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ABSTRACT

AN INVESTIGATION INTO THE BASIC PRINCIPLES OF COURSE BOOKS
USED IN TEACHING TURKISH AS A FOREIGN LANGUAGE

Emine TEPE

Master of Arts, Department of English Language Education
Supervisor: Assoc. Prof. Dr. Giilden TUM
June 2020, 117 Pages

The use of qualified teaching materials related to the target language, different
sources, and auditory elements enhances learning process while learning a foreign
language. Along with the process of teaching Turkish as a foreign language (TFL),
which has gained considerable momentum for some decades, various course materials
by different institutions have been developed so that they could be used efficiently.
Course books used teaching foreign languages are a key component for both teachers
and learners since provide a framework to realize aims and objectives of any course;
hence, they are the dominant element out of any materials used in education. Every
book has specific features and it is critical to know how to use it in practice. Common
European Framework of References for Languages (CEFR), which is the main element
of the international standard for foreign language education, is the framework that
guides the criteria of the process. Course books used in teaching Turkish as a foreign
language are also designed based on CEFR.

When designing course books, it is important to design functional and
educational units according to specific principles. These principles are very important in
the selection of TFL books for permanent teaching. Therefore, firstly, literature review
was conducted in the context of principles in foreign language teaching and the
theoretical framework of the study was established. Data was collected from the course
books of “Yedi /klim Tirkge” by Yunus Emre Institute (YEE) and “Yabancilar igin
Tirkce” by Gazi University (GU). This study was conducted to analyse the basic
principles in the foreign language teaching course books according to some required
objectives accentuated in the CEFR. The books were selected and examined according

to the principles. No existence of such research is assumed to contribute to literature.
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OZET

YABANCI DiL OLARAK TURKCE OGRETEN DERS KiTAPLARINDA YER
ALAN TEMEL ILKELER UZERINE BiR CALISMA

Emine TEPE

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dah
Tez Damismami: Dog. Dr. Gilden TUM
Haziran 2020, 117 Sayfa

Hedef dille, farkli kaynaklar ve isitsel unsurlarla ilgili nitelikli materyallerin
kullanilmasi, yabanci bir dili 6grenirken 6grenme siirecini gelistirir. On yillar boyunca
onemli bir ivme kazanmig yabanci dil olarak Tiirk¢e 6gretim (TYD) siirecinin yani sira,
etkin bir sekilde kullanilabilmeleri i¢in farkli kurumlar tarafindan c¢esitli ders
materyalleri gelistirilmistir. Yabanci dil 6gretimi ic¢in kullanilan ders kitaplari, her
dersin amac¢ ve hedeflerini gergeklestirmek i¢in bir g¢erceve sagladigindan, hem
ogretmenler hem de Ogrenciler i¢in kilit unsurdur; dolayisiyla egitimde kullanilan
herhangi bir materyalin baskin unsurudur. Her kitabin kendine 6zgii 6zellikleri vardir ve
pratikte nasil kullanilacagin1 bilmek onemlidir. Yabanci dil egitimi i¢in uluslararasi
standardin ana unsuru olan Avrupa Dilleri Ortak Cergceve Metni, slrecin kriterlerini
yonlendiren ¢ercevedir. Tiirk¢e’nin yabanci dil olarak Ogretiminde kullanilan ders
kitaplar1 da Avrupa Dilleri Ortak Cer¢eve Metni temel alinarak tasarlanmistir.

Ders kitaplan tasarlanirken fonksiyonel ve egitimsel birimlerin belirli ilkelere
gore tasarlanmas1 6nemlidir. Bu ilkeler, kalic1 6gretim i¢in TYD kitaplarinin se¢iminde
cok onemlidir. Bu nedenle dncelikle yabanci dil dgretimindeki ilkeler baglaminda alan
taramasi1 yapilmis ve calismanin teorik ¢ergevesi olusturulmustur. Veriler Yunus Emre
Enstitlisii (YEE) tarafindan hazirlanmis “Yedi Iklim Tiirk¢e” ve Gazi Universitesi (GU)
tarafindan hazirlanmis “Yabancilar i¢in Tiirk¢e” ders kitaplarindan toplanmistir. Bu
caligma, yabanci dil 6gretimi ders kitaplarindaki temel ilkeleri Avrupa Dilleri Ortak
Cerceve Metninde vurgulanan bazi gerekli amaglara gore analiz etmek icin yapilmaistir.
Kitaplar ilkelere gore secilmis ve incelenmistir. Bu alanda calisma yapilmamis

olmasinin alana biiytik bir katki saglayacagi ongoriilmektedir.
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CHAPTER |

1. INTRODUCTION

This study focuses on examining the basic principles of course books used in
teaching Turkish as a foreign language. This chapter presents the background of the
study, the expression of the problem, the purpose of the study, and the research

questions.

1.1. Background of the Study

In today's world, where the globalization process is experienced very quickly,
knowing a foreign language has become an imperative. This requirement paved the way
for many studies on how any foreign language can be taught more innovatively and
effectively. Currently, through raising of awareness toward globalization and realizing
efficient interaction among countries, it appears that it is a vital importance to learn
more than one foreign language; thus, teaching Turkish as a foreign language (TFL) has
become an increasingly essential issue in economic, political, and educational contexts.
Therefore, it is not surprising to witness constantly increasing number of foreigners who
want to learn Turkish language. Many studies have been conducted to teach Turkish to
foreigners for several decades, and still several matters seem to be unearthed much
more than before. Thus, this current study deserves close scrutiny to provide
specialization in the TFL field to develop contemporary materials in this era.

Course books, the basic and inseparable tools in education, are prepared for the
purpose of allowing lessons to progress in a cumulative way (Guclu et al., 2001), and
explain the information about the subjects that curriculum aims to teach in a certain plan
(Duman, 2013). Among the materials used in the learning process, it is an important
issue to consider how much the course books with their frequency of use (Ulper, 2014;
Karatay, 2012) prepare learners who learn TFL for both their future social and academic
lives. Additionally, course books have an important place in consolidating information
as they are sources of information that learners can easily access whenever they need.
Although the tools and materials used in teaching environments are diversified with the
advancement of technology, it appears impossible to be present in every teaching
situation because a serious cost and preparation are needed to obtain these tools. For this

reason, course books still remain an indispensable hard tool in the learning-teaching



environment and process (Demirel, 1993). Moreover, course books increase the
importance of gaining the desired skills, being easily accessible, preparing an
environment for permanent learning with their visual features, suitability to learner
level, and suitability for any curriculum, theme, and subject. Chambliss and Calfee
(1998) support these issues by underline their positive effects for pedagogic levels of
learners.

In the same vein, course books that are accepted as basic materials in language
teaching should be of a quality to meet learners' interests and needs. A course book is
evaluated in terms of the application of inputs presented, functional use, and the
appropriateness of the activities (Williams, 1983). Course books can play a facilitating
role for learners in acquiring knowledge (Bayezit & Cubukcu, 2015) as well. In
addition, they contribute to the process of constructing knowledge in terms of
standardizing teaching, supporting this standardization, using time efficiently, and using
different teaching methods (Richards, 2001).

Teaching Turkish to foreigners, which has dramatically developed recently, has
enabled the recognition of Turkish language worldwide. This progress has been
achieved, especially, with the contribution of course books designed, prepared, and
printed by institutions to teach Turkish to foreigners. These books are observed as an
important source in teaching Turkish both as a mother language and a foreign language
(Gln, Akkaya, & Kara, 2014) in order to guide learners by strengthening their written
and verbal communication and to play a directive role for teachers (Cunningsworth,
1995).

1.2. Purpose of the Study

The main teaching materials are the course books and workbooks used in the
learning-teaching process in order to achieve the goals determined in the educational
programs. The foreign language course books are created by preparing them according
to a certain and systematic order. In addition to the instructional, educational,
experimental, enlightening and researcher functions of the course books, the principles
also become important when designing the products to be included in books. In recent
years, the number of prepared resources for teaching Turkish as a foreign language
(TFL) has increased respectively. The Common European Framework of Reference for

Languages (CEFR) recommends that course books have a content that can motivate in-



class activities and strategies as well as learning objectives, and methods for learners’
application (Council of Europe, 2001). Therefore, the aim of the present study is to
compare the basic principles in the foreign language teaching course books examining
the existing TFL course books according to some required objectives accentuated in
CEFR.

1.3. Research Questions

The present study aims at seeking to find out answers of the following research

questions:

1. What are the basic principles that are relevantly calibrated in the design of
course books?

2.  What are the basic principles that are accredited in the Turkish language course
books for foreigners?

3. Is there any difference about using the basic principles in the course books

utilized by different institutions wherein Turkish is taught as a foreign language?

1.4. Significance of the Study

Although teaching Turkish to foreigners (TFL) is a field that has a long history,
as happens in several fields, there is a need for continuous improvement in various
elements from teaching methods to course materials. Researchers and experts still try to
close the gaps in this field. In order to fulfil the need, newly published books and
existing books are under investigation to provide with satisfactory utilization. On the
one hand, all components of course books are expected to include language skills,
grammar, and vocabulary within linguistic, sociolinguistic, and pragmatics manner; on
the other hand, they are expected to have cultural and multifaceted elements in a way
the language does not constitute any prejudice in multiculturalism. No doubt, these are
realized with a prominent construction of well-planned principles in any course book.
Therefore, the significance of this study lies within the availability and applicability of
principles in course books, prepared by institutions to teach TFL in Turkey and abroad.

This study aimed to find and analyze the basic principles in Turkish teaching
books as a foreign language. With this study, regarding the facts on principles,
primarily, in TFL, course books will shed light on the effective and long lasting learning



of foreign language. Secondly, it will emphasize the importance of mediating text in
realizing interaction between the interlocutors, suggested as the new descriptor in CEFR
(2018). Thirdly, information obtained via analyses over these principles in TFL books
will help material designers to do more evaluation of preparing these books as course
materials. Not last but least, the answers to the above-listed research questions might
help to get an idea about the basic principles and their close association with TFL
curriculum in learning TFL permanently. Finally, the approaches of different
institutions where TFL books are prepared and utilized in order to make this teaching
globally applied regarding all these issues and to realize standardization embedded in
CEFR Companion Book.



CHAPTER II

2. LITERATURE REVIEW

2.1. Introduction

This chapter provides a general overview of the related literature. Firstly,
definition of the key terms is elaborated. The basic principles taken part in course books
will be explained. In the first part, teaching English as a foreign language will be
presented. It focuses on these two titles; curriculum of foreign language and course
books of foreign language. In the second part, teaching Turkish as a foreign language
will be presented. It focuses on these three titles; curriculum of teaching Turkish as a
foreign language, wherein, it focuses on these two subtitles; course books by Gazi
University and course books by Yunus Emre Institute, and course books of teaching
Turkish foreign language and principles of course books in TFL. Finally, information
about Common European Framework of References for Languages (CEFR) and its new

descriptors in the companion book will be given.

2.2. Teaching English as a Foreign Language

Communication is the establishment of various relationships between people and
the continuation of these relationships by changing them in various ways and
communication is provided by language. The first language learned is the mother
tongue or the first language, and the languages learned after that are called foreign
languages. Second language acquisition is perceived as a social-psychological necessity,
and foreign language learning is perceived as a cultural and professional necessity
(Demircan, 1990). In many areas of life, people need to learn common languages
spoken internationally in order to establish and maintain all kinds of relationships in
personal and/or academic lives. Superiority in technology, science, and military plays
an important role in determining these languages. Today, mention of foreign language
education in Turkey, primarily from Western languages, English, German, and French
comes to mind. Among these languages, English stages its place the most learned one.

According to Sezer (1988), why the emphasis is primarily on English language
teaching in Turkey is that it thrives in economic and technological fields. Besides, it

gains importance for cultural, economic and technological intensifying its relations with



other countries; therefore, Turkey must continue this relationship with association of
English. It is recognized that the introduction of English language into the Turkish
education system dates back to The Tanzimat Era, the second half of the nineteenth
century, which marks the beginning of the Westernization movements in the education
system (Kirkgoz, 2005).

Bonnet (1997) emphasizes that English has a prominent position in foreign
language teaching, and the world of the next millennium will be to some extent
"English" by people whose native language cannot speak English. In addition, Bonnet
states that the spread of global communication has increased the number of people who
use English as the second foreign language in many countries, and that international
English idioms have been simplified and spoken language-specific phrases have been
minimized in order to facilitate communication with the widespread use of English as a
second foreign language.

Foreign language course is one of the compulsory common courses in our
primary and secondary education institutions. The aim of foreign language teaching is
to make learners use a language in accordance with their level. Teaching programs,
student books, teacher books and educational tools on this subject are constantly being
developed in an integrated manner. Within the framework of compliance with European
Union, as stated by Demirel (2003, p. 18), it is thought significant that foreign language
teaching programs in Turkey should be held according to the standards developed by

the Living Languages Department, the European Council.

2.2.1. Curriculum of Foreign Language

The curriculum can be defined in several ways: Tyler (1968), a pioneer and a
forefather of curriculum design, defines curriculum as all the learning which is planned
and guided by the school to attain its educational goals. According to Stern (1983), the
term curriculum refers to the substance of a program of studies of an educational
institution or system. The term curriculum has gained a wider and more comprehensive
meaning by referring not only to the content but also to the whole educational process,
including educational objectives, objectives, resources, teacher training, and other
means of assessment. Bilbao, Lucide, Iringan and Javier (2008) refer to curriculum as
the “total learning experiences of individuals not only in school but society as well”. To

Mickan (2013), curriculum is a “framework for the planning and implementation of



educational programmes”. In the same vein, Clark (1987) highlights language
curriculum as a function of the inter-relationships that holds between subject- specific
concerns and other broader factors embracing socio-political and philosophical matters,
educational value systems, theory and practice in curriculum design, teacher
experiential wisdom, and learner motivation.” Based on all these definitions, it can be
understood that the curriculum is very important for educational institutions when it

encompasses vital components. Mickan (2013), highlights these components as core

components; syllabus, resources, working plan, practices, and assessment.

(Svlhbus

Work-Plan (I‘eachlng Resources

Activities

Figure 1. Core components of a curriculum
Source: Mickan, 2013, p. 44

2.2.1.1. Syllabus

The syllabus sets out the primary objectives of the program, which includes the
objectives of the learner. Activities are the work that teachers do for their learners. The
points of the program state its purposes, while the targets indicate information and
abilities learners need to obtain by performing different errands and exercises within the
program or in a specific unit. The outcomes indicate learners’ engagement with and
their movement in an organized program. For instructors, outcomes give a standard for
appraisal or testing while for learners, outcomes give a sense of making advance as they
take an interest in exercises and guidelines practices.



2.2.1.2. Resources

Resources compose teaching materials and contents such as course books that
contribute to the learning process. Activities are important for learners to improve their
knowledge and skills. They include the substance, directions materials, course books
and instruments to assist accomplish learning outcomes. In today’s world, innovation
plays a crucial part within the prepare of foreign language education and learning for
children and adults. Therefore, technological tools such as smart board, tablet,

computer, can be used in the classroom to enable learning.

2.2.1.3. Work-plan

The work-plan is an action plan prepared for a certain class or classes of a
certain period. Course books are prepared according to a specific curriculum and
teachers are expected to follow this work plan by following the syllabus. In a few
instructive settings such as Turkey, teachers’ programmes are endorsed in syllabuses
which direct teachers’ instruction to instruct classroom errands and exercises and teach
learners’ course. It is anticipated that course books are composed in agreement with the
rules laid out in educational programs and syllabuses. The educational programs and
syllabus may too give recommendations for the instructors to utilize particular

guidelines strategies such as communicative strategy or coordinate strategy.

2.2.1.4. Practices

Practices depict the work instructors perform to create learners’ capacities. It is
vital that each practise is significant, and guarantees learner improvement through the
unit. Practises ought to empower learners to lock in with and create their information,
aptitudes, and understandings in several ways. Significant practices such as role playing
can be engage in for learners in dynamic, helpful, bona fide, and agreeable ways.

2.2.1.5. Assessment

Finally, the assessment should be compatible with the learning outcomes.
Course book authors work by taking this map into account when producing course
books for teachers and learners. Learning outcomes indicate what learners are

anticipated to demonstrate they have learned while the evaluation appears how they will



illustrate their learning. These two components must be in parallel in the event that the
evaluation is to be substantial. To illustrate, for a learning outcome expressing that
‘learners will be able to portray a family member’, a fitting appraisal errand would be
inquiring the learner to bring a picture of a family part and conversation around his/her
hair, eye colour, weight, tallness, etc.

Turkey has progressed in a systematic and planned manner to ensure positive
developments in foreign language education curriculum development. In 1997, English
was introduced into the primary school curriculum as a compulsory subject for learners
at primary level (grades four through eight), by the Turkish Ministry of National
Education (MoNE). In addition, the 1997 reform laid the foundations for a
Communicative Language Teaching Approach in teaching English (Kirkgoz, 2007).

The English curriculum was revised in 2005 to improve the previous curriculum.
The 2005 curriculum includes a constructivist approach to teaching, the application of
experiential learning, the use of tasks and the application of Multiple Intelligence
Theory and Content and Language Integrated Learning. In 2012, the age of starting
English education was reduced from the 4™ Grade to 2" Grade with a new education
model. A team of ELT curriculum experts benefited from the principles and descriptors
of the Common European Framework of Reference for Languages: Learning, Teaching,
and Assessment (CEFR) in its philosophy (CoE, 2001). According to the curriculum
designers, the curriculum revision in 2017 aimed primarily to update merely the 2013
curriculum. As a result, the foreign language curriculum innovations in the Turkish
education system have been inevitable and the desire to keep pace with global changes
in education and technology. To sum up, curriculum development has become a
dynamic and continuous process to form the basis of foreign language education in

Turkey.

2.2.2. Course Books of Foreign Languages

In the foreign language teaching process, creating an educational environment
suitable for all of the visual, auditory, and kinaesthetic skills of individuals, and
teaching materials created according to learning styles will contribute to the target
language development. In this sense, the content of course books are of utmost
importance with its aims and approaches. As Hutchinson and Torres (1994) suggest:
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The course book is an almost universal element of [English language] teaching.
Millions of copies are sold every year, and numerous aid projects have been set
up to produce them in [various] countries...No teaching-learning situation,

seems, is complete until it has its relevant course book (p. 315).

It is the first materials, course books, for the individual and teacher who try to
acquire the target language for communication, accommodation, education, or academic
purposes. “The benefits of using course books in language teaching can be listed as the
books provide an infrastructure for the curriculum and the program, they help standard
instruction, course books can offer effective language teaching techniques, train
teachers and be visually striking” (Richards, 2001). Considering that foreign language
teaching is a whole without being tied to a single learning area, the preparation of
course books with a content for all learning areas directly contributes to learner success.
It is also imperative that these functions of the course book, which is the main course
material in foreign language education, comply with the principles set by CEFR (2001;
2018).

Haycroft (1998) mentioned one of the advantages of using course books as their
being psychologically important for learners. The main reason for this is that they let
learners monitor their progress, observe their weaknesses and strengths, go over the
lessons they miss, deduce grammatical patterns they have problems, apply their
vocabulary list as glossary throughout their learning process. Although course books are
not specifically designed for learners, they are generally sensitive to needs of learners as
they are suitable for adaptation and improvisation. Hence, as brought out by
Cunnigsworth (1995), “Course books should correspond to learners' needs”. Course
books should match goals and objectives, and they should contribute to the learning

process in the most efficient way, taking into account the needs of the learners.

2.3. Teaching Turkish as a Foreign Language

Turks, one of the deep-rooted and ancient nations of the world, have established
rich civilizations in different geographies around the world. Since language is one of the
most important elements that establish a relationship between society and culture, it is
one of the most important tools used in the transfer and transportation of this rich

civilization. In 1984, Ankara University established the Turkish and Foreign Language
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Application and Research (TOMER) and carried out the teaching of Turkish as a
foreign language (TFL) to the institutional level. In recent years, interests and demands
by foreigners toward Turkish have increased due to numerous reasons such as
economic, political, historical, personal, and cultural matters in their relations with the
outside world. In order to meet this demand, the Ministry of National Education,
Istanbul University, Dilmer and Ankara University, TOMER Turkish Language
Education Centres, language centres were established following one another. Then,
universities, institutions such as TIKA, Yunus Emre Institute and private teaching
institutions followed this attempt to be able to provide various services not only in
Turkey both also abroad. Due to the conflicts occurring in the neighbour countries for
two decades, there have been a lot of immigrants and refugees who urgently need
Turkish language courses. Solely this matter makes TFL to have been tripled in many
Turkish cities, especially in the big cities namely Adana, Adiyaman, Gaziantep, Hatay,
Istanbul, Urfa, etc.

In teaching Turkish as a foreign language, different practices and techniques
have been used and continued to be used by considering requirements of the age. The
traditional grammar teaching approach, which was widely used in foreign language
teaching, polished the rules of target language to have learnt a language and prioritized
grammar learning was dominant in the methods used for many years (Giines, 2011).
Nevertheless, lately, this attitude left its place to action oriented approach suggested by
CEFR and this approach throws path towards focusing on mediating text to bring up the
teaching materials to improve competences in communication. Therefore, this issue
regarding teaching materials needs to be unearthed for the benefits of learners to
communicate in their target languages.

As there are few academic studies on Turkish as a foreign language (TFL)
course books used in teaching Turkish as a foreign language, investigation into these
books plays an important role in the foreign language education. Hence, as suggested by
Ozdemir (2013), there should be more research to be conducted. The materials used and
developed in TFL teaching are expected to ensure that the target audience participates in
the learning process with more senses. The selected materials are also expected to
match the content of the course as well as fit for purpose. One of the important factors
that determines the quality of materials used in TFL teaching is the level of Turkish
language of the target audience. In terms of the permanent TFL learning, Yalin (2010)

highlights the importance of materials by stating, “Information stored in short-term
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memory will be lost within 15-20 seconds if no action is taken on it. However, through
some strategies and repetition, the information can be kept in the short term memory
longer and transferred to the long term memory.” (p. 75).

When the research on Turkish as a foreign language (TFL) course books are
delved into the relevant literature, revealed knowledge proves that mostly these studies
are conducted in different fields. Among these studies, the concept of culture has been
widely studied (Akkoyunlu, 2019; Almali, 2019; Anaam Al-Sharabi, 2019; Fisek¢ioglu,
2019; Koparan, 2019; A¢ikgdz, 2018; Tatan- Ozgat, 2018; Ummak, 2018) by shedding
light into cultural transfer in teaching Turkish as a foreign language. In their findings,
the TFL books are suggested taking cultural transfer into account to make foreign
learners become aware of differences and diversities. Except culture, there are also
studies based on proverbs and idioms (Tekin, 2019), vocabulary (Giines, 2019; Yesil,
2019; Zengin, 2019; Mustafaoglu, 2018; Saydam, 2018; Serin, 2017; Gogen, 2016) and
frequency of word usage (Sengezer, 2019; Ozdemirel, 2017). In addition, what gains
importance is language skills including speaking (Hattatioglu, 2019; Rebahan, 2019;
Colak, 2018), reading (Aydogan, 2018) and listening (Yalgin, 2018) following grammar
(Orovec-Borbely, 2016) and exercises (Ozbal, 2019) based on how to deal with
syntactic and lexical burdens during learning process. No doubt, they are not limited
merely to culture, language skills, syntax, morphology, and lexicon, but other
interesting topics found in the literature. For example, multiple intelligence theory
(Keskin, 2019; Cokmez, 2017), a subliminal indicator of power (Simsek, 2019), virtual
competence (Atay, 2017), interdisciplinary (Cevik, 2019), and the study of images
(Ersoy, 2019; Sertoglu-Telceker, 2019) are some of them sorted out. Different and
innovative studies on TFL books such as inter-linguistics of the textbooks used in
foreign language teaching were also investigated. For example, there are research
encompassing to compare foreign language course books like Turkish-English, Turkish-
German, Turkish-Russian, etc., (Kara, 2019; Kalayc1, 2018) wherein inter-linguistics
has enriched these studies by giving a different perspective to the field.

However, the study of basic principles of TFL teaching course books has never
been encountered in the field. Although each of the above-mentioned studies is very
important for the area, the basic principles review is also an issue to be studied since it
emboldens standardization and supports multiple intelligence throughout utilizing the
teaching materials. For this reason, it has been facet to be likely to close this gap in the
field and to make a contribution in the literature.
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2.3.1. Curriculum of Teaching Turkish as Foreign Language

The increasing number of foreign learners coming to Turkey in recent years in

addition to numerical increase of immigrants and the proliferation of centres opened

abroad have led to some studies on the Turkish curriculum. These programs are

prepared by considering the curriculum of other foreign languages and Common

European Framework of References for Languages (CEFR). Some studies on this

subject are explained by Biger (2019, pp. 68-69). These programs are chronologically

explained as follows:

The "Al A2 level Turkish Education Program™ prepared by Kara (2011) was put
forward as a model to contribute to Turkish teaching activities. It has quality that
will provide an important contribution to program development studies in this
field.

“A program and scale development workshop for Turkish language proficiency”
has been prepared within the General Directorate of Assessment and
Examination Services of the Ministry of National Education. Program and Scale
Development Workshop for Turkish Language Proficiency; was carried out to
determine the general framework of the "Turkish Language Proficiency Exam"
to be implemented in accordance with the protocol signed between the General
Directorate of Measurement, Assessment and Examination Services and the
General Directorate of Lifelong Learning for the "Supporting the Integration of
Syrian Children into the Turkish Education System Project".

The "Turkish as a foreign language teaching program” was prepared by Ankara
University in 2015.This program, which has been prepared extensively, is a
program that many universities can utilize during their teaching process. This
program encompasses a wide scale ranging from information on teaching
Turkish as a foreign language for each level, examples of lesson plans, social
and cultural achievement charts, theme charts, teaching techniques to teaching
methods, and evaluation.

Ulutas (2016) has prepared a special program for the purpose of teaching
Turkish to foreigners to be enrolled in higher education in Turkey. The program
proposal prepared within the scope of the doctoral thesis is an example for the

programs to be prepared for different audiences.
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In 2016, Course Program was conducted by the Ministry of National Education,
General Directorate of Long-life Learning. The purpose of this program was
targeted to let foreigners in Turkey have competences such as Turkish Alphabet,
phonetics, expressing themselves, asking questions and responding respectively
in addition to four language skills in TFL. Principally, the program was prepared
according to different ages (6" to 12", and 13" to 17™) within A1 Level for their
integration into the informal Turkish Education System.

In 2017, a workshop was carried out by the Ministry of National Education,
General Directorate of Assessment, Evaluation and Exam Services. The purpose
of this workshop is to provide a framework for ‘Turkish Proficiency Exam’ on
the basis of reliable and applicable forms. Exams for an example of these
programs is the project "Supporting the integration of Syrian children into the
Turkish education system™. Principally, the competences of language skills are
determined according to different ages (6™ to 10", 11" to 15", and over 16"
aged ones) and levels straightforward. This workshop is also dedicated to Syrian
children with the scope of their integration into the Turkish Education System.
Phutkaradze (2018) brought up needs analysis of irregular migrants and
prepared a program proposal that can be applied for those. This program
proposal prepared as a MA thesis is to contribute to the learning process of
Turkish immigrants in Turkey.

Maarif Foundation in Turkey has launched the Curriculum for Teaching Turkish
as a Foreign Language in 2019. The aim of the program is to let the TFL
learners either at home or abroad gain the ability to interact comfortably in the
required environments by using the listening-reading (reception), speaking-
writing (production) processes. The curriculum follows action oriented approach
recommended by CEFR and regards learners as ‘social actors’ who take part in
their society not merely learn foreign language but also continue their lives in
different situations, environments and domains. Another aim of the program is
to introduce the basic elements of Turkish culture to Turkish learners and to
create intercultural awareness by associating these elements with their cultures
as also given by terms of multiculturalism, multilingualism and
plurilingualismin CEFR (Maarif Foundation, 2019, p. 14).
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As abovementioned, there are several endeavours for curriculum development as
crucial steps in terms of teaching Turkish as a foreign language (Kaya & Kardas, 2019).
However, the need for TFL curriculum has been uncrowned and demands for new
curriculum for different target audiences are still unearthed.

Realizing the importance of any curriculum, Tosun underlines the points that
should be considered while making a Turkish program as a foreign language under the
following headings (2005, p. 26);

1. Learnability: Some affixes and words are easier to learn whereas some others
are more difficult to learn. Therefore, it is necessary to go from easy to difficult
in principles.

2. Repetition: In the beginning, repetition is necessary to permanent vocabulary,
quick learning and use in learner’s daily life. This is also suggested as a new
descriptor of CEFR Companion Book (2018)

3. Usability area: Some words and structures are used in wider areas; hence, some
time-showing structures should be arranged according to their priority.

4. Utility: Kinship names, numbers, month and day names, food names, words
related to the learners' immediate family circle should be prioritized to facilitate

communication.

It is useful to consider the issues mentioned above in Turkish Curriculum. In

addition, there can be a list how Turkish Curriculum for foreigners should be as follows;

e Programs should be prepared considering the learning purpose of individuals
who learn Turkish.

e Learners coming from different language families who learn Turkish should be
considered.

e When preparing curriculum, whatever level Turkish should be taught, their age,
interests, expectations, and needs should be taken into account.

e Turkish curriculum should have elements to provide cultural transfer,
multiculturalism as well as language teaching.

e Multiple intelligence areas of learners should also be taken into account while

teaching Turkish to foreigners.
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e In curriculum, the ordering of the subjects should be paid attention more by
referring to Turkish as an agglutinative language.

e The program should be available in different situations and times (Tum, 2012;
Tum, 2019; Tum, 2020).

As observed above, aspects of any curriculum should be prepared referring to
Common European Framework of References for Languages (CEFR) as a framework.
This framework provides hints for all the institutions, administrators, teachers, materials
designers and learners or any stakeholders to follow so that interactions based on

mediations among different individuals and cultures are successfully realized.

2.3.2. Course Books of Teaching Turkish as a Foreign Language

In the regulation on the course books of the Ministry of National Education
(MoNE), the course book is defined as ‘Printed work to be used in formal and non-
formal education institutions, the content of which is prepared in line with the
curriculum and can also be produced as a fascicle when necessary’ (MEB, 1995).
Starting from this definition, it can be said that the primary function of the course books
Is to make them be prepared in a certain system and in a certain curriculum to reach the
outcomes in the curriculum. In addition to this priority function, there are certain goals
and functions aimed to be achieved during designing course books. Iseri (2007)

summarizes these goals and functions as follows:

1. Course books are one of the most important tools to achieve the goals of the
curriculum.

2. Course books are as important as teachers, physical opportunities and education
programs in terms of changing human quality.

3. Course books are the primary source and guide for teachers and learners in the
realization of teaching objectives.

4. Course books use the energy of the teacher better at the time of teaching and get
better from both the teacher and the learner.

5. Course books are one of the main factors that affect effectiveness and success in

teaching.
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6. Course books are tools equipped with information to provide the realization of
teaching objectives in terms of content and form, and are supported with visuals.
7. The course book is the most used and easy-to-reach tool of teaching materials.
This situation indicates that the necessary care should be taken in preparing

course books.

As abovementioned, course books are one of the most important tools for
teaching. It has been adopted by everyone as it is the easiest tool in terms of printing,
cost, applicability, and access. Course books have an important place in consolidating
the information as they are sources of information that learners can easily access and
whenever they want. It should not be overlooked that it helps in minimizing the lack of
experience in teaching by making it easier for teachers to master the subject and to
know the curriculum.

The effect of course books increase the importance on acquisition of desired
skills, being easily accessible, preparing an environment for permanent learning with
their visual features, their suitability to the learner level and the curriculum, theme and
subject. By measuring and evaluating the questions given in the course books after the
subject, the learner can also observe their outcome on whether learning has taken place
or not. Considering that the Turkish Teaching Centres prepare learners for the exam,
again it is the course books to provide information to what extend the subject has been
learned by measuring and evaluating the subject.

It is important to consider age, interests and needs of learners while designing
TFL course books since they are one of the basic resources learners utilize while
learning the language. Since the learning continues outside the classroom as well as in
the classroom, learners' ability to have information and communication skills in any
environment depends on the richness of these resources. All the methods and efforts
made in the books are to facilitate the learning process of the learners. Learners learn to
use more than one strategy while performing their learning with the help of the
strategies presented in the course books. Research in the field of learning strategies
defines language learning strategies as “special ways chosen by the learner, which
makes learning easier, faster, more fun, independent, effective and easier to transfer to
new situations” (Oxford, 1990, p. 8). To Oxford (1990, p. 202), strategy instruction,
which aims to facilitate the learning process, can be done in three different ways. The

first one is awareness training. Learners learn what language learning strategies are and
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how they work in the learning process. There is no application at this stage. The second
one is short-term strategy training. It is an education in which one or several new
strategies are learned and the possibility of implementation is created during the
performance of a language related task. The third one is long-term strategy training. As
in short-term strategy teaching, strategy teaching is associated with the learning tasks in
the curriculum, and the opportunity to evaluate the subjects such as how strategy use
will be used, whether it works or not, is created for the learner. In this way, learners
who learn how to use appropriate strategies can perform successful learning because
using many strategies in the learning process does not mean that successful learning will
take place. The important thing is that the learner can choose the strategies suitable for
the task, apply them and manage their own learning.

When it comes to language learning strategies, the first names that come to mind
are O’Malley and Chamot (1990). They gathered language learning strategies accepted
in the literature under three headings: metacognitive, cognitive and social-affective
strategies. Metacognitive strategies mean that the learner thinks, plans for learning,
supervises the learning task, and evaluates how well s/he learned. Cognitive strategies
require the learner to interact with the material to be learned, use the material mentally
and physically, and use the technique for learning homework. Social-affective strategies
mean that the learner communicates with someone else to make learning happen. It is
expected to use affective management to make this happen.

There are many course books used in teaching Turkish as a Foreign Language.
Course books used in this field are 'Istanbul' by Istanbul University, 'Yedi iklim' by
Yunus Emre Institute, ‘Yabancilar i¢in Tiirkge’ by Gazi University, “Yeni Hitit” by
Ankara University. Nevertheless, in this current study the researcher has sent request
letters to do investigation into the principles used in these books and their strategies and
preferences to utilize these principles. There were only two of those that replied the
request letter to give information on principles of materials they prepared. The TFL
course books that were given permission to do investigation are explained in detail

below:

2.3.2.1. Course Books by Gazi University

Gazi University TOMER (Turkish Learning, Research and Application Center)

started its activities on 22" of February in 1994. It was established to teach Turkish to



19

the learners coming from Turkic states and communities, and other willing learners to
increase the efficiency of Turkey Turkish, Turkic states and communities, and our
region in the world. It also provides scientific research and publications on Turkish and
continues its studies by contributing to the field of Teaching Turkish to foreigners.

Yabancilar i¢in Tiirkce prepared and printed by TOMER, Gazi University
consists of five different course books and five listening CDs for Al, A2, B1, B2 and
C1 levels. The set prepared according to the Common European Framework of
Reference for Languages is supported by visual and audio activities according to
reading, listening, speaking, and writing skills. While A1 book consists of six units in
the set prepared considering the basic living spaces, other levels of set, A2, B1, B2 and
C1 consists of 5 units. Moreover, Al book is added alphabet for learners. In the course
books, the units start with the reading sections. Activities within the unit are prepared
according to four basic skills. In addition, grammar rules are tried to be taught by
intuition to the learner. At the end of the basic level books, Al and A2, there is the
"Grammar index" section. Today, Al, A2, B1, B2, C1 and C2 level books sets are used
in Gazi University TOMER, Turkology Departments in cooperation and Turkish
Teaching Centers in Turkey and abroad.

2.3.2.2. Course Books by Yunus Emre Institute

Yedi Iklim Tiirkce, which was written by Yunus Emre Institute in 2012 and
whose content studies were completed in 2014, consists of 18 books containing course
books, workbooks and teacher books prepared according to Al, A2, B1, B2, C1 and C2
levels. In addition, the set contains individual listening booklets and audio CDs for each
level. These sets were prepared taking into consideration the levels and basic living
spaces in the Common European Framework of Reference for Languages. The gains are
ranked from easy to difficult, from simple to complex, from concrete to abstract. Each
book consists of eight units in the set prepared considering the basic living spaces. In
the course books, the units start with the “Preparation for the Unit” sections. Learners
are asked a few questions about the topics to be covered in the unit, and then they move
on to the unit. Activities within the unit are prepared according to four basic skills. In
addition, grammar rules are tried to be taught by intuition to the learner.

In addition to these, texts that will form a cross-section of our culture depending

on the theme covered in each unit are included in the sections named “Free Reading”.
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At the end of each unit there is an evaluation section consisting of 8 to 10 multiple
choice questions. After the evaluation section, a skill test called "I am evaluating
myself" is applied. Today, Al, A2, B1, B2, C1 and C2 level books sets are used in
Yunus Emre Institute Turkish Cultural Centers, Turkology Departments in cooperation

and Turkish Teaching Centers in Turkey and abroad.

2.3.3 Principles of Course books in TFL

Learning any foreign language including Turkish requires attention not only to
how phonological, syntactical, semantic, morphological, and lexical components are
structured but also to how teaching materials are designed and produced regarding basic
principles to make them user-friendly products. Materials in broad sense is more than
texts for learning and teaching languages since they could include instructions to guide
and explanations to inform, and principles to explore the natural usage of a target
language given situations, texts and activities in a continuum within curriculum. In
Common European Framework of Reference for Languages (CEFR, 2003; CEFR,
2018; TELC, 2013), on the one hand; it is underlined that subcategories can be
established according to knowledge and skills; to identify, understand and interpret the
text; on the other hand; it is emphasized that they are to organize, formulate, and
produce within specific principles (p. 93). In this respect text design appears to become
much more important as knowledge of the conventions in any community concerning to
realize various macro-functions (p. 123). Hence, teaching materials gains importance as
being supportive, accelerative, reinforcing, providing continuum, rendering learning
more attractive in learning and teaching process (Tum & Ceyhan-Bing06l, 2017). Within
this respect, it is a vital attempt to mention about what a course book means and to what
extent it includes all the teaching principles.

Cunningsworth (1995, p. 7) defines course books as “a resource in achieving
aims and objectives that have already been set in terms of learner needs” whereas they
are “an instrument of control within systems that emphasize accountability and the
status quo and can be used by those in positions of authority to facilitate curricular
change”. Indeed, course books are more than just being a resource and an instrument,
they also have several functions. According to Tomlinson (2001, 2012), course books
have five functions: informative, instructional, experiential, eliciting, and exploratory.
Upon the consideration of course books for teaching foreign languages, the target
language is expected to fulfil the requirements of all these functions in order to provide
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permanent learning. Upon the presentation of these functions through contextualized
content, embedded in a course of activities and organized in a coherent program,
learning progress can be achieved. Richards (2005), highlights “a program may have no
central core and learners may not receive a syllabus that has been systematically
planned and developed” without a course book (p. 1). Apart from providing accurate
language input, course books support teachers through methodological guidance
including several teaching principles as visible evidence for learning progress. As “a
convenient administrative tool” (McGrath, 2013, p. 6), course books standardize
instruction ensuring that learners in different classes learn the same content at a time
and can be given the same tests. Moreover, course books are often viewed as attractive
by learners since they transmit cultural information within teaching principles in a
visually appealing manner, which is the scope of this current study. There are also other
scholars who define course books as ones “to be used as a foundation of a course”
(McGrath 2013, p. 5). However, in this current study the term of course books will be
used.

The principles of material preparation in any field are common. Especially, the
principles of teaching materials accepted as scientifically correct is an important
consideration in the preparation of instructional materials. The principles in many
sources (Demirel, Altun ibid., 2011; Giines, 2016; Yaylact & Yaylaci, 2013; Koksal &
Varisoglu, 2014) can be listed as follows (Duman, 2013, p. 2).

Principle of compliance with the law / curriculum,
Principle of student compliance,

Principle of simplicity,

Principle of starting from the known.

Principle of multi-examples,

Principle of completion,

Principle of unity,

Principle of relevance,
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The additional principles found in other sources as a result of field scanning are
as follows:

14. Principle of closure,

15. Principle of depth,

16. Principle of economy,

17. Principle of target-behavior,
18. Principle of timeliness,

19. Principle of life.

The material preparation principles listed above are the general principles that
should be included in any language teaching materials. In this respect and harmony with
the aim of this current study, general principles are expected to be prepared for teaching
Turkish to foreigners as follows:

2.3.3.1. Principle of Compliance with the Law / Curriculum

It means that the material to be prepared must comply with the regulations so
that all the standards would be provided with the CEFR. This is how and what is learned
are likely to be appropriate in terms of whether or not it meets the level and
expectations of the target audience. Every activity carried out in the course must comply

with circulars and regulations (Duman, 2013, p. 2).

2.3.3.2. Principle of Student Compliance

It refers to the fact that since each material will be different for each target
audience, the material to be prepared should be appropriate to the age, interest, level of
knowledge and expectations of the target audience. The reading material prepared for
the teaching of grammar should be prepared in accordance with the level that presents
the grammatical structure to the learner in a simple and understandable way and
increases the interest of the learner in the grammar structure (Bicer, N. & Kilig, B. S.,
2017, p. 650).
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2.3.3.3. Principle of Simplicity

The materials prepared should not be too complicated under the principle of
simplicity. Materials prepared for use in the course should be prepared according to
their real-life measures and dimensions. Visual materials will be perceived more easily,
if prepared in a realistic way, by considering this nature rule. Another subject that the
learner does not know without teaching a subject should not be explained. It should start
with simpler and more understandable topics (Demirel, Altun et al., 2011, p. 59-61;
Yaylaci, H.S.ve Yaylaci F., 2013).

2.3.3.4. Principle of Starting from the Known

According to the principle of starting from the known, it is necessary to build on
old background knowledge when presenting new information. Each new knowledge
integrates with the previous one settled in the cognition and instills confidence in the
learner group. Course content and prepared materials should not contain unknown
grammar rules, words and topics above the level of the learner. Based on the subjects
known to the learner, a helicity must be created to reach the unknown (Duman, 2013, p.
2).

2.3.3.5. Principle of Multi-examples

Principle of multi-examples is very important for the target audience in terms of
reinforcing the subject. Different examples should be used to enable the learner to
reinforce what they have learned, and the learner should be given the opportunity to use
what they have learned in different ways with various activities. Many examples should
be given to increase the interest of the learner to appeal to various senses (Ozdeniz,
2019, p. 51).

2.3.3.6. Principle of Completion

According to the principle of completion, the target audience should be able to
complete the deficiencies in matters where necessary or to make a logical connection
with the new information and the previously learned subjects. The learner should be
able to connect himself / herself and complete the deficiencies. The filling and
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completion activities prepared on the subject learned are the materials prepared
according to this principle (Duman, 2013, p. 3).

2.3.3.7. Principle of Unity

According to the principle of unity, the relationship between subjects, the
relationship between objects and situations is very important for the target audience in
terms of the intelligibility of the subject; in other words, it is the unity to help learners
get familiarized with the content and also the related vocabulary they are presented in
the class. Hence, it will help the target audience self-assuredly unify the examples and
related information between sections and even units, ensure the transition between
events and situations, and even be connected to grammar patterns. The content of the
lecture should be both within itself and linked to other topics (Biger, N. & Kilig, B. S.,
2017, p. 650).

2.3.3.8. Principle of Relevance

As stated in the principle of relevance, the more meaningful issues are learned
by the target audience, the more permanent learning occurs. Taking part in activities
from their own cultures will help learners learn Turkish as a foreign language. All kinds
of materials and lectures prepared for teaching should form a meaningful whole and
their content should be meaningful enough to accommodate the level of the learner in
the mind of the learner (Duman, 2013, p. 2).

2.3.3.9. Principle of Relevance of the Background Knowledge

According to the principle of relevance of the background knowledge, when
preparing teaching materials, supporting a certain visual or auditory background such as
realia, visuals, cartoons, a song and a slide increases the meaning of the subject to be
taught. For example, in vocabulary teaching, the word becomes more meaningful when
it is exemplified by the use of the target audience in different situations with a concept
or realia instead of just passing the meaning of the word. This is how learners activate
their cognition towards new words and linguistic patterns. The subject taught should not
take place in the form of knowledge transfer, it should be supported with visuals,
sounds and themes. Giving the meaning of the word only in vocabulary teaching,

passing the rules in grammar teaching is not enough to complete the learning. For this
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reason, it is necessary to support them with a variety of visual, audio and written content
(Demirel, Altun et al., 2011, p. 59-61; Yaylaci, H.S.ve Yaylaci F., 2013).

2.3.3.10. Principle of Innovation

According to the principle of innovation, each material should add something
new to the learners both in and outside the class life of the target audience. In the class
means any new innovation in language structure or method used during the learning
process. Outside the class means any attempt to make learning and experiences reunited
meaningfully. Presenting innovations to the learner is very important in increasing the
permanent learning for each learner in terms of accessing, evaluating, synthesizing and
analysing any information offered by the book or the teacher. The prepared materials
and lectures should not consist of repetitive information, but information that teaches

the learner new concepts and rules (Duman, 2013, p. 3).

2.3.3.11. Principle of Selectivity

The suitability of TFL books with the principle of selectivity is the placement of
the element which is wanted to be taught in the course in a remarkable way. Regardless
of the material (visual or auditory), the elements to be taught must be included directly.
Selectivity offers a broaden insight for each learner regarding the theme presented in or
out of the class and indicates diversity among learners since selection is based on the
mental improvement and world knowledge. When a material or presentation is
prepared, the learner should be able to easily choose the subject of the lesson, the rules
that he / she should learn, and be able to realize and understand the necessary
information (Ozdeniz, 2019, p. 52).

2.3.3.12. Principle of Relativity

According to the principle of relativity, the activities in the materials should be
perceived the same by all the learners in learning process. In other words, visuals and
figures presented in the teaching materials should be clearly identifiable within the same
manner without letting any question mark in the mind of learners. All kinds of materials
used in the course should be prepared in such a way that the learner can easily perceive

and easily distinguish the elements in the content (Duman, 2013, p. 2).
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2.3.3.13. Principle of Invariance in Perception

Consistency of previous and next knowledge learned according to the principle
of invariance in perception will provide convenience to the learners in teaching process.
The learner always understands and remembers exactly the concepts and rules he
learned. From time to time, connections should be made between old subjects and new
subjects and it should not be allowed to be forgotten to remind them about old subjects
in order for the learner to remember and easily perceive them (Ozdeniz, 2019, p. 52).

2.3.3.14. Principle of Closure

The principle of closure explains that visually prepared materials such as visuals, texts
and vocabulary are perceived in the same way. Visual materials should be clear,
understandable and not confusing (Duman, 2013, p. 3).

2.3.3.15. Principle of Depth

The principle of depth indicates that the materials are prepared regarding
perspectives or dimensions to fit their natural looking. “If objects in nature are close to
us, they appear with their actual dimensions and colors. As the same beings move away,
they give you the feeling of shrinking and fading colors.” (Demirel, Altun et al., 2011,
p. 60) The materials prepared for use in the course should be prepared according to their
real-life measurements and dimensions. Visual materials will be perceived more easily,

if prepared in a realistic way, by considering this nature rule.

2.3.3.16. Principle of Economy

The principle of economy provides the necessary information in the best possible
way for every purpose. It means each material offered might be used several times for
different purposes such as grammatical points and/or vocabulary. This principle means
achieving the best efficiency by saving time, labour and equipment. It is aimed to
provide the highest efficiency with minimum effort in minimum time (Ozdeniz, 2019, p.
48).
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2.3.3.17. Principle of Target-Behaviour

Principle of target-behaviour supports the use of materials in foreign language
teaching so that they could meet all needs and expectation of learners. Lesson material
should be prepared for the skill to be developed. If a material is prepared to improve
reading comprehension, it should have been created in accordance with the competence

and necessity of the skill (Duman, 2013, p. 3).

2.3.3.18. Principle of Timeliness

The more information given according to the principle of timeliness, the more up-to-
date the materials is, the more permanent learning becomes. It is the principle required
for the learner to use the language in his daily life by dealing with the events and
problems in daily life. Books and materials prepared according to this principle will
help to provide the current needs of learners (Demirel, Altun vd., 2011: 59-61; Yaylaci,
H.S.ve Yaylac1 F., 2013).

2.3.3.19. Principle of Life

According to the principle of life, it is important for the learners to be exposed to
the information that they might use in daily life. It is important for learners to use the
activities and examples from their real-life situation in daily life (Ozdeniz, 2019, p. 48).

The importance of materials, course books, in any foreign language is vital in
foreign language teaching process. Upon the consideration of Turkish, which is
agglutinative language, it becomes more important to deal with remembering the
information. For scholars, in teaching Turkish as a foreign language, “In remembering
information, reading 10 %, listening 20 %, seeing 30 %, seeing and listening 50 %,
speaking 70 %, exercise and speaking 90 % are effective.” (Demirel et al., 2011, p. 69;
Yalin, 2010, p. 81). As it can be understood from these percentages, the more active the
learning process, the more permanent the learning will be. For this purpose, the
materials must be sufficiently equipped and competent to meet the needs and
requirements of the learner. “All kinds of course book and tools presented to the
learners as instructional materials, especially the curricula, should include messages of
respect and tolerance between the cultures, contribute to the development of his / her
personal self, and then open up horizons towards the world of universal thinking.” says

Guzel (2010, p. 112) and draws attention to how important the course books as



28

materials are. Cunningsworth (1995, p. 7) summarizes the role of materials (particularly
course books) in language teaching as:

e aresource for presentation materials (spoken and written)

e asource of activities for learner practice and communicative interaction

e a reference source for learners on grammar, vocabulary, pronunciation, and so
on

e asource of stimulation and ideas for classroom activities

e a syllabus (where they reflect learning objectives that have already been
determined)

e asupport for less experienced teachers who have yet to gain in confidence

Due to abovementioned reasons, course books are the most important course
materials in foreign language education. Therefore, it is primarily important to examine
these materials and especially the course books in terms of different approaches. In the
literature of teaching Turkish as a foreign language, there are many course book
analysis studies. These books have been examined in terms of culture (Boliikbas &
Keskin, 2010; Demir, 2014), readability (Erol, 2014), measurement and evaluation
(Goger, 2007), dialogues (Toprak, 2011), observations (Akbulut & Yayli, 2015).
However, throughout the dramatic research, the basic principles of teaching Turkish to

foreigners in course books are observed to be unearthed topic.

2.4. Common European Framework of Reference for Languages (CEFR)

The Common European Framework of Reference for Languages (CEFR),
established by the Council of Europe in the 1990s, is an international standard for
improving individuals’ ability in a language to co-operate among language teachers in
all European countries. One of the principles of the CEFR (2001) is to promote
educational aims and outcomes of learners. It is a tool for coherent, transparent and
exclusive education for all members of European Countries. It gives importance to
multiculturalism and plurilingual education. Even though it underlines as a tool to
facilitate education and not a standardization tool, all the levels suggested bring up a
kind of standardization of educational purposes incase individuals travel in these

countries and indicate their language passports. The action-oriented approach indicates
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the change from linear progression to real-life progression for learners. In this manner,
it consists of four kinds of language activities: reception (listening and reading),
production (spoken and written), interaction (spoken and written), and mediation
(translating and interpreting).

Mediating a text was called transferring the content of a text that was hard to be
accessed due to linguistic, semantic or technical barriers to someone else. This was the
main focus of 2001 CEFR in mediation. The levels are divided into six common
reference levels as A1-A2, B1-B2, C1-C2 (namely basic users, independent users, and
proficient users). It does not merely provide these levels but also it enables education
managers, course designers, teachers, teacher trainers to reflect on their existing
practices to place and coordinate their efforts and to ensure that the learners they are
responsible for meet their actual needs.

In 2017, due to several pedagogic challenges and changes that has happened
throughout years, there has been a new attempt to redesign the Common European
Framework of Reference for Languages (CEFR) with the new descriptors as
Companion Volume. This Companion Volume underlines the same action-oriented
approach in the previous CEFR. However, this approach is expanded to further usage.
In this approach, the learner acts as a social actor who makes bridges and makes a
difference to develop or convey meaning in mediation. Mediation was used as
translating and interpreting in the previous CEFR whereas in the new Companion
Volume, the focus is on the role of language in processes such as creating spaces and
conditions for communication and/or learning, collaborating to create modern meaning,
encouraging others to build or understand modern meaning, and conveying modern
information appropriately. In other words, the idea for mediating a text was expanded to
include for reacting to literary and creative texts. Briefly, mediation can be classified in
three main activities such as mediating a text, mediating concepts, and mediating
communication wherein it could be more detailed to be social, educational,

etymological or proficient as presented in the following figure.
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Figure 2. Mediation table
Source: Council of Europe, 2018, p. 104

As indicated in Figure 2, it is regarded in terms of personal point of view. That’s
why, any individual interested in mediation should have the same perspective and
emotional state as other people with whom he/she is in contact as interlocutors.
Mediation can be defined as creating favorable conditions to face any situation that may
arise. For this reason, users should not hesitate to categorize and match according to
their own perspectives. As stated hereby, mediation scales are presented in three groups,
the first of which is considered as the focus of this study since the teaching materials
will be taken into account regarding the basic principles. The main idea will be whether
or not principles let learners mediate the text in the TYD course books. As
abovementioned, mediating a text is the facet of this current study and it can be
classified in seven sub-categories as follows:
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e Relaying specific information — in speech and in writing

e Explaining data (e.g. in graphs, diagrams, charts etc.) — in speech and in writing

e Processing text — in speech and in writing

e Translating a written text — in speech and in writing

e Note-taking (lectures, seminars, meetings, etc.)

e Expressing a personal response to creative texts (including literature)

e Analysis and criticism of creative texts (including literature) (Council of Europe,
2018, p. 106)

In addition to meditation as new descriptor, there are also innovations for the
common reference levels which are divided into seven levels as PreAl, A1-A2, B1-B2,
C1-C2 (namely ‘milestone’ half way towards Al, basic users, independent users, and
proficient users). It does not merely provide these levels but also it enables education
managers, course designers, teachers, teacher trainers to reflect on their existing
practices to place and coordinate their efforts and to ensure that the learners they are
responsible for meet their actual needs (Council of Europe, 2018, p. 46).

As aforementioned, the descriptions presented here are designed to describe the
ordinary individuals rather than the qualifications of professional translators. It is
clearly understood that identifiers focus on language competencies of any user to do in
everyday situations. Therefore, CEFR (2018) is important to increase and facilitate
cooperation between educational institutions in different countries, to provide a solid
basis for mutual recognition of linguistic qualities and to support the work of language
learners, teachers, course book writers, examiners and educational administrators in a
coordinated manner. One of the main objectives of CEFR is to encourage and gain
competence for those who are active in language teaching and learning to provide
information to others about their goals and aspirations. CEFR is not limited to defining
the knowledge, skills, and attitudes necessary for language learners to become
competent language users; it should also include the process and teaching methods of
language acquisition and learning. Within this respect, teaching materials also gain
importance and takes its space in this educational environments since they are key tools
to realize all the factors listed above.

In brief, currently, in almost many developed countries, contemporary language

learning, teaching assessment, evaluation materials, and activities are prepared in line
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with CEFR. And these materials should be prepared in accordance with the principles of
material preparation. CEFR advocates comprehensive, transparency, and consistency in
language learning and teaching. It sets not only language learning levels clear,
comprehensible, standards but also it describes what level the language learner can do.
At this point, it can be seen how much the material development principles and
objectives overlap. Consequently, in order to provide a universal attitude in teaching
Turkish to foreigners, the language teaching materials applied in line with CEFR should

be prepared in the light of basic principles.
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CHAPTER Il

3. METHODOLOGY

3.1. Introduction

This chapter presents information with a focus of the study and the process
designed in terms of the methodological perspective. It also describes the research
design, objectives of the study, the instruments utilized, the procedure of the
implementation phase of the study, the data collection procedure and the method used
for data analysis.

3.2. Research Design

This current study adopts a descriptive method in order to do a deep
investigation into the Turkish language teaching course books prepared for foreigners
since “Descriptive methods are one of the most suitable methods for the studies to
present a current situation” (Kaptan, 1995). Within the descriptive methods, qualitative
research method takes its place to provide a practical source of textual word data that
were readily available for analysis without the need for transcription (Creswell, 2012).

The research method that provides the presentation of the research results based
on the codes and categories created by reading the data one by one is the qualitative
research method (Merriam, 2015). Therefore, in this study, qualitative research method
was utilized by taking ‘documents’ out of a wide range of qualitative data forms such as
observations, interviews, questionnaires, audiovisual materials. Document analysis
technique was used to serve qualitative research. According to Yildirim and Simgek
(2016, p. 49), “document analysis involves the analysis of written materials containing
information about the facts and events that are aimed to be investigated. Documents are
important sources of information that should be used effectively in qualitative research.
In this type of research, the researcher can obtain the data s/he needs without the need
for observations, interviews, questionnaires, and audiovisual materials. In other words,
document analysis can be used as a data collection method alone in qualitative
research”. The qualitative data from the Turkish language teaching course books are
classified by each of the principles being used in materials design in the form of content

analysis. Since it is aimed to identify research trends and gaps in Turkish language
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teaching course book research in Turkey, these course books are assumed to provide
“information-rich” case in order to “develop a detailed understanding” of the problem.

3.3. The Process of the Research Period

The research process took nine months to complete. In the first four months of
the study, a literature review was realized in respect thereof the subject issue. The
theoretical framework of the study was created and written in the framework of the
findings obtained. In order to collect data in the third and fourth months of the study,
checklists were prepared for the classification of principles by Duman et al. (2013) and
the principles in the course books were examined according to this list and the findings
were reached. In addition, the findings were written. In the last three months of the
research, comments on the findings obtained were made and based on the findings, a
conclusion and discussion section of the research was created and a suggestions section

was included.

3.4. Data Collection

There are various factors that make any teaching job effective and increase
motivation in the teaching environment. Some of these are factors such as motivation of
the learner and teacher for the lesson, the method and technique of the teacher to teach
the lesson, and the program applied for the lesson. Each teaching method requires
applying to a different teaching material. The course materials used in the course
process are thought to be very important in terms of increasing the motivation of the
learner and teacher and effective teaching. The tools offered to the learner in various
environments during the learning process are teaching materials. It is important to
utilize teaching materials in order to be learned and permanent. The material prepared in
order to make teaching more effective and more permanent what the learner learns
should be created according to the requirements of the program of the related course. In
order to prepare materials suitable for the course to be taught, considering the content of
the course and the profile of the learner, the principles become important at this point,
since the teaching materials are important points to be considered. It is thought that
paying attention to the principles that require the consideration of languages' own needs

will increase the success rate in teaching.
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The Turkish language teaching course books namely ‘Yedi Iklim Tiirkge’ by
Yunus Emre Institute and *Yabancilar icin Tiirkce’ by Gazi University are used as the
data sources of the research. All these course book are prepared regarding the reference
levels (Al, A2, B1, B2, C1 and C2) of Common European Framework of References
for Languages (CEFR). In the following sections, description of these data collection
tools are presented in detail.

3.4.1. Yedi Iklim Tirkge Course Book by Yunus Emre Institute

Yedi /klim Tirkce, which was prepared and written by Yunus Emre Institute in
2012 and whose content studies were completed to be printed in 2014, consists of 18
books containing course books, workbooks and teacher books prepared according to the
reference levels of CEFR as Al, A2, B1, B2, C1 and C2. The final editions of the
course sets and workbooks of the teaching sets were provided as ‘gifts to conduct the
study’ by the request of the researcher from the relevant institution.

The course books of the Yedi Iklim Tiirkce set consist of a total of 48 units. Each
course book consists of eight units. And each unit consists of three themes. The contents
of the units are described in detail on the table of contents. Topics are grouped
according to themes under the titles of grammar, listening, reading, speaking and
writing. In the course books, namely, the Yedi Iklim Tiirkge set, the units start with the
“Preparation for Unit” section. This section contains questions on the topics to be
covered in the unit. These questions were originally designed to arouse curiosity and
inform learners about the topic to be covered throughout the units in the sets of A1, A2,
B1, B2, C1l and C2.

There is a “Free Reading” section and also an “Evaluation” section at the end of
each unit. This section includes tests with eight or ten questions with multiple choices.

This section; in fact, reveals three purposes as follows:

e whether or not learners acquire knowledge and skills about the topics covered in
the context of the unit,
e whether or not they achieve the targeted achievements,

e whether or not they need repetition in case there are uncompleted tasks.
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At the end of each unit, there is also a section “I am evaluating myself” wherein
learners are expected to choose one of three different facial expressions to learn about
the achievements given in the highlighted boxes, and to learn about the learning
processes. In the appendices of the Yedi Iklim Tiirkce course books, additional
information about the vocabulary lists is set according to the units under the “Index”
title and complementary information about the grammar topics is provided under the
title of “Grammar”. As a standard in each theme; comprehension, speaking, writing and
listening sections follow each other.

The book Yedi Iklim Tiirkce Al encompasses of eight units starting with the
“Introduction” unit, first unit, the themes in this unit are ‘Hello’, *Where are you from’
and ‘Meeting-greetings’. The second unit named “Our Family” has been prepared
including the themes of ‘My family and me’, ‘My home’ and ‘My address’. It is
possible to explain the third “daily life” unit that consists of ‘What time’, “‘How many-
How much’ and ‘Where-When?’ themes. Over and above, the fourth unit “Our
Environment” comprises of themes, ‘Our street’, “What-Where?” and ‘Our one-week
plan’. The fifth “Professions” unit is made up of themes, ‘Let's get to know the
professions’, “‘What do you want to be’ and ‘My hobbies’. The sixth unit named as
“Transportation” encompasses themes of “Where is the journey?’, “In traffic’, ‘How is
the weather today?’. The seventh unit, named “Communication”, is formed as
‘Telephone’, *Computer and internet’ and ‘Face to face’. Finally, the eighth unit called
“Holiday” ends with themes ‘“Weekends’, ‘Summer holidays’ and ‘Feast’. In the figure
3, description of these items are presented in visuals taken from the book Yedi Iklim

Tirkce Alby Yunus Emre Institute is presented.
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Figure 3. Table of Contents Taken from the Book Yedi Iklim Tiirkce Al by Yunus Emre
Institute

The Yedi Iklim Tiirkce A2 course book includes eight units as the Yedi Iklim
Tiarkce Al. The first unit, namely, “Time and Space” may be called *Past-Present-
Future’, “Time planning’ and ‘Different Cities-Different Lives’. The second unit, which
Is entitled "Healthy Life", involves the themes of ‘Health’, ‘Our world is polluted” and
“Traffic monster’. The third unit called “Social Events” is given titles as ‘I like to read’,
‘Which movie to go to’” and ‘Do Sports-Stay fit” themes names. The fourth units named
“My Beautiful Country” entitles “‘History’, ‘Seven seasons, four regions’, and ‘Let's eat
dessert-let's talk sweet’ themes. The fifth unit named “From Production to
Consumption” is made up of themes called ‘Production-consumption’, ‘Business lunch’
and “Shopping’. In addition, the sixth unit, entitled “Emotions”, consists of themes of
‘Let's write letters’, ‘Be happy’ and ‘Let's have fun’. The seventh unit called
“Technology and Communication” is put up with “Electrical appliances’, ‘Magical
glass-television” and ‘Plants, animals and themes’ themes. The eighth “Human and
Society” unit ends with ‘Personality types’, ‘The key to success’ and ‘I am
empathizing’ themes. In the figure 4, table of contents taken from the book Yedi Iklim

Tirkce A2 by Yunus Emre Institute is presented.
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Figure 4. Table of Contents Taken from the Book Yedi Iklim Tiirkce A2 by Yunus Emre
Institute

Yedi Iklim Tiirk¢e B1 course book is inclusive of eight units, the first unit which
is called “Do you know” and it begins with ‘Whisper news’, ‘Breaking news’ and
‘Social media’ themes. The second “Comments and Opinions” unit consists of a
‘Conversation’, ‘A job interview’ and ‘Tastes differ’ themes. The third “Education” unit
carries on with *Education is a must’, ‘A language-a person’ and ‘A bookworm’ themes.
The fourth “Let’s meet” unit entitles ‘Learning Turkish’, ‘Home sweet home’ and
‘Warranty’ themes. Next, the fifth “Let's remove the obstacles” unit is named as
‘Biography’, ‘Rain man’ and ‘Hard lives’. The sixth “Fiction” unit is formed as
‘5N1K’, “Which film” and ‘Award’ themes. The seventh “Celebration” unit mentions
‘Happy days’, ‘Life is feast” and ‘Boy and girl are ours’ themes. Lastly, the eighth unit
called “The Life” is composed of ‘Unforgettable love’, ‘Success stories’ and ‘My own
story’ themes. In the figure 5, table of contents taken from the book Yedi Iklim Tiirkce
B1 by Yunus Emre Institute is presented.
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Figure 5. Table of Contents Taken from the Book Yedi Iklim Tiirk¢e B1 by Yunus Emre

Institute

Yedi Iklim Tiirkce B2 course book encompasses eight units. The first unit called
“lI am moving forward in my profession” consists of themes of ‘Business life’, “Tricks’
and ‘Education and information’. The second unit named “Our Values” holds with
themes of ‘Marriage life’, “‘Friendship and neighbourhood’. The third unit called “Life
has passed like this” gives topics as “The first step to life’, ‘Go like the wing” and “All
things will pass’ themes. The fourth unit called “Who is in the kitchen” is referred as
‘What is for dinner’, “Thank you very much’ and ‘Art of cooking’ themes. Moreover,
the fifth unit called “What is your choice” is entitled as “Where do you want to live’,
‘Whose life is more difficult’ and “Which art do you like’ themes. The sixth unit called
“What is Happening in life” is named as ‘Interesting natural events’, ‘Extraordinary
experiences’ and ‘World of secrets’ themes. The seventh unit called “I learned, |
worked, | succeeded” consists of “How do I learn’, “‘How do | work’ and ‘How did they
succeed’ themes. The eighth unit named "Do you like guests?" ends up with the themes
of “‘Our guest will come’, “Visiting the workplace” and *“Visiting the villages’. In the
figure 6, table of contents taken from the book Yedi Iklim Tiirkce B2 by Yunus Emre
Institute is presented.



40

™ ilerli 9-3 i ihiniz Nedir? 101-118 Dil Bilgisi
2| Meslegimde ilerliyorum . Dil Bilgisi Tarcin|

1 5

: TERCIHINIZ
MESLEGIMDE NEDIR?
ILERLIYORUM

Dil Bilgisi

Degerlerimiz ) Dil Bilgisi | ”g\ ;
¥ o ehl: -m I‘ELERO'—U'ON‘
| HAVATTA?

Ogrendim, Calistim, P

. Basardim Dil Bilgisi
Bir Omiir Boyle Gecti Dil Bilgisi

| BiR BMOR

BOYLE GE!

Misafir Sever misiniz? £ Dil Bilgisi
Mutfakta Kim Var? 2 00 Dil Bilgisi

MUTFAKTA |
KiMvar? |

4

Figure 6. Table of Contents Taken from the Book Yedi Iklim Tiirkce B2 by Yunus Emre
Institute

Yedi Iklim Tiirk¢e C1 course book starts with the first unit called “sport” and
consists of ‘Faster-higher-stronger: Olympics’, ‘Types of sports’ and ‘Sport for a
healthy life’ themes. The second unit named “Changing world” unit is composed of
‘From past to today’, “Where am I’ and ‘Near future’ themes. The third unit called “The
magical world of words” has titles as ‘“The mystery of the words’, “The masters of the
reed and the word’, and ‘From dream to simile’ themes. Moreover, the fourth unit called
“Living Things” has ‘Animals’, ‘Plants’ and ‘Modern life and living world’ themes. In
the fifth unit named “Historical Journey” there are ‘The adventure of writing’,
‘Civilizations” and “‘Our milestones’ themes. The sixth unit named “With the Eyes of
Science” comprises of ‘Preparation for the symposium’, ‘Symposium days’ and
‘Presenting papers’ themes. The seventh unit called “Life with Numbers” entitles ‘From
abacus to computer’, “What numbers say’ and ‘Numbers in our lives’. Finally, the
eighth unit named “Persons-personalities” has titles of ‘Scientist’, ‘The key to
personality: handwriting’ and ‘Reading characters with facial features’ themes. In the
figure 6, table of contents taken from the book Yedi Iklim Tiirkge C1 by Yunus Emre
Institute is presented.
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Yedi Iklim Tiirk¢e C2 course book covers eight units. The first unit called “Build
the World with Words” consists of ‘I read a novel, my life changed’, ‘Life is a theatre
scene’ and ‘Sibling pens’ themes. The second unit called “The Subtleties of Turkish”
keeps on themes named ‘Slang / jargon’, ‘Satire’ and ‘Grinding’. The third unit called
“The Heart of Fashion” has three themes of ‘Fashion’, ‘Aesthetics’ and ‘Design’.
Moreover, in the fourth unit called “Beyond Science”, there are ‘Perspective on art’,
“The world of science’ and ‘The mystery of sleep’ themes. The fifth unit called
“Reflections from our Cultural Mirror” entitles as ‘Karagbz game’, ‘Selections from
Mevlana and Mesnevi’ and “Portraits’ themes. The sixth unit named “Communication
World” is formed as ‘Communication types’, “Nonverbal communication’ and ‘Mass
communication” themes. The seventh unit called “Life Lessons” composes of ‘Advice
from Aksakal’, “Through life’ and “The secret of happiness’ themes. Finally, the eighth
unit named “Trip-Essay-Article” has ‘Trip/comment’, ‘Authoring and loneliness’ and
‘Depths of space and human’ themes. In the figure 8, table of contents taken from the
book Yedi Iklim Tuirkge C2 by Yunus Emre Institute is presented.
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Institute

3.4.2. Yabancilar i¢in Tiirk¢e Course Book by Gazi University

Yabancilar icin Tiirkce course books sets are prepared and printed by TOMER,
Gazi University, and they consist of five different course books accompanying five
listening CDs These sets are prepared taking into consideration the reference levels as
Al, A2, B1, B2 and C1 emboldened in the Common European Framework of Reference
for Languages (CEFR). The textbooks of the Yabancilar icin Tiirkge set consist of 26
units in total. Six units are included in the Al level course book, while five units are
included in the A2 level course book. In the B1 level course book, there are five units
whereas five units are included in the B2 level textbook. As the last volume, namely, C1
course book covers five units. In the course books of the Yabancilar icin Tiirkge set, all
units consist of four themes that are determined by numbers and separated from each
other. As a standard in each theme; comprehension, speaking, writing and listening
sections follow each other.

Themes start with reading texts that are followed by the “Understanding” section
so that the learners' level of comprehension is determined. Moreover, in the
comprehension section multiple choice tests, right and wrong exercises, and textual
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guestions, types of exercises are included. The "Speech" section comes after the
"Understanding™ section in the themes. In the speech sections; dialogue animation,
creating a dialogue, speaking using the pool of words and concepts, etc. types of
exercises were used. In the next writing section; mechanical, meaningful and free
writing exercises are included. In the "Listening" section following the "Writing"
section; multiple choice tests, true wrong, filling in the space, and types of exercises
consisting of text-based questions are included.

In the Yabancilar Icin Tiirk¢e Al course book, six units are included and it starts
with the first unit, namely, “Hello”, the themes in this unit are ‘I and my friends’, ‘who
am 1?7, ‘what is s/he like?” and ‘my home and environment’. The second unit entitled
“Where, When and How?” goes on “How is life going?’, ‘I still remember its delicious
taste’, “‘Learners in shopping” and ‘I am very sick’ themes. Next, the third unit called
“Attention” unit has ‘At the bus Station’, ‘At hospital’, ‘Streets and avenues’ and ‘What
is in it” themes. The fourth unit named “Technical operations” comprises of ‘Dear
diary’, ‘Money-box bank’, ‘Coffee break’ and ‘New tariff’ themes. In the fifth unit
called “How do I go?”, there are ‘Joke’, ‘Anitkabir visit’, ‘Hakan’s first day at the
dorm’ and ‘Cappadocia road’ themes. Lastly, the sixth unit entitled “lI am
communicating” unit ends up ‘Celebration messages’, ‘Bless you’, ‘You have a
message’ and ‘At the end of a beautiful day’ themes. In the figure 9, table of contents

taken from the book Yabancilar I¢in Tiirkce Al by Gazi University is presented.
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Figure 9. Table of Contents Taken from the Book Yabancilar igin Turkce Al by Gazi
University

Yabancilar I¢in Tiirk¢e A2 course book encompasses five units. The first unit
named “Do you know?”, consists of ‘News’, ‘The last book of Thsan Oktay Anar has
been published.’, “Weather forecast’ and ‘A column’ themes. The second unit entitled
“This is my world” has “You have got a mail’, “You have got a cargo’, ‘Pottery course’
and ‘Pictures in water’ themes. The third unit called “Don’t stop, discover” entitles
‘Little scientists’, ‘Don’t let leave without driving license’, “Let’s travel and see’ and
‘My best friend is getting married’ themes. Next, the fourth unit called “We learn life
unit composes ‘Video call’, ‘Film is starting’, “My e-mail account’ and ‘How does this
work?’ themes. The last unit entitled as “Let’s read and learn’ ends up ‘Sabiha Gokgen’,
‘Secrets of long life’, “First step to university’ and “Yedig0ller’ themes. In the figure 10,
table of contents taken from the book Yabancilar Icin Tiirkce A2 by Gazi University is

presented.
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Figure 10. Table of Contents Taken from the Book Yabancilar icin Tiirk¢e A2 by Gazi

University

In the Yabancilar I¢in Tiirkce B1 level course book, there are five units. The first
unit “This is not what it looks like” starts ‘It is very easy to be famous (!)’, ‘Cyber
world’, ‘“The story of the book’ and *Superstition’ themes. The second unit entitled “We
read life” consists of “‘Ways to deal with stress’, ‘discover your skills’, ‘Reading a rug’
and ‘Economic agenda’ themes. In the third unit called “Seek advice of expert”, there
are ‘A success story’, ‘Coffee and book’, “Horror way’ and our world is under threat’
themes. The fourth unit named “From past to future” has ‘Letter to Yunus Emre’, ‘I
have a complaint’, “‘Searching for staff” and ‘My life is theatre’ themes. Lastly, the fifth
unit entitled “Stories and our lives” consists of ‘Phoenix’, “Salt tale’, *Narcissus or
Nergis’ and “‘On the shores of science fiction: Fahrenheit 451” themes. In the figure 11,
table of contents taken from the book Yabancilar I¢in Tiirkce B1 by Gazi University is
presented.
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Figure 11. Table of Contents Taken from the Book Yabancilar i¢in Tiirk¢e B1 by Gazi

University

Yabancilar Icin Tiirk¢eB2 level course book, five units are included. The first
unit “Ask to expert consists of themes “Fine arts’, ‘Useful and Harmful: GMO / GMO
with Benefit and Harm’, “‘Archaeology’ and ‘Education of gifted children’. The second
unit “What to do?” has ‘Choosing the right profession’, ‘A new start’, ‘Communicate’
and ‘Judge of the deep’ themes. The third unit “Art and Culture” comprises of “‘Culture
and Art in Ankara’, ‘Interview: Art stop, ‘Does every author write himself?” and ‘Nuri
Bilge Ceylan: A Nature Photographer’ themes. The fourth unit “From Science to our
world” encompasses ‘A life dedicated to science’, ‘Junk’, ‘Karagdz and Hacivat’ and
‘Don Quixote and his assistant’ themes. The fifth unit “From Art to Science” ends up
with ‘Living with earthquake’, *Artist writing with light’, ‘Simulation and medicine’
and ‘How long is the life of your electronic items?’ themes. In the figure 12, table of
contents taken from the book Yabancilar Icin Tiirkce B2 by Gazi University is

presented.
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Figure 12. Table of Contents Taken from the Book Yabancilar i¢in Tiirk¢eB2 by Gazi

University

And finally, there are five units in the Yabancilar Icin Tiirkce C1 course book.
The first unit named “Culture and Art” consists of ‘“The light of Turkish architecture’,
‘A long time Afterwards’, ‘We are having fun together’ and ‘Dance and folk dances
with yesterday and today’ themes. The second unit called “My Health” keeps on
‘Genetic code’, ‘Changing diseases of the developing world’, ‘Air conditioner for
shoes: Air Condishoes’ and ‘Population Explosion’ themes. The third unit “Are you
aware?” has ‘Humanity that is exhausted as it consumes’, ‘Understanding of the
opposite sex’, ‘A world at your fingertips’ and ‘Did you hear these?’ themes. The fourth
unit “From the world of literature” composes ‘A tour of the poems of the country of
poetry’, “The White Steamship’, ‘The story of a quest Little Black Fish’ and ‘Oh, these
young people’ themes. The last unit “Who is right?” ends with ‘Dream’, ‘Test of
humanity’, ‘Thief” and ‘Language built with metaphor: Turkish’ themes. In the figure
13, table of contents taken from the book Yabancilar I¢in Tiirkce C1 by Gazi University
Is presented.
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University

The basic principles used in the abovementioned TFL course books were
examined comparatively and the general structure of the documents was revealed. The
data of the research constitute the sections related to the exercises in the teaching sets.
In these course books, the information obtained from the book authors was used to

determine how relevantly the basic principles are utilized.

3.5. Data Analysis

Content analysis technique was used to analyse the data obtained in the
study.“The basic process in content analysis is to gather similar data within the

framework of certain concepts and themes and to organize and interpret them in a way
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that the reader can understand” (Yildirnm & Simsek, 2016). Using the checklists created
to examine the teaching of Turkish as a foreign language within the scope of the
research referring to the sub-dimensions of the classification of principles (Duman,
2013; Demirel, Altun ibid., 2011; Giines, 2016; Yaylact & Yaylaci, 2013; Koksal &
Varisoglu, 2014) are included in each book. This is carried out by the document review
method that consists of five stages (Yildirim & Simsek, 2016, p. 194) as follows:

Accessing documents
Checking authenticity
Understanding documents
Analysing the data

o ~ w0 bnp e

Using data

As abovementioned, accessing documents, checking authenticity, understanding
documents, analysing the data and using data are assumed to get a deep insight for the
extent of the principles of the books chosen in the study. In order to analyse qualitative
data gathered from the principles, ‘content analysis’ was utilized by sorting out all the
nineteen principles in the units of the TFL course books as the data. Analysis of the
qualitative data was carried out regarding six procedures defined by Creswell (2014, p.
247):

a) Organizing and preparing the data for analysis,

b) reading or looking at all the data,

c) starting coding all of the data,

d) using the coding process to generate a description of the themes for analysis,

e) advancing how the description and themes are to be represented in the
qualitative narration, and

f) making an interpretation for the findings”.

All the items recorded herein is checked by the other two researchers as
outsiders in order to provide valid and reliable results. When an ambiguity arose, the
consensus was reached by the researcher of the study and the other two researchers in
the field by coming together and deciding the matter face-to-face on reflection. As the

last stage, all the findings related to the research questions are accentuated.
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CHAPTER IV

4. DATA ANALYSIS AND FINDINGS

This chapter covers the findings gathered through the document analysis, as a
qualitative study. The qualitative study was obtained through examining the checklist of
the basic principles on instructional materials for Turkish language course books for
foreigners. The findings of two sets of course books prepared and utilized by Gazi
University and Yunus Emre Institute. In this section, the principle analysis and findings
in the books are examined by inductive content analysis. This section initially asserts
descriptive information about the basic principles embedded in teaching materials, and
then accentuates the findings of the research questions regarding these principles in
Turkish language course books for foreigners in order to shed light on the issue in
depth.

4.1. Analysis of the Basic Principles

While preparing any teaching process, there are important points to be taken into
consideration ranging from the preparation of context, grammar, and vocabulary to be
taught for any course to overviewing principles embedded in teaching materials to be
utilized. In the same vein, universal principles, which are important for teaching of
languages all over the world, are core issues for language teaching. These principles are
implicitly inserted and they are expected to be meaningful, permanent, effective, and
qualified for learners’ achievement.

Additionally, there are also principles to be followed in the contextual and
conceptual structures and also cultural elements. Adopting universal principles in
language teaching is important in terms of learning each language close to each other
and achieving the same success in teaching languages. Moreover, it is thought that
paying attention to the principles associated with demands to learn languages increases
the success rate in teaching or learning foreign languages. Reading materials prepared
for teaching contextual structures should be designed in severalfold: a suitable, up-to-
date and useful materials to present grammar structure given to learners in a simple and
comprehensible way; interests of learners in contextual and conceptual structure;

materials diversity that do not bother learners with details; appealing materials to
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stimulate various sensory organs, all of which make the mind of learners open to

learning for any level.

4.1.1. Research Question 1: What are the Basic Principles that are Relevantly
Calibrated in the Design of Course Books?

The first research question sorts out finding principles in teaching materials
utilized in foreign language classrooms. As known, when preparing teaching materials,
the basic principles are very important to build blocks of linguistic income. Moreover,
the principles used in the foreign language teaching course books provide diversity to
learners’ preferences and differences, and facilitate learning permanently.

In order to obtain data for the first research question, qualitative data were
analysed in content analysis throughout foreign language course books chosen
randomly that are out of the scope of this study. The analysis of the basic principles in
the books indicated that institutions made their teaching materials user-friendly by
inserting as many principles as possible. The relevantly calibrated materials were
utilized to encompass the basic principles and make learning easier as they give
diversity to the learners to apply their learning strategies. This result allows the
importance of principles with regards to multiple intelligence as the capacity for any
individual to learn, to use what is learned and produce new solutions from what is
learned (Gardner, 1993) from the teaching materials. Basic principles termed as
material-based principles within multiple intelligence include all the super diversity in
order to embolden all different learner styles. Thus, the teaching materials are assumed
to cover numerous principles that are the focus of this study. They are listed as
curriculum-based principle, principle of appropriateness for learners, principle of
simplicity, principle of starting from the known aspect, multi-exampled principle,
principle of completion, principle of unity, principle of relevance, background
knowledge-based principle, innovation principle, selectivity principle, relativity
principle, principle of invariance in perception, closure-based principle, principle of
depth, economical principle, principle of target-behaviour, principle of timeliness, and
principle of life. When analysed in brief, the first one, the curriculum-based principle,
reveals that it requires the preparation of materials regarding the calibration of rules
decided by either the materials designers or institutional authorities. This is important in
order to stick with the standardization not only within one region but also in all the

country since education is regulated by the Ministry of National Education. The second
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one is the principle of appropriateness for learners who have rights of learning foreign
language within a well-planned procedure without regarding their social or economic
backgrounds. The third one is the principle of simplicity that relies on the inserted
information within the background knowledge of learners so that they could acquire
knowledge easily. The fourth one is the principle of starting from the known aspect
which has similar objects with the third one. The fifth principle is the multi-exampled
principle which provides learners to be exposed to knowledge via several patterns of
sentences so that they could be exposed to any rule of language they learn. The sixth
one is the principle of completion. This principle is very important since it abridges
between what is already learnt and what comes next. All the knowledge is expected to
be in an action based approach wherein old knowledge and new information are
interacted. The seventh one is the principle of unity in which there is a cycle so that it
makes a whole at the end. The eighth one is the principle of relevance that is based on
expressiveness on meaningfulness of materials utilized. This principle accentuates the
comprehension of any material used in the lesson so that learners catch the point in a
meaningful way. The ninth one is the principle of relevance for background knowledge
which is directly related to the impact of visuals used in the materials. They should be
clearly described so as not to cause any ambiguity. The tenth principle is related to
innovation so that each product utilized should be open to an innovative way (grammar
rule or contextual input). The eleventh one is selectivity principle that lets learners
select any new structure or lexicon easily. However, this principle takes its importance
to provide any new input so that learners could easily catch the point during their
learning process. The twelfth principle is therelativity principle wherein learners have
the same input about the text or visuals given in the materials. Thus, there is no single
question mark in their minds in order to continue their reading process. The thirteenth
principle is called as the principle of invariance in perception, which has similar
objectives with the relativity principle since it draws learners’ attention to have the same
universal picture in their mind. The fourteenth principle is the closure-based principle
which is based on the comprehension of the visual or contextual perception within the
same manner. This principle is slightly different from the thirteenth principle in the way
that the text or visual do not hint any other meaning when it is analysed. It is closure-
based to any negotiation. The fifteenth principle is the principle of depth where all the
visuals are given so clearly providing with all dimensions. The sixteenth principle is

called as economical principle since any materials, visuals, contexts or items could be
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used several times in different concepts without changing the visuals or contexts within
action oriented approach. The seventeenth principle is called as the principle of target-
behaviour so that the same target is achieved by all the learners within the same
concept. It is easily stated that it is based on the curriculum. The eighteenth principle is
based on currentness or timeliness since all the information accentuated in the materials
should be current so that learners could be used any information they gather through the
materials in their daily lives. The last principle is the principle of life that is based on
the real-life situations so that learners could get benefit while communicating in the
society of their target language.

As aforementioned in the analyses of the principles, all of the principles open
path of acquiring knowledge hidden in the materials for learners coming from different
intelligence. All these principles are assumed to make teaching materials relevant to
learn and without a well-planned attempt, no success could be achieved to convey
messages for learners. The purpose of the first research question was to get an insight
about generally used principles in teaching materials before going through the other

research questions.

4.1.2. Research Question 2: What are the Basic Principles that are Accredited in
the Turkish Language Course Books for Foreigners?

The second research question sheds light on which principles are accredited and
embedded in TFL teaching materials utilized in foreign language classrooms. In order to
obtain data for the second research question, the request letter and a checklist of
principles (Duman at al., 2013) was sent by the researcher to the administration of the
Yunus Emre Institute (YEE) and the administration of TOMER (Turkish Language
Teaching and Research Centre) at Gazi University (GU). Thus, the findings are based
on the official reports which were sent by the administrations of these two institutions
on request (Yunus Emre Institute and Gazi University). The official reports included all
the information with regard to principles in their course book sets. These two language
teaching sets were namely Yedi Iklim Tiirkge by YEE and Yabancilar Igin Tiirkce by
GU. They were analysed to gather data and the analysis of the basic principles in these
books was realized through content analysis which was done manually in order to get
clear results. The same results were also crosschecked by other two language instructors

out of the study so that the consensus was reached in case there would be any conflict.
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After realizing the proof on the results for these teaching sets, the analyses based on the
basic principles accredited in Yedi iklim Tiirkce are given in the table 1 below.

Table 1.
Basic Principles Accredited in Yedi Iklim Tiirkge Books for Foreigners
Basic Principles of Yedi iklim Tiirkce by YEE

Al A2 Bl B2 C1 C2
Compliance with the law / curriculum + + + + + +
Student compliance + + + + + +
Simplicity + + + + + +
Starting from the known + + + + + +

Multi-examples - - - - - -

Completion + + + + + +
Unity + + + + + +
Relevance + + + + + +
Relevance of the background knowledge + + + + + +
Innovation + + + + + +
Selectivity = . . - - -
Relativity + + + + + T
Invariance in perception + + + + + +
Closure - - - - R N
Depth - - - - - -
Economy + + + + + +
Target-behavior + + + + + +
Timeliness + + + + + +
Life - - - - - -

Table 1 indicates that Yedi Iklim Tiirk¢e by YEE set meets most of the basic
principles excluding the principles of multi-examples, the principle of selectivity, the
principle of closure, the principles of depth, and the principle of life. It is concluded that
the level needs and expectations of the learners are mostly ensured.

One of the principles which is covered is principle of compliance with the
law/curriculum. As known, this is how and what is learned are likely to be appropriate
to the curriculum, in terms of whether or not it meets the level and expectations of the
target audience. For example, since the visuals and words given in the exercise are Al

book, they are prepared at the level appropriate to the level of the learner. The words
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given with the visuals allowed the new words to be learned together with the alphabet.
The pictures are prepared in a remarkably colourful and relevant way.

While presenting information, learners should be ordered from a certain level
and simple to complex in order to understand. An example can be given from the book
Al to explain this principle. As can be seen in this kind of exercise, in Al book of Yedi
Iklim Tiirkce, colours are provided with understandable visuals, and then they are
allowed to use on a certain content. It is possible to say that this kind of exercise is
prepared in the light of principle of simplicity.

Since Turkish is an agglutinative language, in the exercise learners are given the
opportunity to complete certain structures. It covers principle of completion. In principle
of completion, the completion of language structures by learners in some activities in
the books is important for the permanence of learning. It is very important to prepare an
exercise with this in mind, since every new exercise s/he makes reinforces the
knowledge of the language of the learner. In this kind of exercise, for instance, Al book
of Yedi Iklim Tiirkce, the book tries to comprehend that Turkish is an agglutinative
language by making the learner become aware of attachment of suffixes to words.

Many topics are taught in the same exercise, showing the meanings of the
visuals used in the exercise, the type of letters used, their size and their use in the
sentence; therefore, an activity has been created that is used for many purposes at the
same time. It covers the principle of economy, which means that the products can be
used for different purposes and times. In other words, each material offered might be
used several times for different purposes such as grammatical points and/or vocabulary,
cultural input etc. In the exercise, A2 book of Yedi iklim Tiirkge, a study aiming to
teach both grammar and vocabulary is prepared by giving prepositions with the
meanings of the objects in the image.

To explain another principle, in the exercise Bl book of Yedi iklim Tiirkge, a
clearly understood visual is prepared, regardless of the nationality of the learner. The
exercise examined here includes the principle of the relevance of the background
knowledge. It should be supported with visuals, sounds and themes. Giving the meaning
of the word only in vocabulary teaching, passing the rules in grammar teaching is not
enough to complete the learning. Here, visuals are supported by several different
sentence examples to explain the passive structure.

On the other hand, this kind of exercise, Al book of Yedi iklim Turkge, is

prepared as a weather visual listening exercise in order to warm up the learners, to
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enable their prior knowledge, to enable them to perceive what to read, and to make
predictions and stimulate their imagination with the help of pictures. It covers principle
of invariance in perception. As it is known, the principle of invariance in perception
means that the exercises/products are perceived in the same way regardless of by whom
it is glanced at. The question of what the weather is like today and the visuals used in
the title make it easier for learners to understand the subject.

In A2 book of Yedi Iklim Tiirkce for another principle, the visuals used in this
kind of exercise are quite current sources in terms of content innovation. It covers
principle of timeliness. According to the current principle, in order for the learning to be
permanent, the information should be up-to-date and should evoke the learner not only
today but also the future; the more up-to-date the materials is, the more permanent
learning becomes.

The fact that Turkish is an additive language is a feature that distinguishes
Turkish from other languages and should be explained to the learner from different
cultures in the best way. This kind of exercise, A2 book of Yedi iklim Tiirkge,
supported by the visuals used here, provides the learner with the opportunity to
complete it. It covers principle of unity. It will help the target audience self-assuredly
unify the examples and related information between sections and even units, ensure the
transition between events and situations, and even be connected to grammar patterns. In
other words, with the two visuals given in the exercise, the learner is able to both
combine herself/himself and learn the objects in the image, as well as learn a grammar
rule.

The following activity of Figure 14 that includes an activity taken from the Book
Yedi iklim Tiirkce A1 by Yunus Emre Institute (see the page below with the title of
‘Bugiin Hava Nasil?”) has been randomly selected from one of the course books by
YEE to demonstrate to what extend the exercises or activities include the basic
principles in the set. It is observed that it contained many of the principles in the set
below. These principles on this page can be given as invariance in perception, closure,
depth, target-behavior, selectivity, relevance of the background knowledge. Invariance
in perception means that it is so clear they talk about weather, closure means almost the
same without leaving any question marks in mind as in the example of the umbrella in
the both hands (yagmurlu, literally means rainy; riizgar esiyor, literally means ‘It is
windy, it is breezing, or the wind is blowing.’) and the below pictures indicating

different forms of weather conditions. Selectivity is used here since it gives choices for
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learners to select which word they need. Since each principle is in different level books

of the set, the principles were analysed based on random activities while explaining the

principles.

elim, yerlestirelim, cantant
ugiin Hava Nasil?

~um. Hemen cikayim-

. i kaliyo
Emine Ise gec 33 S Eivor ST

Hava durumun
Kemal Evet, biliyorum. Hava bugun

— .

Emine Aaa, o hdlde ... .. alayim.

Kemal Yagmurlugunu da unutma.
Emine Hafta sonu hava nasil olacak acaba?

Kemal Hava raporuna gore hafta sonu hava
... olacak.

Emine Hafta sonu piknige gidelim mi?
Kemal Tamam, gidelim.

Emine Adalar'a gidelim mi?

Kemal lyi fikir.

Emine Ben cikiyorum, haydi gérisoriz.

Kemal Gile gile.

glinesli hava
Gunes agiyor,

karli hava
Kar yagiyor.

bulutlu hava
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A Gokylzini bulutlar kapliyor. iy
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Sis cOkiiyor.
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o
- -
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Figure 14. Activity Taken from the Book Yedi Iklim Tiirkce Al by Yunus Emre
Institute
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Upon consideration of the principles found in B1 and B2 books of Yedi iklim
Turkge by YEE, it is also observed that the same principles are utilized as in Al and A2.
Therefore, it can be concluded that there was a systematic evaluation during the
preparation process of the TYD books by Yunus Emre Institute.

The visuals used in this kind of exercise, B1 book of Yedi iklim Tiirkce, are
chosen so as not to cause any difference in meaning. In other words, when the learner
looks at it, s/he can easily establish the relationship between visuals and work.
Therefore, this study can be inferred by the principle of relevance. The universal
involvement of the activities given in this principle in multinational classes will enable
learners to reach the concept without difficulty while learning Turkish as a foreign
language. The visual is clear enough to be understood by everyone, and the sentences
are compatible with the visuals.

In order to warm up the learner in writing practice, draw attention by following
current paths and encourage the learner by using modern visuals, the exercise, B2 book
of Yedi Iklim Tiirkge, is prepared quite remarkably. The exercise coincides with the
principle of relativity. All kinds of materials used in the course should be prepared in
such a way that the learner can easily perceive and easily distinguish the elements in the
content. In other words, it is aimed to teach some verbs and to establish dialogue over
the theme of correspondence with the image prepared in the form of a mobile phone.

There is an exercise which is created as a "pre-reading section” to warm up
learners' text, to enable their prior knowledge, to enable them to perceive what to read,
and to make predictions and stimulate their imagination with the help of pictures. It
covers the principle of starting from the known one. As known, this principle refers to
starting from the examples that complement the preliminary information while
introducing new information in TFL teaching. Since every new information will be
integrated with the previous one, it is important to consider this when presenting topics
to learners. In addition, old and new information should be interacted through
continuous repetition with helix teaching method. The questions given in the exercise,
B2 book of Yedi Iklim Tiirk¢e, and the visual used make it easier for learners to
understand the subject. The pictures are sufficiently remarkable and relevant. The
principles included in another set could be giving some more insights about how these

are inserted in the units. Therefore, one of the pages in B1 is given in detail below.
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The following activity of Figure 15 that includes an activity taken from the Book
Yedi iklim Tiirkce B1 by Yunus Emre Institute (see the page below with the title of ‘2.
Inceleyelim.”) has been randomly selected from one of the units of B1 book by YEE to
demonstrate to what extend the exercises or activities include the basic principles in the
set. It is observed that it contained many of the principles in the set below. These
principles can be listed as invariance in perception, closure, selectivity, multi-examples,
unity, depth, target-behavior, relevance of the background knowledge, relevance.
Invariance in perception means that it is so clearly visualized in the real pictures so that
they could make connection in their mind and talk about the alteration of ‘kendi etc.” in
different statements. The principle of closure is also supported by the real pictures
emboldening different aged individuals to let learners utilize their preferences.
Selectivity is used here since it gives choices ‘kendi kendine, kendisi, kendi kendini,
kendimden, kendisine’ to choose whichever form is required in their own sentences. In
the same vein, multi-examples are given for learners to match the comprehensible input
related to word choices they need. Unity combines several patterns including ‘kendi’
literally means ‘self” in different options. Depth is related to the visuals and leaving no
question mark in mind. For instance, the coffee drinking lady is directly the example of
the depth principle. Since each principle is in different level books of the set, the

principles were analysed based on random activities while explaining the principles.
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abaanem kendine kazak ériyor.

E&j 3. Eslestirelim.

Bir seyi kendisine dert etmek, kendine UzUntl yapmak.

madan, tek basina, bir basina.

Kendine gelmek g. Bir durum karsisinda heyecanina kapilip bir seyler soyle-
mek ya da yapmak; kendine hdkim olamamak.

1. Kendi hélinde » g
2. Kendini tutamamak » b. Hicbir seye karismayan, kimseyi rahatsiz etmeyen. '
3. Kisilik kazanmak c. Bilinci islemez olmak, kendini kaybetmek, bayilmak.
' d. Ayilmak, akli basina gelmek, durumu diizelmek.
[ cnsinden gegTek e. Kendini bulmak
5. Kendi bagina f. Kimseye sormadan, baskasinin payi ya da yardimi ol-
6.
745

Kendi kendini yemek

‘ 4. Tamamlayalim.
=-_T
_ kendi kendini m m

IS lumiodasinaa:. .., o ders calistu.

2. Size & bahsetmek istiyorum.
' 3. Oncelikle herkes

“Basarili olmak igin ne yapmaliyim?
Annem babami arayip ulasamayinca biitin aksam

Figure 15. Activity Taken from the Book Yedi Iklim Tiirk¢e B1 by Yunus Emre Institute

The visuals used in the exercise in C1 book of Yedi Iklim Tiirk¢e are prepared
very up-to-date and modern. In this age of technology, it aims to attract the attention of
learners with the visuals it uses. This exercise covers the principle of innovation. The
principle of innovation is important that the texts in the unit contain information that

learners can use outside of the classroom. However, presenting different innovations
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every time is also important for the learner to reach the information and learn
permanently. Artificial Intelligence given in the title and the visuals used are very
interesting and relevant.

With the exercise C2 book of Yedi Iklim Tiirkge, the subject to be taught here is
prepared using different language skills. Listening, speaking and writing skills are
included at the same time. It covers principle of principle of target-behaviour. Principle
of target-behaviour supports the use of materials in foreign language teaching so that
they could meet all needs and expectation of students. Lesson material should be
prepared for the skill to be developed. As seen in the title, there are listening, writing
and speaking skills in the same study.

The second TFL book set is the one, entitled as Yabancilar i¢in Tiirk¢e books for
foreigners by the administration of TOMER (Turkish Language Teaching and Research
Centre) at Gazi University (GU), Ankara-Turkey. The basic principles accredited by
Gazi University in their TFL book set entitled ‘Yabancilar i¢in Tiirk¢e’ books for

foreigners are given in the table 2 below.
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Table 2.
The Basic Principles Accredited in Yabancilar icin Tiirk¢e Books for Foreigners
Basic Principles of Yabancilar i¢in Tiirk¢e by GU

Al A2 Bl B2 C1 -
Compliance with the law / curriculum + + + + +
Student compliance + + + + +
Simplicity - - + + +
Starting from the known one - + + + +
Multi-examples - - + + +
Completion + + + + +
Unity + + + + +
Relevance + + + + +
Relevance of the background knowledge + + + + +
Innovation F - - - -
Selectivity + + + + +
Relativity + + b + +
Invariance in perception + + + + +
Closure + + + + +
Depth + + + + +
Economy + + + + +
Target-behavior + + + + +
Timeliness - - - - -
Life + + + + +

Table 2 indicates that Yabancilar i¢in Tlrkce by GU set meets most of the basic
principles of compliance with the law/curriculum, student compliance, completion,
unity, relevance, relevance of the background knowledge, selectivity, relativity,
invariance in perception, closure, depth, economy, target-behavior, and life. The ones
excluded are the principle of simplicity, the principle of starting from the known one,
the principle of multi-examples, the principles of innovation, and the principle of
timeliness. It is concluded that the level needs and expectations of the learners are
mostly ensured. As observed in Table 2., the basic principles are mostly used
consistently and systematically. Regarding Al level, some principles are missing in the

course book even though they are vitally important in the beginning level. Indeed, they
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should be provided within all the units regularly since this principle abridges
background knowledge and new information. In another book, A2, it is observed that
some principles are missing. These are the principle of simplicity, the principle of multi-
examples, the principle of innovation and the principle of timeliness. Although some
principles are missing in the book of the basic level A2, multi-examples and simplicity
are important principles for this level. In B1, B2 and C1, which are intermediate and
advance level books, the missing principles are innovation and timeliness principles.
The following activity of Figure 16 that includes an activity taken from the Book
Yabancilar icin Tiirk¢e Al by Gazi University (see the next page with the title of
‘Ogrenciler Aligveriste’) has been randomly selected from one of the units of A1 book
by GU to reveal to what extend the exercises or activities include the basic principles in
the set.lIt is observed that it contains many of the principles. These principles can be
listed as invariance in perception, closure, selectivity, multi-examples, unity, depth,
target-behavior, relevance of the background knowledge, relevance, life, student
compliance. Invariance in perception is related to the fact that it is supported by visuals
directly related to the life and needs of learners. This is how they could make
connection knowledge in their mind. Here *shopping’ concept is clearly visualized and
the basic need of learners in their daily lives. Thus, the same page encounters several
principles. The principle of closure is also supported by the real pictures such as shelves
in the market and cashier as the payment spot. Selectivity is used here as sub-titles as
’15 dakika sonra, literally means ‘in 15 minutes’ and ‘kasada’ literally means ‘at the
cashier’s desk’. Individually, learners’ glancing at these phrases refers to selectivity.
Proper names are likely to be considered as selectivity since Eda and Ezgi are difficult
female names to pronounce for foreign learners. Selectively, the names are given to
provide practice for learners. Multi-examples are given for learners to match the
comprehensible input related to word choices they need in formal and informal ways.
Unity combines several patterns including ‘aligveris listesi, literally means shopping
list’, ‘kredi kart1, literally means credit card’, ‘sepet, literally means shopping basket’.
All these options unify items together. Depth is related to the visuals and leaving no
question mark in mind. Target-behavior is directly the needs of learners in their daily
lives. Student compliance and life are core of the page. It indicates that the principles

are systematically provided with different levels.
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Odrenciler
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Figure 16. Activity Taken from the Book Yabancilar icin Tiirk¢e Al by Gazi University

As analysed very briefly in the example page above, the principles are given in
satisfying ration in the book set by GU. In order to provide more relevant information,
all the principles should be given clearly to meet the expectations, needs and levels of
the learners, exercises and visuals suitable for the level are prepared in the Yabancilar
icin Turkce Al book. This type of exercise includes the principle of compliance with the
law/curriculum. It implies that the material to be arranged must comply with the
controls so that all the guidelines would be associated with the CEFR. All kinds of
activities carried out in the course are very important in order to achieve compliance
goals. The exercises prepared in Al are suitable for the learners' levels. The pictures are
also remarkable and relevant to harmonize with the exercises.

The information presented to the learner in order from simple to complex is very
important in the presentation of both language structures and cultural inputs. This
covers the principle of simplicity as observed in book B1. In order to ensure this
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principle, the activities in the book started with the completion activity, and then
continued with text creation or listening activities. Another subject that the learner does
not know without educating a subject ought to not be clarified. It ought to begin with
less complex and more reasonable subjects.

The titles and pictures used in the Yabancilar igin Tiirkge A2 book give a clue to
the learner what to read and to make the subject more understandable and imaginable. It
covers the principle of starting from the known. As known, the principle of starting
from the known one refers to starting from the examples that complement the
preliminary information while introducing new information in the TFL teaching. Since
every new information will be integrated with the previous one, this should be
considered when presenting topics to learners. In addition, old and new information
should be interacted through continuous repetition with the spiral teaching method. It is
aimed to create new things by integrating the learners with the information they have
learned before with the visuals and contents used.

A subject covered in the book is explained with more than one example for
learners to understand better and it is aimed to emphasize the difference of Turkish
language structure. It covers principle of multi-examples. It is possible to see the
exercises prepared according to this principle in the book B1, B2 and C1. According to
the principle of multi-examples, in order for the learning to be permanent, the teaching
should be permanent by providing many examples. Numerous illustrations ought to be
given to extend the intrigued of the learner to offer to different faculties.

Principle of completion is used in all of Yabancilar i¢in Tiirk¢e course books. In
the exercises prepared, it was aimed to make the learning effective by making the
completion activity related to the subject they learned. As it is known, in principle of
completion, it is important that the activities in the books are completed by the learners
in order to learn the language structures. Since Turkish is agglutinative language,
learners may sometimes have difficulty in how to add morphemes to words. Therefore,
it is aimed to prevent this by putting completion activities in each unit at each level, Al,
A2, B1, B2 and C1.

Likewise, the principle of unity was paid attention to at all levels, Al, A2, B1,
B2 and C1 of Yabancilar igin Tiirkge set. In the principle of unity, it is necessary to
complement the activities and texts each other. Because, when preliminary information
and new information are combined, learning will be more permanent. In addition, the

fact that the activities are unifying among themselves results in the learners being
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exposed to the language more and learning takes place. In this set, the same subjects in
each level book are combined with activities such as listening, speaking, writing, etc.,
and the permanence of learning is aimed by exposing the learner to the language more.

Another principle, the principle of relevance, is that has been noted in the
exercises in each level book of the set, Al, A2, B1, B2 and C1. According to the
principle of relevance, the fact that the exercises have a definite meaning and take place
in a universal sense will allow learners to reach the concept without difficulty.
Yabancilar i¢in Tiirk¢e aimed to pay attention to this principle in all of their books,
considering multinational classes.

Another principle that can be seen in all level books, Al, A2, B1, B2 and C1, is
principle of the relevance of the background knowledge. In this principle, exercises
should be prepared to give a clear structure and meaning difference with other
languages. With this set of exercises, this set aims to give the learner its language
structure by overcoming the structural and meaning differences. Furthermore, the
subject instructed ought to not take put within the shape of information transfer, it ought
to be backed with visuals, sounds and subjects. Giving the meaning of the word as it
were in lexicon educating, passing the rules in language structure instructing isn't
sufficient to total the learning. For this reason, it is vital to back them with an
assortment of visual, sound and composed substance.

It is thought that the course materials used in the course process are very
important in terms of effective teaching. And the exercise to be chosen must include
directly the items to be taught. The material prepared in order to make teaching more
effective and more permanent what the learner learns should be created according to the
requirements of the program of the related course. It includes the principle of selectivity.
It is possible to say that the principle of selectivity is taken into account in all level
books -Al, A2, B1, B2 and C1- when preparing the set. In order to achieve this, it was
aimed to enrich the content of the course materials by considering the target audience
and the course content.

In order to shed light on the principles by more concrete examples from one of
the pages of the book Yabancilar i¢in Tiirkge B1 by Gazi University, the Figure 17 is
explained in detail. (see the next page with the title of ‘C. Asagidaki sozciikleri es
anlamlartyla eslestiriniz.”). This randomly selected page reveals what principles are
utilized in the set. It is observed that it contains many of the principles such as

simplicity, starting from the known one, invariance in perception, closure, multi-
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examples, depth, target-behavior, relevance of the background knowledge, relevance,
life, student compliance. Simplicity and starting from the known ones refer to visuals to
activate their mental word storage and cultural input to compare two different cultures.
Invariance in perception is related to the fact that it is supported by visuals such as
painting and pictures from the real life (i.e., earthquake, fastfood etc.) directly related to
children and their preferences. The principle of closure is also supported by the real
pictures such as earthquake and damages, child and overloaded work, food and obesity
on the spot. Selectivity is used here as key words to match their synonyms as
‘isolasyon’, literally means ‘isolation’ and ‘tedbir’ literally means ‘precaution’.
Individually, learners’ glancing at these phrases refers to selectivity. Depth is related to
the visuals of obesity and childworker. Target-behavior in this level requires to be social
actor in the society to talk about catastrophe and the others happening in daily lives.
Student compliance and life are relevant here. The visual indicates that the principles
are systematically provided with different levels.
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Figure 17. Activity Taken from the Book Yabancilar icin Tiirk¢e B2 by Gazi University

Considering the content of the course and the learner profile in order to prepare
materials suitable for the course to be taught is one of the points to be considered before
creating a teaching material. In addition to the visuals in the activities, all activities
should be perceived the same by all individuals. It includes principle of relativity. This
principle has an important place in order to make the learning permanent, to delay the
forgetting of the learner and to make the teaching environment more attractive. Before
the teaching material is prepared, the aim and objectives of the course should be
determined and the prepared material should consist of activities suitable for these
objectives and achievements. It is possible to say that the principle of relativity is taken
into account in all level books -Al, A2, B1, B2 and C1- when preparing the set.

The purpose of preparing teaching materials is to make the lesson

understandable and to facilitate the understanding of the learner. For this reason,



69

teaching material should be plain and understandable. It should be perceived in the
same way in all classes. It includes principle of invariance in perception. The prepared
material should address the subject in a simple way, it should not contain unnecessary
information and should facilitate understanding. This principle is also taken into
account in all the books of the set.

Visual materials should be clear, understandable and not confusing. The
principle of closure explains that visually prepared materials such as visuals, texts and
vocabulary are perceived in the same way. All books of this set are prepared with this
principle. The pictures are very understandable and compatible with the events.

Turkish, due to the geography where Turkey is located accommodates both
Eastern and Western cultures in many elements of the structure. Therefore, cultural
elements that are part of language teaching are also diversified. Turkey is found not
only in terms of cultural geography, there are the effects of our language in terms of
vocabulary of a language. In this respect, the book should be clear to the learners. It
includes principle of depth. When Turkish is considered as a foreign language, it is
aimed to be noted in all the set books related to the teaching of the cultural elements in
Turkish that arise from the unique structure of the language.

It is aimed to provide the highest efficiency with minimum effort in minimum
time. The prepared material should not be damaged in a single use, it should not be
worn over time and should be durable so that it can be reused. It includes principle of
economy. At least, it must be durable enough to be used repeatedly until the learner has
learned. This set aimed to prepare all of books considering the principle of economy, so
it is possible to come across this principle in all books.

In the field of teaching Turkish to foreigners, the teaching material used in and
out of the course should be prepared in a way that is suitable for the language level of
the learner, simple and understandable, containing summary information about the
subject, increasing the motivation and attention of the learner, making him active in the
course, appealing to different senses. This approach is principle of target-behaviour.
And it is possible to come across this principle in all the books of this set.

In conclusion, the visual and audio elements used should be compatible with the
pedagogical characteristics of the learners and should be consistent with the real life of
the learners. It includes principle of life. The visual and audio elements preferred in the
material should be real elements that the learner can encounter and make sense of in
daily life. It is aimed to make the learner use the language in daily life by dealing with
the events and problems in daily life, and it is possible to come across all the books.
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4.1.3. Research Question 3: Is There Any Difference about Using The Basic
Principles in The Course Books Utilized by Different Institutions Wherein Turkish
is Taught as A Foreign Language?

Third question sheds light on which principles in the course books utilized by
two different institutions wherein Turkish is taught as a foreign language. Table 3 is
presented to compare principles accredited in these institutions below.

Table 3.
The Basic Principles Accredited in Turkish Language Books for Foreigners
Basic Principles Yabancilar i¢in TUrkce by GU Yedi iklim Tiirkce by YEE
of
Al A2 B1 B2 C1 Al A2 B1 B2 C1

Compliance with  + + + + + + + + + +
the
curriculum/law
Student + + + + + + + + + +
compliance
Simplicity - - + + + + + + + +
Starting fromthe - + + + + + + + + +
known one
Multi-examples - - + + + - - - - -
Completion + + + + + + + + + +
Unity + + + + + + + + + +
Relevance + + + + + + + + + +
Relevance of the  + + + + + + + + + +
background
knowledge
Innovation - - - - - + + + + +
Selectivity + + + + + - - - - -
Relativity + + + + + + + + + +
Invariance in + + + + + + + + + +
perception
Closure + + + + + - - - - -
Depth + + + + + - - - - -
Economy + + + + + + + + + +
Target-behaviour + + + + + + + + + +
Timeliness - - - - - + + + + +

Life + + + + + - - - - -
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Table 3 reveals the comparison of the accredited principles utilized by two
different institutions while preparing their TFL course books. Yabancilar igin Tiirk¢e by
GU set and Yedi iklim Tiirkge by YEE. As can be observed in Table 3, the principle of
compliance with the law/curriculum is a basic principle that has been considered in both
educational sets. Considering the learner profile is an important point to be considered
before creating a teaching material, all level books of both education sets were prepared
in accordance with learner level needs and expectations. Another principle, the principle
of simplicity, cannot be observed in elementary level books, Aland A2, of Yabancilar
icin Turkce but has been taken into account in the intermediate and advance level books
of Yedi iklim Tirkge set. The principle of starting from the known is a principle that is
not applied only in Yabancilar i¢in Tiirkge A1 book. Yabancilar i¢in Tiirk¢e B1, B2 and
C1 books have been prepared for foreigners with principle of multi-examples which is
an important principle to reinforce the subject, but it has not been found in the beginner
level books of the same set and Yedi iklim Tiirkgce set.

Moreover, the common principles that all sets take into account when preparing
are the principles of completion, unity, relevance and principle of relevance of the
background knowledge. By preparing a completion study in the activities of the learner,
the learner has a better understanding of the subject, and by providing preliminary
information, the learner is able to combine old and new knowledge and increase
permanence with universal contents.

While the principle of innovation is not found in Yabancilar i¢in Tiirkge set, it is
found in all the books of Yedi iklim Tiirkge set; on the contrary, while the principle of
selectivity is found in all books of Yabancilar igin Tiirkge, it is not found in the books of
Yedi Iklim Tiirkge set. In short, Yedi iklim Tiirkce allowed learners to use information
outside of the classroom, while Yabancilar i¢in Tiirkge did not consider this principle.
However, while putting the concepts to be taught in Yabancilar i¢in Tiirkge directly into
the exercises in all of its books, Yedi iklim did not pay attention to the themes being
included in the direct exercises.

The principle of relativity, which means that all activities are understood by all
learners, and the principle of invariance in perception, which is consistent with the
previous and next information, is taken into account in all the books of both sets. On the
other hand, the principle of closure and principle of depth are also found in Yabancilar

icin Turkge, but are not demonstrated in Yedi Iklim set.
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Finally, the principles of economy and target-behaviour are common principles
in both sets. In other words, it is possible to say that the continuous use of books is
possible and focused on developing all language skills. However, while the updated
information was important for Yedi Iklim Tiirkge set, it did not appear in Yabancilar
icin Turkcge. Likewise, while taking the activities out of life is important Yabancilar i¢in

Turkge set, it is ignored in Yedi iklim Tiirkce set.
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CHAPTER V

5. CONCLUSION AND DISCUSSION

5.1. Introduction

This section provides a summary of the study, the results obtained from the
findings of the research conducted in order to evaluate the basic principles in the course
books of teaching Turkish as a Foreign Language. Based on these results, suggestions

were made.

5.2. Summary of the Study

The aim of the present study was threefold: to put forward the current situation
about the basic principles in the foreign language teaching course books, to examine the
existing TFL course books regarding some references retained in Common European
Framework of Reference for Languages (CEFR), and to make comparison upon these
principles utilized by different institutions to teach Turkish as a foreign language. In
order to get insight about these in mind, this study aims to findthe answers for three
research questions about the basic principles in the TFL course books whether or not
they are utilized in common ground convention.

In this study, a qualitative study was adapted with document analysis. The
Turkish language teaching course books aptly-named 'Yedi Iklim Tiirkce' prepared by
Yunus Emre Institute and 'Yabancilar icin Tiirk¢e' prepared by Gazi University were
used as the data sources of the research. All these course books were prepared regarding
the common reference levels (Al, A2, B1l, B2, C1 and C2) calibrated in Common
European Framework of References for Languages (CEFR, 2001; CEFR, 2018). Yedi
Iklim Tiirke, which was prepared and written by Yunus Emre Institute consists of 18
books containing course books, workbooks and teacher books prepared according to the
reference levels of CEFR as Al, A2, B1, B2, C1 and C2. Yabancilar icin Tiirkce course
books sets are prepared and printed by TOMER, Gazi University, and they consist of
five different course books accompanying five listening CDs. These sets are associated
with the common reference levels (Al, A2, B1, B2 and C1) in harmony with the
Common European Framework of Reference for Languages (CEFR, 2001; CEFR,

2018). These book sets were prepared in order to teach Turkish as a foreign language
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both in Turkey and abroad. Data from these resources obtained through the document
analysis would give a deep and multifaceted nature of TFL course books.

The qualitative study was obtained through investigating into the basic
principles of instructional materials by using a checklist for Turkish language course
books for foreigners. There were three research questions to be broadly clarified: the
basic principles calibrated in the design of course books, basic principles accredited in
the Turkish language course books for foreigners, difference about using the basic
principles in the course books utilized by different institutions wherein Turkish is taught
as a foreign language. In order to obtain data for the first research question, qualitative
data were analysed in content analysis. In order to obtain data for the second research
question, the request letter and a checklist of principles (Duman at al., 2013) were sent
to the administration of the Yunus Emre Institute and the administration of TOMER
(Turkish Language Teaching and Research Centre) at Gazi University. In order to get
answer for the third question, a comparison was done to see which principles in the TFL
course books mostly utilized by two different institutions wherein Turkish is taught as a

foreign language.

5.3. Discussion of the Findings with Reference to Research Questions

5.3.1. Research Question 1: What are the Basic Principles That are Relevantly
Calibrated in The Design of Course Books?

In the first question, the basic principles retained in the teaching materials were
examined to see their variety and applicability in foreign language teaching. In the
findings of this study, the diversity of the principles in course books for foreigners was
observed since learning was accomplished permanently through the principles in
addition to visuals and context. The findings are also in line with the study conducted
by Giines (2019). While preparing teaching materials, it is concluded that that the
contribution of the basic principles to the learners is rather high in terms of achieving
targets. All straightforward principles allow learners with different learning intelligence
and learning styles to get information in materials in the most effective way.

It was uncovered that insights in individuals cannot be assessed in one
measurement, to be specific as it were verbally or numerically, and it ought to be taken
care of with distinctive measurements. All these measurements are expected to

comprise educating materials significant for learners to meet their demands in learning
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their target language. It is a fact that without a well-planned endeavour, no victory may
be accomplished to communicate messages for learners who have a wide diversity
based on different native languages, cultural diversities, and social diversities, etc.
Therefore, this diversity should be reflected through principles embedded in foreign
language teaching course books to that the foreign language learners would have
linguistic and cultural confrontation that take space in several environments. To achieve
all these endeavour is realized through the richness and brevity in the teaching materials
instilled within different concepts. Thus, the mediation text is an important key factor to

provide within the principles embedded in the teaching materials.

5.3.2. Research Question 2: What are the Basic Principles That are Accredited in
The Turkish Language Course Books for Foreigners?

The second research question aimed to shed light on which principles were
accredited and embedded in Turkish language teaching materials that are used in TFL
classrooms in Turkey and abroad. When a demand is arisen to develop any material for
foreign language teaching, the guide is the CEFR wherein basic principles embedded in
the common ground are established. Following this guidance is no exception for
preparing TFL materials, either. The findings related to principles explicitly or
implicitly covered reveal that TFL course books aptly-named ‘Yabancilar i¢in Tiirkge’
by TOMER, Gazi University and ‘Yedi Iklim Tiirkge’ by Yunus Emre Institute
encompass basic principles to a reasonable extent as given below.

‘Yedi Iklim Tiirkee’ by YEE set meets most of the basic principles of
compliance with the law/curriculum, student compliance, simplicity, starting from the
known, completion, unity, relevance, relevance of the background knowledge,
innovation, relativity, invariance in perception, economy, target-behavior and
timeliness. All these principles include straightforward factual information and explicit
cultural references. Therefore, using principles as many as possible in this set subtle
adjustments to prevent linguistic and cultural incidents if they are clearly scattered
throughout units. As long as these principles are given spaces in TFL course books they
meet the needs of foreign learners to acquire Turkish language. The results obtained
from ‘Yedi iklim Tiirk¢e’ revealed that the level needs and expectations of the learners
were mostly ensured. Nevertheless, the findings indicated that there were some missing
principles in this set. In other words, ‘Yedi iklim Tiirkge’ by YEE excluded the
principles of multi-examples, the principle of selectivity, the principle of closure, the
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principles of depth, and the principle of life. The findings revealed that these five
principles out of 19 ones were unutilized in“Yedi Iklim Tiirkge’. It should be underlined
that these principles are vitally important ones that are to be used in any teaching
materials.

Upon the consideration of the findings taken from the course books aptly-named
“Yabancilar i¢in Tiirkge” prepared by Gazi University, it was observed that most of the
basic principles of compliance with the law/curriculum, student compliance,
completion, unity, relevance, relevance of the background knowledge, selectivity,
relativity, invariance in perception, closure, depth, economy, target-behavior, and life
are retained in the brevity of the presentation. All these principles are instilled to build
blocks of linguistic patterns and to make teaching materials relevant for permanent
learning. From the findings, it could be clearly stated that 14 principles out of 19
principles were utilized in “Yabancilar igin Tiirk¢e’. The principles excluded are the
principle of simplicity, the principle of starting from the known one, the principle of
multi-examples, the principles of innovation, and the principle of timeliness.
Nevertheless, all of these excluded principles are regarded to be a must in order to

increase the success rate of learners in TFL learning.

5.3.3. Research Question 3: Is There Any Difference About Using The Basic
Principles in The Course Books Utilized by Different Institutions Wherein Turkish
is Taught As A Foreign Language?

The third research question aimed at unearthing whether or not different
institutions utilized basic principles according to their priority while preparing their own
TFL course books. Therefore, the findings gathered from their reports which were sent
on the request of the researcher were compared to reveal their preferences on the basic
principles calibrated in TFL course books. It was concluded that different number of
principles had been used at different levels of course book sets prepared by these two
different institutions.

The basic principlesused in both TFL course books ‘Yedi Iklim Tiirk¢e’, and
“Yabancilar i¢in Tlrkge’, are namely, compliance with the law/curriculum, student
compliance, completion, unity, relevance, relevance of the background knowledge,
relativity, invariance in perception, economy, target-behavior, respectively. As
observed from the principles given, it is fair to state that these are vitally important to

retain in any teaching materials so that foreign learners get benefit out of them in their
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learning of Turkish. Nevertheless, the preferences of using some basic principles
between these two institutions were observed to be different in both course book sets.
For instance, in ‘Yedi Iklim Tiirkce’, the principles which are excluded were five ones
as the principle of multi-examples, the principle of selectivity, the principle of closure,
the principle of depth, and the principle of life. When these excluded principles are
taken into account about their applicability, it is concluded that the principle of multi-
examples are very basic and important since any language learning is realized through
numerous examples. Each example is another facility for learners to be exposed to new
language. The principle of selectivity stimulates learners about what to choose in their
cognition during their learning process. This principle is activated either in vocabulary
teaching, contextualization or grammar structures in the target language. The principle
of closure helps learners feel accentuated from visually prepared materials. In other
words, this principle lets learners perceive what they see in the same way. The principle
of depth is related to the visuals presented in teaching materials to contribute
comprehension. The principle of life is the usability of materials for long terms without
losing their impact on learners.

In the same vein, the different preferences chosen by TOMER Gazi University,
are gathered from the findings of the study. The basic principles retained in “Yabancilar
icin Turkge’ are found the principles of multi-examples, the principle of selectivity, the
principle of closure, the principles of depth, and the principle of life whereas these
principles were not used in ‘Yedi Iklim Tiirk¢e’. The principles excluded in ‘Yabancilar
icin Turkce” were found as the principle of simplicity, the principle of starting from the
known one, the principle of multi-examples, the principle of innovation, and the
principle of timeliness. Upon consideration of these excluded principles, it could be
concluded that these principles should be inserted in all the levels of books. The
principle of simplicity is to be placed inevitably from the initial stages, wherein foreign
learners of Turkish become aware the linguistic, sociolinguistic and paralinguistic
matters during their learning process. The principle of starting from the known one also
plays a vital role in learning a foreign language. The principle of innovation is the very
important one, especially in the 21% century since globally individuals encounters
innovations in their daily lives. The last excluded one is the timeliness, which
accentuates the vitality of teaching materials to be used in all the times without getting

out of the interests of learners. In other words, it has multifaceted nature of materials to
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be used for further applications. Interestingly enough, even though the principles are
differently retained in both course books, principles that are excluded were five in total.

Consequently, as a result of the research conducted in the literature, it was seen
that many different studies were carried out in different fields. Among these studies, it
was concluded that the culture concept, proverbs and idioms, vocabulary, and frequency
of word usage were studied. In addition, speaking, reading, listening, exercises and
grammar were also studied. And there were some other interesting topics such as
multiple intelligence theorya, subliminal indicator of power, virtual competence,
interdisciplinary and the study of images. Inter-linguistics studies were also carried out
like Turkish-English, Turkish-German, Turkish-Russian. However, these studies are
quite different from this basic principles study. Since all these studies are related to
Turkish books as a foreign language, this study covers all of them and is also important
for the aforementioned studies.

5.4. Implications

The study revealed that course books designed were user-friendly since they
encompass as many principles as possible. And these principles were used in these
books to help learners learn faster and easier. However, there are other factors to impact
the usability of these principles such as language instructors and retaining these
principles in curriculums. Therefore, the basic principles used in course books should be
streamlined and straightforward in curricula and also these principles should be
amplified and retained in teacher books so that any teacher, novice or experience, could
become aware of their subtle adjustments to deepen linguistic and intercultural

understanding.

5.5. Suggestions for Further Research

Based on the investigation, the following suggestions could be made.

Suggestions for the books to be prepared:

e When deciding which basic principles to use in resources, the needs of the
learner and basic principles should be taken into consideration, they should b
classified regarding the levels and needs of foreign learners so that their learning
process should be facilitated.
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e The distribution of the basic principles used in the source books to each level
book should be designed in a balanced way between and among activities within
the same unit, between units and among units in order to streamline activities for
benefit of learners.

e The basic principles should be taken into account from the point of assessment
and evaluation suggested by CEFR.

e The basic principles should be straightforward in curricula. They should be
amplified and retained in teacher books so that any teacher, novice or
experience, could become aware of their subtle adjustments to deepen linguistic

and intercultural understanding.

5.6. Limitations of the Study

Considering the number of book sets examined, more book sets could be
analysed and compared. Indeed, some other institutions that have their book sets
utilized to teach Turkish as a foreign language were also sent request letters to gather
information what basic principles they used during preparation of their own course
book. Nevertheless, no replies were taken from the others. The institutions that replied
the researcher’s request were Gazi University and Yunus Emre Institute, with whom
gratitude appreciation is presented here as a huge contribution to academic field. In
other words, this study is limited to analyse the book sets of these two institutions. Yet,
since the Yunus Emre Institute sent a single table for the Yedi Iklim Tiirkce set on
behalf of all the books, the mentioned set was examined according to this table, which is
also considered as another limitation. In this current study, the students’ books were
used as data, excluding the work books and teacher books.

Another limitation was about gathering basic principles found in the other
teaching course books for foreigners. The findings were not compared with the TFL
course books since the purpose was to shed light on the conceptual information in
general rather than make a link with TYD course books. The other limitation is that of
not getting feedback from the TFL instructors who were the social actors in teaching
Turkish. Nevertheless, since this aspect requires another broad concept, this is limited
by gathering the information from the institutions.

Even if there were such limitations as it also happened in other research fields,
the present study could be considered to be distinctive and original in its own right
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owing to the first initial attempt in the field. Thoroughly investigation into this problem,
revealed that Turkish teaching set as a foreign language was not examined in terms of
basic principles so far. It is believed that it switches light for researchers to do further

studies on this concept.
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Appendix 2. The Form (Turkish)

OGRETIM iLKELERI

Yasaya/miifredata uygunluk ilkesi
Basitlik ilkesi

Bilinenden baslama ilkesi
Cok ornek ilkesi
Tamamlama ilkesi
Birlegstiricilik ilkesi
Anlamhilik ilkesi

Fonun anlamhligi ilkesi
Yenilik ilkesi

Segicilik ilkesi

Gorelik ilkesi

Algida degismezlik ilkesi
Kapahlik ilkesi

Derinlik ilkesi
Ekonomiklik ilkesi
Hedef-davranis ilkesi
Giincellik ilkesi

Hayatilik ilkesi

OGRETIM ILKELERI

Yasaya/miifredata uygunluk ilkesi
Basitlik ilkesi

Bilinenden baglama ilkesi
Cok ornek ilkesi
Tamamlama ilkesi
Birlegstiricilik ilkesi
Anlamhlik ilkesi

Fonun anlamlilig: ilkesi
Yenilik ilkesi

Segicilik ilkesi

Gorelik ilkesi

Algida degismezlik ilkesi
Kapahlk ilkesi

Derinlik ilkesi
Ekonomiklik ilkesi
Hedef-davranis ilkesi
Giincellik ilkesi

Hayatilik ilkesi
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OGRETIM iLKELERI

Yasaya/miifredata uygunluk ilkesi
Basitlik ilkesi

Bilinenden baglama ilkesi
Cok ornek ilkesi
Tamamlama ilkesi
Birlegtiricilik ilkesi
Anlamlilik ilkesi

Fonun anlamliligs ilkesi
Yenilik ilkesi

Segicilik ilkesi

Gorelik ilkesi

Algida degismezlik ilkesi
Kapalilik ilkesi

Derinlik ilkesi
Ekonomiklik ilkesi
Hedef-davranis ilkesi
Giincellik ilkesi

Hayatilik ilkesi

OGRETIM iLKELERI

Yasaya/miifredata uygunluk ilkesi
Basitlik ilkesi

Bilinenden baslama ilkesi
Cok ornek ilkesi
Tamamlama ilkesi
Birlestiricilik ilkesi
Anlamlilik ilkesi

Fonun anlamhiligs ilkesi
Yenilik ilkesi

Secicilik ilkesi

Gorelik ilkesi

Algida degismezlik ilkesi
Kapahlk ilkesi

Derinlik ilkesi
Ekonomiklik ilkesi
Hedef-davranis ilkesi
Giincellik ilkesi

Hayatilik ilkesi
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OGRETIM iLKELERI

Yasaya/miifredata uygunluk ilkesi
Basitlik ilkesi

Bilinenden baglama ilkesi
Cok ornek ilkesi
Tamamlama ilkesi
Birlestiricilik ilkesi
Anlamhlik ilkesi

Fonun anlamhihg ilkesi
Yenilik ilkesi

Segicilik ilkesi

Gorelik ilkesi

Algida degismezlik ilkesi
Kapalilik ilkesi

Derinlik ilkesi
Ekonomiklik ilkesi
Hedef-davranig ilkesi
Giincellik ilkesi

Hayatilik ilkesi

OGRETIM ILKELERI
Yasaya/miifredata uygunluk ilkesi
Ogrenciye uygunluk ilkesi
Basitlik ilkesi
Bilinenden baglama ilkesi
Cok drnek ilkesi
Tamamlama ilkesi
Birlestiricilik ilkesi
Anlamhlik ilkesi
Fonun anlamhhig ilkesi
Yenilik ilkesi
Secicilik ilkesi
Gorelik ilkesi
Algida degismezlik ilkesi
Kapalilk ilkesi
Derinlik ilkesi
Ekonomiklik ilkesi
Hedef-davranig ilkesi
Giincellik ilkesi
Hayatilik ilkesi
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