteristics  

In Table 2, statistical information about the demographic characteristics of the 

participants discussed within the scope of the research is detailed. 

 

Table 2. 

Demographic Information Regarding the Participants   

Descriptors Sub-descriptors 
Frequency 

(N = 150) 
Percentage 

Gender 
Male 69 46.0 

Female 81 54.0 

Age  

11-14 years  41 27.3 

15-19 years  96 64.0 

over 19 years 13 8.7 

Grade 

7th ï Mittelschule 7 4.7 

7th ï M-Zug/Mittelschule 4 2.7 

7th ï Realschule   5 3.3 

7th ï Gymnasium  3 2.0 

8th ï Mittelschule 5 3.3 

8th - M-Zug/ Mittelschule  3 2.0 

8th ï Realschule  5 3.3 

8th ï Gymnasium  4 2.7 

9th ï Mittelschule  36 24.0 
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9th - M-Zug/ Mittelschule 1 0.7 

9th ï Realschule  4 2.7 

9th ï Gymnasium  5 3.3 

10th - M-Zug/ 

Mittelschule 

11 7.3 

10th ï Realschule  13 8.7 

10th ï Gymnasium  5 3.3 

11th ï Fachooberschule 10 6.7 

11th ï Gymnasium  5 3.3 

12th ï Fachoberschule  6 4.0 

12th ï Gymnasium  18 12.0 

School Type 
Private School 16 10.7 

Public School 134 89.3 

English Experience  

4-7 years  100 66.7 

8-11 years  45 30.0 

12-15 years  2 1.3 

over 15 years  3 2.0 

Nationality  
Turkish 130 86.7 

Turkish-German 20 13.3 

 

Current City  

 

 

 

 

 

 

 

 

 

 

 

 

Mainburg 28 18.7 

Augsburg 3 2.0 

Ingolstadt 4 2.7 

Münih 31 20.7 

Kelheim 37 24.7 

Rosenheim 1 0.7 

Kolbermoor 1 0.7 

Abensberg 3 2.0 

Langwaid 7 4.7 

Painten 2 1.3 

Lauf a. d. Pegnitz 1 0.7 

Siegenburg 1 0.7 

Schropenhausen 3 2.0 

Ihrlerstein 1 0.7 
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Current  City  

Neutraubling 2 1.3 

Neuburg a.d. 6 4.0 

Neustadt a.d 2 1.3 

Nüremberg 1 0.7 

Landshut 3 2.0 

Regensburg 2 1.3 

Amberg 2 1.3 

Passau 1 0.7 

Ulm 2 1.3 

Pfaffenhofen 1 0.7 

Eiching 2 1.3 

Freising 2 1.3 

Schierling 1 0.7 

Country of Birth  

Turkey 11 7.3 

Germany 138 92.0 

Another country 1 0.7 

Coming to Germany 

(age) 

born in Germany 137 91.3 

0-3 years  6 4.0 

4-7 years 3 2.0 

8-11 years 3 2.0 

12-15 years 1 0.7 

Learned Turkish 
at home 148 98.7 

at school 2 1.3 

Learned German 

at home 42 28.0 

at school 102 68.0 

from friends 6 4.0 

Nationality of Mother  
Turkish 137 91.3 

German 13 8.7 

Nationality of Father 
Turkish 143 95.3 

German 7 4.7 

Language Preference 

with Friends 

Turkish 9 6.0 

German 23 15.3 

English 1 0.7 
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Turkish-German  117 78.0 

Language Preference at 

Home 

Turkish 58 38.7 

German 3 2.0 

Turkish-German 89 59.3 

Language Preference in 

School 

Turkish 1 0.7 

German 84 56.0 

Turkish-German 65 43.3 

 

In Table 2, it is represented that female participants are in majority (69 male and 

81 female). Likewise, 64% of the participants are between the ages of 15 and 19 years 

(N=96). The rest of the participants are between 11 and 14 years (N=41) and over 19 

years old (N = 13). The students participated from 28 different cities in Bavaria. 

However, it is seen that three major cities have the highest frequency in terms of the 

number of the participants. There are 37 participants from Kelheim, 31 participants 

from Munih, and 28 participants from Mainburg. 138 participants were born in 

Germany, whereas 11 of them were born in Turkey and one of them were born in 

another country. The participants, who were born either in Turkey or another country, 

came to Germany when they were between 0 ï 3 years old (N=4), 4 ï 7 years old 

(N=3), 8 ï 11 years old (N=3), and 12 ï 15 years old (N = 1). Moreover, 98.7% of the 

students stated that they have learned the Turkish language at home (N=148) and only 

1.3 % of them have learned Turkish at school (N=2). On the other hand, the number of 

the students who have learned German at home is 42. Also, most of the students have 

learned German at school (N=102) and just very few of them answered that they have 

learned German from their friends (N=6). Considering the nationality of both the 

mother and the father of each participants, it is demonstrated that 137 of the 

participantsô mothers are Turkish whereas 13 are German. Likewise, most of the 

participantsô fathers are Turkish (N=143) and the rest of the participantsô fathers are 

German (N=7). Whether they are at home, in school, or with their friends, the 

participants prefer to speak both Turkish and German language in a mixture.  The 

participants at home 59.3% (N=89), in school 43.3% (N=65), and with friends 78.0% 

(N=117) speak Turkish and German languages in mix. Besides speaking Turkish and 

German in mix, learners were found to prefer speaking German language in school 

(N=84) and with their friends (N=23). 
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4.2.2. Descriptive Analysis Results of BIOS Subscales  

This section includes the frequency, percentage, mean, and standard deviation 

scores of BIOS subscales; Monocultural Orientation, Flexibility, Compatibility, 

Conflict, and Hybridity, within the scope of first the research questionò What 

perceptions do Turkish-German bicultural bilinguals have of their Bicultural Identity 

Orientation?ò. The reliability of the scale used in the study was evaluated by looking at 

the Cronbach Alpha coefficient, which shows the internal consistency of the variables 

that make up the scale.  When the Cronbach Alpha coefficient, which ranges from 0 to 

1, is 0.60 or lower, results on internal consistency reliability are not satisfactory. As the 

13th question of the study, the statement ñthere is a conflict within myself between the 

two cultures I belong to.ò was removed from the analysis with the item deleting process 

and the Alpha coefficient from 0.69 was increased to 0.71. Therefore, the Bicultural 

Identity Orientation is reliable with the Cronbach Alpha coefficient of 0.71.   

 

4.2.2.1. Descriptive Analysis Results of BIOS Monocultural  Orientation Subscale 

Monocultural Orientation subscale aims to explore the perceptions of Turkish-

German bicultural bilinguals about belonging and being loyal only to one cultural 

group. This subscale consists of four items. According to the findings in Table 3 below, 

24 % of Turkish-German bicultural bilinguals strongly disagreed, 22% disagreed, and 

10.7 % of them slightly disagreed to belong to only one culture if they were born again 

as they responded to item 1 (M=3.16, S=1.79). Although, 19.3 % of the participants 

agreed and14 % slightly agreed with item 3 ñI feel one should be loyal to only one 

cultural group.ò, 24 % of them disagreed and 23.3 % have strongly disagreed, whereas 

12% slightly disagreed with the same item (M=3.04, SD=1.66). Moreover, considering 

the responses given to item 4, 18.7 % of the respondents disagreed and 22.7 % strongly 

disagreed that they do have to decide whether German or Turkish culture is more 

central to their identity, whereas 16.7 % of them agree (M=3.18, SD=1.65). The results 

indicate that, on the one hand, 18.7 % of the participants agreed with item 2 ñI feel one 

has to make a decision of choosing a particular culture over the other.ò, and, on the 

other hand, 16.7 % of them disagreed and 23.3% strongly disagreed with the same item 

(M=3.26,SD=1.72). 
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Table 3. 

Descriptive Analysis Results of BIOS Monocultural Orientation Subscale (N=150) 

 

  

 

 

ITEMS  
Strongly 

Disagree 
Disagree 

Slightly 

Disagree 

Slightly 

Agree 
Agree 

Strongly 

Agree 
Mean SD 

 F % F % F % F % F % F %   

1. If I were born again, Iôd choose to be part of only one 

cultural group. 

36 24.0 33 22.0 16 10.7 23 15.3 19 12.7 23 15.3 3.16 1.79 

2. I feel one has to make a decision of choosing a particular 

culture over the other. 

33 22.0 25 16.7 25 16.7 21 14.0 28 18.7 18 12.0 3.26 1.72 

3. I feel one should be loyal to only one cultural group. 35 23.3 36 24.0 18 12.0 21 14.0 29 19.3 11 7.3 3.04 1.66 

4. I feel that I must decide which of my two cultures is 

more central to my identity. 

34 22.7 28 18.7 16 10.7 34 22.7 25 16.7 13 8.7 3.18 1.65 
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4.2.2.2. Descriptive Analysis Results of BIOS Flexibility Subscale 

Flexibility subscale seeks to determine whether Turkish-German bicultural 

bilinguals alter their behaviors depending on the situation and whether they behave 

themselves either according to the norms of their ethnic culture, which is Turkish, or to 

norms of their host culture, German. Table 4 below shows the results obtained from the 

current study. As for the results gathered from item 5 ñMy ethnic identity varies 

depending on whom I am with.ò  the responses show that 28 % of the participants 

strongly disagreed and 22.7 % disagreed, whereas only 18 % of them agreed with item 

(M=2.96, SD=1.71). Despite the fact that 24 % of Turkish-German bicultural bilinguals 

slightly agreed and 23.3 % agreed with item 6, 19.3 % of them disagreed, indeed 

(M=3.50, SD= 1.56). However, considering the responses to item 8 ñI adapt my ethnic 

identity according to the circumstances.ò 22 % of the target group agreed and slightly 

agreed with item (M=3.41, SD=1.61). The analyzed results for the item 7 indicate that 

21.3 % of the respondents disagreed and 18.7 % of them strongly disagreed with item 

(M=3.24, SD=1.64). Surprisingly, 18.7 % of the participants slightly agreed, 17.3 % 

agreed, and 10 % of them strongly agreed the same item. Overall, Turkish-German 

bicultural bilinguals were found to be altering their bicultural identity according to the 

situations and contexts they encounter within the Turkish and German cultural groups.  
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Table 4. 

Descriptive Analysis Results of BIOS Flexibility Subscale (N=150) 

 

  

ITEMS  
Strongly 

Disagree 
Disagree 

Slightly 

Disagree 

Slightly 

Agree 
Agree 

Strongly 

Agree 
Mean SD 

  F % F % F % F % F % F %   

5. My ethnic identity varies depending on whom I am 

with. 

42 28.0 34 22.7 13 8.7 22 14.7 27 18.0 12 8.0 2.96 1.71 

6. I often find myself switching between cultures in 

different situations. 

20 13.3 29 19.3 17 11.3 36 24.0 35 23.3 13 8.7 3.50 1.56 

7. I adjust my identity depending on whether I am with 

people from my ethnic group or Germans. 

28 18.7 32 21.3 21 14.0 28 18.7 26 17.3 15 10.0 3.24 1.64 

8. I adapt my ethnic identity according to the 

circumstances. 

24 16.0 28 18.7 21 14.0 30 20.0 33 22.0 14 9.3 3.41 1.61 
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4.2.2.3. Descriptive Analysis Results of BIOS Compatibility Subscale 

Compatibility subscale examines the cultural adjustment, sense of belonging, 

and psychological well-being of the participants who have bicultural identity and living 

within two cultures. The data analysis results of the compatibility subscale are given in 

Table 5 below. Regarding the item 9, which states whether the participants perceive 

their Turkish identity compatible with the German culture, 24 % of Turkish-German 

bicultural bilinguals slightly agreed and 20.7 % of them agreed with item (M=3.30, 

SD=1.61). However, quite a considerable number of the participants responded to the 

very same item as strongly disagreeing (20 %). Furthermore, 26.7 % of the learners, 

who take part in this study, agreed and 13.3 % of them strongly agreed with item 10 

ñAlthough they are different, the two cultural groups I identify with go well together.ò 

(M=3.80, SD=1.54). The findings represent that 26% of the participants agreed that 

their Turkish identity nicely pairs with their German identity, whereas only 9.3 % of 

them pointed out that they strongly disagree with item 11 (M=3.86, SD=1.53). In 

addition, the collected data analysis results show that 27.3 % of the respondents agreed 

and 26.7 % of them slightly agreed with item 12, that their Turkish and German cultural 

identities are in harmony (M=3.84, SD=1.48). To sum up, Turkish-German bicultural 

bilinguals perceive their identity as alternated and integrated. 
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Table 5. 

Descriptive Analysis Results of BIOS Compatibility Subscale (N=150) 

 

 

 

 

 

 

ITEMS  
Strongly 

Disagree 
Disagree 

Slightly 

Disagree 

Slightly 

Agree 
Agree 

Strongly 

Agree 
Mean SD 

  F % F % F % F % F % F %   

9. My ethnic culture is compatible with the German 

culture. 

30 20.0 25 16.7 17 11.3 36 24.0 31 20.7 11 7.3 3.30 1.61 

10. Although they are different, the two cultural groups I 

identify with go well together. 

15 10.0 20 13.3 25 16.7 30 20.0 40 26.7 20 13.3 3.80 1.54 

11. My ethnic identity pairs nicely with my German 

identity. 

14 9.3 20 13.3 21 14.0 34 22.7 39 26.0 22 14.7 3.86 1.53 

12. My ethnic and German identities are in harmony. 16 10.7 15 10.0 21 14.0 40 26.7 41 27.3 17 11.3 3.84 1.48 
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4.2.2.4. Descriptive Analysis Results of BIOS Conflict Subscale 

The findings of the Conflict subscale, which identity the orientation of bicultural 

bilinguals within the scope of the challenges, struggles, and difficulties and encounter 

both in their ethnic culture and host culture, are represented in Table 6 below. As to the 

responses given to item 14, Turkish-German bicultural bilinguals strongly disagree, 

disagree, and slightly disagree with the statement that they feel confused about their 

ethnic identity, which is Turkish (45.3 %, 22.7 %, 14 %, respectively; M=2.18, 

SD=1.42). Within the scope of item 15 ñI feel it is hard to belong to two cultural 

groups.ò 22.7 % of the participants disagreed and 31.3 % of them strongly disagreed 

with item (M=2.70, SD=1.57). Equally, 28.7 % of bicultural bilinguals revealed that 

they strongly disagree, 26.7 % of them agree, and 18.7 % slightly disagree with item 16 

ñI have difficulty reconciling the differences between my ethnic culture and the German 

culture.ò (M=2.56, SD=1.40). To conclude, the target group of this study, who were 

Turkish-German bicultural bilinguals, regard their bicultural identity are found to be 

relatively positive and stable. A considerable number of the participants do not think 

that they are confused about their Turkish identity, or that it is hard to be part of two 

cultural groups. 
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Table 6. 

Descriptive Analysis Results of BIOS Conflict Subscale (N=150) 

 

 

 

 

 

ITEMS  
Strongly 

Disagree 
Disagree 

Slightly 

Disagree 

Slightly 

Agree 
Agree 

Strongly 

Agree 
Mean SD 

  F % F % F % F % F % F %   

14. Sometimes I am confused about my ethnic identity. 68 45.3 34 22.7 21 14.0 13 8.7 8 5.3 6 4.0 2.18 1.42 

15. I feel it is hard to belong to two cultural groups. 47 31.3 34 22.7 18 12.0 25 16.7 20 13.3 6 4.0 2.70 1.57 

16. I have difficulty reconciling the differences between 

my ethnic culture and the German culture. 

43 28.7 40 26.7 28 18.7 20 13.3 16 10.7 3 2.0 2.56 1.40 
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4.2.2.5. Descriptive Analysis Results of BIOS Hybridity Subscale 

Hybridity subscale of BIOS illustrates the integration and adaptation of the 

individualsô identities, who have been a part of both the ethnic culture and the dominant 

culture. According to the finding computed from the descriptive analysis, a significant 

number of Turkish-German bicultural bilinguals strongly agreed, agreed, and slightly 

agreed with item 20 ñMost of my friends see me as belonging to both my ethnic culture 

and the German culture.ò (28 %, 23.3 %, 21.3 %, respectively; M=4.26, SD=1.57). 

Moreover, 16.7 % of the participants strongly agreed, 26 % agreed, and 28 % slightly 

agreed with item 19, which indicates that they would describe they themselves as 

integrated into both the Turkish culture and the German culture (M=4.01, SD=1.51). 

Particularly, 31.3 % of the respondents agreed and 20 % of them slightly agreed that 

their identity is a hybrid of Turkish and German culture, as stated in item 17 (M=3.86, 

SD=1.59). Subsequently, 23.3 % of Turkish-German bicultural bilinguals slightly 

agreed, and 25.3 % of them agreed that their identity is a mix of both cultures (M=3.78, 

SD=1.62). Overall, Turkish-German bicultural bilinguals perceive and admit that their 

identity is a hyphenated one, which is successfully integrated and alternated in both 

Turkish and German culture coping positively with both cultural elements.  
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Table 7. 

Descriptive Analysis Results of BIOS Hybridity Subscale (N=150) 

 

   

 

ITEMS  
Strongly 

Disagree 
Disagree 

Slightly 

Disagree 

Slightly 

Agree 
Agree 

Strongly 

Agree 
Mean SD 

  F % F % F % F % F % F %   

17. I feel my identity is a hybrid of two cultures. 19 12.7 17 11.3 17 11.3 30 20.0 47 31.3 20 13.3 3.86 1.59 

18. I feel my identity is a mix of two cultures. 21 14.0 17 11.3 17 11.3 35 23.3 38 25.3 22 14.7 3.78 1.62 

19. If I were to describe the relationship between the two 

cultures within myself, Iôd depict them as integrated. 
14 9.3 15 10.0 15 10.0 42 28.0 39 26.0 25 16.7 4.01 1.51 

20. Most of my friends see me as belonging to both my 

ethnic culture and the German culture. 
11 7.3 16 10.7 14 9.3 32 21.3 35 23.3 42 28.0 4.26 1.57 
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Table 8.  

Descriptive Statistics of Total Mean Score of Subscales in BIOS Scale   

 

  

Table 8 presents the overall mean scores and standard deviations of each 

subscale. According to the overall responses of the participants to each subscale, being 

close to Strongly Agree (5) indicates a positive finding whereas being close to Strongly 

Disagree (1) displays a negative finding. Conflict orientation is the closest subscale to 

Strongly Agree (M=10.58, SD=4.31). The second subscale that reveals closest positive 

result is Flexibility (M=1.12, SD=4.52). However, Hybridity with 15.92 mean score and 

4.66 standard deviation is the farthest orientation by being close to Strongly Agree. 

Moreover, considering Compatibility subscale with its 14.81 mean score and 4.78 

standard deviation it is the second closest orientation to Strongly Disagree. Finally, 

Monocultural Orientation subscale reveal the highest scores being at the first place 

revealing a negative result (M=12.65, SD=5.08). The descriptive statistical analyses of 

identity orientation of Turkish-German bilinguals demonstrate that the overall results of 

each subscale display high scores of standard deviations and mean scores, which 

indicate that, although BIOS is slightly on Conflict orientation findings.   

 

4.2.3. Descriptive Analysis Results of BALLI inventory  

The descriptive statistical analyses results computed from the data collected by 

the BALLI inventory statistical analysis in order to address the second research question 

ñWhat perceptions do Turkish-German bicultural bilinguals have of their EFL learner 

beliefs?ò, which is shown in Table 9 below. The results obtained for item 4 and item 15, 

which are directed to ask individualsô personal opinion, are presented in two separate 

tables. Therefore, instead of providing answers between 1 (strongly disagree) and 5 

SUBSCALES N Min.  Max.  Mean SD 

Monocultural 150 1.00 6.00 12.65 5.08 

Flexibility 150 1.00 6.00 1.12 4.52 

Compatibility 150 1.00 6.00 14.81 4.78 

Conflict 150 1.00 6.00 10.58 4.31 

Hybridity 150 1.00 6.00 15.92 4.66 

TOTAL  63.96 12.16 
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(strongly agree), the participants were asked to give their personal opinion to the item 4, 

which seeks to identify about the difficulty of the English language 1 (very difficult), 2 

(difficult), 3 (medium difficult), 4 (easy), and 5 (very easy). Likewise, item 15 questions 

the participantsô individual perception about the duration of learning the English 

language in which they were asked to point out their opinion as 1 (less than a year), 2 (1 

ï 2 years), 3 (3 ï 5 years), 4 (5 ï 10 years), and 5 (you canôt learn a language in 1 hour a 

day).  
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Table 9. 

Descriptive Analysis Results of BALLI Inventory 

 
ITEMS  

Strongly 

Disagree 
Disagree No Idea Agree 

Strongly 

Agree 
Mean SD  

  F % F % F % F % F %   

1. It is easier for children than adults to learn a foreign language. 8 5.3 5 3.3 15 10.0 44 29.3 78 52.0 4.19 1.09 

2. Some people are born with a special ability which helps them learn 

a foreign language. 

11 7.3 8 5.3 37 24.7 65 43.3 29 19.3 3.62 1.08 

3. Some languages are easier to learn than others. 5 3.3 13 8.7 22 14.7 68 45.3 42 28.0 3.86 1.02 

5. The English language. I am trying to learn. is structured in the 

same way as Turkish. 

42 28.0 49 32.7 44  29.3 10 6.7 5 3.3 2.24 1.04 

6. The English language. I am trying to learn. is structured in the 

same way as German.  

15 10.0 38 25.3 27 18.0 52 34.7 18 12.0 3.13 1.21 

7. I believe that I will ultimately learn to speak this language very 

well. 

21 14.0 11 7.3 38 25.3 47 31.3 33 22.0 3.40 1.29 

8. It is important to speak a foreign language with an excellent 

accent. 

9 6.0 38 25.3 29 19.3 46 30.7 28 18.7 3.30 1.20 

9. It is necessary to know the foreign culture in order to speak the 

foreign language. 

32 21.3 40 26.7 35 23.3 37 24.7 6 4.0 2.63 1.18 
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ITEMS  
Strongly 

Disagree 
Disagree No Idea Agree 

Strongly 

Agree 
Mean SD 

  F % F % F % F % F %   

10. You should not say anything in the foreign language until you 

can say it correctly.  

67 44.7 51 34.0 14 9.3 14 9.3 4 2.7 1.91 1.07 

11. It is easier for someone who already speaks a foreign language 

to learn another one.  

9 6.0 25 16.7 30 20.0 67 44.7 19 12.7 3.41 1.09 

12. It is better to learn a foreign language in the foreign country.  16 10.7 16 10.7 28 18.7 48 32.0 42 28.0 3.56 1.29  

13. If I heard someone speaking the language I am trying to learn. I 

would go up to them so that I could practice speaking the 

language.  

11 7.3 16 10.7 41 27.3 56 37.3 26 17.3 3.46 1.12 

14. 

 

It is okay to guess-if you do not know a word in the foreign 

language. 

      7 4.7 20 13.3 33 22.0 69 46.0 21 14.0 3.51 1.04 

16. I have a foreign language aptitude. 8 5.3 17 11.3 35 23.3 70 46.7 20 13.3 3.51 1.03 

17. Learning a foreign language is mostly a matter of learning many 

new vocabulary words. 

6 4.0 11 7.3 20 13.3 82 54.7 31 20.7 3.80 .98 

18. It is important to repeat and practice often. 7 4.7 3 2.0 10 6.7 59 39.3 71 47.3 4.22 .99 
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 ITEMS  
Strongly 

Disagree 
Disagree No Idea Agree 

Strongly 

Agree 
Mean SD 

  F % F % F % F % F %   

19. I feel timid speaking English with others. 40 26.7 53 35.3 21 14.0 25 16.7 11 7.3 2.42 1.24 

20. If you are allowed to make mistakes in the beginning. it will be 

hard to get rid of them later on. 

15 10.0 33 22.0 47 31.3 40 26.7 15 10.0 3.04 1.13 

21. Learning a foreign language is mostly a matter of learning a many 

of grammar rules. 

8 5.3 12 8.0 48 32.0 65 43.3 17 11.3 3.47 .98 

22. It is important to practice in the language laboratory. 10 6.7 15 10.0 70 46.7 39 26.0 16 10.7 3.24 1.00 

23. Women are better than men at learning foreign languages. 30 20.0 29 19.3 60 40.0 18 12.0 13 8.7 2.70 1.17 

24. If I speak English very well. I will have many opportunities to use 

it. 

2 1.3 11 7.3 14 9.3 59 39.3 64 42.7 4.14 .95 

25. It is easier to speak than understand a foreign language. 17 11.3 47 31.3 41 27.3 35 23.3 10 6.7 2.82 1.11 

26. Learning English is different from learning other school subjects. 14 9.3 16 10.7 44 29.4 65 43.3 11 7.3 3.28 1.06 

27. Learning English is mostly a matter of translating. 7 4.7 44 29.3 37 24.7 44 29.3 18 12.0 3.14 1.11 

28. If I learn to speak this language very well it will help me get a 

good job. 

3 2.0 6 4.0 19 12.7 46 30.7 76 50.7 4.24 .96 
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ITEMS  

Strongly 

Disagree 
Disagree No Idea Agree 

Strongly 

Agree 
Mean SD 

  F % F % F % F % F %   

              

29. It is easier to read and write this language than to speak and 

understand it. 

8 5.3 42 28.0 29 19.3 57 38.0 14 9.3 3.18 1.10 

30. People who are good at math and science are not good at learning 

foreign languages. 

28 18.7 43 28.7 45 30.0 21 14.0 13 8.7 2.65 1.18 

31. Turkish-German bicultural bilinguals think that it is important to 

speak a foreign language 

7 4.7 11 7.3 55 36.7 58 38.7 19 12.7 3.47 .96 

32. I would like to learn this language so that I can get to know its 

speakers better. 

13 8.7 32 21.3 30 20.0 57 38.0 18 12.0 3.23 1.17 

33. People who speak more than one language well are very 

intelligent. 

23 15.3 39 26.0 29 19.3 40 26.7 19 12.7 2.95 1.28 

34. Turkish-German bicultural bilinguals are good in learning 

foreign languages. 

8 5.3 23 15.3 45 30.0 56 37.3 18 12.0 3.35 1.05 

35. Everyone can learn to speak a foreign language. 2 1.3 3 2.0 7 4.7 32 21.3 106 70.7 4.58 .78 

  * Descriptive statistic results for Item 4 and Item 15 will be shown in Different Table 10 and Table 11.  
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In Table 9, frequencies, percentages, means, and standard deviations of each 

item are calculated. According to the findings, the majority of the Turkish-German 

bicultural bilinguals strongly agreed (70.7 %) and agreed (21.3 %) with item 35 

ñEveryone can learn to speak a foreign language.ò (M=4.58, SD=.78). Moreover, 50.7 

% of the participants think that learning a new language will assist them to get a good 

job as they strongly agreed and 30.7 % of them agreed with item 28 (M=4.72, SD=.96). 

The results reveal that out of 150 participants 71 participants (47.3 %) strongly agreed 

and 39. 3 % agreed with item 18 ñIt is important to repeat and practice often.ò 

(M=4.22, SD=.99). Over the half of the respondents strongly agreed (52 %) and agreed 

(29.3 %) that it is easier for children to learn a foreign language than adults as it is 

stated in item 1 (M=4.19, SD=.99). Also, a great number of the participants agreed 

(54.7 %) and strongly agreed (20.7 %) with item 17 ñLearning a foreign language is 

mostly a matter of learning many new vocabulary words.ò (M=3.80, SD=.98). 

Following, 46.7 % of Turkish-German bicultural bilinguals strongly agreed and 13.3% 

of them agreed that they have foreign language aptitude which was represented in item 

16 (M= 3.51, SD=1.03). Most of the participants seem to have strongly agreed (14 %) 

and agreed (46 %) with the beliefs that it is quite understandable to guess the meaning 

of a word if one does not know its meaning which was remarked in item 14 (46 %, 

M=3.51, SD=1.04). Similarly, 45.3 % of the participants agreed and 28 % strongly 

agreed that some languages are easier to learn in comparison to other languages as 

stated in item 3 (M=3.86, SD=1.02). A great number of the participants agreed (43.3 %) 

and strongly agreed (11.3 %) with item 21 ñLearning a foreign language is mostly a 

matter of learning a many of grammar rules.ò and a small number percentage (7.3 %) 

strongly agreed while 43.3 % of them agreed, whereas 29.4 % of them remained 

undecided with item 26 ñLearning English is different from learning other school 

subjects.ò (M=3.47, SD=.98; M=3.28, SD=1.06, respectively). Additionally, the 

respondents strongly agreed (12.7%), agreed (38.7 %) that Turkish-German bicultural 

bilinguals think that it is important to speak a foreign language whereas 36.7 % of them 

remained without an idea as stated in item 31 (M=3.47, SD=.96). However, out of 150 

participants 70 of them (46.7 %) stated that they have no idea whether it is important to 

practice the language that they learn in language laboratory or not, as pointed out in 

item 22 (M=3.24, SD=1.00). Subsequently, the respondents neither agreed nor 

disagreed with item 23 ñWomen are better than men at learning foreign languages.ò by 

being uncertain (40 %, M= 2.70, SD=1.17). The participants answered as having no 
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idea to the item 13 ñIf I heard someone speaking the language I am trying to learn. I 

would go up to them so that I could practice speaking the language.ò (27.3 %, M=3.46, 

SD=1.12), while 37.3 % of the participants agreed and 17.3 % of them strongly agreed 

with the same item. Regarding item 19, 35 % of Turkish-German bicultural bilinguals 

disagreed with the belief that they feel timid when they speak English with others, while 

26.7 % of them claimed that they strongly disagreed (M=2.42, SD=1.24). Furthermore, 

47 % of the participants pointed out that they strongly disagreed and 34 % disagreed 

with item 10 ñYou should not say anything in the foreign language until you can say it 

correctly.ò (M=1.91, SD=1.07). Considering item 5, 32.7 % of the participants 

disagreed and 28 % strongly disagreed that the English language has the same structure 

as Turkish (M=2.24, SD=1.04). Also, the findings of item 9 reveal that 21.3 % of the 

respondents strongly disagreed that it is a must to know the foreign language culture to 

speak its language (M=2.63, SD=1.18).  

 

Table 10. 

Descriptive Analysis Results of BALLI Item 4 

ITEM  
Very 

Difficult  
Difficult  

Medium 

Difficult  
Easy 

Very 

Easy 
Mean SD 

  F % F % F % F % F %   

4. The language 

I am trying to 

learn is: 

10 6.7 32 21.3 59 39.3 39 26.0 10 6.7 3.04 1.00 

 

As seen in Table 10, item 4 has a different answer scale. Participants were 

expected to respond as (1) very difficult, (2) difficult, (3) medium difficult, (4) easy, and 

(5) very easy to the item ñThe language I am trying to learn is:ò. According to the 

descriptive data analysis findings, 39.3 % of Turkish-German bicultural bilinguals 

believed that the English is a medium difficult language, whereas 26 % of them 

considered that it is easy (M=3.04, SD=1.00); 21.4 % of the learners regarded English 

as a difficult language. Surprisingly, quite the same percentages of the participants 

thought that English is very difficult (6.7 %) and equally 6.7 % of them considered it as 

very easy.   
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Table 11. 

Descriptive Analysis Results of BALLI Item 15 

 

Also, in Table 11 below, descriptive analysis findings obtained from the BALLI 

item 15, with its different answers scale, are displayed. The results reflect that out of 

150 participants 89 participants (59.3 %) thought that learning a new language will take 

between 1 ï 2 years if someone will spent one hour a day to learn that language and, in 

contrast, 17.3 % of the students believed that it will take less than a year to learn that 

language (M=2.18, SD=.92). Also, 15.3 % of the participants believed that if they spent 

one hour a day learning English language, it will take between 3 to 5 years. Only a 

small percentage (4.7 %) of the participants pointed out that one can-not learn a 

language in less than a year.  

In general, the descriptive data results of the BALLI inventory reveal that a 

considerable number of Turkish-German bicultural bilinguals believe that;  

  

ITEM  

less 

than a 

year 

1-2 

years 

3-5 

years 

5-10 

years 

you can't 

learn a 

language 

in 1 hour 

a day 

Mean SD 

 

  F % F % F % F % F %   

15. If someone 

spent one 

hour a day 

learning a 

language, 

how long 

would it 

take 

him/her to 

become 

fluent? 

26 17.3 89 59.3 23 15.3 5 3.3 7 4.7 2.18 92 
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¶ everyone can learn a language, it is easier for children to learn a foreign 

language in comparison to adults, it is important to repeat and practice regularly,  

¶ learning English language will assist them to get a good job, learning new 

language means learning its vocabulary and structure,  

¶ one can guess the meaning of the word, some languages are easier to learn than 

the others,  

¶ learning English will provide them new opportunities to use it,  

¶ learning English language is different than other school subjects,  

¶ they have a foreign language aptitude, English language is medium difficult,  

¶ learning a foreign language will take between one to two years and even less 

than a year. 

 

4.3. Correlation and Multiple Regression Analyses Results  

4.3.1. Correlation Analyses Results 

4.3.1.1. Correlation Analysis Results of BIOS and BALLI  

This section aims to present the findings addressing the research question 3 ñIs 

there a relationship between Turkish-German bicultural bilingualsô perceived EFL 

learner beliefs and Bicultural Identity Orientations? Thereby, Pearson correlation test 

was computed between BIOS dimensions; Monocultural Orientation, Flexibility, 

Compatibility, Conflict, and Hybridity as independent variables and BALLI as the 

dependent variable to analyze the relationship between the Bicultural Identity 

Orientation and EFL learner beliefs. The findings attained from the analysis are given in 

Table 12.  
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Table 12. 

Correlation Analysis between BIOS and BALLI Inventory 

*p < 0.05    ** p < 0.01 

 

As demonstrated in Table 12, correlation of Monocultural Orientation with 

English Language Learning Beliefs shows a positive relationship (r=.19), and is 

statistically highly significant (p=.01). Also, the correlation analysis of the second-

dimension Flexibility display a positive relationship (r=.30) with Language Learning 

Beliefs and is statistically highly significant (p=.00). Equally, Hybridity factor reflects 

also a positive linear correlation (r=.36) between the Language Learning Beliefs and is 

statically strongly significant (p=.00). In Addition, Compatibility is another dimension 

which shows a positive correlation (r=.17) with BALLI  total score and displays a 

statistically significance (p=.03). Although, there is a positive relationship (r=.10) 

between Conflict and EFL learner beliefs, Conflict did not reveal any statistical 

significance (p=.18). Overall there is a positive linear relationship (r=.44) between 

Bicultural Identity Orientation Scale and Beliefs about Language Learning Inventory. In 

addition, BIOS reveals statistically a very strong significance (p=.00) on the EFL 

learner beliefs.  

 

4.3.1.2. Correlation Analysis Results of Demographic Characteristics and BALLI  

This section includes the findings of the study in relation to the research question 

4ñIs there a relationship between Turkish-German bicultural bilingualsô perceived EFL 

learner beliefs and their demographic characteristics?ò. Pearson correlations were 

operated between the total scores of the Beliefs about Language Learning Beliefs as 

BELIEFS N r  p 

             (Constant) 

 Monocultural Orientation 150 .19 .01* 

 Flexibility 150 .30   .00**  

 Compatibility 150 .17 .03* 

 Conflict 150 .10       .18 

 Hybridity 150 .36 .00* 

TOTAL  150 .44 .00** 
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dependent variables and total scores of five demographic features, mainly gender, age, 

grade, English experience, and nationality as independent variables. The findings 

gathered from the analysis are provided in Table 13.  

 

Table 13. 

Correlation Analysis between Demographic Characteristics and BALLI 

*p < 0.05    ** p < 0.01 

 

As seen in Table 13, there is a negative linear correlation (r=.-12) between the 

gender and the beliefs of the learners about English language learning. The negative 

correlation between these two variables display no statically significance (p=.13). 

Moreover, another negative correlation (r=-0.2, p=77) is obtained between the 

nationality of the participants and their language beliefs, which show no significance. 

Although, age (r=.08, p=.91), grade (r=.07, p=.39), and English experience (r=.03, 

p=.66) demonstrate a positive relationship between these variables and BALLI, none of 

these independent variables had a significant effect on BALLI. To sum up, there is no 

relationship between the demographic characteristics such as gender, age, grade, 

English experience, and nationality and Beliefs about Language Learning.  

 

4.3.1.3. Correlation Analysis Results of BIOS and Gender   

With the scope of the research question 5 ñIs there a relationship between 

Turkish-German bicultural bilingualsô perceived Bicultural Identity Orientations and 

their demographic characteristics?ò this section shows the results of the correlation 

analyses between the Bicultural Identity Orientation dimensions; Monocultural 

Orientation, Flexibility, Compatibility, Conflict, and Hybridity as dependent variables 

and gender as independent variable. The findings obtained from the analysis are shown 

in Table 14. 

SCALES N r  p 

Gender 150 -.12 .13 

Age 150 .08 .91 

Grade 150 .07 .39 

English Experience 150 .03 .66 

Nationality 150 -0.2 .77 
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Table 14. 

Correlation Analysis Results between BIOS and Gender  

SCALES N r  p 

Monocultural Orientation 150 -.06 .40 

Flexibility 150 .01 .83 

Compatibility 150 .08 .28 

Conflict 150 .09 .27 

Hybridity 150 .11 .17 

TOTAL  150 .08 .30 

*p < 0.05    ** p < 0.01 

 

As can be obtained from Table 14, correlation analysis findings between the 

gender and Bicultural Identity Orientation dimension; Monocultural Orientation (r=.06, 

p=.40), Flexibility (r=.01, p= .83), Compatibility (r=.08, p=.28), Conflict (r=.09, p=.27), 

and Hybridity (r=.11, p=.17) indicated that there was no statistically significant 

relationship between the gender of bicultural bilingual individuals and their Bicultural 

Identity Orientations. To conclude, the total correlation analysis scores reflect that 

gender had no significant effect on the dimensions of BIOS scale (r=.08, p=.30).  

 

4.3.1.4. Correlation Analysis Results of BIOS and Age  

Likewise, regarding the research question 5, Pearson correlation analyses were 

computed in order to identify the possible relationship of Bicultural Identity 

Orientations as dependent variables and the age factor of the respondents as 

independent variable. The results obtained from correlation analysis are given in Table 

16.  

 

  



61 

Table 15. 

Correlation Analysis between BIOS and Age  

*p < 0.05    ** p < 0.01 

 

In Table 15, Pearson correlation analyses results calculated between the age and 

the dimensions of BIOS is indicated. On the one hand, Monocultural Orientation (r=.-

09, p= .23), Flexibility (r=.-07, p=.33), Conflict (r=.-15, p=.06) and Hybridity (r=.-03, 

p=.71) dimensions ascertained no significant correlation with the age factor of bicultural 

bilinguals. On the other hand, the dimension of Compatibility revealed a negative linear 

correlation (r=.-17) and was found to have statistically significant (p=.03) relationship 

with the age factor. Overall, although the correlation analysis illustrates a negative 

relationship (r=.-19), the total BIOS scores and age of the participants show a high 

significant (p=.01) relationship.  

 

4.3.1.5. Correlation Analysis Results of BIOS and Grade 

Similarly, this section addresses the research question 5; Pearson correlation data 

analyses were computed in order to identify the relationship between the grade of the 

participants as independent variable and the dimension of Bicultural Identity 

Orientation as dependent variable. The results are presented in Table 16.  

 

  

SCALES N r  p 

Monocultural Orientation 150 -.09 .23 

Flexibility 150 -07 .33 

Compatibility 150 -.17 .03* 

Conflict 150 -.15 .06 

Hybridity 150 -.03 .71 

TOTAL  150 -.19 .01* 
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Table 16. 

Correlation Analysis between BIOS and Grade 

*p < 0.05     

 

According to the Table 16, there is not a significant effect of grade on the 

dimensions; Monocultural Orientation (r=.-12, p=.14), Flexibility (r=.07, p=.38), 

Compatibility (r=.-04, p=.60), and Hybridity (r=.11, p=.17). However, considering the 

dimension of Conflict, the findings indicated that there is a negative linear correlation 

(r=.-16) which establishes significant relationship (p=.05) with the grade level of the 

participants.  

 

4.3.1.6. Correlation Analysis Results of BIOS and English Experience  

Equally, this section includes the correlation analysis results of the study with 

regard to the research question 5. Pearson correlation analyses were operated to define 

the possible relationship between the five dimensions of BIOS and the English 

experience of Turkish-German bicultural bilinguals. The results considering the 

correlation analyses are provided in Table 17.  

 

Table 17. 

Correlation Analysis between BIOS and English Experience  

SCALES N r  p 

Monocultural Orientation 150 -.15 .05 

Flexibility 150 -.04 .55 

Compatibility 150 -.00 .95 

Conflict 150 -.16 .04* 

Hybridity 150 .09 .26 

TOTAL  150 -.10 .21 

*p < 0.05    

SCALES N r  p 

Monocultural Orientation 150 -.12 .14 

Flexibility 150 .07 .38 

Compatibility 150 -.04 .60 

Conflict 150 -.16 .04* 

Hybridity 150 .11 .17 

TOTAL  150 -.05 .52 
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Table 17 illustrates the Pearson correlation analyses results between the English 

experience of bicultural bilinguals learners and Bicultural Identity Orientations; 

Monocultural Orientation (r=.-15, p=.05), Flexibility (r=.-04, p=.55), Compatibility (r=-

.00, p=.95), and Hybridity (r=.09, p=.26) reveal no significant relationship. 

Nevertheless, the fourth dimension, Conflict, displays a negative correlation (r=.-16) 

and has a significant correlation (p=.04) with the English language experience. Overall, 

regarding the total score of BIOS, the correlation analyses demonstrate no significant 

relationship to English language experience.  

 

4.3.1.7. Correlation Analysis Results of BIOS and Nationality 

Lastly, this section also addresses the correlation analyses findings within the 

scope of the research question 5. Pearson correlation analyses were operated to illustrate 

the possible relationship between the five dimensions of BIOS and the nationality of 

Turkish-German bicultural bilinguals. Table 18 includes the correlation analyses 

findings which were given below.  

 

Table 18. 

Correlation Analysis between BIOS and Nationality  

SCALES N r  p 

Monocultural Orientation  150 -.06 .45 

Flexibility 150 .16 .03* 

Compatibility 150 .08 .27 

Conflict 150 -.07 .34 

Hybridity 150 .06 .39 

TOTAL  150 .07 .39 

*p < 0,05    

 

As seen above, Table 18 demonstrates the correlation analyses findings between 

the nationality of bicultural bilinguals learners of English and the dimensions of 

Bicultural Identity Orientation Scale; Monocultural Orientation (r=.-06, p=.45), 

Compatibility (r=.08, p=.27), Conflict (r=.-07, p=.34), and Hybridity (r=.06, p=.39) 

dimensions did not demonstrate any significant relationship among the nationality of the 

learners. More specifically, the second dimension, Flexibility, displays a positive linear 
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correlation (r=.16) and indicates that there is a significant (p=.03) relationship between 

the nationality of bicultural bilinguals. 

 

4.4. Mul tiple Regression Analysis  

In standard multivariate regression analysis, the first condition is that the number 

of samples obtained is sufficient. For this, ñNÓ50 + 8xò independent variable number 

formula is used. Therefore, 150 samples are sufficient for 5 independent variables. The 

second condition is; to evaluate the correlation coefficients to test whether there are 

multiple connection problems between variables. Tabachnick and Fidell (2007) stated 

that the correlation coefficients between variables should not be over 0.90. 

 

Table 19. 

Correlation Coefficients Between Variables 

 
Monocultural  

Orientation 
Flexibility  Compatibility  Conflict  Hybridity  

 

Flexibility .198  

Compatibility -.085 .292  

Conflict .075 .090 -.174  

Hybridity -.180 .299 .464 -.046  

Beliefs  .193 .306 .176 .108 .363 

 

In Table 19, it is seen that the correlation coefficients between the variables are 

below 0.90. This makes it clear that there are no multiple connection problems between 

values. 

The test results obtained as a result of the standard multivariate regression 

analysis performed for H1 in line with the model of the research are shown in Table 20. 

In this research hypothesis; In the framework of the standard multivariate regression 

equation, the Bicultural Identity Orientation (Monoculture Orientation, Flexibility, 

Compatibility, Conflict, and Hybridity) dimension is determined as an independent 

variable, while beliefs about English learning are considered as a dependent variable. 
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Table 20. 

Multiple Regression Analysis 

  
Unstandardized 

Coefficients 

Standardized 

 Coefficients 

Belief  ɓ SD B T p 

 (Constant) 2.26 .185   12.21  

 Monocultural .079 .028 .223 2.87 .005 

 Flexbility .052 .029 .145 1.77 .079 

 Compatibility .000 .032 .000 .003 .997 

 Conflict .037 .029 .095 1.26 .209 

 Hybridity .141 .033 .364 4.22 .000 

R= 0.47            R²= 0.23             F= 8.58             p= 0.000 

 

When the parametric values of the model obtained as a result of the standard 

multivariate regression analysis in Table 20 are examined; it is seen that the 

independent variables are Monocultural Orientation, Flexibility, Harmony, Conflict and 

Hybridity explains 23% of the variance on the dependent variable (beliefs about 

learning English). When the values obtained as a result of the hypothesis and the ñTò 

values related to them are examined, it is clearly seen that each of the variables included 

in the hypothesis has 5% significance level, excluding Flexibility, Compatibility and 

Conflict variables.  

When the coefficients of the Bicultural Identity Orientations factors are 

examined in Table 20, it is observed that the highest Beta coefficient belongs to the 

Hybridity variable. In other words, when the variance explained by other variables is 

taken under control, the independent variable that increases its strength by contributing 

most to the description of the dependent variable is Hybridity variable. This is followed 

by Monocultural Orientation, Flexibility, and Conflict. The contribution of the 

Compatibility variable on the dependent variable is 0.00, which remarks strong 

significance. 

Also, the fixed term was found to be 2.26. The parameter value for Hybridity is 

0.14 (ɓ = 0.14). When Hybridity increases one unit in the Bicultural Identity 

Orientation-beliefs in language learning in question increases by 0.14 units. When the 
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Monocultural Orientation level increases by one unit in Bicultural Identity Orientation, 

beliefs in English learning increases by (ɓ = 0.79) units. 

Considering the coefficients in the new model created to explain the hypothesis, 

it can be concluded that all independent variables included in the model affect the 

dependent variable, except Flexibility, Compatibility, Conflict variables. Hybridity and 

Monocultural Orientation stand out as the most influential and significant variables. It is 

reflected that English language learning beliefs can be predicted (23 %).  
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CHAPTER V  

5. DISCUSSION AND CONCLUSION 

5.1. Introduction 

 Foremost, this chapter presents the summary of the study. The second section 

continues with discussion of the results addressing the research questions. Following, 

possible implication for teaching practice, the limitations of the current study, and 

suggestions for further studies will be outlined.  

 

5.2. Summary of the Study  

 The ultimate goal of this study was to identify the relationship between Turkish-

German bilingualsô bicultural identity, and their EFL learner beliefs. Regarding 

bicultural bilinguals BIOS five major factors; Monocultural Orientation, Flexibility, 

Compatibility, Conflict, and Hybridity were inspected.  The recent study was carried out 

in the ñThe Free state of Bavariaò in Germany. 150 participants between 7th grade and 

12th grade, from 28 different cities in Bavaria, from all three school types (Mittelschule, 

Realschule, Gymnasium) have contributed to this study. Furthermore, the participants 

were selected randomly. The survey consists of three parts. The first part has addressed 

17 demographic questions in order to gain a deeper understanding of each participants 

bicultural and bilingual backgrounds as well as their experiences with the English 

language. The second part of the survey included Bicultural Identity Orientation Scale 

(BIOS) taken from Comanaru (2009) and included 20 items under five dimensions; 

Monocultural Orientation, Flexibility, Compatibility, Conflict, and Hybridity. It is a six-

point Likert scale rating from 1 (strongly disagree) to 6 (strongly agree).  The last part, 

which was directed to explore learnersô beliefs, was comprised of Beliefs about 

Language Learning Inventory (BALLI) taken from Hortwitz (1988) and was embodied 

into 35 items arranged in five-point Likert scale rating from 1 (strongly disagree) to 5 

(strongly agree). The collected data were analyzed by means of descriptive statistics, 

correlation, and multiple regression analyses on SPSS. The findings of the present study 

represent that Monocultural Orientation, which indicates the preferences of individuals 

to be loyal to one cultural group, and Hybridity, that demonstrates the integration into 

both cultural groups, having mixed and overlapped the components of both German and 
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Turkish culture, outlined a close relationship on EFL learner beliefs. The descriptive 

statistical findings of each bicultural dimensions and their correlation to EFL learner 

beliefs as well the relationship of demographic factors will be discussed in respect to the 

research questions in the following section.  

 

5.3. Discussion of the Findings in Reference to Research Questions 

 In this part of the study, the findings in relation to each research questions of this 

thesis study are discussed under the scope of the following subtitles.  

 
 

5.3.1. Research Question 1: What perceptions do Turkish-German bicultural 

bilinguals have of their Bicultural Identity Orientation? 

The results of this study indicate that Turkish-German bicultural bilinguals 

believe in being loyal to one cultural group. However, they contradict with themselves 

since they reject to become a part of only one culture, if they were born. Tomlinson 

(2011) has found similar results. In her study, she found that bicultural bilingual 

participants feel themselves loyal to one culture. Moreover, almost all of the Turkish-

German bicultural bilinguals stated that they do not think about deciding whether 

German or Turkish cultural is central for their identity. This may reflect that these 

learners perceive their bicultural identity as only one whole identity. Concordantly, the 

study results show that almost all of them also reject to decide one culture over the other 

one. Moreover, considering the perceptions of these learners, it is found that they 

contradict with themselves. On the one hand, they pointed out disagreement that their 

identity does not depend on the people with whom they are, but, on the other hand, they 

consent that they adjust their bicultural identity elements according to the situations 

they encounter. Related to this, Benet-Martinez, Lee, and Leu (2006) claim that 

bicultural representations of one is much more complex and interrelated with various 

factors than those of monoculturals, and the percentage of the participants who admit 

that they realize themselves switching between Turkish and German culture is relatively 

high. This might demonstrate the awareness of the learners about their bicultural 

identity and their sense of self is almost high. Subsequently, almost a half of the 

participants consider that their Turkish identity is quite compatible with their German 

identity while another half of them have shown disagreement. In fact, a possible 

explanation for this result may be related to their personal experiences, parental aspects, 
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or their immediate environment as well as their individual perceptions about the 

heritage culture and the marginalized culture. Considering the perceptions of conflict 

orientation, the findings illustrate that almost all of the participants refused to feel in a 

conflict and are confused about their identity. Particularly, over 60 % of them regarded 

their nature of belonging to two culture as not challenging, actually they encountered it 

as comfortable and welcoming. According Schwartz, Montgomery, & Briones (2006) if 

an individual meets the expectations of both cultures and overcome the social pressures, 

it is more common to face that those individuals cope well with two cultures and they 

will desire to interact with their environment more that those who face stress to meet the 

expectations of both cultures. From this point of view, it may be probable that Turkish-

German bicultural bilinguals have overcome the culture-deriving anxiety and stress 

successfully and regulated themselves in order to overcome the possible pressures and 

challenges of both cultures. Particularly, one can assume that his suggests the identity of 

Turkish-German bicultural bilinguals is quite compatibility oriented. Namely, over the 

half of Turkish-German bicultural bilinguals are aware of the difference between two 

cultures and asserted that both Turkish and German culture alter each other positively. 

In the same way, a great number of the participants also stated that their Turkish and 

German culture pairs positively with each other. It seems plausible that these 

participants of the study have integrated their ethnic identity with their host culture 

identity and they possibly face fewer conflicts with both cultural elements. Additionally, 

over 70 % of the learners emphasized that they are regarded as both Turkish and 

German by their peer in their society. Likewise, almost the 7% with the previous 

perception, describe themselves as both Turkish and German, rather than perceiving 

themselves as only Turkish or only German. Within the scope two dimensions of 

identity, namely social identity and personal identity (Taijfel, 1981), it can be deduced 

that the social identity and the personal identity of Turkish-German bicultural bilinguals 

overlap successfully causing them to have higher self fulfilment and sense of belonging 

into both cultural groups affecting their success and positive attitudes toward English 

language learning. More specifically, it can be assumed that the possible interference of 

affective indicators or peers, society, or social interaction with other people may have 

an effect on the perception of onesô identity. The findings of this study have also shown 

that society has a positive impact on identity construction. Nevertheless, it should be 

noted that identity construction is a dynamic and complex process, just like the nature of 

the society in which the multi-directional aspect can-not be neglected. Therefore, it 
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would be beneficial to bear in mind that a negative interference might be obtained in 

different contexts with different participants. Mcgowan, Shiu and Hassan (2016) carried 

out a study to determine whether social identity has an effect on the value perceptions of 

the individuals. Findings show that perceived social identity influences and mediates 

value perception in a positive way. Concordantly, the higher perceived social identity is, 

the higher is the value perception of an individual. In our case, the value perception 

signifies the values system of both cultures. Deducing from this outcome, assuming that 

the more Turkish-German bicultural bilinguals feel themselves welcome by their 

society, the more they may construct their identity positively and perceive themselves as 

belonging to both cultural groups which also may have a positive impact on their 

academic and language achievements. Correspondingly, the current study findings 

report that more than slight 90 % of the participants see their identity as a hybrid and a 

mixture of Turkish and German cultures. These findings may lead to postulate that these 

individuals demonstrate relatively positive acculturation. As mentioned in Chapter 2, 

Hall (1992) claims that hybridity traces novel ethnicities causing no fluid perspective of 

on the ethnic culture. Deducing from this definition and the findings of our study, one 

may assume that Turkish-German bicultural bilinguals perceive their identity as a 

product of their novel ethnicity, Turkish-German ethnic culture.  

  

5.3.2. Research Question 2: What perceptions do Turkish-German bicultural 

bilinguals have of their EFL learner beliefs? 

Within the scope of the first research question, the descriptive findings show 

parallel and contradicting perceptions among the results. According to the findings of 

the study, almost all of Turkish-German bicultural bilingual learners of English believe 

that they have a foreign language aptitude and emphasized the thought that everyone 

can learn a foreign language. These results are consistent with the findings of the study 

conducted by Baĸaran (2010) in which he put effort to identify English Language 

Learning Beliefs of participants and obtained that the majority of the respondents 

believe the same way. Similarly, Horwitz (1988) reported in her study, which was 

carried out with 80 students of German, 63 French, and 98 Spanish students, identical 

results with our study findings were revealed. However, when comparing our study 

results with the findings of the study conducted by ķevik, Yalēn and Bostancēoĵlu 

(2018), it must be pointed out that although their participants believed that everyone can 

learn English, surprisingly only a minority of them had foreign language aptitude which 
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contradicts with the results of the present study. One of the possible reasons why the 

Turkish-German bicultural bilingual learners of English believe that learning foreign 

language is not as challenging as some think and regard themselves as having a foreign 

language aptitude, might have been caused by their bilingual ability and English 

linguistic competency which enable them to become more motivated towards learning 

another foreign language. Another explanation to this result might be the positive effect 

of bilingualism and biculturalism on their language learning motivation. Gardner (1985) 

supports this assumption by claiming that the most important factor which affects and 

influences learning a new language is motivation.     

Furthermore, the vital role and impact of vocabulary and grammar cannot be 

disregarded in this study. Lexical and structural knowledge of a language enables its 

speaker to combine them communicatively and transmit their thoughts, ideas, opinions, 

feelings, etc. while communicating with the society. Also, the essentialism of practice 

and repetition is highlighted in this resent study.  Nearly all of the Turkish-German 

bicultural bilinguals stated that beside the importance of vocabulary and grammar, 

reputation and practice are crucial in order to be a proficient user of foreign language. 

Related studies have obtained similar results to our research findings in which Turkish 

EFL learners believe that learning a foreign language is mostly a matter of learning its 

grammar and vocabulary (ķevik, Yalēn, & Bostancēoĵlu, 2018). The study results of 

Wong (2010) reveal also similar findings. He found that learning vocabulary and 

grammar rules are fundamental. Likewise, his study findings manifested the significant 

role of practicing the language by repeating newly learned linguistic aspects. Altan 

(2006) investigated language learner beliefs of German, French, Arabic, Japanese, and 

English student and found that a great number of the students believe that learning a 

language a matter of learning new vocabulary and being competent in its grammatical 

knowledge. In contrast to our study findings, Altan (2006) found that the learners do not 

really believe that repetition and practice in language learning really matters. Indeed, 

according to Truitt (1995) Korean EFL learners contradict with the belief that it is 

learning grammar rules is not important in language learning.  

 Additionally, the results also report that Turkish-German bicultural bilinguals do 

believe that learning a new language will enable them to get a good job as well as it will 

provide them various opportunities to use the language. According to the findings a 

study conducted by Daif-Al lah (2012) language learners strongly believe that learning 

English is the key to get a better job. Also, the participants of this study claim that if 
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they learn English they will have opportunities in which they will make use of the 

English language to fullfil themselves. Likewise, in her research Yazēcē (2014) 

determined that the learners were very much instrumentally oriented towards English 

language learning which supports the findings of this study. She found that the majority 

source of motivation in learning a foreign language is the fact that it will insure them to 

get a good qualified job and give them various chances to use it. However, Horwitz 

(1988) found that the learners contradict with the belief that learning a new language 

would not make any difference in getting a good job.   

 Considering the motivational believes and language learning aptitude, an 

assumption about the nature of these believes can be pointed out in which they may be 

universal and common among language learners. However, as reported in some studies, 

contradicting results may occur. This may be because of various reason such as 

individual learner differences, socio-linguistic factors, self-concept, and such. 

Therefore, in order to gain deeper understand of reason for these believes, a socio-

linguistic features and background experiences of language learners should be taken 

into consideration (Nikitina & Furuoka, 2006).  

 Nevertheless, in accordance with the research findings, learners with bicultural 

identity think that English language is a language of medium difficulty. Also, they 

believe that learning the English language will take between 1 to 2 years, indeed. 

Related studies indicate that most of EFL learners evaluate English as a language of 

medium difficulty and believe that they will need between 1 to 2 years to be competent 

language users (Horwitz, 1988; Sundari & Nurhayati 2014). Although Wong (2010) 

found that the learners regard English as not very difficult, she pointed out that the 

learners believe that they will need 3 -5 years to learn it. One can assume that being 

bicultural and bilingual may shorten the duration of learning English language, hence 

the more an individual speaks languages, the more s/he may have lower language 

anxiety and considering the issue from psycholinguistics perspective, the language 

learning competency and ability may be higher in comparison to a monolingual learner.  

Horwitz (1988) conducted her study with American native learners who learn German, 

French, and Spanish. Although her target group was English native speakers, their 

beliefs about the duration of learning a language did not show any contrasting results ï 

they thought that learning a language will take between 1 - 2 years, so that it may be 

assumed that the difficulty of any language does not has an impact on the length of the 

learning process. Definitely, learnersô perceptions, motivation, self-regulation, 
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autonomy, or their language learning investment may play a crucial role in the process 

of learning a foreign language. 

 

5.3.3. Research Question 3: Is there a relationship between Turkish-German 

bicultural  bilingualsô perceived EFL learner beliefs and Bicultural Identity 

Orientations? 

 The main concern of this study is to identify the relationship between Bicultural 

Identity orientations and EFL learner beliefs. The findings reported strong correlation 

(r=.44, p=.00) between bicultural orientation of Turkish-German bicultural bilinguals 

and EFL learner beliefs. In other words, as learners perceive their bicultural identity 

positively their EFL learning beliefs will also be affected positively. However, if there 

is negative bicultural orientation negative EFL learner beliefs will  be developed.  More 

interestingly, our study findings show that the fourth subscale, Conflict Orientation, 

reflected no significant correlation with EFL learner beliefs. Therefore, it can be 

claimed that almost all of the participants perceive their bicultural identity in harmony 

in which they successfully cope with both their Turkish and German identities and 

dispose the occurring cultural conflicts they have encountered, so that their EFL 

learning beliefs are influenced in a positive manner. Contrasting our findings, 

Majchrzak (2018) found that the bilingual learners of English language face both 

cultural and linguistic conflicts which influenced their perceptions of English language 

negatively, since those bilinguals may have struggled to manage the occurring conflicts. 

One rational explanation for the contrasting findings to our study may be the unique 

identity of our participants. They were not only bilinguals, but they were bicultural at 

the same time. Having bicultural characteristic features may facilitate the learners to 

construct positive perceptions of their selves and assist them to manage the cultural 

conflicts with minimizing its effect on their language learning beliefs. Similarly, being 

bicultural may lead bilinguals to be competent in internalizing the value system of both 

cultures, understand both cultural elements, and have a wider evaluation perspective 

when interpreting the cultural aspects from both their ethnic identity and dominant 

identity.  

 Within the scope of BIOS dimensions, our findings reveal that Monocultural 

Orientation, Flexibility, and Hybridity displayed very strong correlation (r=.19, p=.01; 

r=.30, p=.00, r=36, p=.00, respectively) with language learning beliefs. Subsequently, 

Compatibility orientation also demonstrated significant correlation (r=.17, p=.03) with 
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ELF learner beliefs. These correlations indicate that bicultural identity orientations and 

EFL learning beliefs are in relation. Ward, Bochner and Furnham (2001) claimed 

cultural maintenance is crucial for psychological well-being. In addition to, cultural 

adoptions may also cause a positive attitude for sociocultural acculturation to the 

dominant culture. Considering the findings of our study, we can assume that Turkish-

German bicultural bilingual learners are successfully acculturated, so that they may 

have high sense of belonging to both cultures, which also demonstrates that these 

learners regarded their identity as hyphenated. For this reason, it can be deduced that the 

hybrid nature of their identity affects their EFL learning beliefs and enable them to 

construct positive attitude towards the English language culture.  

Related to the Monocultural Orientation perceptions of the learners, which are 

discussed in the previous research question, the findings illustrate that participants 

regard their bicultural identity as one ethnic identity. Thus, they may feel neither part of 

their heritage culture nor their dominant culture, rather they may feel part of both 

cultural groups or depending on the situations they may choose to belong only to one 

culture. Moving between cultural groups and re-constructing their bicultural identity 

constantly as they gain more sociolinguistic and sociocultural experiences, may enable 

them to re-construct their EFL beliefs, hence their Bicultural Identity Orientation is in 

close relation with their EFL learning beliefs. Regarding their both bicultural and 

bilingual nature of identity, one can deduce that the more sophisticated, belonging, and 

integrated they feel, the more it is plausible to assume that their EFL learning beliefs 

will be constructed in a positive way, so that their language proficiency, expectations, 

and linguistic achievements will may be affected positively, as well. The extend of 

being integrated into the both heritage and the host culture, which are Turkish and 

German cultures in our case, the sense of belonging, and learnersô acknowledgment of 

their identity as a mixture of both cultures, demonstrate a relationship with the beliefs of 

the students toward the English language learning process. The major reason behind this 

finding might be that these individuals where born in Germany and educated there 

starting from early years. They perceive themselves as both German and Turkish. 

Turkish is the heritage culture which is dominant at home, probably. But outside home 

their social environment is mainly German. They might not face any difficulty in being 

integrated and having a hybrid identity. The value system, stereotypes, cultural motives, 

and such are regarded as part of their own identity by Turkish -German bicultural 

bilinguals. Additionally, evaluating the findings, these respondents do acknowledge that 
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they have a mixed identity, indeed. Having both language competencies and reflecting 

their characteristics by using both Turkish and German situationally assist them to cope 

with both cultures easily, so that their English language learning beliefs are being 

influenced positively. Miramontez, Benet-Martínez, and Nguyen (2008) have 

overlapping findings. In their study they have found that if bicultural bilinguals perceive 

themselves as integrated and blended in the current society they live in, so do they 

easily welcome the members of that culture and have minimum conflict and struggle in 

being adapted to the host culture. This results in forming a strong identity, which affects 

their attitudes, behaviors, and action in that specific cultural context regarding English 

language learning beliefs, too. Dimitrova, Aydēnlē, Chasiotis, Bender, and Van De 

Vijyer (2015) conducted a study with Turkish-Bulgarian and Turkish-German 

adolescents in which they investigated to identify the well-being of those individuals. 

They found that in comparison to Turkish-Bulgarian individuals, Turkish-German ones 

displayed higher well-being. These results may be highly related with the socio-

economic aspects and life satisfaction. Germany is an industrialized country with high 

life standards. Having better financial life conditions may derive and foster their 

acculturation, integration, and cultural adjustments, so that they may have more 

opportunities to use the English language, which again may have an impact on 

constructing EFL learning beliefs, since there is a close relationship with their 

Compatibility, Flexibility, Hybridity, and Monocultural identity orientations and EFL 

learning beliefs. Concordantly, Gibbons and Ramirez (2004) pointed out in their study 

that language behaviors are in strong relationship with cultural orientations.  

 

5.3.4. Research Question 4: Is there a relationship between Turkish-German 

bicultural bilingualsô perceived EFL learner beliefs and their demographic 

characteristics (age, gender, nationality, English experience, grade level)?  

The findings overall show no statistically significant relationship between 

Turkish-German bicultural bilingualsô perceived EFL learner beliefs and their 

demographic characteristics ï age, gender, nationality, English experience, and grade-. 

However, regarding other studies investigating the relationship between EFL learner 

beliefs and these demographic characteristics, contrasting findings were obtained.  

Bernat and Llyod (2007) have found that gender plays a vital role in forming positive 

beliefs about learning the English language, especially female participants display 

strong beliefs, which supports our findings that gender and English experience are 
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interrelated and/or correlative.  Also, Ahmadi, Abdollahzadeh, Taghinezhad, and Beigi 

(2016) found similarly findings that gender have a positive influence on the formation 

and construction of beliefs.  

The findings of the study conducted by Yazēcē (2014) demonstrated that both 

female and male participants show no difference in the formation of positive beliefs. In 

other words, female and male students have similar attitudes towards English language 

learning. In addition, the gender might be responsible for conducive language learning 

beliefs as stated in the findings of different studies /Bacon and Finnemann,1992; Oz, 

2007; Siebert, 2003; Iqbali & Yongbing, 2017).  Furthermore, Ruyffelaert and 

Hadermann (2012) stated that the higher the age of the learner, the higher is their level 

of positive attitudes and motivation toward language learning.  

 

5.3.5. Research Question 5: Is there a relationship between Turkish-German 

bicultural bilingualsô perceived Bicultural Identity Orientations and their 

demographic characteristics (age, gender, nationality, English experience, grade 

level)? 

 One of the main concerns of this study was the relationship of Bicultural Identity 

Orientation of Turkish-German bicultural bilinguals and their demographic 

characteristic. Especially, five main demographic characteristics, that are age, gender, 

grade, nationality, and English experience, were analyzed in terms of their relationship 

with Bicultural Identity Orientation. The study results indicate that there is no 

significant correlation between gender and Bicultural Identity Orientation. In other 

words, this finding demonstrates that gender has no role in the way how Turkish-

German bicultural bilinguals orient their bicultural identity.  

However, an interesting correlation was found between the age and 

Compatibility orientation of bicultural bilinguals. Particularly, when the age of the 

participants increases, their Compatibility Orientation will decrease, which is an 

interesting outcome of this study. Dan (2020) found that learners in early childhood 

undergo the process of affirmation and their concept of well -being of the children is 

vital to construct their identity within their cultural and linguistic contexts, which are 

decisive for in the future adulthood identity construction. It can be assumed that the 

linguistic and mental development in early ages are very dynamic as well as their 

cultural, social, and personal identity construction. As mentioned in Chapter 2, Cook 

(1991) suggests that bilinguals have interconnected state of cognition with two scores of 
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structural knowledge. Since their bicultural identity development in early ages may be 

not as robust as that of the identity construction and re-construction in adulthood. 

Expanding his theory, it can be regarded that the same interconnected state of dual 

cultural development is operated in bicultural development, especially in young leaners. 

For this reason, the younger the learners are, the more they will may manage to be 

compatible in both cultures, hence they grow up within both Turkish and German 

cultural groups and are in constant interaction.  

Furthermore, another significant finding of the present study is that it illustrates 

a significant correlation between Flexibility subscale scores and nationality of the 

Turkish-German bicultural bilinguals. More specifically, the more bicultural bilinguals 

are flexible within both cultures, in terms of switching between them and occurring 

variations in their identity depending on the situation and people they are with, the more 

they will regard themselves affirmed to one nationality. Also, it can be deduced that by 

being flexible, those learners may face acculturation process much more. According to 

the study results conducted by Comanaru, Noels and Dewaele (2017), if an individual 

has flexible identity and switches between two cultures, there is the possibility to a face 

greater adaptability and greater alternation. In other words, it can be assumed that 

greater adaptability and alternation may lead to greater sense of belonging and thus may 

affect the sense of having one nationality positively.  

Additionally, our findings demonstrate a negative significant correlation 

between Conflict orientation and the grade of Turkish-German bicultural bilinguals. 

Specifically, the lower the grade level of the participants, the higher is their identity 

conflict, or the higher the grade level, the lower is the conflict. This may be an 

important finding in order to understand up to which grade level bicultural bilinguals 

encounter challenges and problems in terms of their bicultural identity. However, it may 

be valuable to emphasize the inevitable impact of cognitive and social representations 

of selves. A possible explanation where there is a significantly negative correlation 

between the two may be due to the ongoing mental, cognitive, social, and cultural 

development in lower grades. This finding can be correlated with the result of age and 

compatibility correlation. This result might be due to the dynamic, interactive, 

interconnected, affiliated, and intense development of cultural values in childhood.  

Finally, our study results show that there is also a significant correlation between 

learner English language experience and their Bicultural Identity Orientation. However, 

a negative correlation is being detected in our findings. Therefore, it is clearly indicated 
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that if bicultural bilinguals have more experience with the English language their 

identity conflict will be less. Well-developed linguistic knowledge and high sense of 

language aptitude, due to their bilingual identity, may explain the negative correlation 

between English experience and conflict. In other words, learners who interact more 

with the English language they might be more successful in eliminating possible 

challenges that may occur. In the related literature, Brown (2000) states that considering 

a culture without its language and a language without its culture is impossible. 

Language and culture are one unique phenomenon. Consequently, because of the unique 

characteristics of our target group, it can be assumed that those learners have already 

bicultural and bilingual experiences, thus may be reflected that they have higher English 

language aptitude, which leads them to become a good problem solver in terms of 

coping well with cultural conflicts they face while learning a new language. More 

specifically, they may be good at orienting their Turkish and German cultures just like 

their Turkish and German language which may be reflected in their process of learning 

English. Nevertheless, connected with the previous finding above, as English 

experience increase with their grade level they attend, their conflict solving-skills may 

develop much more intensively and positively.  

 

5.3.6. Research Question 6: Do Turkish-German bicultural bilingualsô perceptions 

of Bicultural Identity Orientations predict their EFL learning beliefs? 

In the current study we investigated the predictability of EFL leaner beliefs by 

analyzing five Bicultural Identity Orientation dimension. We hypothesized that 

Monocultural Orientation, Flexibility, Compatibility, Conflict, and Hybridity 

dimensions are predictors of Turkish-German bicultural bilinguals EFL beliefs.  The 

correlation and multiple regression analysis findings illustrate that Monocultural 

Orientation is a predictor for English language learning beliefs. Additionally, Hybridity 

orientation of Turkish-German bicultural bilinguals was found to predict their language 

learning beliefs. In other words, EFL learning beliefs of Turkish-German bicultural 

bilinguals are influenced by their orientation to one culture only and their integration 

and adjustment to both cultures. 

Having reviewed the literature and possible related studies, there were no 

relevant studies which explored the impact of Bicultural Identity Orientation 

dimensions on EFL learner beliefs.  The study findings by Comanaru (2009) show that 

she investigated to determine the internal and regressive relationship of each Bicultural 
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Identity Orientation dimensions with each other. However, there is a lack in the number 

of studies which investigate the impact of Bicultural Identity Orientations within the 

fields of foreign language teaching and learning.  

 

5.4. Implications of the Study 

 Regarding the findings of this study, the existence of bicultural bilinguals in 

English language learning environment should be not disregarded. Rather, it would be 

beneficial if the school administrators, curriculum makers, textbook writers, and more 

importantly the language teacher would take those learners unique identities into 

consideration by planning their lessons accordingly, so that those learners with similar 

features could feel themselves as a part of the classroom community. Findings of this 

study clearly demonstrate that if the refugee or immigrant learners, especially in 

Turkey, feel integrated their language learning beliefs would be constructed and re-

constructed during the learning and teaching process. Thus, their language achievement 

would be affected in a positive way. Additionally, regardless of the fact how bicultural 

bilinguals feel incompatible and go through various conflict in terms of learning the 

English language, as long as they see themselves as a part of the social entity, their 

language aptitude might be increased. Therefore, teachers need to be aware of these 

facts and revise their teaching habit in respect. Furthermore, those individuals mirror a 

rich source for the classroom environment. Both of their bicultural and bilingual 

experiences can facilitate the learning process and affect their peers positively. 

Moreover in-class activities and real-life tasks should be in a wide range and 

demanding, so that those types of learners could develop a positive approach towards 

English language learning. Likewise, additional seminars could be organized on the 

issue how language teachers can develop, revise, adapt, and modify their teaching 

approaches, methods, materials, resources, and teaching objectives in terms of not 

discriminating bicultural bilinguals in their classrooms. Considering Turkish language 

teaching and learning context, there are refugee learners of English with traumatic 

backgrounds, adaptation problems to the Turkish society, or low positive self. for 

instance. Classroom is a globalized social space. Therefore, language teachers can 

provide bilingual stories to the learners with refugee background. Likewise, teachers 

can let them write narratives. This may assist not only the learners to feel belonging and 
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free to express themselves with minimum anxiety, but also it will help teachers to 

understand the inner self of those learners.  

 

5.5. Suggestions for Further Studies  

This study was conducted in the federal state of Bavaria in Germany. Further 

studies could enlarge their contexts, and different studies can be carried out in other 

states of Germany, other countries, where the Turkish population of bicultural bilinguals 

exist. Also, the focus of the study was on Turkish-German bicultural bilinguals. 

Therefore, further researches might carry out the same study with other bicultural 

bilinguals such as Turkish-French, Turkish-Greek, Turkish-Austrian, and like. The 

number of the participants could be also increased. Moreover, the present study 

followed a quantitative research design. Conducting similar studies by using qualitative 

research design including interviewing to examine the causes and effects of their 

beliefs, or even exploratory case studies can be stated as other possible suggestion. The 

mobilized and globalized world outlines how inevitable the fact of biculturalism and 

bilingualism in teaching and learning environment is. Reviewing the literature, it 

became obvious that there are few studies investigating bicultural identity and EFL 

learner beliefs of bilinguals in English language learning context. Therefore, more 

studies are needed in order to gain deeper understanding of these concepts, which will 

assist not only teachers, but also the learners themselves to understand and became 

aware of their existent bicultural identities rather than regarding this reality as a reason 

for not belonging to a cultural group and discrimination.  In contrast, one should keep in 

mind that both affectively and cognitively rich formations such as personal belief 

system, it is challenging to consider the whole picture through considering set of 

normative statements (Bernat, 2006). For this reason, it is strongly suggested that 

further investigations on the Bicultural Identity Orientations and its relation with EFL 

learner studies should be conducted. 

 

5.6. L imitations of the Study  

 This study has several limitations. Firstly, the number of the participants is 

restricted to 150 bicultural bilinguals. Additionally, this study followed quantitative 

research procedure. The intention of the researcher was to conduct a qualitative research 

chosen by some of the participants, who show different features from the rest, right after 
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having collected and analyzed the quantitative data. However, due to the recent global 

pandemic situation, the academic year was paused. Thus, further qualitative data 

collection process, which was planned beforehand in our study, could not be 

implemented, which is another shortcoming. Lastly, the focus of this study was limited 

with the data obtained from the learners between 7th and 12th graders, which can be 

counted as another limitation of the current study.   
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